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Theme of the Seminar

highest level of honour. Also, the teachers used to offet teaching as a noble

activity that was supposed to be a flow from the core of the heart without any
expectation |n return, Now, hisotry has placed India in the medern environment
where teaching is a purposeful activity contributing (o and belng itself a part of
lacal and global economy. This has forced the programme of Teacher Education
to take a compulsary and huge dimension under the centralised regulatory bodies,
Swami Vivekananda, one of the Great Educators of India, agreed with the need
{or the modemisation of India. But he was reluctant to accept the modernisation
at the cost of the cultural heritage of India, In order 1o accomplish this apparently
impossible goal, one must review the different aspects of Teacher Education (which
are changing so fast) and examine the road map in Indian context. One can peep
through the windows of sub-themes given below and get a bird's eye view of the
lotal theme.

Sub-themes
o Teacher Preparation at different levels (primary, secondary etc,)

In Indian Culture the place of a teacher has always been acclaimed with the

e Regulation and Support to institutions of Teacher Education for guality
maintenance and improvement.

o Management and Privatisation of Institutions of Teacher Education.

e Curriculum Renewal and Technology Integration in Teacher Education.
e Interface of Teacher Education and Inclusive Education.

o Research and Collaboration in Teacher Education.

o Culture, Professionalism and Accuntability in Teacher Education.

o Any other relevant fopic.
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It gives me immense pleasure to learn that Siliguri B.Ed. College is
organizing a National Seminar in coflaboration with the Ramakrishna Mission
Sikshanamandira, Belur. Such seminars in the presence of distinguished persons, |1
presume, will evaluate the existing education scenerio end suggest means for enhancing
teaching aptitude and growth-oriented evaluation.

I hope that the Seminer will be successful and convey my best wishes are for

ull the members of the crganizing committes, teachers, students and the participants on
this gloriows occasion,

W — e d
S o500l
Prof. Bomnath Ghosh ™
Vice-chancellor

PO Morth Bessgpal Unsvaraity, Raje Rammabunpur, Dt Dnrsling. West Bangal Indin, PIN . 734 013
Phiome . (U053) #7776 20840}, (0803} ATTH J0MK), Fax : (0353} 5089 001
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Foreword

he Teacher Education of West Bengal with
Special Reference to North Bengal in the
Post L.P.G. ERA

lile erudite scholars and the budding teachers will receive a jolt to see
Ienglh of the theme of my write-ups. Despite my earnest and honest
rr.s | can’t tailor the same. It is my own fault, it may be interpreted by
schio an that the writer has no command over the subject. | accept this and
s 10 well-read scholars and teachers. It appears from experiences that
some moments come to a person’s life while he was ready to accept
ject it. If he accepts, it will be definitely an injustice upon the issue or if he
-’itwtﬁ hurt the heart of a most beloved and respected person. Keeping in
- strenuous situation | have finally accepted the invitation of a Frincipal
{ Cnliege whom | love and respect simultaneously. This is the backdrop
_':'r-'. ry into the domain of terra-incognita. Apain | am apologising to the
Inlters of the arena.

that as it may, the learned readers are well acquaintad with the axiomatic
tha the Fducation Policy and System was incorporated in the joint list of
“onstitution of the Indian Republic, Naturally, there is no ambiguity in the
ctives of the makers of the constitution of the Independent India. Virtually,
idering the diversity of the distinctive social and religious frame, caste
awchy, uneven mental makeup and finally the linguistic multiplicity of the
Jesh’, the honourable members of the constituent assembly had shown their
ightedness by placing the education in the jointlist e, State and Union
ernment will jointly look afier the matter, The patriots and the freedom fighters
he Independent India were quite aware of the problems of Education
cularly higher and professional one. Needless to say, the uneven educational
elopment of the Princely India and the British India was also discernible.
| speaking, the makers of the Republic of India genuinely wanted to make
d between diversity in unity and vice versa the unity in diversity, In spite
_; i hlighl'.r idkealistic thinking they could not be fully conscious of the ground
/. In the present paper an attempt has been made 1o search the root of the
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ground reality vis-a vis the panacea, However, with humble submission | am
conveying my leamed readers that | have concentrated my discussion on West
Bengal with special reference to North Bengal only. Rather you can say it s
e ro-level searching, not macro one. Because; the problem of not only each
Sate is different from the other, even within the State we found regional imbaliances
#s0. This imbalance is historical one. not antificial, but imposed one. The most
of the States are administrative one, not homogeneous in Language, \opography,
ethnicity etc. Frankly speaking, the legacy of uneven educational growth of the
Colonial Imperial Government is felt even today, What disparity was made by
during almost two hundred years could not possible be wiped out within fifty.
vears. In such a situation, a concrete or fruitful discussion is almost problematic
on all India perspective. Of course, it Is my personal view. It is true that there are
CommOon issues amongst the States, but that commonalities were also complicated,

In suppon of my contention, | am presenting here not innumerable illustrations
but a few only. In South India particularly, we found the proliferation of the
hundreds of higher and professional educational institutions based upon trustee
Board. In fact, the Trustee Boards, in real sense, is the vanguard of the rapid
expansion of the higher education including Teacher Education. The state of
Tamilnady is a classic example. Here we found large number of Medical,
Engineering. B Ed, M.Ed Colleges. If any researcher makes a comparison between
Tamilnady and West Bengal, he will simply be astonished to see the most
disappointing condition of West Bengal in respect of Teacher and Professional
education. For lack of space | have debarrad myself from presenting any 5tﬂTl5_tFEﬂ '
chart or graphs in favour of my contention. So, we can say without any hesitation
that the problem of teacher education is different from one State to other Staln_.A,-
feacher education is different from one State to other State, Maturally, all Ind{a ]
will not help us to understand the gravity of the problem of teacher aducaﬂnn

Bengal and the remedies, Thus for all reasons | am virtually forced o
; prospects and challenges of teacher education of West Bengal
| with special reference to West Bengal,

3

wded readers may ask me why | have selected L.P.G, (Liberalisation,
4 Globalisation) era as the epicentre of my discussion, rather a
ﬁ any walks of life directly or indirectly to some extent are very
o ,Fﬂ“ the historic and economic-transformation of the world fn
cade of the last century. However, | have no intention to enter into any
e on this issue, Simply | have taken it as a beginning of my study,
had greatly shocked the very foundation of conventional concept
L. Whatever may be the mative of the Western propagator of the

Hlﬁnﬂﬁﬁﬂdﬂ!dfm that the waves of the L.P.G have touched
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the every comer of human life. So, Education on Teacher Education was not free
from tentacles. Anyway, the study will not be limited (o the specified period. For
the sake of fruitful discussion, this ‘Laksman Rekha’ will be crossed somelimes
wherever and whenever it requires, Actually, without the National Educational
Policy of the National Government, our discussion will be incomplete. Because,
definitely they had a vision and mission in regard to the education, the backbone
of the nation. But their vision was not fully matenialised. The legacy of colonial
rule, the bizarre situation of education, particularly the teacher education ,will
be included in the discussion canvas. Now | am coming to highlight the epicentre
of my discussion |.e, the challenges and prospects of teacher education in West
Bengal with special reference to North Bengal or Teesta Banga.

The teacher education of West Bengal has not received much attention of the
‘policy makers of the professional education as well as Government. Many high-
level commissions have been appointed both by the state and the union
government to search the roots of the problem of teacher education. They
recommended various idealistic measures which was more hyperbolic than
pragmatic. Apart from this, the bureaucratic lukewarm attitude to the
recommendations created hurdles for implementing it. Obviously, the problems
of teacher education have been continuously increasing. The problem took a
different turn in the seventies of the past century. | am presenting here a specific
example from North Bengal which was composed by five districts of that time. In
the five districts we found only four B,T.Colleges (@t that time people used to call
the colleges of Teacher Education as the B.T.Colleges) in Darjeeling, Jalpaiguri,
Cooch Behar and Malda. There was no B.T.College in West Dinajpur. QOut of
these four B.T.Colleges, one was Government, two were Government sponsored
colleges (at Darjeeling and Jalpaiguri) and another was Geovt. aided (al
‘Coochbehar). To meet the demand of the non-rained school teacher the University
of Norh Bengal had introduced Evening B.T.Class al Jenkins' school for the
teachers. The number of seats in those four colleges was limited, Naturally, these
four colleges could not cater the need of the increasing number of the intending
training teacher. All was done as a stop-gap arrangement. Before the beginning
of the LP.G, era we found one B.Ed. College known as Siliguri B.Ed.College
affiliated to the Nonth Bengal University. This was the last government aided
B.Ed.College in North Bengal,

The lackadaisical attitude of the policy makers, the University of North Bengal
vis a vis the Government had made the teacher education non effective one. |
am giving a specific example in my support. The University of North Bengal was
established in November 1962, Till now, the total B.Ed.Colleges affiliated to the
University of North Bengal is only 12, On the otherhand the Gour Banga University
which was sel up in 2008 has given affiliation to 21 colleges. What was more
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interesting is that the Gour Banga University has opened up a separate departme
lor education as well as M.Ed and Ph.D; course, It reflected the indifferent attifug .'
of the policy makers of North Bengal vis a vis the teaching community. Some
teachers and official of North Bengal University used 1o say that their quality gf
teacher education is high. All these are bogus talks, Because like the North Beng
University , the Gour Banga University was a university recognised by the U.G.C,
This is achildish talk ,or rather, they suffer from superiority complex.

The funny and shameful thing was that the university authority fully knew it
well that the N.C.T.E. and the Central Government had made the B.Ed. mmpulmry
for the high school services, M_Ed. degree for the teachers of B.Ed, Colleges ang
Ph.D. degree for the post of Principals. In spite of it, the North Bengal University
could not adopt any effective steps to cater the needs of teachers, Lecturers am;i.
Principals of schools and B.Ed. Colleges. To whom, we blame for such unacademic
situation? The University Autharity could not relinguish their moral I'ESPDI"IELbI”f',!;. '

As a parent university of this territory, the University of North Bengal must have
certain respansibilities,

Now | will give another example of whimsical attitude of the University of
MNorih Bengal in regard to the teacher education, They had limited the number of
seats in the respective B.Ed College. The oldest B.Ed college of North
Bengal located at Jalpaigur, has intake capacity of 50 only while the Berhampue:
Christian B.T. college’s intake capacity is more than 200. The Higher Education:
Department of West Bengal is the apex body but they did not know the Iul:'a-1|
problems, needs and solution. They were very much guided by the Reports and
'Bﬂ:mnmﬂndalmns of the university authority. Had the North Bengd! Unwa <t

BNgal, say Mﬂm,. Sikkim and others. Unfortunately such steps hiad rlnt,
éhf the university.

5 vacuum. So the employment desired students went elsawhem—
eir B.Ed, M.Ed. degrees. It is rumoured that the students of th&
‘paying a huge sum of donation for getting admission as well as
s outside North Bengal and outside West Bengal. This situation is thﬁ‘
ome of the directionless policy of the University of North Bengal Tn
teacher !ﬂut'aﬂnn. It is most unfortunate comment, but it is hard

W%mﬂml Higher Education Department in regard
' education is a reflection of negligence and callousness, This is
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reflected both in the foundation of the new B.Ed. colleges as well as recruitment
ol teachers. If 'we go through the statistics we will find that the former is true and
e latter is casual one. They did not give any importance to the quality of
felucation in teacher education. e if a teacher is retired, normally the post will
pot be filled in. 1§ it is, it is for the pressure of the student on influential person,
The colleges of Government, Govt. Sponsared, Govt. Aided antd Self financed
nanaged is forced to recruil part time teachers or Guest or Contractual teachers.
am presenting here a grim scene of a college run mostly by the contractual or
guest leacher, After passing the T.ET. Examination, a part time leacher of the
B.Ed. college will leave the job of the college and join to the primary school,
How silly the matter is. A teacher who taught in the B.£d College, is now teaching
he students of the class |, || etc. Could we expect any quality education in such
n atmosphere? All those are happened frequently. In such a situation how do
& expect quality education in the B.Ed Collegest

There is another factor which hindered the development of quality education.
e factor is Vernacularization of the teacher education all over India. It does not
=an that | am against the teaching in mother tongue. | strongly endorsed it. But
1 the same time | want to caution the ambitious and meritorious students that in

e multilingual India, You should not be unilingual, at least bilingual in fluent
manner. Anyway after the proliferation of the large number of Seli-financed
‘Colleges in the post LP.G, Era, we found that the union government and N.C.T.E,
has promulgated the requisite qualifications for the teachers, In Wist Bengal, we
found a massive dearth of the qualified teachers for the B.Ed. colleges. We meet
he demand, seli-finance managed college authorities have recruited teachers from
O)rissa, Sikkim, U.P. etc. areas. The lion's portion of the teachers had taken their
8 Ed and MEd. degree in vernacular. Naturally they can nol appear in Bengali or
nglish fluently. 5o automatically communication between the teachers and the
tudents are reached at a doldrums’ stage. In this atmosphere one cannot expecl
ality of leacher education. The intellectual discourse is almast ail.

The guality of teacher education has recelved a big jolt when the Union Gowt.
Cnnounced the B.Ed, degree is must for every teacher including those who have
been serving the schoal in the last twenty years. To solve the problem of teacher

fucation, the Govt. have introduced a short cut way for B.Ed degree, The pame
of the system is Distance Learning. It mzans a teacher will attend.lhe COUse Onee
& week of the duration of two years COurse. How will it be possible 1o complete
s vast syllabus! 5o, the quality of teacher education is only a slogan, pot a

'51 rachice.

Hawever, the present Govi. .
improve the conditions of the teacher education.

of West Bengal has adopted a positive step 10
The Govl, had already set up a
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separate university for the colleges of the State. As a result uniform sylighy
examination system, teacher recruitment will be conducted by the 'L
Training University authority. We will be anxiously waiting to see the pe ity
role of the Teachers’ Training University in regard to the quality of educationy

Quality is the new paradigm of Teacher Education.

Dr. Anandagopal Ghosh -
Former Professor and Head,
Departiment of History, North Bengal University
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Key-note Address

ost Respected DR. NITA MITRA, Professor Pradhan, Prof, Chanda, Teachers
coming from different higher education institutions, dignitaries and my dear

Al the outset | express my deep compundction for not being able to be physically
present in this UGC sponsored national level Seminar on PROSPECTS AND
EHALLENGESOF TEACHER EDUCATION IN INDIA, which again is being
rganized in joint collaboration with our College. Although all along these two
fays | wish to feel the warmth of the high level discourses from Belur Math,

It is a well-known fact that during 1906-1956, the program of teacher
preparation was called teacher training. It prepared teachers as mechanics or
echnicians, It had narrower goals with its focus being only on skill training. The
perspective of teacher education was therefore very narrow and its scope was
imited. As W.H. Kilpatrick put it, ‘Training is given to animals and circus
performers, while education is 1o human beings.’

Teacher education encompasses teaching skills, sound pedagogical theory and
srofessional skills. Hence, now Teacher Education = Teaching Skills +
Pedagogical theory + Professional skills.

Teaching skills would include providing training and practice in the different
pchrigues, approaches and strategies that would help the teachers to plan and
mpart instruction, provide appropriate reinforcement and conduct effective
assessment. It includes effective classroom management skills, preparation and
use of instructional materials and communication skills.

Pedagogical theory includes the philosophical, sociological and Psychalogical

orsiderations that would enable the teachers to have a sound basis for practicing
he teaching skills in the classroom. The theory is stage specific and is based on
the needs and requirements that are characteristic of that stage.

Professional skills include the techniques, strategies and approaches thal would
help teachers to grow in the profession and also work towards the grawth of the
profession. It includes soft skills, counselling skills, interpersonal skills, computer
skills, information retrieving and management skills and above all life-long learning
skills,
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An amalgamation of teaching skills, pedagogical theory and professional sk

would serve to create the right knowledge, attitude and skills in teachars, g b
promoting holistic development.

e

-

P

The teacher educations in India today faces the following challenges “b'a
brief, are again the pints which are to be positioned as the priorities,
|

These are as follows:

1, Professionalism in Teacher Education.
2. Development of Education as a Discipline,
3. Bridging gap between School and Teacher Fducation Curricula.
4. Continuing Education of Teachers. :
5. Inclusive education,
6, Teacher Education for Integral Value Components like physical education,
aesthetic education, yoga etc.
7. Philosaphy of life integrated with Teacher Education.
8. Common School System. -
9. In=service teacher education integrated with pre-service lt
and 5
10, Integration of research in Teacher Education. 1
Thus, the teacher Education is supposed to be intimately integrated with &
sound indigenous philosophy of life in the coming days which will be free
ambiguity and which will be made to remain open to adr.tit_inn-... er
maodification and even zero audit and an all-put effort for crealing a cong
ambiance for teacher education may kindle hope in the presen!,ait_-.,mtiani_
new paradigm in the postmodern era may restore 10 teacher education ifs
place for which we can be proud of. "
| pray for this Seminar enable all to take home soathing experience ¥

would augment the teacher education scenario in our country in SOmMEe W

other.
Thank you.

Ramakrishna Mission Sikshanar
Belur M i T {
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Brief Report of the National Seminar

he report is not a description of what had happened on which date at what

place,

L It is a report of a humanly exchange of ideas at a geographically soothing
lon of Morth Bengal among the stakeholders of Teacher Education who had
some from different parts of the nation and beyond,

| The organising institution was Siliguri B.Ed. College and the collaborating

nstitution was Ramakrishna Mission Sikshanamandira {Autonomous), Belur Math,
fvest Bengal,

In true sense, it was a collaboration between Dr, Pranab Krishna Chanda,
#tired Frincipal of Siliguri B.Ed, College and his beloved student , Dr. Abhijit
:uh d, Associate Professor, Ramakrishna Mission Sikshanamandira [Awtonomaus),
Belur Math, West Bengal.

=

dwami(Dr.) Tattwasarananda, Principal of Ramakrishna Mission

ikshanamandira (Autonomous), Belur Math, Waest Bengal, made it possible with
i kind cooperation

The Governing Body, teaching and non teaching staff of Siliguri B.Ed. College
jade it a reality with their dedicated effort.

- On the 19" May the seminar started with the inaugural session which was
tered with the galaxies of leamed scholars,

the Dias ware:

® Dr. Netranand Pradhan, Head ,Dept. Of Educational Administration, and
Co-ordinator, UGC-SAP(Phase-1), Faculty of Education &Psychology, The
M.5. University of Baroda, Baroda-390 002

e Dr. Dulal Mukhopadhyaya, Professor of Education, School of Education,
Metaji Subhas Open University

® Dr. Palash R Sengupta,Priessor (HRM &OB) and Dean, Faculty of Arts,
Commerce and Law, University of North Bengal

® Mr, K C Jose, Senior Lecturer Samtse College of Education, Bhutan
® 5ri Gopal Chandra Sarkar, Retired (2001 )Principal of Siliguri B.Ed. College

® Dr. Pranab Krishna Chanda, Retired {2014)Principal of Siliguri B.Ed.
College
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b [j"r. Subhendy Bhusan Modak,Principal of A.C. Training College, ang
Chalrman of the Board of Studies(Education], LUiniversity of Narth Bengg

& Dr. Anandagopal Ghosh, Retired Professor of History, University of Nor
Bengal, and President of the inaugural session of the seminar.

The theme of the seminar was presented by Dr. Nita Mitra, Associate Professar,
Siliguri B.Ed. College, and convenor of the Seminar.

The Key-note address was supposed 1o be delivered by Swami (Dr
Tattwasaranandaji Maharaj, Principal of Ramakrishna Mission Sikshanamandirg
(Autonomous), Belur Math, West Bengal. Unfortunately, lor some unavoidable
assignments he could not be present in the seminar personally. His address, which
he sent through e-mail, was read by Dr. Pranab Krishna Chanda.

The middle of the day was fully utilised through the presentation of expert-
papers from the resource-persons, The rest of the day Wwas utilised for the
presentation of research papers by the participant scholars under the chairmanship
af br. Dulal Mukhopadhyaya, Professor of Education, sehool of Education, Netagi
Subhas Open University and Dr. Netranand Pradhan, Head, Dept. of Educational
Administration, -and Co-ordinator, LUGC-SAP (Phase-1), Faculty of Education &
Psychology, The M.5. University of Baroda, Baroda-390 002

On the 20* May the seminar started a bit earlier, During the morning Session
research papers were presented under the chairmanship of Dr. Pranab Krishna

Chanda. The mid-day session was chaired by Mr. K C Jose, Senior Lecturer Samtse
College of Education, Bhutan. The afternnon session was chaired by Dr, Pasanna
K umar Sahoo, Principal, Pragati College of Education, Siliguri, Darjealing.

The valedictory session wds chaired by Dr. Pranab Krishna Chanda, The séminar

came 10 an happy end with the distribution of certificates,

Dr. Abhijit Guha
Assoriate Professor,
Ramakrishna Mission Sikshanamandira
(Autonomous), Belur Math, Wes! Bengal
Jaint Convenor of the Seminar

Dr. Nita Mitra
Associale Flﬂfﬁmﬂ
siliguri B.Ed. College
Convenor of the Seminar

e
- B




Professor (Dr.) Palas R.

Sengupta gives his speech

T ———

Dr. Pranab Krishna Chanda; (Retired 2014)
Printipal of Siiguri B.Ed. College, reads
out the Inaugural speech of Swami
(Dr.) Tattwasarananda, Principal of
Ramakrishna Mission Sikshanamandira,
Belur Math, in absentia.

I Professor (D) Anandagopal Ghash,
[Retired) gives his president.al speech
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o |
Prafessor (Dr) Netran. ufh -_.‘
15 on (ne adias (right 4 |:L'.

phatagraph), o b nght (), 1 thé
phatopraph] s M K. C. Jose

rrol. Gopal Chandra Sarkar (Hetired
£004) Principal of Siligur B.Ed.
Colizge, gives hisspeech,

Dr. Subhendu Bhusan Modak, Princlpa
of A, L. Tralning College and Chairman,
Board of Studies {Educational) U, G,
Council, University ofNarth Bengal

Ore of the technical sessions.
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Swaml (U
Principal of F

Sikshamamandir

Mmaugurates e m
Proceedings ofthe Natias

|| Dr. Abhijit Guha, Assaciate Professy
| Ramakrishna Mission Sikshanamandip
;ﬂe:'ur Math and Joint Convenor of &
National Seminar, gives hisspeech.

Dr. Nita Mitra, Associate Professar of
Sillguri B.Ed College, and convenar of
the Natianal Semirar, gives herspeech.
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Prospects and Challenges of Teacher
Education in India

N. Pradhan*

ABSTRACT ; There has been multifold increase in number of instiutions and stiudenis” enrolment
in recent decades at all levels of education. But there have besn inadequate supply of teachars
and poor guality of in-service teachers in both primary and secondary schools, Today we have
12052 teacher education colleges in Indiid offering 16940 courses to a fofal of 11,30,964 student-
teachars (MCTE, 2014, We have a variety of inshtutions at different levels oifering teacher education
programmes in open/distance mode and faee to face made, Most of the tescher education colleges
and unpversity depariments have been offering the regular ane yeiar programme and very fow are
offering four year inlegrated course, Since 2009, RIEs have been offering a- two years B.Ed.
programme and claiming i 1o be of great success (Fanda, BN, 30715}, Realizing the impotance of
teacher education, Kathar Commission Rapaort (1964-b6) has mﬁﬂmmgndeﬂ for hee draslic :_h.an'ge
in teacher edecation at all levels of odecation. It has suggested for the duration of the course to be
expanded and change inpuls in pedagogy, content knowledge, and develop professional altitude
amony teachers. NCTE (2014) broughl out & gazette that the bachelor degrée programmi has (o be
a two years programeme and all the institutions shall start offering the same by designing new
syllabi. All the state governments gave their consent instantly except that of Tamilnadu and Waest
Bengal. Bul after some initial resigtance they also gave in oAb this stage it 5 vary impostant o
consiler as 1o how the bwo-year programme is different from the current programme and how ic it
wolng to gusrantee quality of the products, Mere expansion of the course does not guarantee the
autput. [ needs throogh and scientific plan to design svilabus, proper theary and practice integration,
practicing schools’ co-operation, scientific admission precedures, and propes placement of the
teachers. Further, if the past programme was faulty, what will happen to the teachors who have
gradupted and are employved already? Will they to be called back to enhance their quality as is
dene by car manufaciurers] An attenpl has been made by the author to deliberate the prospects
and challenges of the newly launched programme of teacher education at secondary level.

Introduction

There has boeen a perennial shortage of qualified teachers at all levels of education
in India. Although the national level data shows that the teacherstudent ratio at
national level is 1:39 for primary level and 25.92 at secondary level, one can notice
that large portion of these teachers are un-trained teachers, para-teachers, contractual
teachers and low-paid teachers. The teachers who are qualified, they lack the

* Heid, Depl of Educational Administration & Co-ordinator, UGC-SAP (Phase-l), Faculiy of
Education & Psychology, The M.5. University of Baroda, Bareda-190 002
e-mail; netranand@vaboo.com
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professional attitude and willingness 1o wach. Loving children and the thims frap
Lo dedme as the main characteristics of weachers are seldom found among them. T
improve the situation, the Government of India from time o time has instituted
different commissions and committess to look inte the matter and have suggested
improving the quality of teachers. Although many such inibatives can be found?
n the forms DIETs, CTEs, IASE, and in-service education by NCERT and SCERTs, the:
situation of school education is far from satisfactory. It is observed by the NCFTE,
2010 that teachers do not teach beyond text books. They do not consider children ag
creatar of knowledge but as receiver of knowledge. Teaching in all sors of educational
nstitutions is far from satisfactory, To make the teacher education more prolessional
and improve the quality of teaching, NCTE, 2014 has specifically mentioned that the
duration of secondary school teacher education be of two years duration from the
current peactice of one vear duration in all the colleges of teacher education in
India. A cursory look suggests that there are certain subjects like educational
psvchology, sociological perspective of education, pedagogy and learning, ICT in
education and Practice teaching are retained in the new syllabus of teacher education.
Certain new aspects included are; Engagement with the field etc. 5o, the basic question
i5; whether two year duration is justified? In this context, an attempt has been made
!:e're to reflect on the prospects and challenges of teacher education in India,

_The first systematic in-service teacher education program was conceived in 1659
by United Kingdom and since then there has been tremendous growth in teacher
education in the whole world. In India, we had the monitoring system of teacher
education during 18" century and after 1882, there have been efforts to start training
i!.n:ﬁu: i & systermic manner, A cursory look at the history of teacher education in
India reveal that in order to improve the system, many efforts have been made by
fndian Government (o establish National Council of Educational Research and
Training (1962) and then Nationafl Council of Teacher Education (1994) o systematize
teather education. The national Committees and Commissions like Secondary
Education Commifssion (1952-54), Fducation and National Development (1964-66),
Curriculum Framework developed by non-statutory NCTE in 1978, Revised version
of Curriculum Framework by the NCERT in 1988, the first Curriculum Framework
tor Quality Teacher Education by NCTE in 1998 and the NCF for Teacher Education,
2009 have contributed substantially to improve the system of teacher education
Taday, India has 12,052 teacher education institutions offering 16,940 courses (NCTE,
2011 ﬂmm#ﬁ#ﬁi M.Ed, B, EI. Ed,, M. El, Ed, PTC, and Diploma it

Teacher educatior l,gw 11, 30,964 students are enrolled in these institutions
; & for secondary school level is the one
the RIEs %LI four year B.Ed. .‘nl:e;uu'.'ﬂfblrﬁ!f
alﬂ:nmm'rg 5 Now since two year B.Ed. programme |
also ﬂﬂuﬂ-ﬁrmﬂﬁ #&mﬁh# ﬁu]'-n; run successfully (Panda, B.N.
2015). nmwhmmnmmmm 2009 that ths
Bachelor dmnwﬁ ‘Hm the teachory whi are well equippes
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as professionals. It is mainly because of its short duration. Now in 2014, the NCTE
I recommended that throughout the nation, the 8.Ed. one year programme is changed

lo twor-year B.6d. programme. The existing institutions of Secondary Teachers Training

colleges have swilched over to the new mode after little grumbling by few states

like Kerala, Tamil Nadu and Odisha. However, after further discussion with réspective

state governments and universities by NCTE, all states have started the iwg-year
| B.Ed, programime.

Teacher education as a Professional Course

*People in this country have been siow to recognize that education is a profession
for which intensive preparation is necessary as it is in any other profession®. This
concem expressed in the University Education Commission (1948-49) Repon is alive
fn its relevance even today, The Education Commission (1964-66) professed, “The
destiny of india is now being shaped in her classrooms”. So did the: National Policy
on Fducation 1986 emphasize: "The status of the teacher reflects the socio-cultural
ethos of the society; il Is said that no people can rise above the level of its teachess”
(NCFTE. 2009). The National Knowledge Commission (NKC, 2009) has also observed
that teachers are the single most important element of the school system and the
country is already facing a severe shortage of qualified and mohvated school teachers
at different levels. NCFTE, 2009 therefore has clearly mentioned that it ts urgent 1o
restore the dignity of school teaching as a profession and provide more incentives
for qualitied and commitied teachers, The above lines as quoted from different
Commissions and Committess reporfs reflect the importance of teachers in nation
building and the need of professionalizing the program of teacher education,

The one year secondary teacher education program popularly known as B.Ed.
program was in practice since long, This program has outlived its relevance, With
the proliferation of B.Ed. colleges, particularly with privatization and
commercialization, B.bd. programmes have become weak both in theory and practice.
Even the few institutions, which keep struggling to make this programme meaningful,
find it difficult to overcome the structural constraints that the shon duration of the
~ programme poses. Secondary teacher education institutes continue to exist as insular

arganisations even within the university system where many of them are located.
This precludes the larger academic debates on equity, gender and community 1o
enter the day-to-day discourse of teacher educators. Institutes of teacher education
- have become breeding grounds of academic stagnation and resistance 1o change.
- The training of teachers happens in insular, intellechually impoverished environments
that are severed from ground realities as well as the aims of eduration they espouse.
Such an intellectual (solation actively discourages educational thearization and the
~ srowth of disciplinary and interdisciplinary enquiry. NCTE, 2014 therefore proposes
~ for the two year program to professionalize the secondary teacher education
programme. I states “It Bﬂhﬂuwﬁn:ﬁnﬂnhﬁnﬁw&ﬁﬂﬂmmm
year second Bachelor’s (B.Ed) degree programme is structurally transformed o a
two-year one, with- desper and more protracted engagement with school-based
experience and reflective and critical engagement with theory.” Before we discuss
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the prospects and challenges of the two year new teacher education programme, g
synoptic view of the one year programme as described by NCF, 2005 has tﬂm
prasented below, f

Problems of one year B.Ed. Programme

The one year B.Ed. programme that was in operation til 2014 had the follow 3
problems as observed by NCFTE, 2013,

1. Experiences in the practice of teacher education indicate that knowledge is
treated as ‘given’, embedded in the curriculum and accepled withour
question; there is no engagement with the currculum, Curriculum, rflla_ﬁ'
and texthooks are never critically examined by the student teacher or the
regular teacher.

2. language proficiency of the teacher needs to be enhanced, but existing
programmes do nol recognize the centrality of Janguage in the curriculum.

3. Teacher education programmes provide liltle scope for student teachers 1o
reflect on their experiences,

4. Disciplinary knowledge is viewed as independent of professional training
- in pedagogy.

e 'Hi!ﬁéﬂa& ‘practice’ in the teaching of a specified number of isalated lessons.
i is ‘considered a sufficient condition for professional development.

R T A T

mmmmrmmmammmm models and teaching
mmﬂ@ Iy formed in the understanding developed by student

ql'_# " ,ﬁ’.@”‘

M port Hﬁwiﬂmhﬁ.Mﬂwthtrﬂmwn hﬂmsmﬂl:mhdr
| 4, Emwﬁrthﬁﬁ‘ﬂﬁm mmam#dam discourse and

L

Mmﬂuﬂhﬁ mdﬂ-rmina’l work and ground realities.

‘M mqwgd in:w uﬂum[nn pmymw h:mu

mh :

‘-

"'q'l--l' -.'lri ""J ||ll‘l o _. ]

Y
- L*




M e —— i " i

PROSPCTS avm CralienNGEs oo Teachis Eoucanon i Iuo &

But as these components are lacking sevarely, the teachers produced by the system
are not well prepared to be called as profiessionals. Many of the teachers that we
have are not teachers in true sense as they do not have the passion for teaching and
love for children. The NCTE (2014) therefore has designed the two vear B.Ed,
Programme 1o prepare teachers as professionals, In 2010, NCTE in its report reflects
that Professionalization of Teacher Education is very important, It clearly states that
-:fa.a.:_.h-,ng is @ profession and teacher pducation is a process of professional preparation
of teachers, Prepaning one for a profession is an arduous task and it invelves action
from multiple fronts and perspactives. A profession is characterized by a sufficiently
long period of academic fraining, an organized body of knowledge on which the
undertaking is based, an appropriate duration of formal and rigorous professional

training in tandem with practical experience in the field and a code of professional
ethics that binds its members into a fralemity,

Vision of Two-year Teacher Education

The Cumculum Framework document of NCTE, 2010 stated that *we engage in
the act of envisioning the role of the leacher and the shape of teacher education
unfoiding in the coming years, it would do us well 1o take note of the movement of
ideas, globally, that have led to current thinking on teacher education. While the
search for a philasophy of teacher education that satisfies the needs of our times
continues, we seem 1o be converging on certain broad principles that should inform

the enterprise.” It has further pointed oul the present concems of teacher education
as follows,

1. First, our thinking on teacher education is integrative and eclectic. It is free
from the hold of schools of philasophy and psychology. We also do not
think of leacher education as a prescriptive andeavour, we want it to be
open and flexible, Qur emphasis is on changing contexts and our aim is to
empower the teacher (0 refate himselfherself to them.

2, Second, modern teacher education functions under a global canvas created
by the concepts of ‘leaming society', education liberal, humanistic and
respansive to the demands of inclusive education. The emphasis in teaching
s not on didactic communication but en nondidactic and dialogical
explorations,

3. Third, modem pedagogy derives its inspiration more from sociological and
anthropological insights on education. There is increasing recognition of
the worth and potential of social context as a source for rejuvenating teaching
and learning, Multi-cultural education and teaching for diversity are the
needs of contemporary times, '

4. Fourth, we acknowledge the exisience of a diversity of lsaming spaces and
curriculum sites (farm, workplace, home, community and media), apart from
the classroom. We also appreciate the diversity of learning styles that
children exhibit and leaming contexts in which teachers have to function -



P asely Coablizens o Teackin Emucants s INDIA

oversized classrooms, language, ethnic and social diversities, children
suffering disadvantages of different kinds.

. lastly, we have realized the tentative and fluld nature of the so-callug
knowledge-base of teacher education. This makes reflective practice Iht

central aim of teacher education,

Pedagogical knowledge has to constantly undergo adaptation to meet the needs
of diverse contexts through critical reflection by the teacher on hisher practices.
Teacher education needs to build capacities in the teacher to construct knowledge,
w deal with different contexts and to develop the abilities to discern and judge in
maments of uncertainty and fluidity, characteristic of teaching-leaming environments,
Against this backdrop and keeping in view the vision of teacher education as
articulated above, the following <ot of concluding statements relating to a teacher’s
role. and the philosophy, purpose and practice of tearhu' education can be made.

1. Teachers nesd mbeppqﬂmdtnmfﬂrmﬂdmn anjoy 10 be with them,
ﬁm;.mmmulmmmmmmm
uwﬂmmmﬁﬂmsdhw tment
i, hsﬁcemdzeaiiurmdalmrﬂru:ﬁm
nadm%uhmﬁasmmeﬁﬂﬂmhﬁﬁﬁﬁl:”
_nmmﬂpﬁnﬁﬂf';' dge; need to encourage th
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abilities and characteristics, their preferred mode of cognition, mativation
and leaming resulting from home and community socialization

B. The programme should nelp teachers or polential teachers to develop social
sensitivity antl consciousness and finer human sensibilities.

3. Teacher education programmes need to broaden the curriculum (bath schiool
and teacher education) to include different traditions of knowledge; educate
leachers to connect school knowledge with community knowledge and life
outside the school,

10,

Teacher education programmes need to help leachers appreciate the

potential of hands-on experience as a pedagogic medium both inside and
outside the classroom; and work as integral to the process of education.

11, Teachers need to re-conceptualize citizenship education in terms of human
rights and approaches of critical pedagogy; emphasize environment and its
protection, living in harmony within oneself and with natural and social
environment; promole peace, democratic way of life, constitutional values
of equality, justice, liberty, fratemity and secularism, and caring values,

12, In view of the many-sided objectives of teacher education, the evaluation
protocol needs to be comprehensive and provide due place for the
evaluation of attitudes; values, dispositions, habits and hobbies, in addition
o the conceptual and pedagegical aspects through appropriate quantitative
as well as qualitative ‘learning to leam' and 'inclusive education’. The
concern is to make teacher education holistic and profecsional.

The two years Teacher Education: an Analysis

NCERT (2010) formulated the two vears B.Ed. program and the layout of that
curriculum for teacher education was comprising three broad curricular areas: (A)
Faundations of Education which include courses under three broad nubrics, namely,

Learner Studies, Contemporary Studies and Educational Studies: (B) Curriculum and
Pedagogy which include courses under two broad rubrics, namely, Curriculsm Studies

and Pedagogic Studies; and (C) School Intemship leading to the development of a
broad repertoire of perspective, professional capacities, teacher sensibilities and skills.

In the year 2014, NCTE prescribed the twe year B.Ed. programme and the three
£omponents are mostly same as that presciribed in 2010 by NCFTE. The courses are;

I. Perspectives in Education
2. Curriculum and Pedagogic Studies
3. Engapement with the Field
1. The first area, Perspective in Education includes six curricular areas;
- Couse 1: Childhood and Growing Up
 Course 2: Contemporary India and Education
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Course 3: Leaming and Teaching

Course 6 Gender, School and Society {1/2)

Course 8 Knowledge and Corriculum

Course 10: Creating and Inclusive School (1/2)

The second area curriculum and Pedagogic Studles includes;

o]

Course 4: Language across curnculum
Course 5: Understanding Disciplines and Subjects (1/2)
Course 7 (a & b): Pedagogy of a scheol subject
Course 9: assessment and Learning
Course 11 Optional Course (1/2)
3. The third course i.e,, Engagement with the figld includes;

=

1. Tasks and assessment that rans through all the courses in bath the years.
2. School Intemship
1, Courses i6 Enhance Professional Capabilities (EPC)
a. Course EPC 1= Reading and reflecting on texts (1/2).
b. Course EPC 2: Drama and Art in Education (1/2)
¢. Course EPC 3; Critical Understanding of ICT (1/2)
d. Course EPC 4: Understanding the Self (1/2)

Taking this as the guidelines, all the Indian universities have designed their owe
curriculum of two-year teacher education program. An analysis of the sy
prescribed by many universities viz., the Mumbal Uriiversity, M.5. Ufiivenil;irf
University, Sambalpur University, and many others, reveal the fﬂ-‘lmwinﬁnz e
and problems, B

| can be seen that many of the courses that are there in the ane year pie
viz.. Feucational Psychology, Principles of Teaching, Indian Enmetyqrrd
or Sociology of Education, Principles of Teaching and Pedagogy, ICT in E
Fducational Technology, Current Problems of Indian Education, Ech -
Management, Fducational Evaluation, Methods of Teaching 1 & 2, One op
paper, and Practice Teaching for 40 lessons are still there in some I’DEI'I'E!-@I-_ :
different nomenclature. One can find some new Eﬂdilmﬂ_-'_- ""L."?']Flr.-:":'.'_
across curriculum, Creating an Inclusive School, and courses an Enhanciig
Professional capacities viz., Understanding Disciplines and Subjects, Reading a0
Reflecting on texts, Drama and Art in nduml]ﬂl'l._ﬂnmith'ﬁﬂﬂ and Euﬂ‘iﬁlhﬁ'
Understanding Selfl as some additional papers, Further the change emphasized (& B
student-teachers’ change in training approach, Now, the teachers are 5Up
pive enough opportunities to the childeen to create knowledge and not just act
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gency 1o give knowledge. They will practice in one or two schools for the entire
penad of their practice teaching and that will be 4 weeks in the first year and 16
weeks in the second year. The shift in emphasis will be teacher centered to child
It‘mﬂ_ﬁ’l f!iiut_;ltiun. Student-teacher will get more opporlunities to examine the
applicability of their acquired knowledge in real field, Looking into the above is il
Ju!ﬂlff?d 10 change the course from one year to two year duration is a critical question,
he Tirst systematic attempt made by NCTE in 1998 at a national level conference at
Goa had a wo days deliberation on the topic of duration of B, £d. pragramand its
course outline, It was decided that the duration be one and half year and the extra
half year duration out of this shall be sole be used for internship programme. Thers
was also the initiative from NCTE in 2002 that the duration of B. Ed be enhanced
Imm_une YEar o twa year. Some of the universities tried it out but gradually found
that it is not useful because it did not enhance pre-service leachers’ competencies
and the same inputs were provided in an extended two-year time.  However, with
some added aspects that the two years program is now implemented, the following
prospects and challenges are apprehended by the author.

Prospects of the two year Teacher Fducation

1. The program will provide the students an extra one year to be spent under
the guidance of teacher education depattmentsicolléges. This may help them
o develop professional attitude and passion for teaching as some additional
inputs are there in the syllabus.

fd

The inputs like; Making Inclusive Schoal, Eanguage across the Curriculum,
and Enhancing Professional Competencies may help studeritteachers 1o,
develop professional compelencies,

3. The approach of child-centered orenlation in methodology may help 1o
iransact in a new way and enhance efficiency of teachers and students’
achisvement.

4. The new orientation in examinations may help them to design
comprebensive and continuous methods of evaluation meaningfully,

5. It will help the student-teachers to understand the contemporary Indian
saciety, situate the mental, emational, secial and physical development of
school children, and organize thelr teaching accordingly,

6. Language proficiency of leachers may develop as it will be a special input
for the student-teacherns.

Challenges of the two-year Teacher Education

Major challenges lor the new leacher education programme of two-year duration
will be as follows.

1. The best of the students are not going to be attracted |o this profiession 1o
invest two years of their youth and eam a salary that is not even at par with
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class IV employes. Even if there 15 enhance professionalism which itsafgg,
doubtful, the scenario of employment and salary 1s not Boing to be chanped
drastically. One can see thal in almost all the states of India, there is i
provision of emplaying temporary staff and paying them very meager salan,
So, many of the good students may like to join other professigg
than becoming a temporary teacher after spending two years in teachg
education, '

The extra inputs fhat are included in the two-year programme aclually d 5
not fit for two years. This could well be a part in the intemship programime
of six menths. The extra inputs like Enhancing Professional Competencies
could very well be done in the school where one joins as a teacher, As
professional development is a continuous process, this certainly could bes
part when one is joining as teacher,

Teacher trainees have different potentialities at entry lovels. This is nob
cognized by the new programme as was the case with the past. 5o, 1
hasic problem is that a uniform two-year programme fike the :_am_i.t
programme will fail lo produce teachers whase professional teaching
competencies are nurtured in a differentiated manner, "

This is the first year of the two-year B,Ed, Programme and ane can see that
the intake of student-teachers in all the 1eacher education colleges across:
the country is half of its intake than what it was used 1o be in the lag
several years, A lotal of 11,30,964 student-teachers were enrolled earlierin
16940 colleges. In the current year, this number might have reduced o
less than half of the last year. That is a total of 5.00 lakh student-tea

may have been enrolled. It is expected that in the coming years, there will
b a heavy shortage of teachers supply,

Ihe UGC has been emphasizing on Choice Based (CBCS) system in all the
courses offered by our universities. However, if we analyze the courses, ng
university offering teacher education programme of even the NCTE has
thought about this propery. If 2 student wants to specialize in any COURE.
that is offered by any other institutions in India or abroad, the student his.
no chance of setting that opporfunity to sdtudy.

The two year teacher educalion programme is designed in miw %
it will perpetuate the same problem of isolation from the other QGRS
in universities, There are no such avenues wl'ltfﬂlhﬁﬂl-‘!iﬁm lﬂ'a ok
leacher educators will interact with experts-and uﬂﬂmdmd ¥

By spending one year extra time, the professional standing and respe
the profession is not going to change. When the new F’ﬂﬂ'ﬂf
programme will face the problem in the employment. it will lead to 4
frustration and mental agany among the teschers.
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B. There are lot of private Institutions offerin
with profit motive. When the fees and other expenditure will be doubled,
the prospective teachers will desist from taking up this course. Therafare
there will be further scarcity of teachers’ supply. A lot of private institutions
may be eroded. Government Institutions and sided teacher education
colleges may survive but the further repercussion will be that government
will have no aption but to open more povernment funded institutions, If
the two-year B.Ed, Programme in Regional Institutes has been running
successfully, it is because the students are getting some kind of financial

assistants from the institutions. There iz a doubt that that all prospective
teachers will get financial helps from government,

% teacher education programme

Conclusions

Teacher education is an important input for national development because on
this the quality of education of our children depends. The two-year teacher education
programme designed and lunched throughout the nation is welcomed by all
mstitutions and stakeholders. Although time will tell about its suCcess, it 15 our
academic respansibility 1o dwell about the pros and cons and take NECEsSSary measures
before it fails and affect our education system. Few aspects of the course like
Childhood and growing up, Contemporary India and Education, Learning and
Teaching, Gender and school, Critical understanding of ICT, Pedagogy of School
subjects, the two methods of teaching, Assessment of Learning were already there in
the old syllabus in different names. Few new aspects added up are; Knowledge and
curriculum, Creating inclusive schools; and Engagement with the field for Enhancing
Professional Competencies. Now the question is these dimensions could very well
be taken care up by the prospective teachers during their internship and a whole
new year is not needed. May be the alternative could be that of six months time can
b added as internship programme by the student-teachers in a school attached to a
leacher education institution, There is a dire need to study the effectiveness of the
Iwo year leacher education programme at the national level to say it works,
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Technology Integration in Teacher Education :
A Quality Dimension

D. Mukhopadhyaya*

Introduction

"Mo century in recorded history has experienced so many social transformations
and such radical ones as the twentieth century, Theymay tum out to be the most

significant events of this, our century, and its fasting legacy." submit Peter F. Drucker
(1994)

We had moved through four revolutions in education:
e The shifting of responsibilities from family to school
e The adoption of written word instead of verbal communication
e The invention of printing press
» The developing of electronics

But we are now passing through the fifth revolution, the information revalution.
In the days of information revolution knowledge is the best and most important asset
in personal and social lives.

India-civilized Past

Great scholar Max Muller has narrated in his own words : * If | were asked under
what sky the human mind has most fully developed some of its choicest gifts, has
most deeply pondered on the greatest problems of life, and has found solutions to

some of them which well deserve the attention of even those who have studied
Plato and Kant, | should point to India”

In searching the mots of education in the past, we get examples of education
systems in those days:

“The teacher is the prior form: the people is the laler form, knowledge is their
junction; instruction is the connection.” (Taittaeriya Upanishad, 1.4.1)

*  Professor of Education, School of Education, NSOU, Wi
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i e Raihia Upanishada we Tirwch
o e sell an the Lond of the Charot and the
body a verdy, the chacion, know frtellect a3 the
charsatoer and mind as verily, the ralns.
The wnse, they say, are the hones; the objsct of
the werrses as the pathy; the seliassociated with
shie body, the senses and the mind-wise men
declare o the enjoyer.”

The Katha Upanishada, 1.3.3 (Transated h.rmm 998)

In Old inchian laumnmmdmﬁrdmm
and Aparavicha Method of Instructions wene individual and.
1o ldweae mind, *Sa vidyajahbimmukiaye.”
The duties and resporsibilities of teachers were man
in variops old scripherc

: mwmmm@m "

he knows it [Mund - I, 2, 13].

This mmwmhﬂ wm
apnl and only that knowledge we

It the Iﬂﬂﬁhw
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In the “Hastana Satak” of the Mahavhaata, we {ind the concept of multischannel
leaming

“Acharva Padamadate

Padam I\-.llJ'ul.'.,l-.'.J.'.l|-r|'||':'|l'|.,|1,-'.1|
I.!ll'“'llr'llrlI'hi|l|TI"|'|I'||'..|IH'|.1|"IIT|-|.1['i'lll'l"l"l.'|
Fadamkalacramena hi.®

Dunng the Buddhist era theee was systems of training of monks and in fulure they
generally took the charge of teaching in Sanghas.

Generally a pupil monk was entrusted to *ledrn recitation, holding examination,
making exhortation, and explaining Cthamma,* [Chullav,, viii, 7, 4]

The history of teacher and teacher training can be traced in the later Vedic
education, though these were written in the form of duties and responsibilities of
leachers. Some of these are as follows;

il “This truth 15 not grasped when taught by an inferior man.” | Katha = 1.2,8]
il The teacher should be well versed in sacred Jore, [Mund-i, 2, 12]

i) The teacher would teach a fit pupil anly and teach him the exact truth, as
he knows it, [Mund - |, 2, 13} This indicates that the teacher should had

saome knowledge to select the fit pupil and enly that knowledge were
imparicd which exactly fitied them.

Phere are many moee instances about the qualities and hwrﬁdgn mqunrﬂ o be

a good teacher Actually Education was given the highest mi‘aﬂh' - Swadesh Pujyate
Raja, Vidwan Sarvatra Pujyate,

Frum the Vedic age downwands, the central conception of u:i.lmrun of the Indians
has been that it is a source ul‘- llumination giving us a correct lead in the various
spheres of life, Knowledge is considered as the third eye of man, which gives him
insight into all affairs and teaches him how to act and in that case the teacher has an
important place. In Bhariya Darshan ‘Guru’ has significant place, It consists of two
words, Gu-ng, The ward ‘Gu’ indicated darkness and ‘ru’ means controller. So 'Guru'
means to avoid darkness or ignorance.

In those times method ufl;ﬂi:hlng wis mainly catechetical hﬁhaﬂwdm
and the teacher elaborately diseussed them, Thus through question, crossquestion
and answer the study went on and on. ¥

There were three types of schools and teachers were teaching in those schools:
i) Homes of teachers as schools i) Debating Circles and Parisads iil) Conferences:

During the amﬁmnmmmﬁmmﬁmﬁwmmw

generally took the charge of teaching in Sanghas. Gen I'l-'ﬂljl"l pupil 1 “r :

entrusted 1o *leam recitation, hnmnsmimﬂmmaﬂﬁl e
i T Aarabn, 2
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in the "Hastana Satak’ of the Mahavharata, we find the concept of multi-channgl
learming

“Acharya Padamadatte
Padamsishyaswa-medhaya
Padamekamswabrahmachinvvi
Padamkalacramena hi,"

During the Buddhist era there was systems of training of manks and in fulure they
generally took the charge of teaching in Sanghas.

Generally a pupil monk was entrusted to “leam recitation, holding examination,
making exhoration, and explaining Dhamma.” [Chullay,, viii, 7, 4]

[he history of teacher and teacher training can be traced in the later Vedic
education, though these were written in' the form of duties and responsibilities of
teachers. Some of these are as fallows:

il “This truth is not grasped when taught by an inferior man.” | Katha - 1,2,8]
il The teacher should be well versed in sacred lore. [Mund-i, 4, 12]

il The teacher would teach a fit pupil only and teach him the exact truth, as
he knows it [Mund — 1, 2, 13] This indicates that the teacher should had
some knowledge to select the fit pupil and only that knowledge were
imparicd which exactly fitted them,

Ihere are many mone instances about the qualities and knowledge required to be

a good teacher Actually Education was given the highest prigrity - Swadesh Puwate
Raja, Vidwan Sarvatra Pujyate,

From the Vedic age downwards, the central conception of education of the Indians
has been that it 15 a source of illumination giving ws a comrect lead in the various
spheres of life. Knowledge is considered as the third eve of man, which gives him
insight into all affairs and teaches him how 1o act and in that case the teacher has an
impontant place. In Bhartiva Darshan ‘Guru’ has significant place. It consists of two
words, Gu-ru, The word 'Gu’ indicaled darkness and ‘ru’ means controller, So 'Guru’
means (o avoid darkness or [Enorance.

In those times method of teaching was mainly catechetical. Pupils asked questions
and the teacher elaborately discussed them, Thus through question, cross-question
and answer the study went on and on.

Thend were three types of schools and teachers were teaching in those schools:
i} Homes of teachers as schools 1y Debating Circles and Parisads 11} Conferences

During the Buddhist era there was system of training of monks and in future they
generally took the charge ol teaching In Sanghas. Generally a pupll monk was
entrusted 1o "leam recitation, holding examination, making exhontation, and explaining
Dhamma.® [Chullav., viil, 7, 4]
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In the medieval ara though there were Tolls and Pathsalas but they wirs in e
declining stage instead Maktabs and Madrasas took its place. Teachers wiry
to develop their mental faculties through religlous education,

In the medieval era Teaching Methods were not much developed and quality e

education was detoriated due to the change of education systems. TE’ChI'IHlDErH
thers according 1o age.

Some Changes in Teacher Education in India :
Same significant changes could be seen in teacher education in the- last et
Some of these are as follows: i

* NCIE Act was enacted in the Parliament in 1993.This his hals
coordinated and systematic praserves and in-service teacher edygﬁﬁﬂ'

" According to POA-1992 DIETs, CTEs and IASESs were established as i
sponsored scheme of TE.

Present Stale of Educational Process of Educalion has changed d].q hﬂ?ﬂ
in social, political and economic systems. This has changed the teacher and .
same time teaching. Now the Priorities are

l

e Marks in the Examination
e Learming / Understanding soid s
o Liking the subject s, -

Integration of Technology in Teacher Education
Mew technologies have changed nearly every ﬂipéchﬂf mmlﬁmrﬁﬁ
» Medicine
o Travel
o News production
& Scientific encuiry
o Food production and many more and many, mone

UNESCO Report on Education for Sustainable Development 2005-2014 |
Frvie Pillars of Education instead of Four Pillars considering the new d
world. These are as follows:

1. Learning to know

2. Leaming to be

3. Leamning to five wgether

4, Learning to do

5. Leaming 1o transform one self and society
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i) Some New Drivers in Education

For centuries. three factors have driven economies all over the world: land, labor
and capital, Now there are three new big "drivers”:

o |deas
o Brainpower
o Information, specially scientific information

I'raditional resources for the industrial revolution were timber, coal, ail and
minarald liron ore for iron, bauxite for aluminum). These are nmrl'f all non-renewabla,

Our new natural resources are;
® Sand and silica — for microchips and fiber optics
e Air and wireless
¢ Science and creativity — including photonics, lasers and digital storage:

Al these are plentiful and cheap, Actually the introduction of printing press has
sl 1o the first information and communications explosion, Before Gulenberg in 1452,
Furope had only 30,000 books in all and by 1500 AD it rose to moee thand million,

Now let us consider some more developments:
e 1872 The first typewriler
e 1876 The first phone message
e 16884 The first Linotype maching
e 1894 Silent movies
e 1895 Firsi radio signals
o 1922 Talking movies
e 1926 Infant television

In 1988 we could send 3,000 messages al once on one fiberoptic cable. Now
we can send more information on 3 single optic fiber cable in a second than was
went over the entire Intemet in 1997 in a month.

Ihese developments have strong impact on education and 'ﬂml.['r:'-g. We now
use slandardized classrooms, standardized tests and standardized results.
ii) Educational Technology

Educational Technology is not a set of machines or device, [t is actually a means
or a way of structuring thought and action; it Is a sysis mtndln »ptmﬂ?lﬂﬂ and
empirical science, social engineering, and the socia ,dﬁm-‘#hﬂ-ﬁ'ﬂmn-nf
progress, economic interest and control.

Techrology oplimises human leaing and development of technology intreases.
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the capacity and capability of human leaming. e dE:"EIUFﬂHﬁI of neyy
has enhances the changes of methods and n1ﬂ1l1udﬂlﬂgle5nftﬂm{ﬂ‘_ g
Lill the first half of the 20® century teacher was at the '—'El'lll.'!r .u-
helped the teacher in controlling the TLP was put in !q th‘_!'fnr}ﬂ?;" 3
changed after 2% world war, Leamers now come te the Eﬂﬁhrm i
given more priorties than the teachers, In the last few
teaching learning processes have evolved and systems appm _
has taken the center place in education. The computer s,
Cybemetics has influenced education systems, the leaming p
and also the group. The following figures (Fig. 1 & z}m‘fﬂ“
changes in the classroom systemns in the 20™ qnd ﬂm:l"m

e
Moast of the teachers in the present q:quﬁ'a'm:di!dpﬁmr i
educationists are experts in their own field ufnuﬂiﬂtmﬂmi"nhﬁ

Ccomparments. '1'-::-'.' e
- iR Y oy
- + ‘E& I
Analogue - I T GH'F.
Defh - wB

OB L L
ot S S
§ 0 o

Figure 1: Elements of the traditional classroom in 20 Century
{T= Teacher, L = Leamer, A = Absent learner) qE.
Equipments- Whiteboard or averhead projector

Thus a leacher of Physics or Chemistry hardly know anything about me hod
methodologies of Education and in the same way a teacher of pure Psy
Education knows litle about development of software required for the ap
the TLP. Thus in most of the occasions one compartment requires fl
other sides, ¥

Different computer games are now developing which requires |
areas. Computer games like Sim City requires a team of expert
like Town Planning, Psychology, Sociology, Engineering, ef¢. Now !

due to the rmerging trends of Technology of Education.
In the old days a teacher had to depend only o
tecturing. Thus the learners could knaw the. ﬁﬁ?

LA-HLE . N




Toowmanony Inmowanis m Tracwen Foucanos © A Cluauiry [iversion M

the possibility of developing Virtual Reality, the rigid concepls are slowing breaking.
It is now becoming reality that teachens, experts and educationists will also change
therlr thinking styles slowly, because it will mquire time to arrive at the expecied

l-t"'. |.‘|.

R
A
T'T:r IRL L
L Digital data
N / a
N
=

= noSEriiy agiew
irst-cankL -. I:"‘ri ""I.

do with it, Judging the ap
in the classroom is difficull. N

and teaching, Simple-to-

EﬂdiﬁﬂMi,mmh EE
all-mnkin;uu iR

’l"'-"'!willl Ve
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1l Animators
i) The electronic aumerical integrator and computer (ENIAC), jhaies

electronic compuler, Budlt in 1946 B

il Distance Education

W) Leaming Styles: Different leamers think or learn diffecently,
learning may be divided in different ways.

The main groups may be:
o Serialised thinking or algorithmic thinking, This type is similar to dedyes
thinking. T
o Another style of learning is to see the problem m a t:ﬂal fnnn
orefer to dissect the problem rather try to consider the problem in ; yie

farm. \
o Some learners learn according to the situation and leaming environmen
Thus different instructional processes are necessary for different leamers.
leamers will learn according to their styles by the proper selection and application

of ET.

vl Virtual Reality

Extensive. researches are going on Cyberspace and Virtual Re
Cyberspace technology is a vast thoroughlare where computer
exchange information, By adding other computers in on line poces
practically an unlimited space can be used lo collect and exchang
infarmation. .

This will help future leamers o leam independantly and design
leamning modes and styles, .

e L
LIl L

vi] Lifslong Learning "

Due to the rapid development of technology and wmmﬂm

we are rapidly moving towards a new leamning society whee
will be a lifelong leamer. Continuous learning will be the key
societal development in the learning society, In the IW

technology will help learners in the new I:ehﬂ‘ﬁn'g_ m:iafs,t. J

i

vil) Multiple Learning Resources: e o I
loday computers can do multiple lﬂhﬂiﬁﬂ-iﬁ-.m:w.-_ W
of computer applications are developing rapidly. The future [eamess
be able 1o use ET in different ways in education,

vill) Multiple Leaming Resources: .

Anificial Intelligence used in education systems Is
wiaes”, a st beyond traditional computer aided instruc
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Tutoring System (115) should be able to deduce a leamer's approximation
of the knowludge that he 1 being ttored for. The tutorial strategy must be
intelligent in that the system can implement sirategies o reduce the
difference between expert and student performance (Fig, 31

Future Education for Specially challenged people:

What we have lparmed about individual educational plans for disabled
students may be applied 1o all leamers, This will result in a greater efficiency
In all schools, enabling us to provide the human and computer resturces
nieeded to meet the educational needs nl’ each child,

Technology for the future includes sensory prosthetic n‘eﬂwi for disabled

people, This may be one of the most significant factors in-providing all

children an equal and appropriate education. g:aqbimlmpm,qlm
providing many hard of hearing youngsters with fun W
synlhe.ﬂ'ﬂrs give Wim to mute 1nﬂhf&u_ : relopments

i
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Research tells us that we are moving in a different in respect i
wlegration as follows: ' L
! R 3

Transmission of Knowledge

| EDUSAT: EDU

This requires @ full satelli
Becayse a massive support 3y

o Lieracy development and many more

Criapnicns O TEace ECUCATION: o0 iucig
L] J."I-II| J

ﬁ-_“ﬂ!
isabilities haves enablag g

. with spinal cord & 66 thsy
muscles W }‘Hﬂ.::1ﬁtinrﬂ- phasir college diplomas, e
catellite for education. In ad..

L

ACTOA the ¥ 2

SAl I8 @ dl‘f"”'md bl [
[l I

ol it i AT new Beneration o
u Lality in selucaticn interactive it ins i
e dm?ll]“l:rql['l anahied education may prov
H-Hll'ﬂra i
in pgucation. These inchude:

o One WY 4 hﬁh]dlfﬂslt-

interactive TV via phone in;

computer support e-mail,

e Interactive v with

Video conferencing
cing.

.
« Computer conferen
o ‘Web-basad interaction et
1o of which cha
atem is required

iMukhopadhyay, 2002)

anels are dedicated
for the following segr

e School education
e Higher and professional education
o Education in science and technology

o Language education .
[di.IE:'III-IDH imn EFICIII‘TF.- EﬂmE‘S_.- dmrﬂ'&ﬁ; iﬂﬂﬁﬁhlpt ----.,

s Women education

Training in empowerment of women
Children's education and their entertainment
o Education in health

e Teacher education

Instructivist

Step-by-siep
Individual

- S R A
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Learning from technology — —  Leaming with technology
Decontextualized 3 Authentic
But pedagogy has not kept up. It is now:"Ona step forward for technology, two
steps back for pedagogy”
from the above three suggestions can be put forward to help move forward,
These. are;
1. Use technologies as cognitive tools
7 Use authentic leaming contexis and tasks
1. Fngage in professionzl development, sustained through community

in more recent vears, the emphasis in educational computing has shifted to subject
matter integration, using the computer as a tool to support teaching and leaming, in
specific disciplines. Teaching about technology takes a back seat to teaching and
learning with technology. Thus taday technology in Teacher education is:
» loday, instructional design, educational media, and educational computing
are robust fields of endeavor. '

 They influence formal and informal education, the training sector, and
spgments of society

* Software has improved dramatically sinee the introduction of the PC,

o lextbased operating systems have given way to the GUI, originally invented
at Xerox PARC, popularized by the Apple Macintosh, and now embadied
in Windows.

* oice recognition s here bul not yet widespread.

o A wide array of powerful productivity tools for the PC fe.g. word processors,
databases, spreadsheets, deskiop publishing software (s now available.

« Fducational software has improved greatly in quality, and many titles are
available.

e The Web has made huge quantities of information as well as software
readily available,

What is Wrong in Teacher Education?

The sub head has been g.iwn by the UHESI:G on TE-‘\EHER EDUCATION
GUIDELINES (2002), The guidelines states: *Teachers are vital unless we can get
mare teachers, and better leachers, we will nol reach the target of making quality
education available for all by 2015, But there are still world shortages of teachers,
still large numbers of under qualified teachers, and still many who need further
professional education dnd training as they work.”
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Ihe document points many shorcomings in TE, which are relevant for Indiag
1o, Some of these are important In our country and need to be mentioned:

e Budgets of Teachers’ Education purposes s low and in times et
pricrties

* In many countries female teachers are minarity in primary schools

* A large number of teachers are untrained or under trained and in m
cases the difference between the effectiveness of trained and untes
teachers cannot be found. The report points aut: “About half of the te,
in developing countries are ungualified in terms of their own
formal standards for teachers’ education. Many teachers have htﬂe
than secondary education themselves. Teaching methads are qﬂm
fashioned, with too much focus on rote leaming (DIFD2001: 9),

* In transition countries (India must be one of them), society is ex
teachers 1o change their approach s education itself is being ref
And these new changes will affect initial education of teachers
pragrammes of continuing professional development,

I order o meet the above demands and other growing demands of the: md
eucation and training of the teachers should have the elementary companents, which

will:
1. improve the general educational quality of teachers . o

increase the knowledge and understanding of the sublects theiy are to-teach

enhance knowledge of pedagogy L .

develop understanding about the learners

improve practical skills, mmpemnmmﬁ Euﬂmihngm

These components: require improved ﬂ“ﬂ]i.t’f andcomt Eﬁ
teacher education and at the same time general education ﬁvﬁﬂﬂft e

Fsen appointed.

The prisent infarmation sociely Ilmifﬂ.w
very rapidly, In thes situation one time training of m‘
reasnn in-service training of teachers is essential to m
af the teaching leaming sysiems, -

After the completion of the initial TE prograr
participant will Elaahhh_ﬁbi!ht ol

Pmpminrh

wob W
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Pevelop application of subject knowletge properly in actual classcanm
H.‘||C|I|H

Apply teaching strategies and techniques according o the requirement in a
particular setting of the class level, infrastructural facilities available and
environmental situations

* Develop skills of classroom management

Acquire necessary skills for assessment and recording of puplls’ progress

Prepare the foundation for further professional development

Conclusion

Mahatma Gandhi, when talking about the education in an indépendent India, at
Chatham House, London on Octaber 20, 1931, he said:

"I say without fear of my figures being challenged successiully, that today India is
mone (Hliterate than it was fifty or a hundred years ago, and 5o is Burma, because the
Britich administrators, when they came to India instead of taking hold of things as
thiey were, began to rool them oul. They scratchedthe soil and began to look at the
rool, and left the root like that, and the beautiful tree perished.®

Thie is exactly true in all other areas also. We are now far ahead of this. The
recent verdict of the Supreme Court and the Verma commission Report shows light
in this direclion.

Today the education system has become more complex than before. The leaming
society is changing in to a knowledge society. Teachers have to attend differant
problems and demands of the society and the students. In this complex situation
cducation of teachers ane very imporant to renew and update their knowledge in
the respective fields of teaching,

But one thing should be mentioned here that there should be incentives for teachers
whu would show efficiency and integrity in their professional duties and
responsibilities,
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An Empirical Analysis of The Influence of
Colleagues on Motivation of School Teachers

Debarshi Roy* and Palas R Sengupta**

ABSTRACT - It i widely stcopted that teachers represent the most Imponant segment in the
creanizational siructure of a school. Thus the motivation of the teachers is of primary importance
to the school management, A study of lierature reveals that while there have beer a wide range
of stutlies on leacher motivation and the impact of the molivation of teachers oo the perfarmance
of schools there have not been much studies which dealt with the influence of peers on the
matrvation of teachers . Thus there was & need to-study how teachers are motivated by their peers,
Mhis stiedy dealt with the peer factors that affect the motivation of teachers and their miative
significance m such mativation, A random sample of teachers from Morth Bengal were involved in
the study (N= 111}, This sample included primary, middie and high school teachers of a wide
range af schools, The findings were analyzed and the factors that affect their molivation were
categonized. A factor analysis resulled n the extraction of three factors. These were termed as

Relalicnship factors, Ambition faciors and Clash factors, A multiple regression analysis was then
conducted using the factor scores as predictor variables,

The findings had wide practical sgnificance for school management and erganizational behaviorists
as it prowided an insight into the peer factors thit motivate knowledge workers like teachers and
soughl 1o help experts to manage and striegize approaches for optimal teacher mativation.

Keywords : Motivation , Teacher , Colleagues., System, principal compenent regressian

Introduction

Ihe word motivation is derived from a Latin word motivus which means a moving
cause. |t describes the various intemal and external forees which act on a person to
initiate a certain behavior, Motivating forces thus account for the amusal, selection,
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direction, and continuation of behavior (Psychology Applied 1o Teaching: Biehley
and Snowman). There are three approaches or views to mativation, The behavioral
approach to motivation lies in the philosophy of reinforce desired behavior .U i
mostly based an the works and theories of Burrhus Frederic Skinner (1904-1900),
The cognitive view to molivation gives importance Lo intrinsic motivation which js
in fact mativation from inside one's self _This view 15 closely related to Jean Praget
and his principles of equilibration, assimilation and secommuodation. The Humanistie
view of motivation says that people are motivated to satisfy deficiency needs only
when those needs are unmet. Nureraws mativational theories like Maslow's hierarchy
of needs and Frederick Herzberg's motivation hygiene theory are based on the
humanistic views of motivation,

Motivation is an important strategic tool in the management of any enlerprise.
especially people driven, knowledge based organizations like schools. Thus the
eificacy of the teaching-leaming process itself is dependent to a large extent on the
motivation of the teachers. High levels of teacher motivation resulls in vl"sib_ﬁ.ﬁ
enthusiasm to perform both academic and nan academic tasks. Conversely, low levels:
of mativation are observed in apathy and disimterest to perform even the: rouling
tasks of classroom teaching or evaluation, Brumback (1986} and Maehr (1984) had
studied the importance of teacher’s job safisfaction and motivation on the results of
students and on the performance levels of teachers. |t was found in both the studies.

that motivated teachers performed better.

A study of related literature revealed that while studies had been conducted on
the motivation of teachers, specific studies dealing with the influence of colleagues
on the motivation and performance levels of leachers were sparse and very few.
vertical studies on this specific factor were found by the researcher. However 3
number of studies on the influences of colleagies on the motivation levels of workers
in general had been conducted and some were relevant to the topic of this study.

Marton Inger (1993) emphasized the collaborative approach between teachers to
make connections between subjects, and explore new refationships belween the
schoal and the warld of work’ { Inger , CenterFocus , December 1993 . Inger also
stressed that collaborative approach not only enhanced teacher performance, ild:ﬂj'-'.f
led 1o greater job satisfaction and less burm-out rates by mitigating the isolation which
classroom teaching brings forth, The traditional image of teachers as Sﬁﬁﬂﬁpﬂﬂplﬁu‘
whir have chosen 1o sacrifice their lives to educate their students has seen a pﬂﬂdﬁlﬂ:
shift, Teaching Is now a profession just as any other with the presence .Dfi". ﬂi.?:".:
nrganizational variables that affect job satisfaction and motivation in ather professions,
This study attempted to study in detail the mle of colleagues in mativation of teachers
to perform to their optimal capability in school, : .

The experience of the teachers with their colleagues was assumed to be dependent
on len factors. These factors were;-

1. Helpful
2 Friendly
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direction, and continuation of behavior (Psychology -‘IF.I{J'J'L"_ST ta Teaching: Big or
arid Snowiman). There are three approaches or views 10 MOLVAHON, The he_hmp-_--
approach to motivation lies in the philosophy of f!-‘i"r':"‘ﬂf dgE'_m:I behavior |y
mostly based on the works and theories of Burrhus Frederic Skinner (1904-199¢) -
The cognitive view to motivation gives importance [0 intrinsic mativation wh}-;p,
in fact motivation from inside one's self This view s closely rg:latﬂd o Jean |5
and his principles of equilibation, assimilation and accommodation. The HumanistieS
view of motivation says that peaple dre motivated to satisfy f-ﬂEflElEﬂf ¥ IHEEd&
when those needs are unmet. Numerous motivational theries like Maslow's hierg chy
of needs and Frederick Herzberg's motivation hygiene theory ane based on tha

humanistic views of motivation, {

Motivation is an important sirategic tool in the managenjent af any enterpri ;.,_
especially people driven, knowledge based organizations like schools. Thus the
efficacy of the teaching-beamng process itself is dependent to a large extont on the
mativation f the teachers. High levels of leacher motivation results in visiblg
enthusiasm to perdorm both academic and non academic tasks. Conversely, low leyals
of motivation are observed in apathy and disinterest [0 perorm even the -mm{
tacks of classroom teaching or evaluation. Brumback (1986) and Maehr (1984) hag
studied thi importance of feacher's job salisfaction and ml:l_t'watlun on the resulis of
sudants and on the performance levels of teachers. It was found in both the studies
that motivated teachers performed better.

A study of related literture revealed that while studies had been condueted on
the molivation of teachers, specific studies dealing with the influence of colleagues
on the motivation and pedormance levels of teachers were sparse and very few
vertical stueies on this specific factor were found by the researcher. I'I'n:lE'I.'f,lﬂ'..'ﬂ:,1
number of studies an the influences of colleagues on the motivation levels of workers
in general had been conducted and some were relevant to the topic of this study,

Morton Inger (1993} emphasized the collaborative approach between teachers to
‘make connections between sublects, and explore new mlationships '
school and the world of work' | Inger , CenterFogus , December 1993 ) . Inger also
stressed that colleborative approach not only enhanced teacher performance, il al
bl 1y greeaer ok sitisfiaction and less hurn-out rates by mitigating the tsolation which
classroom teaching brings donth. The traditional image of teachers as sellless people
wiho have chosen w sacrifice their lives to educate their students has seen a paradigm:
shift. Teaching 15 now & profession fust as any other with the presence of all the:
ceganizabonal vanables that affect job salistaction and metivation in other professions,
This study attempted to study in detail the role of colleagues in mativation of teachers
lo perfarm lo their optimal capability in schoal, 1

The experience of the teachers with their colleagues was assumed 1o be depen dent
on ten factors, These factors were:- i

1. Helplul
2. Frendly A
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3. Professional and Academically competent
4. Hardworking and Dedicated
3. Compelition
6. Conflicts
Team Spirit

8. Trustworthy and Dependable
9. Political power play

10 Informal relationships
Methodology

This was a descriptive research study and no there was no intervention on the
part of the researcher to influence the existing situation.  The study was conducted
with a sample of randomly chosen schaol teachers teaching and residing in the
districts of Darjeeling and Jalpaiguri in Wed Bengal (N =111} and was based an the
responses to a conldential questionnaire that was given o the sample. The sample
consisted of a mix of high, medium, primary and pre primary level téachers from a
wide range of schools covering missionary managed English medium schools,
indlividually managed private English medium schools, Hindi and Bengali medium
schools both in the urban and rural areas, Moct of the questionnaires were personally
given to the respondents through visits and the rating scale and the questions were
explained. The analysis of the response was then carried out, The software used for

DATA ANALYSIS AND RESULTS
TABLE 1 ; Descriphive Statistics

N | Range | Minimum | Maximum| Mean [Std, Deviation| Variance
VARDOODT L B 4.0 1.00 5.00 249279 1.43154 2049
VARDOOO2 111 | 400 1.00 500 | 2.6847| 1.25757 1.58]1
VARDGOO3 11 | 300 1.00 400 | 21892| B4z 761
VAROO004 111 | 400 1.00 500 | 23063 1.02507 1.051
VARGO0S 111 | 400 1.00 500 | 27207) 106320 1.330
VARBOO06 iy | 400 | 100 | 500 | 26396] 145044 | 1324
WAROGOOGT 111 4.00 1.00 5.0 2.6396 1.06850 1,142
VARDDOOE 111 | 4.00 1.00 500 | 31532 93613 B76
VARDODOY 111 | 300 1.00 400 | 334523 94835 895
VARDOO10 1| oo 1.00 400 | 23784|  1.00049 1.001
VAR | 01| 400 1.0 500 | 2.9640| 1.27869 1.635
VARG 12 1 | 400 1.00 500 | 24144 87671 954
WValiel N {listwise) | 111
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the quantitative analysis was SP55 17.0 Fhe gquestionnaire used for the study had

rwelve guestions which the respe g
Iy the first twa questions the respondents were asked io rate their efforts to give theie

best at work in school and to rate their sverall experiences with their colleagues
school. The scale used here was; 1= Terrible 2= Not satisfactory J= Satisfaciary
4= Cood 5= Excellent. These two questions represented the dependent varfables,
in the following ten questions the teachers’ experlences with the various aspects of
their relationships with their colleagues were rated on a five point Likert-type scale.
This five point scale was; 1= Never 7= Not comman 3= somelimes 4= Mastly
5= Always. Thiese ten questions represented the independent variables. At the firs)
the stage the data was chiscked for reliability and validity. On ensuring its reliability,
and validity the dala was subsequently analyzed and inferences were then drasm,

The overall Cronbach’s Alp
alpha for section A of the que
represented the dependent variables was .87
8 of the guestionnaire which contained the i
the reliability was in the acceptable rangg.

4 correlation analysis with the dependent variable as given in question 1 which
sekind the respondents to rate their effrts to give their al work in school and guestion |
5 whith asked the respondents to rate their averall experience with their colleagues -
in school yielded a comelation coefficient of .785.

Tahle 2 : Comelation betweer he sl to give ones best at work in school
and the experiarice with colleagues at school,

ha for the overall study was 803, The Cronbach's
stionnaire which included twa questions which
& and the Cranbach's alpha for Section
ndependent variables was 683, Thus

Correlations
VARDOOO! | VAROOOG2 |

Effort to give ones bet Pearson Cormetation 1 .jas" :
at work in school iy, (2-tailed] 0o

N (k! 11
Experience with colleagues |  Pearson Coermelation 285" 1
at school Sig. (2ailed] 000

K 1 1t

oo (oirelation f significant at the 0.01 level (2-talbeel).

The resulls of the faclor analysis are given the following tables :-

Table 3¢ KM and Bartlet’s Test
waiser-Meyer-Olkin Measune of Sampling Adeguacy. 297
sastlet's Test of Spherlcity Appros. Chi-Square 551,668
f 5

S
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Table 4 1 Total Varance Explained

Component Initial Eigervalues Extraction Sums of Squared L:n.-in;g,l.__.I
Tuotal ol | Cumulstive| Total % of Cumulative
Variance % Variance %

1 4.422 44.218 44.218 4422 44.218 44,218

2 |.420 14,203 58.420 1420 14,203 58,410

3 1.126 11.258 69,678 1126 11,258 69.678

4 38 .384 TB.062

5 bl 7.159 85211

f 561 5.605 90.826

7 Az 3.212 94.019

B 244 2436 D5 ATE

g 219 1,186 96,662
i0 14 1338 | 100,000

Extraction Method: Principal Compaonent Analysis.
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Table 5 1 Rotated Comsodvnl Matric

ot

1 2 3
A RO00 3 B4 i14 1
VAR A90 1na - 007
VARDOOOS 213 743 384
W ARDOO0S 216 B71 89
W ARDOODT 215 B 77
VARDOO0E -.158 -[075 ~770
VARDOOOS 799 297 (156
VARODOIO S09 = D 470
VARDDOT 022 -3a2 -635
VARDOOT 2 524 073 =93

Eutraction Method: Principal Component- Analysis, - Retation Method:  Varimax with :
Syormral [ FAfEn
2 Rotation converged in 7 iterations.

The Kaiser-Meyer-Olkin Measure of Sampling Adequacy (KMO - .797) and
Bartlett's Test of Sphericity (== 551,668 , p< 0.00 ) showed that factor ana /sis
was justified. g

4 factor analysis of the ten independent variables using principal componeat
analysis, varimix orthogonal rotation extracted three factors. Factor 1 consisted of 5
ftors and was labeled refationship factors; Factor 2 consisted of 3 factors and
was labeled Ambition factors. Factor 3 {ﬁ-l'rﬁl‘!iﬁd;hf 2 factors and was labeled clash

tacions,
Table 6 ¢ The three factors extracted by factor analysis.
Helptul Professional & competent Conflicts
colleagues
Friendly Compatition mm@*’
Team Splrit Hardworking & dedicated '
ool leagues |
Trustworthy ‘-
Informial relaticeship

companent scores as predictor varlables, Ul-Saufie et al (2011) had postulated i
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principal components are used as inputs the prediction capabilities of multiple
regression models’ improves, This s because the complexities of ihe madel are
reduced  and multicollinearity is eliminated, Hence a multiple regression analyss
was run wherein the variable 1 which represented the motivation of the teachers io
give their best at work in school was taken as the predictad variable and the

components extracted by the  principal component analysis as the predictor variables.
Thee results are:

Table 7, Model Summan®

Model R R Square Adjusted B Std. Error of | Durbin-Watsan
Square the Estimate
1 Tl 589 578 3004 1.492

a. Predictors: (Constant), REGR factor scone 3 for analysss 1, REGR factor scom 2 -for anadysis 1,
REGR factor score 1 for analysis 1

b, Dependent Variable; Yagooon

Tahle 8 ANOVA
Madel Sum of Squares | df Mean Square | F Sig.
1 Regression 132:872 3 4429 51205 K
Residual 92 552 107 '.aﬁﬁ_
Total 135,423 110

a. Preclictors: (Constant), REGR factor scoré 3 for analysis 1, REGR factor score 2 for analysis 1,
RECR factor score 1 for analysls 1

Table 5 Coefficients*
Madel Unstandardized | Standardized

B 5td. Error Beta | Sig.
(Constant) 2928 088 31168 | 000
REGE factor scom
1 for analysls 1 J79 089 544 B,780 000
REGH factor stom }
2 for analysis 1 T Aag: AU 7907 | 000
REGR factor scose |
3 far analysis 1 a8 ] FE] 1.743 | 000

a. Dependent Variable: VARD0001



5 PriirecTs AND CHALLENGES OF TeacHER EDUCATION N ST

Table 10, Coefficients*

Muodel Collinearity Stafistics
Tolerance VIF
1 REGR fuctor score 1 for analysis 1 1.000 1,000
REGR Factor score 2 for-analysis 1 1.000 1.000
REGR factor scora 3 for analysis 1 1,000 1.000

. Dependent Vanable: WVARGHO0

Table 11. Collinearity Diagnostics®

Model Dimension Eigenvalue Condition Index
| 1 1.000 1,000

‘. 1.000 1.000

3 1.0hG0 1,004

4 1.000 1000

a. Dependent Variable: VARDODDD

Table 12, Collinearity Diagnostics*
Model | Dimension Variance Proportions
REGR faclor | REGR factor
score 1 score 2 for
(Constant} | for analysis 1 analysis 1
1 | i A A
2 00 A0 o0
3 A 6 03
4 39 4 5B

a. Dependert Variable: YARGODD
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Tabilg 11 Resbeluals Statlaiios

==
Minlmum | Masimim Mian | Std, Deviation i
Predicted Value J13 5.7638 192 1.050904% 111
sid. Predicted Value 2012 2,580 000 i.000 111
srandard Erros af
Predictiad Valup 1 ] g R E] it 111
Adjusted Predicted Valye B470 5.8351 2.9264 110021 111
Restibisil =1, 93353 304300 00 % e e 111
s, Residual 1070 ) A0 JOfg 111
Studd, Residual -2.098 3328 01 1.002 i
Deleted Residual -1,96858 314825 0052 94784 m
Stud, Dheloted Residual =2.133 3408 003 e 1 111
Mahal, Distance 09a 10.628 1.973 2.157 m
Cook's Distanoes 000 L96 J0a A4 111
Centered Leverage Value 001 097 027 020 1
a2 Dependent Varlable: VARDODD
Dependent Variable: VARDOOO1
10
o&
:
5 04
(=]
.-}
E 4
g
T}
g
#] T T T 1 T
i oz a4 L ua 1o
Observed Cum Prob

Figuee 3 : Normal PP plot of regression standardized residual

The results of the multiple regression which was conducted using component
*tofes as predictors and the enter method produced a model (F . = 51,205, p
<.0005 Adjusted R? = 578 . Durbin-Watson statistics = 1492, h’ﬂ E'ﬂ!'ldit-h':ll'la"lf
dex = 1. Thus there was no significant auto cormelation or multicollinearity Figure
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Y illustrates that the residuals are approximately normally distributed. Signifis
predhicton vanables were the following | '

Table 14
oo tior variahles Hela P
RELATIONSHIP | ACTORS b P < 0005
LRABRITION FACTORS A0 P 0005
CLASH FAL TUMS 212 Pz OGS
[ependent Variable YARDOOOT
@

k) =]

:

a b

— L}
i 3
1 i
; i
P
5 o o
L o
4 2 3 H
Regroation Sandardized Residual
Figure 4 ; Scalter Pled
Analysis and Interpretations "

The analysis and interpretations of the results of the study are the fallo

|, The dependent variable in question | which asked the mspnﬁmuﬁ
their efins to give their best at work in school was taken as a meastire of as
the motivafion of the teachers The dependent variable in guestion 2 adu!.l‘ ¢
respondents to rate their overall experience with their colleagues in school, Correlation
arsalysis between the responses of thess twa variables yielded a correlation coafficient
of 7E5. Thus the motivation of the teachers could be ukmnﬂnmshr correlated o
the experiences with their colleagues,

2. Adter factor analysis three factors emerged clearly:

. Fmriwhimwnlmdﬂﬂlmnﬁﬁﬂmﬁmﬂlﬂf*ﬁ
were related (o the relationship of the wmlﬁ“ém&umm
personal level, This Included helpful nature of the colleagues, Friendliness
of the colleagues, team spir wnmdmmnﬂ#qﬁmﬂﬁmﬁhﬁ
important 1o the motivation of school leachers due to several rea
job of a school teaches Is personal and nleractive in nature , thus relatio

1
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variables are imporant 1o daily work Dife and mativation . 18 was notsd that
varnables which are interpenonal in nature like friendliness, team spici,
elptuliess, trust and informal relationships had & positive impact on teacher
motivation. This might be due 1o the fact the teaching s an interpersonal
ok whens informal interactions are the most potent power drivers. Teachers
might tend 1o have higher emotional guotients so they, want to build
relationships through thelr work. This is why teachers are more motivated
by interpersonal, relationship variables.

® Factor 2 represents Ambition Factors which are factors which are spurred
on by ambition and a need to excel, These factors include hardworking
and professional colleagues, competent colleagues and competition among
colleagues 1o do better,, It was seen in this study that these factors correlate
more with the overall experience of teachers with their colleagues { as
given in Table 3 ) than with the motivation of teachers o do their best in
school [ as given in Table 2 ).

e Factor 3 represents Clash factors. These factors include conflict and
workplace politics, These factors lead to a confrontation: or clash thus
affecting inter-colleague relationships, The principal component regression
showed that this factor also has a positive effect on the motivation of school
teachers albeit lesser than relationship and ambition factors, Clash among
employess triggers motivation to excel al work and at times Iriggers
insecurty which leads to greater workplace motivation .

3. The principal component regression resulted in a model that fitted satistactonly.
The predicted varlable which was the motivation of the teachers was found to be
satisfactornly predicted by the three components which were extracted by the principal
componeni analysis . The model architecture Is illustrated in Figure 5.

4. So the model that emerged out of this study inferred that teachers are motivated
by the warm, camaraderie, friendly, helpiul, team spirl, trust oriented work
atmosphene that schools bring. They are motivated albelt fo a lesser degree by ambition
lo compete with professionally competent and hardworking colleagues. Penningion
and Mo 11995) suggested that teachers are more motivated by the nature of the
teaching work rather than on career advancement This study had similar findings .
Workplace conflicts and politics also serve to motivate teachers.

5. The factors were positively correlated 1o the motivating experience of the teacher
with their colleagues as thus were grouped as peersynergistic factors Synergistic
factors act in sync as motivators and have a convergent intra group relationship and
they accentuate mulual efficacy. This was put forward as a motivational system and
termed peer-based motivation system,

6. These findings can wsed by the management of schools to design teacher
orientation programmes , training modules and even create 8 work cullure in schools
where models are created for eacher motivation . Even colleague interaction and
groups can be predesigned with the help of profile match recruiiment and creating a
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homogenous school culture, School should design systems for maximizing synorgig
relationships on a personal level. Schoal should provide rJd_l.'qwll:' pmphiasis on Clf
development and foster competitive spirit AL times conflict and wurhplacf:« politi
serve 10 augment teacher motivation to work. These aspects nesed 1o be iden fie

and controlled . .
Hpiphi
I
=
memmll
| acagermally
¥ pEmoete
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dadamed
P —
r # Aalationihip
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Figure 5 - Principal component regression architecture for the predicting the motivation of
teachers from colleagues | e

( adapted from Ul-Saufie AZ. , Yahya A.S. , Ramli NA, { 2011} , hnpw ar
regrission model using principal companent analysis for predicting PM,, concentr tion
In Sebarang Pral , Pulao Pinang . International journal of environmental scienc

o5,
321
Summary and Conclusion

This study dwelt into the impact of colleagues on the motivation of e
was a descriptive research survey and involved a random sample of
from North Bengal, It was noted that the factors that had been chasen had a
carrelation to the motivation of the teachers. Factor analysis brought forth three fas




&
Asi Fgmmrag Asadven OF Tid Wil OF ConuaraE

which were labeled ag eelationshep factors, amiition tactors and flﬂh iﬂ—"':‘“- :m-n:
rued thal interperonal factiors e team spant. helpfuiness, friendliness, II'T.H'.-.H'J
relationehips had a positive sffect on teacher motivabon. Mons fowrmal and .:lwﬁ
anented facton like competition, professional competence, hard nurlt and dedication
had a positive albeit less impact on motivation of teachers, motivation. chh_hum
like conflicts and workplace politics had an even lesser impact on acher m+
A system model was drawn up using these factors and their impact on the molivalion
of eacher. This system model was lermed peer-synergistic motivabion model.
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Changing Role of Teachers in 21st century

Dr. Premalata Mohapatra*

ABSTRACT : In the fast changing wirrld because of new social chalenges and demands towards
ihe rotee of teachers has drastically been changed. Mew expectations have been emerged
nd 2t every level in each country thi system of leacher education is undergoing an overhauling
change. In addition 1o mparting new knowledge and infermation, the teachers are requived 1o
meld the society at per[he social demands. The new dimensions of leacher education programme
nclude teachens’ knbwledge, characteristic features, pedagogic content knowledge, classroom

anity expectations. The paper is aboul the contest of the change and
taken in accordanca with the ¢hange for development of professionalism

pduration

management and comm
necassary measures 10 be

Kevwords : Social challenges and demands, professinnal development of teachers, accountability

and commipmend

Introduction

Rule of eachers have been fundamentally changed and teaching as a profession,
In this profession, instruction does not consist primarily. at lecturing to students who
<t in rows and at desks, dutifully listening and recording what they hear but rather |t
offers every child a rich, rewarding and unique leaming experience, The educational
environment 15 not confined to the classroom, but extends instead into the home
and the community and around warld, Information is not bound primanily in books;
i s available everywhere in bits and bytes. Schools are nat just bricks and mortar
structures; they are centers of lifelong leaming. Information was accessed as per the
needds of the students. Informatien was a sparse commodity. Schools used to be the
source of knowledge, a place whese children were educated more or less withoul
parental control and prepanng children for examinations. Teaching was mostly
examination preparation. Teachers simply stood in frant of the class and delivered
the same lessons year after year, growing gray and weary of not being allowed to
change, guiding students through engaging leaming opportunities, :

| Now the role of teachers has been changed dramatically to help children leam
how to think critically, solve problems, make informed judgments and create
' knowledge that benefits both the students and the society. Teachers are no longer

* Principal, H:rlmma'rl Cullu-j,u of Education §
et ol on Samdur, Gangtok, East Sikkim
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needed as the suprome dispenser of knowledge, but guides to leaming who yndg
thelr students, !

In the Dolar's Commission Report (1996)"Learning the Treasure Witk <
stateed that, “In any event, no reform can succeed without the tn—ﬂpﬂmlinnumt:i
participation of teachers”. This is the reason why the Commission recommen e hi
thee social, cultural and materal status of educators should be considered a4 a5 Migge,
of priority, Hence the recommendations were,

Upgrading the status of teachers, upgrading the knowledge skill of teachey,
encouraging team work and, permitling  the teacher organizations from
nature to collaborative nature,these have been a great number of changes in educatin,
systemms warldwide recently,

With the present trend in changing roles of teachers, changing student nesd,
teachers should know that the needs of the students are changing for which teaches
are facing intense challenges with students today than teachers did 30-40 years agg
Students come to schmls ill prepared 1o learn because of problems they are facing
at hame or in their communities. Physical and emotional abuse, drug addiction,
criminal behavior, parental Inﬂiﬁmn::e is some of the problems and teachers am
also familiar with their hopelessness and powerlessness in response. So tedchers
need to know effective ways to deal with the complicated human situations to counter
in classroom situations daily. Therefore, teachers' role needs to be changed 1o make

a difference.

The key to make a difference is by ﬂn;t-u:ﬁﬁc_iﬁif - and caring connections with
he students. The healthy development of children in today's saciety is careful
invalvement of teachers. Young pﬁuﬁ&% & ™ -'1. :
adults in their Iwes, a pre- requlsltﬂ ﬁﬁrhﬁﬂ]ﬂ!}h : )

Research Studias tundui_'ted by Bernard, 1991, Hawkins, Hﬂ‘-hﬁ'ﬂi '
strong, healthy connections are the key protective. Eﬂﬂﬂr;m. i '
the negative influences. For example, being strongly con with a par
drinking makes a child vulnerable to adverse effects.
can promole healthy environments, Children wfﬁ i

isolation and indifference can develop good hﬁﬁ% -om
teachers who are pro- social adults, it

If we aim to have a closer look at ﬂm characteristi
have: 1o examine what they are. What €
wianl I.hruug,h m!want :'_l'mnm. aleas

exam preparation or m;am.
schoals.
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Cancept of Learning 1o Learn

fogether With e canggs, AW EXpRClations appeared towards oyr schonks.
Nowadays schools need to teach their llfur!wn: how 1o gain information and how to
wlect and use them, This happens so Quickly that students Joapn how 1o yse the
intemet together with their teachers, Parents are inverlved |n dﬂti&iﬁﬂ-makil'lﬂ 50 thiey
ke part in he life of the schaol. it is no longer enough to send the kids to. schogl in
the morning, pick. hem i in the aftemoon. Parents Kave to have a view of whis s
happening in the educational institution and the concept of leaming 1o leam has
slowly become a very imponant element of teachers’ job,

Teachers as the facilitators in the learning process

The changes that tock place in schools have changed the roles of teachers, too.
In the past teachers used to be the major source of knowledge, the leader and educator
of their students” schoal life, Teachers would organize after-school activities, They
used 10 be the authority in the class and often teok over the role of parents, Mowadays,
leachers provide information and show their students how to tackle them. Although
they are still considered to be a kind of leader in the class; they can be thought of as

facilitators in the learming process, They are supporers rather than educators and
k50 advisers towards parents.

Setting of goals and organizing learning process accordingly

If we focus on the weaching process,
of changes in this field as well
leachers, First of

we lill realize that there are a great numbar
« and all of them have an influence on the role of
all, teachers in modem classmoms are no longer lectursrs, they are
facilitators, their main task is to set goals and organize the leaming process accordingly.
Then, in the past, teachers used to follow a syllabus which was compulsary for
them. Mowadays, teachers hayve a Mational Curriculum, & Core Curriculum and a
local (schooll curmculum that they have to consider, but - on the other hand - they
have independence to choose the teaching materials {lextbook), make up & syltabus
of their own and teach their pupils so that they can perform well both at examinations
and in life. Curriculum design is a task eachers have 1o be prepared for, although
the present generation of teachers has been growing into making up syllabi for years,

Practice with technology

Another difference between the past and present tasks of teachers is mpresgmg;l
by the technical background they need to be able to use n_nd handle effectively
(computer, photocopier, power poinl, projectors, etc). Instead of teaching chalk face,

they need o be an information technology expert, a téchnician onand a photocopy
Mmaklor,

Role in School Management

Cne of the biggest challenges for teachers is that their rale-in the schoo
management has also changed. The school needs them as individuals, who can make
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decisions and cope with the stress of the changing world Of $thmar:
time teachers need to be able to work In teams, fﬂ-ﬂmuhw"?"’ﬂl‘
parents, hey have o write projects 1o gain money for the sehao Ol
have 1o be PR experts and need to do all these things hmm'

The main guestion is how these changes manifest |mm i
the participants (teachers, leamers, parenis) uf_ad.mt%. ﬁ

Teachers” knowledge base

All the above-mentioned changes have a commen 1o, Th i
engugh for teachers to be masters o their pmfessmn_-,'_.__ -
o it But what is the difference between & master and an.
be both? What are the characteristic features of god or bad
an evergreen question which often cannol be answered y
real contexts of teaching, However, researchers have exa
different components of teachers' knowledge (Roberts;
features of teachers (Hargreaves & Fullan: 1992, Falus: 19%
with the importance of content knowledge {teachers® subjac
knowledge (how o adapt contenl o the learmers), #"ﬂﬂ
(&g classroom management), curricular knowledge, conle
eomtext of teaching: community expectations) and pl'ﬂl:Eﬁf
abservation skills, etc). Among the characteristic 1 ;
and the ability fo relate leamers appear rather important.

What are teachers’ neads in in-service teacher mﬂﬁ r

The professional needs in teacher training requires first i
af how much teachers are aware of the fact that there is
training and leaming. Training or teaching 15 the respos
learning is the responsibility of the leamer. Tha im
COMPelENCes are,; -

Conceplual competencies including various concept
and psychological, sociological and netro- pﬂﬂq’ii{;

Curricular and content competancies referring 1o spe
Managemenl competencies which inr:ll-l’liﬂ;i_' i
academic institutions to reach the staff, students fo

Improvement of pedagogy to train teachers in
humanistic and spirtual values; pr

Handling of learmer centered padagogy;
Teacher with global vision and speed;

skill of managing identity crises to' sustain'd
social and cultural unity, T

e
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ding 10 @ survey made i Hungary in 2009, it was revisiliad tha
.~...IL . .-.-_:nmult' r skills are very important for them (47%), It was alsg nteresting
.|._|.!? L:-:I-ﬁl 43% of the teachers who were foreign language teachers by profession
|'..3lllf| l.: jearn another foreign language. About 31 % of the teachers sald that an
'!"""'-'";ll:;__ fareign language teaching methodology course and 27 % wanted tes
_,:_pm:ul the language skills in in-service leacher training .About one third thaugh
||,'m‘ designing, planning, text book evaluation and classroom techmiques NECEssary
.\! :”'mi:-n-é- teachers, Self management training was another feature 1o be included
:.:d:':f i service fraining course, [t was revealed that teachers were mostly interested
',- cractical, right —into- teaching skills

b ieachers

steps for taking the responsibility in achieving relevant changes:
knowing the needs of the students:

Teachers should know that the needs of the students are changing for. which
cachers are facing intense challenges with students today than teachers did 30-40
cears ago. Students come to-schools il prepared to leam becagse of problems they
wee facing at home or in their communities. Physical and emotional abuse, drug
widrction, criminal behaviar, pﬂrt'ntﬂ| indifference are same '[I'IE.FII‘DH'EI'I‘IS and IEEEthﬁ
zre also famifiar with their hopelessness and powerlessness in response. S0 teachors
seed 0 know effective ways to deal with the complicated human situations o counter
r classroom siluations daily, Therefore, teachers role need to be changed to make a
dullarence,

Developing close and caring connections with students;

The key to make a difference is by developing close and canng connections with
e sudents, The healthy development of children in today's society |s careful
reolvement of leachers. Young people taday do riot have enough inspiring adulls
1 thesr lives, a pre- requisite for healthy, emotional and social development, This
fartage of caring adults, caring teacher-student connection is highly essential,

Research Studies conducted by Bemard, 1991, Hawkins, 1992 Dahal 2008 and
Vichanty 7005 have revealed that strong, healthy connections are the key protective
“tlor buttering children against the negative influences, For example, being strongly
tonnected with a parent smoking, drinking makes a child vulnerable to adverse
#lects, Parents with good work: habils ean promate healthy environments. Children
whe are living in poverty, parental isolation and indifference can develop good habits
Uy coming into contact with teachers who are pro- social adults,

3 Eedue ;|:.:|J1=.'|,I response to societal shifts in the demaographic trends also has brought
IIJIH|-'-~| Size of tha classrooms being increased, mushroom growth of institutions is
"'-"-::n; :tu.nn. Larger classrooms meant fewer teachers for mare students. More
oo e teachor meant fewar opponunities for students and teachers to make

et | « fhs :
X I. dual eontact These conditions have decrez the ' et A
Mk quality connections., |

B
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Increasing the quality of connections hetwen teachers and students;

Advances in technologios have also contributed fo the decrease in qualjy
connections belween teachers and students, The lechnology today has EL'.I'E"I_I
opportunities for meaningful interaction, Television is a F'“Fl""-'f rielaxing,
concentration activity. One who spends 46 hours a day in I"'"“"‘*""E television iy,
talking 1o anybady, Child development expens claim the influence of tele ion ¢
children has surpassed the influence of family, the school and the church as

of education which were considered the shapers of nation’s children,

Rapid paced, geographically mobile lite style makes it very d'rHi:u!t 1o fing
time 1o spend with young people. Inter generational bonds are d'ﬁhm‘.'"__h,:
Teachers are painfully experiencing in class room the advf:rsz? h-EF:avin‘r of sturfe
S0 question arises what should be the role of wachers? It is time to think 3 baut,
tollowing:

Teachers need 1o develop caring relationship with young people within lim
time frames,

Teachers having the longest period of time with the students can take the advanta
of being a rich resource for them for healthy development.

Teachars can be friendly with their students, but not friends.
Developing Accountability and Professional Commitment:

Commitment

A person's belied in and acceptance of values of hisher chosen occupation |
line of work and a willingness  to maintain membership in that occupation |
professional commitment. Commitment means to promise of give your loyalty [ mong
o particular principle, person, or plan of action |t depicts the firm and not changin
orientation in support of one's belief in his! her principles,. Professional hi
implications for an individual at the organizational/ occupational level, Commitmes
can be defined as,

- A belief In and acceptance of the goals and values of the professian.
A willingness to exert considerable affort on behalf of the profession.
- A desire to maintain membership in the profession.

- A persan’s work! pedormance affecting his sell estaem,

- A deep and profound value of emotional intelligence.

- Socia - psyechological bonding of an individual to his group! organizations
goals and valueso his profession,

The thiree dimensional view of professional commitment are Affective, l.’.'.nnHrl_lJ_" ]

and Mormative Affective commitment relates 1o psychological attachment, which he
wartls lo do
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| Lontinuance commitment refers o staying with the prganization which he needs

Normativee commitment refers 1o perceived obligations which he feels to.
L For this teacher commiy

he individual needs of 1y
palues and beliefs,
Sommunity,

ment is, as & passion, as an investment of time, a focus on
¢ students, a responsibility 10 impant knowledge, attitudes,
mantaining professional knowledge, engagement with the school

e dividuall organization 1o aceount for the activities,
CCep respansibility for them and to disclose the results in a transparent manner, It

150 includes the responsibility for money or other entrusted property. It is

answerability, liability, blamewaorthiness and the expectation of account Biving. As
i aspect of governance, it has heen tuite indispensable,

Teachers' accountability in the present day world are 1o be aware of the values
'_f-l aftitudes which leads 1o 4 healthy sotiety; provide effective management of the
gaming environment and resources, skilled in counseling individual child groups,
skilled in working with parents and other members of the society, involved actively
I the affairs of the local community, ensure their continuing persanal development

ncluding the upgrading of knowledge and teaching skills,

iproving the quality of teaching through teacher learning:

. The current wave of reform in Education is focused on *im
Baching, better teacher preparation, more
iracting teacher personnel of higher

proving the quality of
professional development in teachers and
guality. Changes in the views how stuclents

sonstruct knowledge have influenced the understanding of how teachers learn about
paching. The vision of teacher training institutions as professional leaming
Btganizations, the sochal organizations of instruction are most imporiant in the context
Bl improvement of school education. For school improvement much emphasis is
ieeded on leaming, both by the teacher and the student, The view of leaming is
sed on the constructivist view, Constructivism is a multi faceted theary that suggpests
fat knowledge is persanally and actively constructed by the individual through
perience and language, the leamer construets meaning by making connections
pebween previous experiences and conceplions and the new learning situation. Social
Pleraction is is essential for learning to take place as students discuss and test their
fieas with other leamers, This view of learning is a radical departure from the
Bhaviorist view of leaming that was prevalent when many of today's schools
HEseryice students. Since a theory of leaming |s essential for development of teaching
ice, understanding constructivist ideas requires teachers to be engaged with

W ideas, Now the transformative leaming is needed. It is a type of leaming that
produces changes in deeply hold beliefs | knowledge, and habits of practice,. The
host eficctive teacher learning is likely to focus on instruction as interaction rather
han on isolated elements of instruction. (Thompson and Zeul, 1999.0They have
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discussed five characteristics for transformative leaming lor professional develanmas
in teachers 3

1. Creating a high level of dissonance o disturb the equilibrium
teacher ‘existing boliefs and practices and their experiences with s
matler, students’ leaming and teaching,

2_ Prﬂ'ﬁ'idiﬂg llmel cu"‘ﬂ.th and iuppﬂfl fﬂr tE'aE'hEI"! In thiﬂk .. -."
discussion, reading, writing. L

3. Ensuring dissonance creating and dissonance resolving activities,
4 Providing a way for practice with new understanding,
5. Providing continued help for surfacing new issues,

Conclusion

leachers’ success in making coherent instructional decisions depends ¢
diviloping a position or stance on six dimensions; authority, agency, professionallsy
collaboration, knowledge and instrsction. As a school develops into a leary
community and develops a professional and democratic culture, it is expected |
wearhers would take more responsibility to make professional decisions.
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Code of Professional Ethics for Teachers:
An lssue yet to be Addressed

Sanat K. Ghosh*

ABSTRALT : Thet main purpose of the present anticle is-to focus on ‘Code of Professional Ethic’
(CPEL an ssue [0 address the commitmant, capacily and the ethical behaviour of professional
school leachers & the major mngible inputs 1o provide quality education for all. In India, the deaft
CPE hat been developed by NCTE in the light of the mudehnm- of LINESCOY with the apinions of
major teachers” organizations. Three components of CPE for professional teachen, namely, ()
Obfigation wwirds students, (i) Obligation towards parenty, community and society and Obitgabon
iowands profession and colleagues are explored alony with their possible assemptions. The CFE
i eachers is found extremely rulevant in our couniry, uspecially in the context of Right of Childen
i Free and Compubiory Education Act, 2008,

Introduction

Plans for improving quality of education often focus on quantitative data such as
learning time, class size, physical infrastructure and facilities, teaching-leaming
materiats, and qualifications of teachers, rather than on 'intangible inputs’, such as -
il the commitment of teachers and other staif to their profession, (ii) their capacity o
help every pupil reach his‘her polential, and (fii) their ethical and professional and
#thical behaviour and responsible judgement. Such factors are nevertheless critical
in providing guality education for all as well as fostering universal values such as,
honesty, integrity and citizenship (Muriel, 2009),

To Increase the professionalization of teachers and other staff, many countries
have developed ‘professional codes of conduct’ in their education sector, in addition
to thieir general statutary rules in force for all members of the public service. These
cordes are the comerstone gl guality education in several ways, viz., by building
better teaching and leaming environments they can improve the quality of leaming
by promaoting ethics they can make sure that common values are shared by all, and
helping o curb misconduct, It is universally felt that like all other professions, the
leaching profession should alse have the ‘Code of Professional Ethics® (CPE) which

fdeed ib @ presreguisie to ensure its dignity and integrity of the profession (Beyer,
I 9971

" Protessor of Education, Rabindra Bharati Univarsity, Email: sehatghosh, rbug@gmail.com
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A code of conduct is a set of yuidelines, a written document, produced by ey
authorities or by professional organizations, which dedails the set of recognized hica
noms (values) and professignal standards of conduct to which all members of
profession must adhere (Muriel, 2009). s main objective is to provide self-disciplingg
guidelines 1o the practioners of a profession, through the formulation of ethical iy
and standards of conduct. Such an CPE in education can be - §

il Guide and support education practioners by — (a) providing guidanee |
the members to the profession on how to make ethical decisions based
ethical awareness and reasoning; (b helping members of the educatig
profession to solve some of the ethical dilemmas they are confronted with
ic} stipulating explicit professional rules that can guide teachers in the
everyday conduct. '

(il Protect pupi! and teachers by - () protecting the pupils from hirm
discrimination, intimidation, harassment, and/or humiliation; (b) maintaining
with integrity, teachers position of trust and autharity vis-3-vis their studer I,
without abusing that autherity position of power; (c] highlighting 1
reinforcing the possible implications of misconduct of members of the
profession in terms of disciplinary consequences; {d) stipulating the rights
of the teachers and improving histher warking conditions, -

(i) Achieving and maintaining a high degree of professionalism of the educitio :
profession by - (a} upholding the honour, dignity, self-esteem and reputatio i
af teachers; (b) enhancing the dedication, efficiency of service and
professional commitment of teachers; (c) pramoting a sense of professional

identity among teachers, s

(vl Promoting public trust and suppart for the education profession by — (@)
presenting a positive image of the education. profession; (b} emphasising
the social respansibility of the profession towards pupils, parents and to the.
community at large; (o) establishing the conditipns conducive to the best
possible professional service (World Declaration of Professional Ethics, -
204

In Indva, the code of professional ethics for teachers is found significant especially
o the context of ‘Right of Children to Free and Compulsory Education Act, 2009.1t° 2
sntrusts teachers with some onerous professional responsibilities need to be -
itermalized by them in the performance of their duties, For the purpose of this
Code, the term ‘teacher’ covers all school teachirs; whether in government or private
choals, on full-time or part-time basis, the elementary and secondary fF\'E‘l!‘IH-E'
he teachars holding administrative and supervisory pasitions, The Code ﬂme{m
Ethics lor teachers provides a framework of principles 1o E.Ul'd-E them in discharging
their abligations towards students, parents, colleagues and community. r“ﬂ“'fﬁﬂ
awareness of the ethical principles goveming the teaching Fiﬂ?ﬁ]ﬂ" & "nwﬁm“d
n-ensure ‘protessionalism’ among leachers
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In pursuance of the recommendations of the National Palicy on Education (NPE)
1986/1992, the National Council of Educational Research :nﬂr Training (NCERT) in
collaboration with the All India Primary Teachers Federation (AIPTF), All India
Secondary Teachers Federation (AISTF) and All India Federation of Educational
Associations (AIFEA) had drafted, for the first time, a Code of Professional Ethics for
leachers, in 1997. Recognizing the need for revising the Code of Professional Ethics
for School Teachers, the National Cauncil for Teacher Education INCTE) appointed a
five-member Committee, headed by Prof. A K Sharmia to review the ‘Cade of Ethics
for Teachers' keeping in view the context of the relevant sections of the ‘Right of
Children 1o Free and Compulsory Education (RTE) Act, 2009 and also examined the
Codes of Professional Ethics currently in use in some other countries. The draft Code
prepared by the NCTE Committee has been sharing with the representatives of State
Education Departments, All India Federations of Primary and Secondary Teachers
organizations and UNESCO, and senior officials of the Ministry of HRD, educational
administrators and experts in a National Seminar. It was also decided to put on the
website of NCTE inviting comments and suggestions from the stakeholders in school
education, Valuable suggestions received online and in the seminar-workshops will
b considered while finalizing the document.

Ideally, the Code of Professional Ethics should be pregared by the professional
organizations of teachers themselves as it is their responsibility to ensure its observance
as a seli-imposed discipling on the part of their members, The NCTE has prepared
this document a5 3 l'a-:|fﬂatiue mechanism fﬂfmﬁesmnnﬂ badies of teachers (o usa
it as a template for discussion amongst them, make any amendments, if necessary,
and adopl it 1o give dignity to their profession, The draft Code of Ethics developed
by NCTE Committee (2010) is given below:

The Preamble
In the Preamble it has been recognised that -
s every child has a fundamental right to education of good quality;
o every child has an inherent potential and talent;
o the education should be directed to the all round development of the human
persanality;

s the need for developing faith in the guiding principles of our polity, viz.,
democracy, social justice and secularism;

o the need to promote the concept of composite culture of India and a sense
of national identity;

o teachers, being an integral part of the social milieu, share the needs and
aspirations of the people;

o the need o enhance self-esteem of teacherns;

& the need to organize teaching as a profession for which expent knowledge,
specialized skills and dedication are pre-requisites;
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® the community respect and support for the teachers are dependent ¢
weachers' professionalism; and .

o the need for sall-dirction and seli-discipline among members of the | , '. M
communily,

CPE & Major Obligations of Teachers .

The present CPE for school teachers is an atempt to provide difection and gulan
10 the teachers in enhancing the dignity of their professional work towards studen
parents, community, soctety, profession, and colleagues. Thus the teachers shoy
have =

1. Obligations towards Students
1.1 Treats all students with love and affection:

The demonstration of genuine love and affection by teachers for their students js
ecsential for leaming to happen. Treating all childran with love and affectio
rrespective of their school performance and achievement level is the core of the
teaching leaming process. Students who do nol perform well in studies are generally
deprived of teachers’ consideration for them. In addition, the teacher should also
treat 3l children with equal love and affection inﬁpeﬂhﬂﬂﬁﬁrﬁmﬂml backgra
and religious or caste affiliations. The teacher as support H:liHT'E"'p'ilfem; chould deal
with students with a humane touch as through this process, student-teacher rapp ort
could be established for mutually beneficial interaction between them. Teachers
should create trust, confidence, interest, enthusiasm and hope and not fear, rustration
and disappointment in the students. The approaches in this regard need not be defi £
a5 each teacher has the potential to design hisler behavioural styles to provide 4l

affable support to children.

1.2 Respects the value of being fust and impartial to all studenis .-'rrespuﬁvq-'_
their caste, creed, religion, sex, economic status, disability, language and place of
birth:

Schoal s a place where social justice and equity have o be practised and val e

by the teachers. Teachers® own belief in democratic principles, tolerance, social justioss
and equity prepares a better climate for students’ luaming of these values, Imp ;
attitude and non-discriminatory practices lowards all students should be ingmlnej:lf
the school practices. The teacher’s personal beliel pattern on caste, refigion, ‘,
economic status, language and place of birth, if not in conformity with Constitutional

tenits, will severely affect the equity fabric of the class,

1.3 Facilitates students’ physical, social, intellectual, emotional, and
development;

Childhioaod s @ period of growth and change requiring development of child'ss
physical and mental capabilities to the fullest. Currently in the schooling process



i ]
Coor o Provismona E i o Teachmis: AN Bsut 71 10 8 ACORIND ¥8

much stress 1S gIven 10 cognitive development (the iraditional 3 Rs) which needs to
b broadened 1o other areas of child development. The teacher should act s a
facilitator for the students to engage them in diverse activitios for their physical,
intellectual, social, emotional and moral developmint. The physical development of
students as an impartant aim of education should be encouraged through physical
education activities Helping students understand the social contexst, its problems,
societal values and 0 inculcate emotional intelligence through teaching leaming
process would benefit them for their all round development. Phiysical and emotional

securily is the comerstong for all leaming right from the primary. to the secondary
school years and even afterwards,

1.4 Respects basic human dignity of the child in all aspects of school life:

There is a need to recognize that each individual child has its own rights and
dignity as @ human being and a member of a democratic society. Violation of nights
of the child is often observed in our schooling process. For example, many a time
teachers prohibit students o express their feelings. Any derogatory remark by the
teacher affects the child's self esteem which, in tumn, affects hisher learmi 1 progress
Children’s voices and experiences di nat find expression in the class room. The
participatian of all sludents n all activities of the school with respect and digniy
need o be encouraged, Teachers will do well to study the U,N. Declaration on
Chila RIgS R WACAISER I o ) signatory and also the Report of the National
Commission for the Protection of Child Rights (NCPCR) — for updating their
understanding of this concem of child rights. A school, no doubt, has the right to
framie: rules for maintaining discipline without which it i difficult to oranize proper
teaching learning In schoals. But the school must ensure that the riles framed are
such as do not violie the Basic human gy oF the s

1.5 Makes planned and systematic efforts to facilitate the child to aclualize his/
her potential and Talent;

Recognizing the potential and tabent of sach child is the prime responsibility of
eviery teacher, The teacher should recognize the multiple talents such as sports, music,
dance and other creative endeavours amangst children, Disproportionale 2ppreciation
s penerally given to academic achievement of the students, neglecting thedr ather
talents and potantial. The children’s ereativity, their potential and talent need to be
recognized (o provide enough opporunities for their nudurance. Hence teacher's
mle is critical not only in recognizing the potential and talents in differen arsas but
alear in planning accordingly to help children actualize their potential 1o the fulless
oxtunt, Bul the task s simply said than done, The teacher may have 1o intéract with
peers and experts and alsa with children and 1o obderve them' continuausly in order
1o ascertain their talens. Helshe will have to integrate the knowledge about the
child with the strategios of transacting curriculum.
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1.6 Transacts the currienlum in conformity with the values {
Conastitution of India: i

The values enshrined in the Constitution of India are the guiding principheg |
the social transformation and establishment of an egalitarian social order,
Constitutional values such as demacracy, secularism, pquality, justice and |'|1;"
ved 10 be mainsireamed in the diverse activities of the school through bath-curries
and co-curticular interventions. There may be instances where the pedagoy
practicoes adopted by the teachers ane against the Constitutional 'ﬂ!lﬂ_i ﬂ'l-d:
rights of children. The teachers will do well to pay attention to Article 51 A of
Canstitution of India, dealing with Fundamental Duties of Citizens and
arovishons of clauses (a) 1o (k1 of the Article through examples and perce " :

1.7 Adapts hivher teaching to the individual needs of students:

Ihe primacy of leamer s a unigue individual in the inclusive and d vl
classeoom is widely acknowledged. The child-cantered pedagogy encoursges |
think that learnens have diverse needs and different experiences. This
undamental change in understanding the individual learner and the
processes. 11 is a greal challenge for the teacher to understand each child's
matters of acquiring knowledge and this is possible only when the teacher be
conscious of such a role and strives to continuously keap abreast of the pedagy
of attending to the individual needs, Leamers actively construct their 0w KN ..:_!"I-
by connecting new [deas 1o existing ideas on the basis of different activities in '.:i.'_
they may be involved. Therelore, liac hasr's tole assumes more of an active .I
in the pracess of knowledge condruction in which children are Eﬂm_ Yailt
Frgagement involves enquiry, exploration, gquestioning, dehates, applicat :L"
wllection. Allowine children to ask questions that require them o relate w 1al they
dre LEARRInRE in haal 1o things hnmlr.*l'unlj autsldie A sudent mgy hive .'i-[ll‘l'l&;l '*
noecds of Toaming based on hisher personal background and previous k 0w f
Bul childien balonging 1o diverse groups such as children residing in slim
rural or temote arvas and hilly areas may have some special needs. While planais
hisher teaching, the teacher should take all these factors into consideration, |

1o Maintains the confidentiality of the information concerning
dispenses such information only to these who are lugitimately entitled fo fh!..- 4

A teacher not only teaches a child but also has knowledge aboul student’s §
culture and community. The close interaction between the teachers and the taught
brailids th trust and mspict vital fos ther deevelopment of the pﬂl’!-l'ﬂu“l'p' of the chikk
Many @ time, the leacher also sepves as counsedlor with wham personil and priviiti
information about the student is available. Hence, it is the ethical responsibility
wichors to mairitain the confidentiality of infarmation which the stucent has sh
ar the teacher has obtained from different sources. The information cotld b sh hl
with others very judiciously for the bettesment of students, || parents nied l#‘
informed in cerain cases, the information may be communicatisd in troe SEINS
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Flements of personal life of the child whin divulged publically can cause an
imetnevable damage 1o hisher growth and development, as well as hisher persanality.

1.9 Refrains from subjecting any child to fear, trauma, anxiety, physical punishment,
sexval abuse, and mental and emotional harassment:

The teacher should take all appropriate medsures 1o protect the child from all
furms of physical or mental violence, injury or ablsse, rieglect or negligent ireatment,
malireatment or exploitation, including sexwal abuse, Any kind of corpora! punishment
and emational harassment by teachers has larger implications for child's life. There
are instances of teachers who harbour viclence in the schiool through their behaviour.
there 15 @ greater need 1o change our belief patter that punishment brings better
leaming. The teaching community needs to refrain from such activities as violate
child rights. Observance of new classroom rules in the context of the guidelines of
the NCPCR in view of ils status as a law enforcing body, need to be the guiding
principle for teacher's behaviour. Carporal punishment now includes rapping on the
kruckles, running on the school ground, kneeling or standing for long hours, heaten
with @ ruler, pinching, slapping, child sexual abuse, locking up children in classtooms,
electric shock, that is, all acts leading to physical and mental injury, need to be
constiously avoided. Sexual abuse is more than bruises and broken bones. While
physical abuse might be the most visible sign, other types of abuse, such as ‘emotional
abuze” also leave deep, long-lasting scars on the minds of the children. Teacher as a
noral leader must restrain from any act involving sexual abuse. Any involvement in
wurh behaviour demolishes the prestige of the teacher in the eves of the children
antl may become a source of hatred for the teacher. It centainly proves 1o be an
emotional trauma for the Child, The leachers must follow the guidelines formulated
by the Supreme Court of India and the NCPCR regarding sexual abuse at warkplaces
and in schools,

1,10 Keeps a dignified demeanour commensurate with the expectations from a
teacher as a role Model:

e teacher has been eulogized in the Indian context in sublime terms. The “Guny’
fancient era was a person par excellence. In modern times we have visualized
wacher as one who undertakes the enerous responsibility of shaping the destiny of
e mation in the classrooms (Education Commission, 1964-66). Even the National
Foliry on Fducation (NPE) 1986/92 gives a tall order to the role of the teacher when
I atates thal “ng people can rise above the level of its teachers®. With such
capecrations, the teacher symbolizes the best in every facet of hisher personality.
s style of hisfher dress, the style and content of communication, the example he/
he ety for his students create an indelible influence on the young minds. Any
nientional or unintentional expression of hisher personality traits can cast such
ipeessions which may adversely influence the student. In every aspect, the teacher

has 1o ba the |i_|.l'ms mm“mﬁ[ af all the [ﬂlﬂ{im in the *Code of Pl'ﬂﬂ,'.ﬁﬁﬂﬂﬂl
Ilhl :r
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2. Ohbligations towards Parents, Community and Society

2.1 Establishes a relationship of trust with parents/guardians in the interest of 4
round Development of students:

There may be situations where parents may bring problems relating 1o their ward
o teachers, which require equanimity an the part of the teacher to deal with bof
parents and the students. Parents sometimes tend to Ignore the faults of their childrsy
in spite of the teacher bringing the same 1o their nofice. There may be a positive fall
out of outcomes if parents in such circumstances are respanded with cordiality
Undoubtedly, the influence this may make on the students ahout the teacher can
bring the student much closer to the teacher, as interpersonal relations are at the
heart of maintaining a harmonious relationship conducive for teaching and learning,
Teacher being the central figure in the educational system has a connectivity with
students, both in and cutside the classreom; his’her colleagues, and the parents. The
quality of the relationship maintainad by him/her with the parents can go a long way
in understanding the child, and also in laying the foundation for a better atmasphers
of understanding between the student and histher parents. In an environment af
inhibition, the quality of leaming can be impaired. If the child develops a barrier of
inhibition batween himselffherseli and the teacher; it can become an impediment in
drawing the best out of the leacher, The student should develop:a positive feeling so
that the communication between hisher parents and the teacher in no way afferts
his/her self-esteam. A majority of parents welcome being kept informed of the
performance of the child in the school, both in and outside the classroom. The good
work done by the student can be shared with the parents as this is likely 10 lead to
better appreciation of the school. Students al the school stage are in an impressionable
age. They are sometimes, likely to go astray and timely correction in their
misdemeanour can check later agony to parents. A proper channel of communication
hetween the teacher and the parents can be of greal help o the students.

3.2 Desists from doing anything which is derogatory to the respect of the child or
hi=her Parents/guardians:

Lowering the esteem of the child in front of other students can be hazardous: 1L is
also- important to treat equally children from different economic backgrounds and
children belonging to different religions, regions, castes, impairement categories,
wie Thes teachers should nol make derogatory remarks against students belonging fo
different backgrounds, Equally dangerous is the lowering of the esteem of the parents
in frant of children. The socio-economic compasition of students in a dﬂiﬁﬂ,ﬂ
hoamogenous as all students do not come from the same backzround. Any nadvertent

. : e A e
tilt in the behaviour of the teacher in regard to favouring one type of gm
background and lowering ancther can cause emotional conflicts which can influence
badly the process of leaming. It |s also necessary not to compare one child®
performance with another. The child has 1o be encouraged to improve upon hishee
gwn performance |n areas where the child has shawn hisher maximum potential '
and should not be forced to improve where hefshe may not be i il Ij .
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2.3 Strives fo develop respect for the composite culture of India among students:

india is @ land of many cultures, languages, religions, faiths and beliefs and in
any class there 15 always a representation of children of different cultures, languages,
religions. As @ result of the long association and imteraction among different cultural
srreams, & compasite culture has evalved in the country, which has drawn the best
from vanous strands, The value of composite culture requires equal tolerance and
respect for all cultures of the land. This philosophy needs o be nurtured among
sudents through all curricular areas of the schogl, The students must learn fo
appreciate that all religions and communities have contributed to the evolution of
the composite culture. Teachers’ personal approach in demaonstrating respect for all
s Tikely to produce the desired impact on the minds of the students,

2.4 Keeps the country uppermaost in mind, refrains from taking part in such activities
a5 may spread feelings of hatred or enmily among different communities, religious
or linguistic groups:

The pluralistic culwre of the classroom is a complex reality. There can be lssues
that can influence divisivensss among the student communities, The teacher has an
anerous respansibility in developing in the students, tolerance and equal respect for
all religions, faiths and languages. A clear focus on-developing the concept of being
an Indian first and affiliation o a specific group later can lay the foundation for
national integration. The Indian identity has pluralistic connotations and this must be
netilled among stedents through example, A teacher should understand the difference
hetween education and propaganda and in no case should use the platform of the
:chool tor the propagation of hisher personal views about different religions, regions
or castes, If these are not in tune with the principles of cur Constitution. While
discussing current social and political conflicts in the country, the teacher shauld
cefrain from taking sides and should always present a balanced and objective view
of thee canflict

1, Obligations towards the Profession and Colleagues
3.1 Strives for histher continuous professional development:

In a knowladge-driven society, it is necessary for every person 1o continue leaming
throughout histher life. As a teacher Is expecied to equip histher students for life-
long learning, it is imperative for him/her also 1o become a life long leamer. It is
mcumbent an the part of a teacher to strive continuously for his professional
development in order to reap the benefits of the latest advancements in different
sreas of knowledge and also in their pedagegy, which will equip him/her to engage
the students wath updated knowledge by using modified pedagogical practices. The
study of newspapers, magazines, professional journals and new books in histher
hield o specialization; discussion with colleagues on different themes of education;
undertaking research and experimentation, participation in study circles, seminars,
conferences, workshops, etc. and participation in INSET programmes through face to
face or distance: mode are some of the srategies which a teacher can use o Brow
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professionally and also to move upwards in the professional hierarchy. The Weachap,
motivation to leam continuously not only helps him/her to grow professionally by
also helps 10 enrich the profession with innovative practices which may enuf,j:'u'
result of research, experimentation, discussions, observations, etc. It s ij,
responsibility of the teacher to look for different avenues for histher £ONtin g
professional development. Helshe should not expect the emplayers or the stale y,
assume full responsibility for hisher professional develapment. However, hefshe myy
take full advantage of the opportunities provided by the State by participating in the
INSET programmes willingly and enthusiastically, He/she should also become infemgy
savvy to explore new knowledge through search engines. #

3.2 Creates a culture Mﬁmﬂwmﬂmwﬂmw
colleagues and stakeholders:

It i< essential 1o create an academically stimulating ethos in the school for which
all the teachers are expected 1o contribute. Such an ethos involves planned ang
focused collaboration in all academic matters among leachers working in the
institution. The collabaration may be in the execution of jointly planned projecs
and programmes such as projects to improve students” achievements in differant
spheres. There should also be an environment of free and frank dialogue and
discussion amang teachers to seek collective solutions to the problems of the institution
and also to those of teachers and students. It should be a regular practice among
teachers of an institution to sit together 1o reflect on the problems faced by them in

curiculum transaction or in classroom management of in attending to children with
leaming disabilities or behaviour problems. Such discussions and interactions shauld
become an essential component of school climate, as these have the patential jo
enahle the teachers to construct their own knowledge about students and their leaming
and about desirable pedagogicsl practices, Besides teachers, there are many ather
stakeholders in the reputation of the institution and of the teaching profession and
ales in the education of children, such as parents and representatives of the
communit .. A teacher should constantly strive to seek their involvement in the affairs
o the institution and discuss with them the problems, programmes and plans of the

instifulion.
1.3 Takes pride in the teaching profession and treats other members of the
profession with Respect and dignily:

A teacher should take pride in having joined the teaching profession and undet
no citcumstances should express hisher disregard for the profession by repenting
hisher decislon, A teacher cannot give hisher best 1o the students and the communify
if he/she does not display the pride and dignity of the profession chosen. A feache
musl realize that all members of the waching profession, irrespective of thir acadamic
and professional gualifications and whether they are pre-primary, primary of mﬂ.‘!}
school teachers, deserve o be treated with respect and dignity. A senior secondin
school teacher holding postgraduate degree should treat the primary schoal W
with equal respect irmespective of their working at a lower stage of educatio ﬂh
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et pay scales. In stalf meetings, all wachers should be encouraged to express
ihsir VIEWS freely withoul any inhibitions and the views pxpressed by I'IEW'r‘;I' recrufliod
or junior teachers should be given due impartance. Even if the ideas expressed by
e (unior teachers are not acoeptable, thie senior teachers should refrain from rejecting
e with disdain pointing out their lack of experience. A teacher should never try
1 pelittle the abilities or patential of any teacher on the basis of age, sex, state or
region to which hefshe belongs. A teacher should do nothing 1o lower the reputation
ot other teachers due to feelings of jealousy or due 1o any other reason as the
sputation of the profession depends o a large extent on the reputation of its individual
memDers.

3.4 Refrains from engaging himselffherself in private twition or private teaching
activity:

Teachers' engagement _iﬂ pﬁ\fﬂh tuition has been a matter of controversy and
fnere have been arguments both Tn its favour and also-against it. There are persons
whe are not employed as full ime leachers bul work as full time private tutors, They
sre also expected to observe the professional ethics meant for teachers. But, in the
ceee of full time regular teachers; engagement in private tuition work affects the
quatity of their work in schools adversely. If a teacher is engaged in tuition work for
rree o fout hours before or after school hours, it s likely to have an ddverse effect
i s school duties because the time hefshe should have utilized for reading or for
raking preparations for teaching, is spent on giving tultions. The teacher should not
rientionally neglect his teaching duties hoping to attract students to seek his/her

s slance after school hours, Giving private tuitions to one's own students may lead
qolation of many ethical principles as the teacher is likely to develop a soft
et for such studepts and hefshe may be lempted to favour them in many ways
ich as internal assessmant, mamienance of school discipline, efe, and thereby may
justice 1o other students who may not have sought histher assistance through
fvalE (LrtEen.

1.5 Refrains from accepting any gift, or favour that might impair or appear fo
wfiuence Professional decisions or actions: -

leachers have to be role models for the students of the impressionable age. In
vsome sudents, out of respect and affection for the teachers, sometimes offer
vl wits like Aowers or greeting cards, these should be accepted with a smile.
vaivier, f a student tries o give some expensive gift o a feacher on some occasion
Lon e, expects favour in the form of higher marks in the intemal assessment
lection for paricipation in some sports tournament or literary and cultural
petition, then the tescher should firmly refuse it The teacher should not accept
Ahor favours from the parents of the students, as it may influence hisher professional
igemint about the students’ performance in internal examinations or their
Hililature for participation in varous events. The teacher should also refrain from
iptng gifts and favours from book publishers, sparts matedal or science equipments
Ao as they would expect the teachers 1o recommend their books or help them
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in acquiring purchase orders for their materials. A teacher influenced by such E“Hllfu
i¢ likely to recommend at times purchase of sub-standard materials. The gifts may be
in cash or kind and the favours may be in the form of transport facility, stay 'fﬂtlﬂp‘r
in a hotel or reimbursement of travel costs, and receiving them should be “Wﬂlhi.lill,-

avoided,

3.6 Refrains from making unsubstantiated allegations against colleagues or higher
authaoritres;

In bigger schoals, with sizeable number of teachers, there is always a possibility
that a teacher will have a circle of close friends. This is quite natural but it will be
undesirable if i1 leads 1o formation of groups having mutually conflicting interests. |y
is often observed thal in some cases, some teachers, make an altempt to seek favours
fram thi school autharities and belittle other collzagues due 10 professional jealousy,
This sort of behaviour is certainly unberoming of a teacher. It is also a practice at
many places thal some teachers submit representations or complaints against their
colleagues. It will be unethical on the part of a teacher if he/she makes an allegation
without proper and adequate avidence, Sometimes, a group of teachers draft a
representation against a particular teacher, or higher authorties and then approach
ather teachers for their signatures. A teacher vielates professional ethics Il she/he
puts signatures on the representation simply to oblige the teacher(st wha have
approached him/er. It is incumbent on the part of & teacher to vorify the contents of
the complaint before becoming a party to it If a teacher cbserves some of his
colleagues violating the ethical principles, hefshe should bring it to the notice of the
senior colleagues, In case a teacher is found abusing children sexually or instigating
students of one community against students of another community, remaining silen:
by ignoring such incidents shall be undesirable and violative of professional ethics;
But the teacher should file complaints only whan hefshe has firsthand knowledge of
the said violation and in no case it should be based on mere hearsay.

1.7 Avoids making derogatory statements about colleagues, especially in the
presence of pupils, other teachers, officials or parents:

A teacher having difference of opinion wilh colleagues on purely professicnal
maiters is perfectly in order and indéed should be welcome. But the maode of
expression of the difference in opinion should be polite and dignified. A teacher
shall be violating principles of professional ethics if hefshe criticizes or denounces
the teaching style, dress sense, behaviour, caste, rural or urban background of
professional competence of a colleague in the presence of pupils, parents; other
colleagues and school officials. For instance, if a teacher makes the statement aboul
another teacher that the persan does not know how to teach or does not know A B
C of the subject, he/she is certainly making an attempt to belittle the teacher in the
eves of pupils, parents or school officials, his/her act of doing so may be termed a3
unethical. However, in the meetings of the school staff or in the meetings

i
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meggin@ﬂarg&nizatiﬂnsz a teacher may raise issues regarding teaching stylos and
W suitable for specific coneepts and in the process hefshe may give concrete
examples based on the teaching of ather colleagues.

1.8 Respects the professional standing and opinions of his'her colleagues:

In the "-‘Fid"liﬂﬂ. profession, some teachers are likely to be more professionally
‘advanced in comparison to others, This may be due to their love of the latest
-educational literature, inclination for observation and experimentation; habit of
undertaking analysis and reflection on educational issues and concerns; and the ability
-.tq-'ipj‘m-hhﬂ'.r_er views and communicate the same to others orally or in writing. A
Iﬂ‘.ﬂfﬂ' MH' hold such professionally advanced fellow teachers in high esteemn
giﬁ-mlﬁﬂ to emulate them. But, this does not mean that he/she should blindly
mpiﬂw}r views without critical examination. Every teacher is entitled to form
“opinions on all aspects of children’s education and life in school, such as school

_ 'wgn. classroom management, school discipline and children’s rights,
-:H;lfri:.‘ufum. syllabi and text books, and articulate the same in different
d!_f y]m_shnuld be received with appreciation. The professionally advanced
‘ar experienced teachers may not find enough merit in the views of younger

{Mlﬂmy‘ should refrain from rejecting their ideas in a harsh tone. Instead,

ing the role of mentors, they should politely point out the weaknesses in the
spressed by less experienced teachers,

s confidentiality of information concerning colleagues and dispenses
on only when authorized to do so:

may be knowing many things about the life and conduct of hisfher
5. Some information may be of confidential nature while some other
line type involving no component of confidentiality. If a teacher has
services for underaking a specific task, there is no element of
i these facts as these are already in the public domain. However, if
sgation thalt a teacher has committed some irregularities in the
accounts of an activity or if a student makeés a complaint that a

5
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6 appeint an inquiry committee 1o probe the matter, While
, the members of the committee are likely to obtain information

enal Ethics if hefshe chooses to publicize the information
of investigation. A young teacher facing some sort of
ocial or professicnal life may decide to seek the emotional
3¢ teacher and in the process may divulge some
or who has received the information shall be

aching profession if he/she passes on the
hiar teachers,
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Conclusion

In the pre-independence era, when few pecple:had 2caEs Ilnlll:-” : %ﬁn
‘ln‘-i "1 YWis knﬂwn thd1 Edl";dh:'d pl'_'ﬁ'l'-'ln" W[_:Iuld d{ﬁpla‘r i i\,:lliﬂd i 1 -‘ %.u
hand, uneducated Fﬂﬂﬂm

good manners and ethical conduct, on the other W

display uncivilized behaviour and mostly cnmes were committed by them, F oal
with a huge expansion of the education system, there is @ marked decling iy ﬂ'tl
characters, moral values. Today most of the crimes are committed by students cope.
out of schools and colleges and well-educated people. In most of the eduegti,, -"
institutions, there is lack of emphasis on the concept of human development ;.
nation building pracess. Their emphasis instead 15 on MONEY Ak,
This has resulted in the gradual decline of values among pe
identify the major causes of declining athical values in Indian W
this paper we discuss on the probable causes of ethical deterioration L.e. comy
privatization, absence of teacher, undue political interference etc. Th '
arrest this decline is in providing valueorientation in Indian educat
India, it is necessary ta increase ethical values, philesophical thinking.
and moral development in education system,

In 2001 the global union federation for teachers, Education
officially came into this debale when the Declaration on Pro
was adopted by the El's Third Warld Congress (Jomtien, Thaila
intended as a blueprint for affiliates own guidelines, It is
international Labour Organisation (ILO) Declaration on Fund:
Rights at Work (1998} and draws on the UNESCO Recommendati
Status of Teachers (1966) and the United Nations Universal |
Rights (UDHR, 1948). Its basic three stated objectives are ~ (i
aboul the norms -and ethics of the teaching profession; (i)
satisfaction in education and (i) enhancing the status and self-esteam,
respect for teachers. A Commission {or Council) should be esta
ﬁ -ﬂﬂms ﬁﬂtﬂhﬂmﬂ‘ m' mm ﬂ'lill dm [ .- SeTivie _-.':_ _

voiced (Hansen, 2001).
Moo found extremely relevant in our o
context o Right o Children to Free and Compulsory tducatir
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Introduction

Swami Vivekananda has stated . “Education should aim at balanced growth of
the individual and insist on both knowledge and wisdom,, It should train not only
the intellect but bring grace and love in to the heart of man and wisdom is gained by
constant assimilation of knowledge® . Professional ethics has once again been a tapic
of discussion in several places. Same of the professions are bound by fairly well
defined, though artificial, code of conduct and they are written laws. The professions
such as legal and medical, including veterinary are bound by such codes of conduct.
But, when it comes to the wide arena of the teaching profession such defined codes
of conduct do not exist, Neverthaless, the society expects the teaching profession 1o
be role models and, thus, expects them o adhere (o "Professional’ ethics and codes
of conduct. This expectation fs not without reason. The teachers and other faculty,
and those concerned with administering the institutions of higher leaming have
obligations 1o the society. These obligations are incomparable to those of q:_hhnpte in
othier prafessions. The society, to put in bref, expects those involved with institutions
af higher leaming to be role models. The high expectations are justified because, as
a group, the institutions of higher leaming directly deal with vital human resourte
and with the students:

The world has seen nuclear catastrophe during Tsunami in Japan, palitical Tsunami
in Middle Cast and Africa; racial & ethnic conflicts in 6r Lanka, East Asia and Middle-
east; terrorist and fundamentalist attacks in India, Pakistan, |raq. Afghanistan and
other countries as well as Maoist Vielence in south Asia. This shows the expression
of intolerance, manifestations of racial and sthnic hatred, the perpetuation of violence,
terrorism and wars with discrimination, inequality and the growing disparities between
the rich and the poar. If civilizations aren't luned to the reality of human existence,
they conserve the worst of human behaviour and free themselves from any
responsibility of co-existential relations. Eventually, they become comupt and geli-
destructing. All civilizations thal misalign reality with bad decisions, wrong eduﬂlhn.
maronic people and parasitic leaders, first desiroy their surrounding and finally déstroy
themselves, Teachings and practices of peace and harmony are always mre'-fan‘_r and
significant for ensuring mutual cooperation, fundamental freedom, peace, humane
conduct and co-existence.

he educated human being is then a fundamental unit of analysis for the itl.bd!fﬂ
mankind, existence and its order for purposeful ends. People found advantages I
participating and cooperating with order of nature and society 1o achieve {lﬁ‘ﬂiﬂd
harmony. Across the world, as well as in the Asian counties peace, values, rnﬂﬂh.-
character and ethical education are gaining popularity, as nation-states, intemational
organizations, global corporations and civil society organizations i ing
recognize the importance of such education. In the changing global scenario the
main aim of leacher education will be to help people to develop themselves
global and local responsible citizens who shall make with ronscientipus efforts for




Humarizanon oF Teacrr Foucanon 54

building a humane world with peace and hammaony. The focus of teacher education
would be the values of peace and harmony, based on the human mindset, human
rights, mutual respect, mutual trust, tocperation and respect for life, social justice,
apen-mindedness and co-existence, Keeping this in view it is necessary to rearient
and restructure the teacher education programme 1o include education for peace
and harmony. Teacher education for peace and harmany interdwine with the concept
of peace. which in tumn is intrinsically linked to the understanding of global world
orders and commonalities of socio-political-economic and legal systems. Content of
teacher education curriculum and teaching methodologies for moral, ethical, value,
peace and harmony education for the development of human values need 1o be
designed and strengthened. The present paper discusses on how humanization of

teacher education can be accomplished through value education and through the
vanous processes of humanization.

Values in Education

Universally education has always been considered as a process of development
of the individual’s, intellect and thinking in a direction in which the human society
would benefit. Lofly ideals have been associated with the process of education of
the individual, Dr. Sarvepalli Radhakrishnan, who was the First ¢itizen of the Country,
is considered as the architect of modem educational reforms in post-independent
India. The Mational Commission on Education headed by him, prepared the blue
print for educational reforms in India during 1949-52, Dr. Radhakrishnan was of the
view that education imparted should not be narrow and focused but be broad based
and deep, Me suggested two independent means to conven knowledge inta wisdom;
1o assimilate the immaortal essence of the great classics and communication with
‘great men. He called this as the spiritual discipline. Dr Radhaknshnan's outlook on
Science and Technology (S&T) is interesting, He considered S&T as inevitable means
to raise the Country's slandards and economy. Science is not merely a technique or
A specialization, it is the habil of mind, An objective study of scientific truth means
an intellectual excellence, moral commitment and involvement,

The purpose of education is not only to impart knowledge and skill, but it is 1o
help us to live for others and ‘with athers. Among his several discourses on value of
education. Dr. Radhakrishnan observed that “il we concentrate only on giving
education and neglect the development of the mind and the spirit, we shall have
enormous power without any overriding ethical purpose”. How true it is in the present
day context. Yet, another great thinker of our Country, Swami Vivekananda, has put
it more succinetly when he said that “the end and aim of all education, all training
should be to make good human beings”,

Pramolting Peace Through Education

The educational action for promating the concept of peace concerns the content
of education and training, educational resources and material, school and university
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life, initial-and angoing training for teachers, research, and ongoing training for young
peaple and adults, A culture of peace must take rool in the classroom from an
age. |t must continue to be reflected in thie curricula at secondary and tertiiry levely
Hawever, the skills for peace and non-violence can only be learmed and perfected
through practice. Active listening, dialogue, mediation, and cooperative leaming as
delicate skills to develop. This is education in the widest sease. [t is a dynamic, long
term process: a libe-lime expnriﬂn(:e, It ‘means prm.'iding hoth children and adults
with an understanding of and respect for universal values and rights. It requires
participation at all levels - family, school, places of work, news rooms, play grounds,
and the community as well as the nation,

The Importance of Humanization

Humanization can help to break down enemy images or damaging stereotypes.
Once one's opponent is viewed not as an evil monster, but a fellow human deserving
af moral consideration, the conflict can be reframed in more productive ways. As
suggested above, humanization can help lo de-escalate a conflict or limit escalation,
as woll as reduce the likelihood of mass vielence or genocide. Parties who regard
aach other as human will find it much more difficult 1o rationalize harsh factics gr

disregard human-rights norms.

Hawever, humanization might also play a role in conflict-reselution processes
more generally, It is often a crucial component in establishing cooperative relations
hatween parties and promoting trust-building and constructive resolution. Recognizing
the common humanity of one's opponent can’ pave the way for mutual respact,
miutial trust. and mutual security. Onee parties hiave bagun to appreciate the humanity
of their opponents, they can begin to listen responsively 1o the views of the Other,
hisild on their ideas, and engage in constructive resolution. This might invelve taking
responsibility for harmful consequences, apologizing for them, and seeking
wconciliation, Recognizing the other as a member of one's moral community also
fsters honesty and leads parties to focus on actual issues rather than engaging in
personal attacks. Humanization can also pave the way for reciprocity and a belef in
hurman equality creating shared norms that constrain the way the conflict s waged,
Reciprocity requires that each party treat the ather with the faimess and respect that
it would normally expect if in the other’s position. It is an expression of the Golden
Rule: Do unto others as you would have them do unto you,* Human equality implies
that all human beings are entitled to just and respectful treatment. Humanization
can allow parties to see that even their opponents are deserving of such treatment
Thus, it can be a crucial component of conflict transformation.

Humanization of teachers in the classroom

Humanization and Peace education applies to the contents of all curricula, ¥
every level in the education system. Peace education fs the all-rounid education ©
each individual. Peace education should be exiended 1o all leamers, including fEI4E
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“and migrant children, children from minarities and disabled with the objective of
promating equal opportunities through education, The training of teachers, education
' workers and all education stakeholders, including staff from ministries of education
s crucial. Bducators promote the develapment of the whole person, so as to enable
“pveryane o contribute to sociely in a caring and responsible manner, In order 1o
irecruit and retain the best teachers. governments should give priority 1o adequate
“salary, which must provide teachers with a reasonable standard of living for themselves
tand for their families, as well as the means of enhancing their professional
1 ualifications by developing their knowledge and improving their cultural resources.
{Govemments must also focus on: providing attractive working conditions including
5 all class sizes, carser p-a’rhs and maore ﬂppﬂl"tunltiﬂﬁ fior prﬂ-fejsinnui grﬂmh and

development, financial and other incentives, and support systems for new teachers,
as menloring programs.

Education is a participatory and interactive process of instruction and leaming,
and the curriculum and pedagogy should give prominence to understanding the wealth
of distinctive cultural and linguistic characteristics, in response to globalization. The
educational context should provide programs addressing psychological and physical
violence, including cyberbullying, through violence prevention, conflict resolution
and mediation in all levels of education,

Humanizing Education Through Student and Parent Co-operation

The students and their parents are the most crucial group of individuals who can
goniribute towards better functioning of academic institutions and turn them into
fentres of academic excellence and scholarship. The students fall sasy prey to political
Jeclogies, parties and pressure ‘groups. They are very vulnerable and are often
#ploited by politicians to meet their personal gains. Sometimes this causes unrest in
he campuses, Politics by itself is misconstrued as the cause of campus unrest, This
S not so. It is the conspiratorial politics being played by different pressure groups
fich 1s the cause of worry. The breaking of traditional joint family system and the
Mfluence of the mass-media like T.V. which often portrays violence and sex in all its
‘Blory' also have had serious repercussions on behaviour and attitude of students,

e feeling of ‘independence’ and lack of parental control has added yet another
znsion to the problem of student indiscipline which is getting complicated in
npuses of several developing countries where education is still considered as a
ffare measure and is either not charged at all or a token charge is made. If the
dents pay for their education, they realize its worth. Added to these is the opening
b of institutions of higher leaming to students who have no aptitude for higher
thes and scholarship and they always try to seek short cuts in academic malters,
8 students as well as their parents who have an important stake in the functioning
academic institutions should also be bound by code of ethics. The parents
@ticularly should intervene and correct the behaviour and aitude of their wards if
2y are found to be responsible for disturbing campus peace,
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Conclusion

".rhz.z' unique power of higher education in shaping the destiny of i“'dhi'l‘dual
societies and Countries is well known. The obligations imposed on the teacher >
therefore, heavy. The twa methodologies which can be adopted for fulfilling thase
obligations are the evalution and shservance of a stfict code of conduel dng
confinuous process of performance appraisal, The Society expects ethical behayiny,
of highest order from certain sections of citizens. Teachers, researchers ang
aﬂmll'.itﬂl'ﬂﬂm associated with institutions of higher leaming are amongst them, Sulf
appraisal and regulation are generally the accepted nomms for persons assoriatd
with academic institutions for maintenance of high ethical standards. The self
regulatory nams are evolved through codes of good practices and form the basis for
pertormance appraisal by Peer groups. The codes to be adopted are based entiraly
on f*‘fh"-?rﬂ prnciples, When the privileged groups of society fail to adhere to accepted
ethics, the society has to step in and intérvene. But, it is not in the interest of the
leaders in ethical principles, the teachers, if they are compelled 1o act on the direttions
of the courts of law or coercion by pressure groups. They themselves have 1o evolva

codes of conduct and ethics, & machinery for assessment and. a process for
accountability,

UN!_EECG is also involved with the issue of value education: An Intemational |
Commission set up by UNESCO under the Chairmanship of Mr, M, Edger Faure,
former Primer Minister of France, in its repon dealt with the probiems associated
with and significance of education, To guote from the document “the aim of education
15 the complete development of man, in all its richness and personality, the complexity
of his forms of expression and his various commitments as individual, member of a
family and of a community, citizen and producer, inventor of technigues and creative
dreamer”. The other impartant assumption in the document js “that anly a life-long
education can produce the kind of complete man®.

It is obvious from the happenings that the whole warld is witnassing break down
of ethical standards and the value systems in educational Institutions are being
circumvented, A discussion on these issues and reiteration of the same is to say the
least, is timely and important, when we-are entering the next millennium, Discussing
about education, one of the foremost thinkers of Modem India; Rabindranath Tagore
states that “1 do not put my faith in any Institution, but in the individuals all-over the
wurld, who think clearly, feel nobly and act rightly thus becoming channels of metl
truth, the challenge facing the world to-day is mental and moral decay, break down
of norms and discipline and a pathological concentration of power and division ol
Societies”,

Therefore, 151t not the rght time for the educatiopal Institutions 1o intervene and
uphold truth and values, The institutions, teachers, students, parents and paliticians.
worldwide, have a crucial role in evolving ethical standards based on the Mﬂﬂﬂ'r
values of *one earth and one family® which is quoted from Indian Seriplures &
"VASUDHAIVA KUTUMBAKAM®. .
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The Guru, the Maker or the Wrecker

lose KC*

ABSTRALT : The quest for 2 revival in education s but 2 reclamation of whit education gught o
be — “educere’ -, which existed in the past. The paper examings the paramountcy of the role of
the guru in the reclamation atlempr, It also analyses the llogicalities that have crept mto the
education system such as rigidly planned lessons, the Malvolic leachers and sevim blunders of

education oic. Thee paper urges for 4 paradigm shifi in our educational approsches in arder to live
in the glory of the past - schoal greenery.

Keywords: Rogenian personality, oversaniiised lessons, hotongomy, triple romance, tapasya, linear

i nof-ingar learning Mipped classroom, andragogy, heutagogy, out-Paul Paul, seven biunders,
greven school,

I+ there any stalement that can belter the ‘guny’ concept envisioned in ‘matha,
pitha, gury, daivam‘{mather, father, teacher, Godit Hardly any. Thus, teacherhood
approimates divinity. Our classical notion of “leachers’ is so sublime that teachers
are - like the trinity - ‘creators’, ‘preservers’ and ‘ann ihilators', the awesome threesome
- brahma, bishnu, shiva. No wonder, Ekalavya practised archery in frant of his guru,
Drona's statue. He unhesitatingly offered his thuimb as ‘gurudakshina’ upon demand.
We Indians are thrilled by such lofty examples of guru’s and disciples - not as much
wie are as are thrilled though,

I the Fralavya's of loday are to offer literally anything to their guru's, they should
et be ignited by the passion for learning and second should see a Rogerian
personality in the teacher. Congruence, unconditional acceptance and empathy make
o Kogenan personality. To Carl Rogers (1902 -1987), being true to him/herself, the
therapist (teacher) takes the pupil into confidence. The trusting student is like an
open receptacle, which takes in knowledge, skills and attitudes effortlessly. The
Rugenan teacher is a preconditionless gury, of course unlike Drona, but like a mother.
Like Hawthome's Hester Prynne loves her bastardly daughter, Pearl, a teacher loves
Fuk pupils - whatsoever, good or bad, be their attributes, Pope Benediict XV (2007)
dectares that “the human befng needs uncanditional love.” This unconditional love
can sprout wings from a lump of mud, which some students are often compared 1o,
e what Edison, once relegated by teachers as a lump of mud, sayy aboul the
uncenditional love of his mather “My mother was the making of me. She was so
frue, 50 sure of me, and | felt | had someone to live for, someone | must not
'.J.'.,tlr.-lr'_,..- 11, | i

* Senlor Lecturer, Samitse College of Education
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The third Rogarian trait in a true guru 5 ‘empathy’. Fon Emmh? %
redeeming approach towards an erring scholar is empathy and ﬂh.'“h!a.ill g
judgemental. The Nobel Laureate, Bertrary' Russell (1935)says: M.

If vosus have the sort of liking for chifdren that many pecple have Eﬂ'h

dogs, they will be apt to respond (o your suBRestions, and | u""'nr
prohibitions, perhaps with some good-humoured grumbling, EUI.
resentment .. Teachers who have this quality will seldom "“‘-‘Eﬂ I&M
with children’s freedom, but will be able o do sa, when nege
causing psychological damage ... No rules, however wise, am;
affection and tact.

Does the mechanism for student teacher intake to the I!III”EEEE'DI 2
these qualities - beyond the academic merit - in the fresh entrants? ls e
after first, as in countries like Finland and Singapore, before I'I"laE'I::|I'!:?iI1lr
If not, every Tom, Dick and Harry becomes a teacher and teachin
nablest calling, becomes a joke. Are our colleges of education herm
teacher-aspirant undergoes the ‘tapasya’ in order to graduate as a _'
how can the desting of the nation be shaped in her classrﬂmmiqgs;
Kothari Commission (1964-66)7 Shouldn' the destiny of the rﬂﬂu{:r
teacher education colleges

A School Push-out, an Amorous Lover and a Teacher

A Class X student, | go to my father, a Class Il push-out (There arg
in schools) with a Maths problem in *Solids’ - * How many small ¢
¢’ can a big cube of ' A X B X € hold exactly?” My father thinks foray
the guivering hands with a third of my schooling picks an unsha;:aﬂfa.',
gur illdefined courtyard, takes me to the big rice box in the I-Ihthﬁﬁ'
a cube — draws lines on it; gains my attention, asks me questions
Bloom's taxonomy; probes, prompts and reinforces upon my
the kitchen with a Fureka-thrill and | glowing with an underst i
hark pages of my text book and lo! the answer is exact, m -
trained Maths teacher in the school, who, despite his Fn-nnuhe L :
whereas my Class [l graduate — the so-called illiterate {2) 'peﬂﬁ.l‘i h‘l the viltage ranks
above my teacher ~ 2

Anather scenario: an amorous lover wants to tell his beloved his
without losing a milliliter of the passion his heart holds, Hﬂﬁh
she remembers it with all its tone variations and passionate little qu
last breath. Is he a trained conveyor or deliverer! Not at all, Then, what
He is romantic. drunk with the idea of love’; he is romantic with his be
s proud that he is a worthy lover. This Lr‘lpl-E romance makes won

The Triple Romance in Teaching

When a person dates with the subject; Is rmunt{ﬁ Wlﬁﬂﬂ* &
with the profession, the simple teacher in him
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gat teachers of the world - you name them — did not undergo teacher training
th the name, Jesus, Lord Buddha, Gandhi, Tagore, Vivekananda and se on had
triple romance in them. They had absolute mastery of the subject they taught,
i I-n'l.l'El:I thEiF listeners UHEDndiTiﬂna”H 1|'!E"!|I' ]I]-'H'Ef] ”“.n. n':lﬂn'l‘l.]ﬁ_!“"-' of I:'I?-EII'_']'IiITE,. My
pder, their [ollowers are still passionate enthusiaste of their teachings even millennia

" The triple roi

Figure Tz The triple romance in teaching

Daring as it is, lesus, for instance, can be pia-::ﬂd alongside my father and the
fover aforesaid - they had one thing in commen: the triple romance in teaching,
Eonveying and transferring etc. Does every Tom, Dick and Harry become a ‘guru'? If
YES, | call them the ‘Malvolio teachers’, after Shakespeare’s character, on whom
greatness is thrust, God forbid, NO. Isn't it sacrilege for a2 mediocre Abhinav, Gauri,
Christy, Manav, Ahmed or Amar Singh with a teacher certificate 1o step onto the
rtum sanctorum of the schoal? Definitely, YES. How many Jesuses, Gandhis and
Tagores graduate from our teacher colleges? This is a challenge to teacher education
in India and elsewhere.

Discussing the twa schools - one favoring content knowledge and the other
favouring methodology as the chief equipment in a teacher -, Hager (1952) finds
Ssubject mastery ranking first almost in every survey. Even those who place a prime
“place to ‘student psychology’ and the ‘leaming process’ ete. *agree that subject matter
s important, tremendously important, but insists that it is not an end in itself.” Many
modern educationists recognize it as a springboard for good teaching. Lenon (201 5),
* ir, the Independent Schools Council, London says they have some best teachers,
Who are untrained technically but are ‘qualified’ because they *love their
suibject... "Romance with the subject is often counted numero uno among the teacher
alities. Let's examine how the other ‘romances’ in the “triple romance’ figure in
s researchers” conceptualization:
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1. Flexibility
{romance 1 & 3)

4. Lite integration
iremance 1 &3

2. Student connectivity
Tromance 3)

TEACHER QUALITIES IN THE EYES OF |
—
teAch-nology.com (2013) |  Barnaby Lenon (2015) | Melissa Kelly (2013)
1. Passion for the subject | 1. Subject knowledge | 1. Love of children; Kind-heanadnsg
iramanie 1) {rosmance 1) and compasshon; greal ohsorsdion
{romance 2}

2. Creativity 2. Personality 2. The love of knowledge and
iromance 1 & 2 fromance 2 & 1) [earming (romance 1)

1. Expectation far the | 3. Imagination and enthusiasm;
students (romance 2) | fluency and powers of {liustration
(romance 1, 2 &3)

i Classroorn skills 4.Belief in the betterment of all

{romance 1, 2 & 3} through instruction (romance 3)
F.Reflection for modification
{romance 3)

Fg Z: The triple romance in three diffierent parspectives

The obvious reflection in a live classroom of the impact of this triple romance in
a teacher is the great rapport discernible between the teacher and the taught. For the
teacher and the leamer, there is {a) full mutual amention (b} physical synchrony and
ic) it feels good. Thus, The Chemistry of Connection’ (Linkedin, 2014) mentions
the reason behind great leaming in such an environment: *Being in an upbeat mood,
researchers find, indicates a brain state where you can work at your very best:
energized, creative, ready for any challenge - in flow.”

o How many of

hered

teachers!

CHALLENGE TO THE PRESENT TEACHER EDUCATION
three years thence have this triple romance’ and the ‘rappont’ discussed

e How serious and stringent are our intake measures for suitable student

our teacher graduates off the portals of our colleges or

Fig. 3 leaming i non-linear

A Rigidly Planned Lesson is an"Over-sanitized Lesson.”

A teacher in the classroom is a burning object. Buming
ohjects cannot fail 1o gain (the) attention (of the students
around). The urge to communicate what has been
communicated is natural in man, When etemal truths - all
lessons irmespective of subjects - 13nhe the teacher, she
can trigger sparks in histher students. The ignited romantic
pair - the teacher and the taught — now indulges i“ﬁ#
of the lesson, unplanned, This is the heterodox, io
a lesson unfolds unplanned — not unprepared of course —
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and enjoyable as sex. Let's unlearn the importance of traditional lesson plans, long

‘held sacrosanct in our colleges. Prupared a lesson must be; but planned, that too
agidly, a lesson should not be,

The fogic is simple. The process of leaming is nen- linear: it s fractal. Our lesson
plans, hawever, are linear. The learning of a concept or skill in a lesson happens
unpredictably. It is recursive and unpradictable, A class is a highly complex leaming
system, in which unpremeditated queries, discussions and discoveries take place, At
times, students’ |1:arning spills over the teachers' intentions,

A ngid lesson plan for the common lesson plan templaties) is constructed on two
false but popular assumptions: (i) At the end of the lessan, the child will be able 1o
... assuming a normal child; {ii) The whole (class) s a sum of its parts (students). The
faltacy here is owing to the fact (i) that a ‘normal’ child is a myth and that (i) the
class is an assembly of sub-systems that get adapted and constantly evolved in a
“dance of change”, This parts-whole interaction is called holonamy (Arthur Koestler
[1972] cited by Costa and Kallick [1995)), Put differently, linear teaching or learning,
as demanded by our traditional lesson plans, cannot happen in a class,

Doesn't a lesson with the allowance of —
this “dance of change” become chaotic and
unmanageable? This is an FAQ, avowedly.,
Yes, real learning takes place in an air of
‘play’ - the outcome named ‘leaming’ is
orderly whereas the antecedent leaming
experiences could be chaotic, creative and
interactive. Here, ‘play’ Is not wantonness
or purposeless anarchy of activities. Pul
differently, true learning is ‘chaordic'.
lradiional schooling and lesson plan
templates resist chaordic, creative leaming.
Ferhaps, that was why Mark Twain said that
b chidd not let his schiooling interfere with
nis education, Carroll (2007) says, *in
fature, linear learning does not exist”™ and
Cefipares the delivery in a linear scenario 1o that of a conveyor belt - too mechanical,

A fractal figare

The problem with a rigid lesson plan is that the teacher s unprepared for
unespected twists and turns, so commeon in.any lesson, similar to the relative lack of
fmmunity in people who live in ‘oversanitized’ suroundings. Their body systems
e incapacitated such that in case of a bacterial or viral infection, like the
uhpredictable classroom episodes - academic or behavioural — they fail to respand
Broperly, {Davis, Sumara & Luce-Kapler, 2008)

Fver-changing Teaching Approaches Make Planned Lessons a Shaky Tradition
Currently, at least three teaching approaches are dear o teachers across levels of
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education. It is therefore hard 10 have any lesson plan templates to the Otheryis,
naturally unfolding lgsson. Hase and Kenyon {2013) give a vivid picture of the thea,
leaming (and so teaching) models:

Pedagogy, Andragogy, Heutagogy continuum

Pedagogy Andragogy Heulagogy .
LOCUS OF CONTROL | Teacher Teacher/Learmer Learner
EDUCATION SECTOR | Sthools Adult education Dactoral research
COUNITION LEVEL Cognitive Metacognitive El}iﬁ-tﬂmllf
KNOWLEDGE Subject understanding | Process negotiation | Knowledge creation
PRODUCTION
COMTEXT
Question: What? Whyt Why nott

Fig. 4: extroacted from slide 16 of 25 of ‘Seli-determined leaming’ (Hase & Kenyon, 2013}

in all the three models, learning takes place and the teacher in the school or the
college has the right to choose from the three suiting needs of the nature of the
subject and level of operation, And, in none of these models, linear learning '[i!rkE_'.'H
place. Hase (2013) suggests, * The flipped classroom is a start in the _r{ﬂht
direction...Ga into problems, issues and the complex before acquiring any initial

pre-knowledge or skill.” This is similar to the non-linear leaming of swimming - take

the plunge; then you leamn.

The Fall of ‘Gurubood’

There is nio denying the fact we had great gurus, who maotivated students iufsu-;_h
daring plunges and devoted students in our ‘gurukula’s and schools, Wg-d&ﬁ' still
have them at least in some pockets of education. sadly so fewer. |s this fall of
‘Curuhood’ a historic inevitability? Partly YES,

Of late, there have been sweeping utilitarian trends across all fields 1:_|f_ hun‘nim
activity. Such reductionist lendencies affected education 0. Sc_hnﬂlll}ﬂ.h!-
increasingly been looked upon as a passport for gainful jobs. Students thus became
mere memaory sticks, who reproduce knowledge onto the exam papers — knowledge
wote leamed from texts and teachers’ notes. Schools become proud of the tall bar
graphs of their students’ exam performance. And, bar graphs often talk more than
necessary, An instance in point |s the dreaded ‘explanations’ demanded fmﬂmﬂg
whose bar graphs are truly shot. A Damocles’ sword indeed on their Hﬂ’i .yl
‘Let's play safe,’ they advise themselves. Thus their bar graphs soon m!mw
with others’ .

e

Seven Blunders of Education o

Ihe former education minister of Bhutan, T § Powdyel (2010) h'hﬂf |

dichotomy of the seven inseparable duos in education: head/heart, fact/fe

.|'
)
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practice, teaching/leaming, intellect/character, competition/cooperation and
technologylinsight, Calling it the seven blunders of education, i conceives this sad
split as the outcome of the unidimensional, ulilitarian approach in education, We
land up in hard times, (ollowing the Dickensian lines, when hean, feeling, practice,
leaming, character, cooperation and insight ebb in the upsurge of head, fact, theory,
reaching. intellect, competition and technology. The pupil become just the object of

education whereas t a ‘guru’, the pupil (as sacred as the pupil of the eye) is both
the subject and object of education,

CHALLENGE TO THE PRESENT TEACHER EDUCATION

® How flexible are our teacher graduates so as o facilitate the three
models of leaming?

® How equipped are they to conduct CFA properly?
e Are they ready to espouse the ‘green school’ concept?

® Are our graduate-gurus able to resist the un-Rogerian conduct discussed
in the paper?

Look at, for instance, the new approach of CFA (Continuous Formative Assessment:
I would rather have ‘continual ), Conceived with bona fide intentions as an antidote
to the examination-driven assessment, CFA has become, however, an unmanageable
exotic exercise in overcrowded classrooms by overburdened teachers. And, when
school principals advise teachers to award 20, or af leayt 16 for example, out of 20
CA marks to all {terrible democracy??), half this lucky lot score B out of B8O, for
mstance. Forget the numerals | cite; the point is that the CA high scorer becomes the
SA [Summative Assessment] low scorer. And, the aboveaverage in the class get
- demotivated and the below-average learn academic helplessness. In fact, continual
assessment is a beautiful concept for ongoing, formative education, But, in the west
where ‘CFA  practices ‘were bom, they were and are Cinderella’s slippers and the
teachers Cinderellas, Here in Asia, however, the leachers are sadly Cinderella’s sisters,
trying hard to wear the slippers just to please some unknown princes. This is the
tragedy when we forget compatibility and enabling conditions in our schools.

Asking to Out-paul Paul

Faul is a teacher-asset to the school, He, like a highly professional baby sitter,
n el stories to young and old students in such passion that the students
Spuntaneously apen, 1o be fed - like the refusing toddler 10 an energetic, imaginative
babyy simer. Paul plans his lessons for the multi-level class of differing 1Qs so that all

his stucents feel success in learning. And, more than anyone, he knows that nothing
Succeeds like success,

But, here's the rub. Paul is a class teacher, house master, time table maker, literary
rdinator, oratory club advisor, exam committee chalr, boys' warden besides the
Eacher of two different subjects in four sections of an average of 40 students each,
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Paul runs, pants, sweats and at times goes blank, Amid this vortex of au:th-n:[‘}
acimits he has recently resorted o ‘hockey stick” comections of students’ M"'M
really going through their thoughts, Back home, with his BF back 10 Hoormal,
admaonishes his erring "guru’ of un-Rogerian condudt, But then, the schoo| mlmnu[
s apparently happy that it has asked Paul to out-Paul himself. After all, Einstain

only a percentage of his brain capability, it argues,

Green Schools = A Possible Answer

In such a scenario, the ‘gury’ in Paul dies. He tums utilitarian: The: graffiy hf.
times tells us it is imperative to reverse the situation and redeem the gurus in our

teachers. It is possible by reforming our schools as ‘green schools’; to *reclaim the
core ohjective of education” (Powdyel, 2014),
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econdary School Teachers’ Attitude towards
onstructivist Approach in Teaching, Teacher
Effectiveness and Self-Efficacy

~Abhijit Guha® and Ujjwal Paul®

=red In Iti wdqtsms&. s concemed with more than a theory of Ieammg
py i5 & philosophical approach 1o investigating the scope, structure and
which follows a constructivist approach. Constructivist epistemalogy is
iwe taken by some philosaphers towards the nature of scientific knowledge.
i:rn!pmdu:]n;a:lﬁlmd resull, When something is desmed effective,
¥ m:qtul autcome, or produces a deep, vivid impression. Bandura
icy a5 “beliefs in one’s capabilities to organise and execute the course
sduce ghven attalnments”, Self-efficacy therefore influences thought patterns
e classroom actions, In the context of education, teacher self efficacy 1s
Hllh'll:!ﬂﬂ teachirs’ overall effectiveness with students, In an ers of
ty demands for teachers and students professional development will be the
redorm mj:qathu as administrators struggle with improving the curent
W has ;hm ﬂu-: teacher efficacy Is an imporant variable n teacher
kw telated 16 teacher behaviours and student outcomes. Teachers'
const uctivist approach in teaching has an effective impact to increase teacher
A dnil-eflicac m-ﬂm[ teachan. The present study was conducted Lo inquire
"'ﬁ.' ﬂmtﬂlﬁ of West Bangal in advecating constructivist approach in
trategy and its impact on teacher affectiveness and seffelficacy. For measuring
" m mﬂm:ﬂﬁn appmuh Ir.l.i:her effectiveness and self-efficacy, thres

0o !ﬂm PGTES{Post Craduate Teacher Effectivensss Scalel, the coefficient
i ot mmh was 0.76 & OSES (Occupational Self- Efficacy Scalel, the reliability
5 'mm wiere administered on 216 randomly selected secondary schoal
! {'hlihll-j. The major findings were thal the wachers of W.B. possess a
ude hiﬂ.rdl constructivist uppmith In classroom teaching situation and
& the difference of this attitude is insignificant. Teachen' attitudes
ch in teaching, teacher effectiveness and self-efficacy share a significant

wsor (Sr.) Ramakrishna Mission Sikshanamandira, Befur Math, Howrah.
or, Ramakeishna Mission Sikshanamandia, Belur Math, Howrah,
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moderate pasitiee correlation (r = 0454 betwoeen CASST & PGTES and r = 0,309 :

& OSES), A moderate significant positive correliation ir = 0.364) h':"“’m”"[ tachers i 5
and toachers' selbafficacy alwo bien roporad in the study. The ull paper discusses g the %"!‘h
of wachers attitude towards Comtructivist approach in teaching, 1eacher eflectivenesy, mu_mlr""ﬂ
and empitically explore the relationship among the mientioned varlables. *T

Keywords: Constructivind Approach, Teachers' Attitude, Teacher Effectiveness, hlf’Emh:y
Secondary wohool teacher ;

Introduction

Constructivism concentrates on learning how to think and understand which ity
st of beliets provides students autonomy in learning and a model of COgnition 4
leads directly 1o a method of teaching that, in tum, credits the student Wit fhy
pawer to become an active leamer. Modern theories of leaming claim the COnstcign
of knowledge ocours as students build understanding in light of experienees ﬂt‘tun'irﬂ-_
in the world. Experience can ocour within the context of various Pedagogic mode,
within a classroom setting: moreaver, the development of deep. conceptyy|
understanding of content and the processes of science - as informed by censiructiyiy
modets of leaming — stress the active participation of students in the process of
constructing knowledge, This can occur when students are engaged in learning tasks
which tacitly or explicitly make them aware of this construction with deference 1o
prior knowledge structures, In their words, “though we may more or less share one
reality, each of us conceives of it in different ways based on our prigr Exwmnm,
belief structures and perspective. From this view, interpretation constructivism can
nclude different types of knowledge construction than rote memorization of factual
knowlhedge or procedures, The goal for the leamner is to build, or re-invent knowledge*
'2.32). According to Von Glasersfield (1995a) as cited in Allus & Bruce (2008),
“Constructivism as a set of beliefs provides a model of cognition that leads directly
o8 method of teaching that, in tum, credits the student with the power to become
an active leamer. Teaching aims at enabling students to generate activities out of the

understanding of why they should be performed and the explanation that they lead
to desired results™(p.90)

Constructivism concentrates an leaming how o think and understand, This leaming
15 transferable. This siuation gives students ownership (stake holder) what they Iaam.
since learning is based on students’ questions and explorations. Students in
constrzctivist classrooms leam 1o question things.and fo apply their natural curlns.n_',r
to the world. In 3 democratic (eaching-leaming environment teachers’ role, their
effectiveness and their aititude in the classroom to trmnsmit knowledge is 4 crucial
factor. The principal investigator of Biological sclence curriculum :u_udlels (BSCS),
Roger Bybee(t) developed an instructional model for constructivist, as cited in Ahmed
(2009), which was called the Five Es' and were indicated as follows:

1. Engage: The student’s first encounter and identity the instructional task,
2. Explore: Learning get directly involved with the phenomena and materials.
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3. Explain: At this stage explanation is multidirectional.

4. Elaborate: Students apply their understanding to the world around them,
which they had leamed in the past.

5. Evaluate: This is an ongoing diagnostic process,

S0, In a constructivist pedagogy learning would take place in authentic and real-

world environments that should involve social negotiation and mediation (pp.85-
86).

In & demacratic teaching-leaming environment teachers’ role, their affectiveness
and their attitude in the classroom to transmit knowledge is a crucial factor. The
teacher effectiveness is directly correlated 1o specific teaching strategy (Pigge and
Marso, 1990) and it has been equalized to student achievement (Stronge, 2010, as
cited in  Munoz, Prather & Stronge, 2011). The attitude of teachers determines his
behavior of teaching and guides him to adopt constructivist approach as teaching
strategy which might help in students’ achievement and make the sense of pasitive
influence of teacher effectiveness,. Thus the teachers’ attitude towards constructivist
approach and its relationship with teacher effectiveness was felt necessary to inquire
about in Indian perspective especially in West Bengal.

In a democratic leaching-learning enviranment teachers' role, their seli efficacy
and their attitude in the classroom to transmit knowledge is a crucial factor. In order
to identify pre-service teachers self-efficacy toward the constructivist approach, a
study employed a scale on self-efficacy toward application of the constructivist
approach, a quantitative data collection instrument, as a result of that study, the self
efficacy belief levels of pre-service teachers about constructivist approach application
were found generally highly positive. In addition to this, for the sub-dimensions of
the scale, the analyses revealed the highest mean value belongs to “the self-efficacy
belied in creating demaocratic leaming environments® (Evrekli et al. 2010), The teachers
practicing learner-centered approaches use their seli-eificacy in order 1o be effective
in teaching; and the role of Teacher efficacy and Characteristics on Teaching
Effectiveness, Performance; and use of Leamer-Centered Practices are highly
correlated. (Magno and Sembrano, 2010). The attitude of teachers determines his
behavior of teaching and guides him to adopt constructivist approach as teaching
strategy which might help in students’ achievement and make the sense of positive
miluence of teacher self-efficacy. Thus the teachers’ attitude towards constructivist
approach and its relationship with teacher effectiveness and  self efficacy were fell
necessany 10 inguire about in Indian perspective especially in West Bengal,

Objectives of the study
Following major objectives were identified for the present study:

1. To study the attitude towards constructivist approach of the Secondary school
teachers in teaching-leaming process under different categorical variables,

2. To compare the teachers’ attitude towards constructivist approach under
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different categorical variables like gender, location of school.

3. Tostudy the relationship between teachers’ attitude towards constnactiiq
approach in teaching and teacher effectiveness,

4. To study the relationship between teachers’ attitude towards COnStructivis
approach in teaching and teacher self-efficacy.

3. To study the relationship between teachers' effectiveness and teachers® sl
efficacy.

Hypotheses;
H_1: There would be no significant difference in attitude towards constructivis
approach in teaching between the teachers of rural school and urban school.

H,2: There would be no significant difference in attitude towards constructivist
approach In teaching between the male and female eachers.

H_3: There would be no significant relationship between teachers’ attitude towards
constructivist approach in teaching and teacher effectiveness..

H #: There would be no significant relationship between teachers” attitude fowards
constructivist approach in teaching and teachers' self-afficacy,

H_5: There wauld be no significant relationship betwesn teachers” atfitude towards
teacher effectiveness and teachers™ self efficacy,

Methodology of the study:

The present study was made through descriptive survey study and was a
quantitative study. School teachers’ attitude fowards constructivist appmath in teaching
and their teaching effectiveness as well as self efficacy had been analyzed

quantitatively. Survey research design was employed under descriptive design.

Sample for teachers:
All the teachers of secondary schools in West Bengal wé‘re:-'thé population in the
study. 216 school teachers of secondary level schools were safected randamly from

lour districts of West Bengal as sample for this study.

Table 1.1. Samphe Frame_locality wise
LRBAN, (M=132) RURAL. (N=84 )
Male Female Male Female
o 42 45 19
Table- 1.2, Sample Frame_gender wise
MALE (N= 135} FEMALE, (N=81 }
wrban Ruiral urban Rural

9 45 42 19
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pls of the study:

Present researchers had used three types of tools; one was self made attitude
ale to measure the teacher's attitude towards constructivist approach [CASSTI

_:mr.i scate was teacher effectiveness scale (PGTES) a standardized scale which
s constructed and validated by Dr.

Shallu Puri, Dept. of Education, Punjab Unversity and Dr. 5. C. Gakhar, Dept. of
ducation, Funjab Unversity, Third scale was Occupational Self Efficacy Scale (OSES)
fan dardized scale which was constructed and validated by Sanjyot Pethe, Sushama
shaudhari and Upinder Dhar of National Psychology Corporation, Agra, India.

escription of Constructivist Attitude Scale for School Teacher (CASST):

Scale was consisted of 28 items; Content validity was judged by the expert raling
[ itemts by two experts. The inter-rating agreement model was used (Gresory, 2005)
ysee reliability of the raters. The coefficient of content validity was found 0.92. The
Sliability of the scale was computed by using Cronbach's Alpha and was found
826 The scale has a good alpha value and it was acceptable. The categories of
:;'_, onses were ‘strongly agree’, ‘agree’, ‘undecided’, ‘disagree’, 'strongly disagree’
il 5, 47, 135, 2 1 were the respective scores awarded for the responses, Some
Bims were negative in nature and the scoring was done in reverse arder i.e. '1', ‘2",
B4, 5.

iption of Post Graduate Teacher Effectiveness Scale (PGTES):

The scale was validated against the criterion of *Content Validity”. The content
lidity is concerned with the adequacy of sampling of a specified universe of content.
L determine content validity, the scale items and a list of outcomes were given to
s panel consisting of seven experts, The papel was asked to identify which test
s corresponded to which outcomes, The experts agreed 92% with the investigatar
the assignment of scale items. This concurnence was taken as evidence of content

test-retest reliability study of the scale was conducted, The coefficient of
irrelation betwesn two tests was found to be 0.76 and is significant at 0.01 level of
nificance and testifies the scale to be a reliable one.

Award scores as following: Strongly Agree - 5, Agree - 4, undecided - 3, Disagree
L and Strongly Disagree - 1. Total score of an individual on 68 items may range
i 68 10 340,
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Description of Occupational Self-Efficacy Scale (OSES):

The scale was constructed by Sanjyot Pethe, Sushama Chaudhari ang Up
Dhar of Natienal Psychology Corporation, Agra, India, It is a standardize ::d..u
having 19 items. A panel of 50 judges with postgraduate education and Mo m‘_'i'
ten years of experience in their various fields was prepared. The cards were ol ﬂL:]
before each judge who was contacted individually. The items which weps chigspn
/3% or more times were spotted oot. The final form of the scale constituted .
items.’ The scale was administerad on 220 subjecis and the scorés obtained Wera
subjected to factor analysis and six factors were identified. These are confidanc
command, adaptability, personal effectiveness, positive attitude and individuatiy,
Confidence was dependence on ane’s own abilities,

Validity-

Besides face validity, as all items in the scale are concemed with the variable
under focus, the scale has hish content validity, It is evident from the assessment of
judges/experts that items of the scale are directly related to the concept of self efficacy.
In order to find out the validity from the coefficient of reliability (Garrett, 1981), the
reliability index was calculated. The later has indicated high validity on account of
being 0.99,

Reliability-

The odd-even reliability of the scale was determined by calculating reliability
coefficient, corrected for full length for a sample. of 220 subjects. The reliability
coefficient of the scale is 0,98

Procedure of Data collection:

Far conducting the research, data had been collected in one phase. 22 schaals
were selected conveniently from the district of Morth 24 Parganas, Hooghly, South
24 parganas and Howrah, Three scales were administered to 216 leachers from those
schools chosen under study and asked 1o reply actording to their own belief and
thought without any consultation with another teacher and to submit the respanded

scale by putting it into an envelope 1o sustain confidentiality,

Analysis and interpretation of data :
The results of the study are presented in the following tables

Table 1.3 Test of Normality of data-

Scale Shapiro-Wilk

Statistic di Sig.
CASST L N6 24l
PGTES 990 216 153
OSES aga 216 086
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CASST= Constructivist Atitude Scale for School Teacher, PGTES = Post Graduate
Teacher Effectiveness Scale, OSES= Occupational Self Fificacy Scale,

If the sample size is less than 2000 then through “Shapiro-Wilk test’ the normality
of data can be tested (hitpfen.wikipedia.orgiwiki/Shapiratt 2% 80 % 93Wilk_test),

Fromk The 1able no. 1.3 shows that the p value of Shapiro-Wilk test (sample size
£ 2000) in case of Atitude towards construetivist approach Is 0.242, (p> .05), in
case of Teacher pffectiveness p = 0,155, (p>.05) and in case of Teacher self afficacy,
p = 0.086 (p>.05). Hence, data are normally distributed in both cases and there is
a plenty chance to fest the hypotheses with parametric statistics,

Ohbjective wise Analysis of Data
Ohjective no.l

0, To study the attitude towards constructivist approach of the Secondary school
wwachers in teaching-leaming process under different categorical variables.

Table: 1,4: Group Statistics of CASST location of school

Location of School Mizan N Std, Deviation

Urban 1012348 132 B.B2905

Rural 1026429 84 843493

Total 101.7824 216 B.pasan
(CASST = Constructivist Attitude Scabe for School Teacher)

Table: 1.5: Group Statistics of CASST gender
Gender | N Mean | Std. Deviation
Attitude Towands Constructivist Approach Male | 135 | 101,7630 879128
| Femala | B1 | 1014148 B.56024

Total 6 10178 B&7

While estimating the mean value of CASST fram the data that collected from the
schoal teachers at location wise of the schools, it was originated 101.78 (table: 1.4)
and in case of gender wise thie CASST mean value was 101,78 (table: 1.5). In CASS1
;i[ﬂh' a respondent can score B4 1o 140. So, it can be said that, sehools leachers of
et Bengal posses a moderate positive attitude towards constructivist approach in

r teaching state.

0, To compare the teachers’ attitude towards constructivist approach under
erent categorical variables like gender, location of schoal,
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To tullill this objective, two null hypotheses were formulated and testeg] vy H1
were as follows:

H 1: There would be no significant difference in-atlitude towards tumtml::ﬁw“
approach between the wachers of rural school and wrban schoal,

H2: There would be no significant difference in attitude towards constructiyi
approach between the male and female teachers.

Testing of Null Hypotheses:

To test the Hol and H_2 descriptive and inferential statistics were computed, The
results are given below:

Testing of Ho1:
Groups: Teachers of urban schools and rural schools

Table 1.8: Croup Statistics of CASST location of schoal

Location of school N Mean Sadl. Std. Error

Aftitude Towards Urban 13291 1012348 | 882905 J6847
Constructivist Pural fid 16429 B.4340% 2033
Approach

Table- 1.7: Independent samples test of CASST urban v, pural
Sub- srale Levene's Test for Equality of I=‘test for eguality of means

Yanances

CASST Equal F Sig. 1 df Sig. {2 thilad)

varlancos

asyumed 1.135 ik ~EIh20 214 246

[**nod significant & 0.05 level of sienilicance)

Interpretation:-

From the analyses in Table 1.7 it is seen that incase of Levene's Test for equality
of vartances the p value is 0,288 (p>.05) so, equal variances can be assumed.
Table 1.7 also shows that in case of (eachers atistude towards Constroctivist Approach
between urban and rural schools the caleulated Ly Value is 1,162 and ‘p’ value ld
U.246 (p> .05). Hence, 1 is not significant at 0.05 level, So, H,1 is not rejected and
it can be safely said that urban teachers are not significantly different from the ral

teachers in respect 1o their attitude towards: Constructivist Approach Inﬂmﬂ
sifuation. .
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ing of Hol:
¢ Male and female teacher

Table- L8: Group Statistics of CA%ST pender

Gender N Muan Sid, Deviatipn | Sid, Error Mean
Male 115 101, 7610 879124 S abhd
Femalia #1 1010148 56024 S5114

Table- 1.9: Independent samples fest of CASST male vs. female

Levene's Test for Equality of Varances 1= test fior equality of means

Egjual K Sig. i i Sig. L2 tasled)
VArAnTes
wssumed (T 1,050 043 | 14 (1964

ifscant af (.05 level of significance)

Brorelation:-
A

bis seen from the analyses of Table 1.9 that in case of Levene's Test for equality
ariances the p value is 0.969 (p>.05) s0, equal variances can be assumed. Table
also shows that in case of teachers aftitude towards Constructivist approach
gpen male and female teachers the caloulated t,, value Is 0.042 and 'p/

u 0.966 (p> 05), Hence, t is not significant at EI 05 level and H 2 is not
g, S0, male eachers are not significantly different from the female tearherg i
___=- 10 their attitude towards Constructivist Approach,

ctive no.?

-'T_u study the relationship between teachers’ attitude towards constructivist
wach in teaching and feacher effectiveness,

@ fulfill this objective, ane null hypothesis was formulated and tested which was

13 There would be no significant relationship between teachers” attilude towards
tructivist approach and teacher effectiveness.

ing of Ho3:
farlables: Attitude towiards constructivist approach and Teacher effectiveness
et ation:-

h he nalysis in tabile 1.10 shows that, correlation coefficient Le. 'r' between score
SASST and PGTES is 0.454 and p value is 0.000(p <0.01) which is significant at
3 *' level. Hence, H,3 is rejected, S0, it can e saic that there exists a significant
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positive carrelation between teachers’ attitucle towards constructivist APProch ing

teacher effectiveness 1o a moderale extent,

Table 1.10: Correlations matnx of CASST & PGTES

CASRT PLTES
CASST Pearson Correlation ] A54" N
Sig. (2-talled) 000
M 216 215
PCTES Pearson Corredation 4547 1
g (Mailed) 000
b 214 21k

* Correlation is.significant at the 007 laval {2-taiked].

(CASST = Constructivist Attiede Scale for School Feacher, POTES= Post Graduate Teachar

Effactiveness Scalel,
Ohbjective no.4

O, To study the relationship between teachers’ attitude
approach in teaching and teacher self-efficacy.

towards constructivist

To tulfill this objective, one null hypothesis was formulated and tested which was

as Tollows:

H_4: There would be no significant relationship between teachers’ attitude towards
constructivist approach in teaching and teachers’ self-etficacy.

Testing of Hod:

Variables: Attitude lowards constructivist approach and sell efficacy

Table 1.11: Correlations mairix of CASST & OS5

CASST CEES
CASST Fearson Correlation 1 S00
Sig. (2-tailed) 000
M 216 216
CISES Pearson Correlation AmT 1
Sip. (2-tailed) D00
N 216 16
** Correlation is significant at the 0.01 level (2-tailed),
(CASST = Construciivist Attitude Scale for Schoal Teacher, OSES = Occupational Sl Elficacy

Scalnl

R
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5 wrc[nl‘iuﬁ:-

While to find the "E|ﬂtiﬂnship ba .

] teachers' attitude towards constructivist
roach and teachers' self efficacy it has

Mictas 1 6 g found from analysis in table 1.11 that,
elation coefficient f.e. ‘¢ between score of CASST and OFSES is 0.301 and p

palue i% U.l]t}.l]!p{{l.[JEI which fs significant at the 0.01 level. Hence, H 4 is rejected.
{fcon SC IRIEYten th?t _ﬁ'here I5 & moderate positive comelation I:rem?een toachers'
fiitude towards constructivist approach and teachers! self efficacy

jeﬂi Ve mo.s

0,: To study the relationship between teachers! effectiveness and teachers’ self
ICACY

Tor fulfill this objective, one null h'ﬁ"llﬂu'lﬂﬁfs was formulated and tested which was
ac fiol lows:

H_5: There would be no significant relationship betwesn teachers’ attitucle towards
teacher effectiveness and leachers” self efficacy,

Testing of Ho5:

Variables: teacher effectiveness and teacher self-efficacy

Table 1.12: Coelations matrix of PGTES & OSES

PLTES D5ES
PGTES Pearson Correlalion 1 GHAe
Sig. (2-tailed) 000
M 216 b
CISES Pearson Cormelition 1 1
Sig, (2-tailed) 000
M 216 216

"' Correlation |s significant at the 0,01 level (2-5ailedl,
PCIES = Post Graduate Teacher Effectiveness Scale, OSES = Occupational Sell Efficacy Scale)

Interpretation:-

[he analysis in table 1.12 shows that, correlation coefficient i.e. 'r' between score
of PGTES and OFSES is 0.564 and P value is 0.000(p <0.05) which is significant at
the .01 level, Hence, H /5 is rejected. 50, it can be interpreted that there is a moderate
POsit ve carrelation between tﬁfhﬂj’ir Eﬁ’ﬂﬂﬁi‘ﬂnﬂs ill'ld lEﬂEhE!E' I-E.‘|f E‘ﬂiﬁﬂﬂl.

Discussion
Within the realm of learning theory, the constructivist mavement probably has

the most understandable title. As the name suggests, the theory draws a picture of
F“"UMEdgE and understanding being slowly constructed. Each of us will build an
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idiosyncratic version of reality based partly on identical experiences by
individual experience and, importantly, upon an individual's prigr Imﬂ“’l-tdhy
understanding and experience Pritchard and Woollard (2010). e,

While to search and compare the present scenario of constructivist approach
adapted by school teacher of West Bengal (W.B.) under different categorical vatriah,,
it has been found from this study that teachers' attitude towards constructivist appm
in teaching is moderately positive. Thus, the schools teachers in urban setting an,
not significantly different from rural school of W.B. though, rural school teachers 4,
slightly better than urban schools' teacher. Uredi {2012} studied on the effert of
classroom teachers' attitudes toward constructivist approach. This study aimed i
determine the attitudes of classroom teachers towards constructivist approach and
analyze the effect of their attitudes towards constructivist approach on their level g
creating a constructivist learning environment. At the end of the research, it was
determined according to the views of most classroom teachers that attitudes towards
the constructivist approach were positive; they created constructivist learning
environment at medium level; that result support the present result of the study.

50, it may be concluded that, the location of school or school infrastructural
facilities are not the main factors rather teachers' own aspiration and teaching
effectiveness is the crucial factors for adopting constructivist approach in their daily
teaching process in school level education system. In the same way, the present
study also indicates that gender does not play any crucial rale: in construction of
teachers” attitude owards constructivist approach in teaching process. Jadallah (1996)
found that the pre-service teachers engaged in reflection (constructivist process) were
more mindful of their teacher mediation in their school settings and more insightful
about their decisions than the pre-service teachers who were not engaged in the
reflective process that result support the findings of present study.

This study again shows a moderate positive correlation between teacher
effectiveness and teachers’ attitude towards constructivist approach in teaching in
school situation, That means there remains a possibility that if the effectiveness of
school teacher is increased then the positive attitude towards constructivist appmar:.h
in teaching will be increased and vice-versa.

While to search and compare the present scenario of constructivist appmac:h thal
adapted by school teacher of West Bengal (W.B.) under different categorical variables
it has been found from this study that teachers’ attitude towards constructivist app
in teaching is moderately positive, Uredi (2012) studied on the effect of classroom
teachers’ attitudes toward constructivist approach, This study aimed to determing the
attitudes of classroom teachers towards constructivist approach and to analyze

g i L d
effect of their attitudes towards constructivist approach on their level of 'l‘-'mﬂ’[md
constructivist leaming environment. At the end of the research, it was C8E the

according to the views of maost classroom teachers that attitudes tow

constructivist approach were positive; they created constructivist learning
at medium level; that result support the present result of the study.
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Teachers with a high level of teacher self-efficacy have been shown to be more
resilient in their teaching and likely 1o tey harder to help all students to reach their
potential and it is main factor for a novice teacher's greater understanding of the
complexity of the teaching process,

The study also reveals that there is a statistical significanl moderate positive
garrelation between teachers’ attitude towards constructivist approach in teaching
“and teacher self efficacy that means high self efficacy level is one of the crucial
factor for construction of positive teachers atfitude towards constructivist approach
in teaching process which suppont the findings of Evrekli et al. (2010) and the
findings of that study indicated that in pre-service teachers’ self efficacy belief level
about constructivist approach is high. The study also reveals that these is a moderate
positive correlation between teacher effectiveness and self-efficacy.

The reason of such advocacy of the constructivist approach was proved o be
showing a better ways of leaching and learning in the West and the researchers as
well as teachers noted persistent shortfalls in leamers’ understanding and of passive
way of learning across all ages and grades in the traditional paradigm of teaching.

The maost interesting point amongst the above findings is the wse of the term
‘moderately’ which stands for the antonym of ‘extremely’ which shows that the
weachers though being theoretically well adept in constructivism are yet to take firm
position for translating constructivist vision into practice in real classroom situation.
Hence, in conclusion it may be suggested that teachers, educators and researchers
are 1o be jointly and actively engaged and put hands together for exploring modus
operandi so thal constructivist approach can be made a real success in teaching-
leaming for maximizing the iearning nl_,:t_cumes of IJ':lg learners.

Limitations of the study

Mo study is flawless. This study has its limitations. The present study had some
limitations which were as follows:

i. For reviewing the implication of constructivist approach in school, the books
and journals were consulted as far as possible in respect to its availability,

i The selection of schools for this study was not selected only from four
districls.

i, The schools were selected mainly from southem pan of West Bengal.

. The number of schools teachers might be increased by taking more schoaols
under the study.

v, The sample of this study was selected only from the Govt. aided Bengali
medium schools of WBBSE. It would be much better if the sample could
be selected from Gowt. schools and English medium schoals of \WBBSE
also.
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vi. The data collection through CASST, PGTES & OSES was self POty

teachers at one point of time, Trangulations were not done fo gﬁmh
consistency of leachers' self reported data, '-
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snalysis of Teacher Educators’ Self-Assessment of
 their Integrative Knowledge on Content,
Pedagogy and Technology

subhas Chandra Roy', Kingshuk Karan® and Sujit Pal®

\BSTRACT = Since the last few decades of the 215t century, knowledge has grown more ragidly
wur eer amomeel all disciplines at all levels, In teaching practice, this enhances the necessity of
< e heers |0 guide their students more fluently, efficiently and effectively. To serve (he purpose;
. J Lnensdadge an theee unitary core constracts of Content {CK), Pedagogy (PK) and Technology
ang with their potentiality to integrate those into three dyvadic constructs |.e. Pedagogical
et Knowiadge (PCK), Technological Conteént Knowledge (TCK) and Technological Pedagogicad
. wizdye (TPR), and one ovetarching triadic construct ie. Technological Pedagogical Content
i el (TRACKD seerm to play significant role. The present study aimed 1o invedigate the level
+ integrative knovwdedge of teacher educators on Content, Pedagogy and Technology. Sixty two
vt exlucatons from ten Teachers' Training Instifutes of YWiest Bengal were selecied as the sample.
werrvary data wene collected through a questionnaine consisting of 42 ilems (reliability=0.924),
Ll reprsentalaon, descriptive statistical analyss, vests of normality, Pearson’s product-morment
oepialion, independent samples tiest and one-way ANOVA technigues were used 1o analyze the
ciertod data. [ rom the results, it was obserced that the {eacher educators possess moderse level
o miegrat-ve knowledge on Content; Pedagogy and Technology (mean=174.71, median= 176,00
iod 5L = 152810 Other impartant findings included no significam differences between: (1) rale
et gty leacher sdocatars (p=0.255), (2] eacher educators of Governmint or G owemmsen-
ated weel Vrivate leachers' Training Institutes (p=0,092), and (3} teacher educators with and
“ioul ary cetificatefitiploma'degree in computer andlor ICT (p=0.543} with respect 1o thelr
i hnowledge on Conlent, Pedagogy and Technology, However, significant difference
“# bervd wmong teacher educatons of dilferent subject steams (Science & Math, Social Sciences
“ Lnguages) in relabon o their integrative knowledge {p=0,048), Further analysis in this regard
et ihat the teacher educatons of Social Sciences and Languages differ significantly in their
et Lo ladgee (p = 0,011, With respect to the correlations. betwisen the constructs of 1otal
e keowledye, cosfficients of cormslition varied from 0.022 (TK and PCK) 10 0.717 (TPR
o ?"-'_t.; IPACK was significantly correlated with all other constructs at D.01 level, This stusdy
" iidee a dimection towards further in degth study to look critically into the TRACK framework
'-—-_-___-_
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through more detailed analysis of the relationship of all its seven canstructs, ant fo g
contributian of each construct to predict the level of integrative knowledige on ‘Cﬂ.ﬁllnt,.rm’:'
and Technology.

Keywords: Integrative Knowledge, Pedagogical Content Knowledge (PCK), Technolagieal G,

Knowledge (TCK), Technological Pedagogical Knowledge (TPK), Technological Fadnmtu'%
Knowlodge (TRACK), Teacher Educators
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Introduction

In these first few decades of 2181 century, the amount of human knowledge hys
grown and developed exponentially. It has been expanding rapidly amongst 4|
disciplines at all levels in the discipline of education. The needs and demands of 5
society in this 21st century depend on how it orients the knowledge in the gyvery
passage of civilization. Teachers hold the key respansibility in propagating this newly
growing knowledge 10 every comers of the society. They play the role of creator and
preserver of knowledge in different academic disciplines. As teaching is a context-
bound activity, a sound knowledge of content, pedagogy and technology, and their
proper mixing in teachers' daily teaching practices in educational institutes make the
teaching-leamning process very effective. Teachers, therefore, should think about the
content and pedagogical skills of their own subjects and contexts, and should go
bevond technology literacy to promote their teaching practices that innovatively use
and integrate technology, pedagogy and content (Koehler, Mishra, Akcaoglu &
Rosenberg, 2073). 3

Ihe development of integrative knowledge on content; pedagogy and technology
is critical to effective teaching (Koehler & Mishra, 2000): Sulman (1986} first provided
the concept of integrating ‘pedagogy’ and ‘content’ 10 develop a new integrated
form of knowledge as Pedagogical Contenit Knowledge (PCK). Later, a third construct
in the form of “technology' was included in it by Mishra and Koehler (Mishra &
Kowhler, 2006: Koehler & Mishra, 2009) to build up the entire framework of integrative
knowledge on content, pedagogy and technology, i.e. the complete Technological
Pedagogical Content Knowledge (TPACK) framework, The technological construct
was added to empower the teachers o significantly influence their abilityiof
wechnology integration in their teaching (AACTE Committee an Innovation Jq_rld
Technology, 20081, The complete integrative knowledge framework on confent,
pedagogy and technology is basically a three-layered structure having sven
components or constructs. The three unitary cone constructs of Content Knowledgs
(CK), Padagogical Knowledge (PK) and Technological Knowledge (TK) furm{hl?ﬂl
monadic layer. These three constructs interact in pairs and form the semnﬁd}ﬁ‘
layier congisting of three dyadic constructs |.e. Pedagogical Content Knnwiud#ﬁﬂ-
lechnulugical Content Knowledge (TCK) and Technological Pedagogical M
(TPK). Tinally, all the three constructs interact unitedly with each WWW
the: third triadic layer consisting of one overarching triadic constuct |.e. TW
Pedegogical Content Knowledge (TPACKL The various constructs al w“

e,

-
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."._frimﬂwﬂ-[h and their pattern of integration are shown below
atically (Fig. 10

#..ul—-l-.

HWH

P S s F
nework @nd its different constructs (Retrieved from hitpafipack.org and
& publisher)

eribes the synthesized knowledge of each of the constructs

“I ne @.r can be uniquely crafted 1o meet pedagogical
i w in specific contexts. Alone, each of the unitary
‘and CK) represents an important and necessary aspect of

sing is much more than that where the knowledge of
Emﬂnt is synthesized, integrated, and pul into practice
e learning experiences for the students (Koehler, Mishra,
013). The seven constructs of the integrative knowledge
sxnlained below:

CKE: It is the knowledge about actual subject matter tha
des concepls, theories, ideas, organizational framewaorks,
shra & Koehler, 2006; Shulman, 1986). The nature of
jous content mand for various grade levels (Schmid
& Cain, 2013},
e (PK): It includes the strategies, methods and processes
! _'r_. EI', Mishra & Cain, 2013). It includes teachers’
s learn, planning a lesson, teaching the lesson, classroom
smmen {Schmidt et al., 2009).
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3, Technological Knowledge (TK): It refers 10 certain ways of thinking abaoyg, anil
working with, technology that can be applied to all technological tools aned regy
(Koehler, Mishra & Cain, 2013). It is the knowledge about various technolog)e,
ranging from low-tech technologies such as pencil and paper to digital technologja.
such as Intemet, digital videos, interactive whiteboards, and software programimy,

{Schmidt et al., 2009),

4. Pedagogical Content Knowledge (PCK): It is the knowledge of pedagogy that is
applicable to teaching specific content (Shulman, 1986), Pedagogical conten
knowledge is different for various content areas because it blends both content and
pedagogy to develop better teaching practices in the respective content areas (Schmid
et al., 2009).

5. Technological Content Knowledge [TCK): It is the knowledge of how technology
can construct new representations and manipulations for specific content in new
and fruitful ways {Koehler, Mishra & Cain, 2013). By using a specific technology,
teachers can change the way of learners’ practice and understanding of different
concepts in a specific content area {Schmidt et al., 2009},

6. Technological Pedagogical Knowledge (TPK) It refers 1o the knowledge of using
various technological teols in teaching practice in particular ways aiming to improve
the teaching, and understanding that using technology may change the way teachers
teach (Koehler, Mishra & Cain, 2013; Schmidt et al., 2009).

7. Technological Pedagogical Content Knowledge (TPACK): It is the highest form
of integrative knowledge that emerges from interactions among content, pedagogical
and technalogical knowledge. It is the basis of effective teaching with techrology
which is required for the teachers for integrating technology Into their teaching practice
in any given content area (Koehler, Mishra & Cain, 2013; Schmidl et al,, 2009).

Earlier Works

From the time of ememgence of the concept of TPACK framework, a number of
studies have besn conducted so far to explore and explain its various dimensions in
the field of teaching-leaming system. Mishra & Koehler {2006}, Koehler & Mishra
(2009), and Koehler, Mishra & Cain (2013} developed and described the framework
for teacher knowledge for technology integration called technological pedagogical
content knowledge as a complex interaction among three bodies of knowledge:
content, pedagogy, and technology. Harris, Mishra & Koehler (2008) eritically
analyzed the use of TPACK framework as a way to think about effective technology
integration, recognizing technology, pedagogy, content and context as interdepentdent
aspects of teachers’ knowledge necessary 1o teach content-based curricula effectively
with educational technologies. Doering, Veletsianos, Scharber & Miller (2009) studied
on social studies teachers’ meta-cognitive awareness of their TPACK and ex .
positive and encouraging comments regarding their knowledge domains FayEL
within the TPACK framework. Kocogly (2009) examined 1o explore how TPACH
develops in pre-service English-as-a-Foreign Language teachers enrolled in the regui

-
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e leaming course. Kafyulilo (2010) investigated the ways
VicE -!_Ij-'hnca and mali'lrematrcs teachers at Dar es Salaam

_.'E_laqnlng. Agyel & Voogt (2012) :Im»ulnped
In:ar_'hm through collaborative design at the

teachers in technelogy-rich design activities to
'ﬁlﬂtmungm] & Suwannatthachote (2012}
ficacy in designing digital media and their
g different forms of self-regulated learning
ased learning, Chai, Mg, Li, Hong & Koh
acy survey by implementing it on an
mﬁth&ﬂﬁeﬂ! of the basic knowledge
*nrr.‘:'i:urr[ui'; through the second layer ol

e ik ai, Koh, Lim & Tsai (2014) reviewsd
.?gmguf]{:‘[’ integration, and proposed
pOE nca’j ﬁmnewurh for u:rea.trng new

: Hﬁﬁf QBG (game) in teaching
nIE leamers in I'T'iHIhEI'I‘iE[IES

mem—mgmthre dwareness
cies on TFACK in dlﬁ&rent_

@ hﬁtﬂd&hﬁ!h Fospect to

A Bﬂﬂ?ﬂthnﬂhgy

g 'u'ainlnng, instituties
?ﬂ_,mﬂ’iﬂntt pedagogy and
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4 To swdy the variation, if any,
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exists among teacher educators with .,
without any certificate/diplomaldegree in computer andfor ICT
respect to their integrative knawledge on content, pedagogy and
technology.

To study the vanation, if any, exists among teacher educators of differan

subject sireans (Sciance & Math, Social Stiences and Languages) m relation
to their integrative knowledge on content, pedagngy and technology,

6. To study the comelation, if any, exists between the constructs of integrative

knowledge on content, pedagogy and technology.

Hypotheses of the Study

e
.

L

The observed distribution of data fits the normal distribution.

There is no significant difference between the male and female teacher
educators’ integrative knowledge on content, pedagogy and technology,

Fhere is no significant difference between the teacher educalors of
Government or Government-aided and Private teachers' training instifutes
with respect to their integrative knowledge on content, pedagogy and
technology.

There is no significant difference between the teacher educators with and
without any certificate/diplomaldegree in computer and/or ICT with respect
to their integrative knowledge on content, pedagogy and technology.

There s no significant differente amang the teacher educators of

different subject streams (Science & sath, Social Sciences and Languages)
with respect to their integrative knowledge on content, pedagogy and

technology.
Thare exists significant comelation between the constructs of integrative
knowledge on content, pedagogy and technology.

Methodology

Population and Sample:

The teacher educators of Secondary Teachers' Training Institutes were selected as
the targel population to conduct the study, 10 different Secondary Teachers’ Training
institutes of Kolkata, North 24-Parganas and Howrah districts of West Bengal were
selected to collect data where the institutional authorities permitted the researcher 10
undertake the research work. 62 leacher educators were drawn as the sample from
thase institutes on the basis of differant traits viz. nature of college, e, training i
computer/1CT, and subject stream of teacher educators. The scheme of samypling &

mentioned below (Table 1):
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Table 1: Sample of Study

Categorical Variables Mo, of Individuals | Total Sample
Male 22 2
Fermale i)
of College Govl/Covt -alded eh 62
_ Private 41
:’ilriim‘ﬂs in Computer/ICT Trained 1 B
Untrained £
i Subject Stream Seience & Mathematics 16
Social Sciences >t (%]
Languages 13
'wols and Techniques:

A guestionnaire on “Teacher Educators' Integrative Knowledge on Content,
Badagogy and Technology” (reliability coefficient of 0.924) was used for the purpose
of data collection. The tool was developed by the researchers with reference to the
dmilar tools developed earlier by Schmidt et al. (2009), Kefyulile (2010, Chai, Ng,
Hong & Koh (2013), and Giannakos, Doukakis, Pappas, Adamopoulos &
nopoulou (2015). The questionnaire was consisted of 42 items divided nto 7
ubscales (TK, PK, CK, TPK, TCK, PCK and TPACK) with multiple options to answer,
ach subscale of the questionnaire represented each of the seven constructs of the
megrative knowledge framework of teacher educators. The scale used was Likert
ype (5 point scalel. The responses indicating the degree of strength of integrative
mowledge were: ‘Strongly disagree’, ‘Disagree’, 'Meutral', 'Agree’ and ‘Strongly
gree’. For scoring, numerical values were assigned to each response as: Strongly
s gree= 1, Disagree=2, Neutral=3, Agree=4, and Strongly Agree=5. The scores
W each individual teacher educator were computed by summing up the weightage
f the responses for the items of each subscale and then for all the subscales.
Btainment of high scores in the questionnaire indicated high degrea of
tegrative knowledge of teacher educalors on content, pedagogy and technology
N vice versa,

D scriptive survey method was employed to collect necessary data. The hypotheses
rmed earlier were tested through tests of normality, Pearson’s product-moment
relation, independent samples test and oneway ANOVA by using IBM §Pss
Atistics version 21.0. Graphical representation of data was made by the help of
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Analysis and Interpretation

(I} Descriptive Statistics:

Table 3 Dewcriptive statistics for each subscale and total integrative knowled
pedagogy anid technology

‘l‘ inry “""“Fl'ﬂ

N Range Mean Sid, Freor | Std, Ihﬂ;]:r
™ b p 1| 26.0% {0, 501 .um_--'w
il bl 16 15,00 0422 13724
CK 62 15 FL Nl 0374 W
L2} 62 14 25,00 0399 1130
TCK 62 1" 20.08 0.156 2801
PCK 62 0 16,14 0,205 2176
TPACK 52 10 15,97 0,328 2580
Total Integrative
knowledge 62 7 1747 1.941 15.281

From the analysis of descriptive statiétics (Table 2], the mean score of total
ntegrative knowledge is estimated as 17471 aul of maximum possible tatal scom of
210 in all questionnaire items with a range of 71 and SD of 15.281, This indicates
?hm the teacher educators under study, in average, possess moderate level of
integrative knowledge on content, pedagogy and technalogy (calculated Q. = 163.75,
(2,= Md. = 176.00. and Q,= 187.25). The scores obtained by each Individual teacher

| a0 [ - - —_- = |
| 1m0 - - I
i k ] - 3 i ’ 0
at ' : A % N ] : o
- AN AWM AAL YA, -
i VoA s A
* {1 | 1 : ; - |
_ﬁﬂ:-- ) ] "'_' ; i, 'r. ’lh T -
- { ; [ v 14|
i - |
40 i
| -
T ot
[ — S ——— S PRI R IR EEp e G TR e e T == s
A N TR TR R R B B R R N R R R
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Tl ] el b 0P s TTE = TRALH  i—PLE R

Figure 2: Graphical distributlon of the scores of each Individual for each subscale of fotal Ini
knowledge
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le'of the total integrative knowledge are presented graphically

be commented from the graphical distribution that the teacher

hf.!h scores in the self-assessment scale, in most cases obtained
-subscales and vice versa,

,___”_~Hmp;nmu-ﬁmlmt:-.- and Shagpriro-Wilk tests af normality

]  Kolmogorov-Smirnov Shapiro-Wilk
Statistic df Sig. Statistic di Sig.
0.0%93 ¥ e 0.200% 0.981 52 p =450

1 true-significance

 Kolmogorav-Smirney and Shapiro-Wilk tests of normality
thill the calculated p values for both the tests are greater

. #ﬁ A50 respectively). Hence, the null hypothesis is retained
it the distribution of data fits the normal distribution and the

mmma_lly distributed.
: . - t-Tests:
i
de 45 Results of independent samples 1-tests
» Std.
N Mean | Deviation df t- value |  Remarks
a0 | vraes | 14913 p>0.05
60 0594 | (p=~0.555)
2 | 17627 | 1666
71 | w0aa | 17176 p=0.05
\ 60 | <1710 | (p=0.092)
41 | 17705 | 13858
3| 17590 | 15566 p=>0.05
A : - \ 60 0612 | ip=0.543)
T 1 mﬂm 15,152

5 !!l L‘If_hjldtplndﬂﬂ'l samples 1-lests reveal

are not !iamfh:anl (t= -0.594,
ﬂ 05 level. So, it can be concluded thal

. rj; male and female teacher educators
ar Government-aided and Private
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Teachers’ Training Institutes (p=0.092), and (3) teacher educators with ﬂﬂ:m th,
any centificate/diploma/degree in computer andfor ICT (p=0.543) with Wh
thedr integrative knowledge on content, pedagogy and technology.

(IV) Results of One Way ANOVA:

Table 5: Result of one way ANOVA

—_—
Dependent | Categorical | Std, N
vanahle variables N Mean | Deviation df Fvalue | Remarks
Integrative | Science & Math | 16 176.8 172.318 p <0.05,
of imacher | Social Sciences | 27 169.52 14,399
| educators Languages 19 | 180.32 12.824

* Significant at the 0.05 level (2- talled)

The msult of one way AMOVA (Table 5) indicates that the calculated F value
(3.204*) is significant (p =0.048) at 0.05 level. The null hypothesis H,5 is, therefore,
rejected and there is a significant difference among teacher educators of different
subject streams (Science & Math, Social Sciences and Languages) in relation to their
integrative knowledge on content, pedagogy, and technology.

Tahle 6: Further statistical analysis

Dependent Categorical Sid.

warable wvariables | Mizan Deviation df t- vakue Hemarks
Integrativie | Scienco & Math | 16 17681 17.318 p>0.05
knowledpe 41 1.489 (p=0. 144}
of Leacher

educalors | Social Sciences | 27 169,52 14,399

Imegrativi | Science & Math | 16 17681 173118 p>0.05
knowledge 33 -0.687

of teacher

erlucaiors Languages 19 a0, 32 12,824

integrative | Soclal Sciences | 27 169.52 14.399
knorwletdge 44 2.7

of teacher

wdycaors Lai s appist 19 A0, 32 12.824

= Significant at the 0.05 level (2- talled)

From the above table (Table 6), further analysis of the null hypothesis detects i#
the teacher educators of Social Sciences and Languages differ s.igmﬂ y in i
integrative knowledge on content, pedagogy and technology (p= 0.012), Howe®
no significant differences are observed between the leacher ﬂdumﬂqjﬁ AP 7
Math and Social Sciences (p=0.144) as well as those of Science & mm‘ﬂ LS

(P =~0.497). :



ts of Correlation:

J ?;t'mmmlmﬁm 1h:e constructs of otal integrative knowledge

Asatyss oF TracHin Epucatoss’ Sp-Assesssant of THEm INTEGRATIVE FTC

CK TPK TCK PCK TPACK
197 0.492%+ 0.557%* (027 0,581%¢

e W: : D-HH'* 5135 q 0.672%* 01560
3 0433 | o3 | ogises | 0396
0.659% | 0486t | 0717

0.333%* | 0.670*"

(.420%*

uhscales of total integrative knowledge is calculated
ions (Table 7). With respect to correlations
h_r!tmﬂrﬂ}i! (TK and PCK) to 0,717 {TPK and
ted with all other subscales at the 0.01 level
d between TPK and TPACK (r = 0.717) and
en PK and TPACK (r = 0.356). The analysis
...ﬁﬂuﬂmcﬂ Knowledge is not significantly
ricts of integrative knowledge i.e. Pedagogical
-E@ﬁﬂﬁdﬁe {r = 0.197); as well as with one
Pn&wﬁgiml Content Knowledge (r = 0.022).

o N |
- 1|'
: a&ﬂym&‘hﬂtﬂmﬂt the teacher educators possess moderate
dge on content, pedagogy, and technology (mean=174.71
gh the calculation of coefficients of correlation (r), it is
ated significantly with PK, CK, and also with PCK. This
ajor p tahmnthﬁd'm educators under study in
. ‘fﬂt&gﬂﬁﬁg it prupaﬂ'f into thelr teaching practice.
in process is the necessity of 21st century
ﬁﬂwwadﬂd 1o the previous Sulman's
o tha In addition to help teacher educators in
M from basic knowledge factors, it is equally
';...- should be reshaped in order to
‘even create the knowledge in the
IE... in PCK, TCK, TPK and
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this, the foremost criteria should be that the teacher educators must pm‘ﬁ“_ﬂm

competencies in the unitary constructs of content, ped{agﬂp,y and t“m“ﬂmﬁf mmqw
developing such competencies, they cannot be able lo integrate “Hﬂﬂl‘{ﬁ‘lﬁf the tgq
pedagogical abilities and technological skills in designing their teaching shrategieg |,
most effective ways. The adoption of professional leaming communities in g .
leacher educatars collaboratively design lessons that inlegrate techrology, teach the
lesson to colleagues befure teaching students and get critiques from colleagues; wy

be a reliable approach towards successful development of TPACK (Kafyulila, 2010,

This study implies a need for teacher education and teachers” tramning institutes g
re-examine the current curriculum guidelines developed for teachers’ training
programmes at different levels. It may be considered as a promising initiation for
works designed to examine and suppor leachers’ development of inlegrative
knowledge on content; pedagogy and technology. It may provide a direction towand
further in depth-study to look critically into the TPACK framework through the: detailed
analysis of the inter-relationship of all its seven constructs, and also to estimate the
contribution of each construct to predict the integrative knowledge of the teachens
on conlent, pedagogy and technology. It may also provide the scope to incorpornite
the TRACK approach in training student-teachers of different teacher education courses,
to design ICT-based teachertraining cumricula for different pedagogies of school
subjects, and to apply the concept of TPACK framework in designing most appropriate
leaming experiences for specific content through specific pedagogies and technologies
in specific learning contexts, The conlextual aspedt i probably the mosl important
par o be considered while integrnting'.cunfrenl,. pedagogy and technalogy which is
different across different societies, cultures and learming situations. This potentiatly
provides a wide scope 1o conduct significant researches on specific social, cultural
and institutional context-based inlegration of content, pedagogy, and technology in
constructing appropriate TPACK-influenced teaching-learning strategies,
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Accountability of Primary School Teachers

Prasanna Kumar Sahoo*

ABSTRALCT @ ﬁm“ﬂhﬂiﬂ is. a psychelogical term related to individual’s action, To be accountable
bﬁﬁum#ﬂﬁl sense and invalvement of moral conscipusness, Teacher accountability is a sor
of commitmant to the teaching profession and mission of disseminating knowledge and skills to
the Hl.lﬁ'll:i. Itisa r.'ﬂanuuulr evaluation of performance of the teacher by come independent and
impartial bodies, teacher’s seff evaluation and student’s evaluation of teachers. Through schoal
education the responsibility of butlding the futire of the young generation Is entrusied to the
teachers. Hence the primary schoal teachers ultimately have a big responsibility in the realm of
education in terms of moulding the behaviour and- shaping t the personality of the children according
i the ideas and norms of the society or the community. Teachers should be accountable for the
Lapses miﬂr part Ilii'lll.'l.l'lil'lf with regard to negligence or shirking away from their duties. The
present paper focuses on the judgement of accountability of primmary school teachers in relation to
some personal and professional variables, A self rafing scale was used to assess the accountability
of teachers of their own with reference 1o their classroom management, teaching learming process,
oganization of curricular and co curricular activities, generating and evaluating learning activities,
utilizing community resources for enriching leaming situations etc, Female teachers, less
and unmarried teachers were found to be more accountable than their counter

piasts. ' On the basis of the findings pfﬂitﬂudvmmmwﬂlm wene provided for developing the
responsibility and accountability of the primary schiool teachers which will no doubt improve the
waching learning and evaluation practices of the modem education system

Key Hﬂﬂiln: Accountability, Primary school teachers

Introduction

From the times immemorial in history of mankind, work ethics has had a place in
m ﬂ o ﬁlﬂ other in the family as a social sub system; the division of labour
m with mﬂﬂb‘"ﬁ‘ and a specific code of conduct were followed. In an
organization, every individual has got his duty or responsibility to perform. Once an
individual is assigned responsibilities and the authority 1o pedform cerain task he/
iﬁhaﬁmmﬂnwmmhh for proper performance ce of the assigned responsibility
When we go back to our recent golden history we relies that there was a time when
teaching was ¢ il!!uﬂambhmwmﬂmeu lived with a mission
Withut aspiring -hl'lhl ol |MNWM the changing scenario, teaching has

: "'.'.':1 tion, a way of eaming one's livelihood o exist respectably in the
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present compelitive society. So the values of dedication, devotion and con T;..“
o the vocation seem to have been conveniently forgoten in the ﬂm&“ﬂﬁfﬁi =y
motivation that the teachess of the past used lo possess, Accountability Mﬂ*&
link with academic excellence. Promotion of excellence is the crying ng .ﬁfh
hour in India, ﬁ.r:cuun'l:lhﬁil',' % FE[]Uil'f‘d in iﬂ” activiliés '!"l"}'”f_l'l l-EtELIiI'H:f ; ,I. ;
responsibility ar showing concem, Education is one such fi-EH.j Whit.h mquilﬂh
accountability of the personnel involved in i1, Mostly teachers are expectud 16 e
accountable for student’s academic achievement, value inculcation, their behgy,
and for their educational oulcomes.

Accountability is a psychological phenomenon refated to man's action. To b ,
accountable signifies an ethical sense and invelvement of moral consciousnes,
Teacher accountability is a sont of commitment 1o the eaching profession and missioy
of disseminating knowledge and skills to the students, To put in other words,
accountability is a continuous evaluation of performance of the teacher by same
independent and impartial bodies, teacher’s self-evaluation and student’s evaluatian
of teachers,

*Accountability of a teacher is nothing but the responsibility of the teacher and
the way in which he holds or discharges the responsibility with effective methods.”
Accountability in school education represents a network of mulual accountabilities
shared by its stakeholder's Le, the individuals or groups directly or indirectly associated
with the functioning of the school education ¢ a system. The ultimate beneficianes
are the students, since all that exists in system of education stands for the benedils of
the students. The interests of the parents, members of the community, state and
central bodies are also involved in this venture, since-each of them desires (o see g
growing-ups to bloom as fme roses in the courtyard of their country. Through school
education the respansibility of bullding the fulure of this young generation is enfrusted
to the teachers, Hence teachers ultimately have a big respansibility in the realm of
education in terms of moulding the behaviour and shaping the personality of -Eqﬁr
children according to the ideas and norms of the society or the community. Themdans
tha members of the community, parents, school authorities and public as well a8
povernment agences, all demand from teachers 1o meel their expectations byfl.{]M F‘[&
theeir responsibilities 1o the expected levels of satisfaction. Hence the teachers-shoul
be held responsible or accountable tar the lapsis on thewn parn pdrliLu_L:rE}] wllhrﬂ
to peghgence or shirking away from their duties,

Ihie importance of a teacher as an architect of our future generations demand i
only the best and the most intelligent and competent members of our el ligeniss
be allowied 1o qualify for this nable profession. A teacher must be g madufi_ﬁh
and piety and should have a fairy good knowledge and should consider it s
educate and train his students and should feel responsible for it Fe should ac
participate in the social activities i a postive way. Hie should know ﬂ‘i&ﬂ:tli‘ k
with a deep insight inta child psychology, He should not lose hi}.xsﬂlf." L
mistakes b students may commit, and instead he should: respect thesr |
o and should 1y o understand and mesolve ther ditfioulties with grace
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cowl, He should be able to:smile in the face of bitter criticism of hitter criticism
his opinions and should not feel ashamed or humiliated 1o accept his mistakes
leheart: Jrll" He should be proud of his culture, his national dress and his national
ge. He should be a missionary, a mentor, a reformer and a guide besides
cated tutor. Hence teachers need to work for excellence coupled with
tice, national integration, international understanding, good quality
reasonable level of competence in three languages, improvement
ol education and natinnal development. He should act as cognitive
chver, servant leader, evaluator and manager for planning, arganizing,
and evaluating the leaming environment, establishing and maintaining a
g climate and implement effective intervention strategies.

s @ profession which gives birth to all other professions. Various
f the world should therefore fashion out ways of making teaching
Incentives should be given to teachers all over the world to enhance
5¢ incentives are in unguestioned appreciation of their
development. Each child has a right to be educated in order
dﬁm‘f&mw The parents and the citizen have a right
education of their children. Teachers, being the “educational
5" are accountable for the progress of the children they teach.

05) conducted a study on the level of teaching competency of primary
and reported that the mean teaching competency scores of female is

faad ot

ducted a iiltﬂfﬁ'lﬂhﬁwei of teaching competency of primary
s and reported that teachers with B.A or higher degree in early
ior ﬂ&r mln:‘.ﬁﬂﬂdamh;mm in the quality than those with lower

_ 2 E&Hﬂ?& conducted study on primary teachers competencies,
eir performance and reveals the following major findings:

75 having different length of experience do not differ in their teaching

- ers were found to have better teaching competencies than female
.. hiuﬂ't i-llhln ﬁmﬂ] II'H:H have not shown any significant difference

Ay ]Edmnlmmh‘n the teaching competencies of teachers
% in government and non-govemment schools,

1as been found no significant differences in the Teaching Attitude of
s having different length of teaching experience.

3 m m mmr same kind of attitudes towards
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viil ' No significant difference was observed in the leaching atiif, o
hailing from different localities. IH’:"'.TL
R ( 2008} conducted a study on the academic: accountabiliy &
|:|- "

dormance appraisal system prevailing ,  “*

Talreia,
owing major findings: “ache,

educators as indicated by the pe

education institutions and reveals the foll
i} Age, teaching experience, and gender differences have been mpqq,,

confribute significantly to the differences in acatlernic accountabilipy, Gm,.:,,

the age or teaching experience greater has been found the aradu,,

accountability,
i) Female Teacher Educators have been found 1o have greater academ
accountability than the male teachers. '

Burman (2008}conducted a study on teaching efficiency of teachers and foun
that the teacher having good academic background and high intelligence displaye
higher degree of teacher’s efficiency in the classroom.

Muchhal, M.K and Chand Satish {2010) studied the accountability of primary schel
teachers in relation to their job satisfaction on journal of Progressive Education. The
researcher found that female teachers are more accountable and more satisfied towands
their job than their male counterparts.

Bhistia, L. T(20101 made a study on Scholastic Competencies influencing teaching
efficiency in teacher at secondary level. Objective of his study was to determine the
difference if any both scholastic competencies and teaching afficiency in relation to
gender, educational gualification and academic stream variables revealed that the
gender js not intervening variables achieving teaching efficiency and scholastic

competencies.

Rationale of the Study:

The role of a teacher in society is both significant and valuable, 1t has far-reaching
fluence on the society he fives in and no other personality can have an influgnce
mare profound than that of a teacher. Students are deeply affected by the teacher’s

love and affection, his character, his competence, and his moral commitment. A
popular teacher becomes a model for his students. The students try to follow thesr

ieacher in his manners, costumes, etiquetie, style of conversation and his get up. He

is their ideal,

ion, the students tend to determine their aims in life and
teachers, Therefore, a good and visiond?
hie future of his students while &
serigusly than & chass ol

Cruring their early educal
their future plans, in consultation with their
teacher can play a prominent role in making |
corrupt teacher can only harm his students much more
corrupt and perverted judiclary, amy, police,
A corrupt and incompetent teacher is not only a b
embodiment of a corrupt and incompetent generation. A nat

bureaucracy, politicians artechnaca®
alse &

ad individual, but
ion with cornpt
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,:' at risk; every coming day announces the advent of its approaching

“F il

n we speak of good teachers it means that a teacher must be a model of faith
by and should have a fairly good knowledge, A teacher should consider it his
duty to educate and train his students and should feel responsible for it He should
.' that his students have been entrusted 1o him and he should avoid any breach of
he trust the society has reposed in him. He should be a sociable person with his
in the society. People should take him as their well-wisher and a sincere friend
‘who cares for their children. It should be ascertained at all cost that a candidate for
this profession has a natural acumen and aplitude for teaching.

He should actively participate in the social activities in a positive way. He should
know the art of teaching with a deep insight into child psychology. He should always
deal with the students in a just manner, He should not lose his self<control on mistakes
is students may commit, and instead he should respect their feelings and ego, and
should try to understand and resolve their difficulties with grace while keeping his
cool. He should be able to smile in the face of bitter criticism on his opinions, and
should not feel ashamed or humiliated 10 accept his mistakes wholeheartedly.

Primary education accomplishes critical task of founding minimum basic level of
education in one’s life, Thus, primary education is the first step that enables the
child to get prepared for effective contribution towards construction of a progressive
saciety, developed nation as well as advanced human civilization.Primary schooling
has constituted an integral pant of elementary education which is now recognized in
the period of compulsory schooling vide the constitutional amendment making
education as fundamental right. Also from National health survey 1998-99 it was
found that one of the main reason for not attending or dropping aut school is, students
are not interested in studies. This indicates that there might be some factors like
teaching standard, quality of teaching or teaching competency influencing the status
of primary education in present scenario. At the back of every great man, not often,
a good teacher is there who kindled enthusiasm, fostered confidence and guided

him to the way of progress.

Mass education in India appears to be in a degrading condition. Education imparted
A Iy some l!ﬂ!:hﬂl!- is far from satisfactory. Majority of the students lack fundamental
e in different areas of education, Such teachers do not feel it to be their
y. They are involved in private tuition and coaching centres to get some
: i-hnf parents cannot educate their children in costly public schools,
on the part of the teachers has been reduced to a great extent. Therefore,
ed to make the teachers aware of their accountability t their profession,

arch, co-curricular activities, use of aids and equipments in the
*ﬁ; local resources for the benefit of the students and
moral and ethical values.

-
<
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The present study was hence the sincers attempt by the muaﬂ{m#
the gender, type of school management, expernence and marital status of hm
school teachers in their accountability, The primary focus of the present study,
depended upon the following research questions.

® (o the Primary School teachers of Sakhigopal Block of Purl dintrict hay,
accountability in their profession?

® Do the teachers vary In different degrees of accountability?

® s there any influence of gender, type of school managemen, m
and marital status in the accountability of the teachers?
Objectives of the Study
The following objectives have been framed for the conduct of the study:

e To study the judgement of accountability of the elementary school
leachers.

¢ To categorize the elementary school teachers on the basis of their levels of
their judgement of accountability,

® Ta find out the differences if any in the judgement of accountabifity of the
teachers in relation 1o their gender, experience, type of schools and marital
satus,
Hypotheses of the Study

HO, : There is no significant difference in the accountability of primary school
teachers in relation to their gender.

There is no significant difference in the accountability of primary ﬂl’:ﬂ
teachers in relation to their experience.

HO, - There is no significant difierence in the accountability of pu‘irﬁﬂl#

teachers in relation to their type of schools. ak
HO, . There is no significant difference in the accountability of pﬁnﬁm
eachers in relation lo their marntal status, S
Operational Definitions

Judgement of accountability: Judgement hiere refers 1o predictions made ReEIEE
the fact as 1o whether these teachers carry out the work assigned 1o Ine
eamest. “Accountability of a teacher is nothing but the responsibil ud
teacher and the way in which be holds or dischamges the responsibility wi
methods,*

Primary School Teachers: refers to teachers teaching in primary cusoeil
ranging from clisses | to V.
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-‘ 5 DEEFE“
. The purpose of the study was to find out the eacher's accountability in relation
b Gender, Experience, Type of school, and Marital Status. Mormative survey method

Jf descriptive type was used in the present research to obtain precise information
arcerning the current status of phenomena.

the Sample

The selection of the sample was done by purposive sampling as the researcher is
nd by time constraints, The researcher took 100 samples from 10 different schools
rom and in and around Sakhigopal block of Puridistrict. Both the government and
private schools were considered in the studly.,

The Tool

For the purpose of data collection, Self deveioped Self-Rating Scale was used 1o
measure the accountability of the teachers,

Result and Discussion

Categorization of Total Number of Teachers as per the level of Teaching
Accountability

For determining the leacher with differenl degrees of accountability, the cutoff
paint was decided as more than P,, P,-F. PP P P, and lass than P, for extremely
high, high, average, low and Er-:tremni*,.r Inw acf:uunl.ahrlmrr re;peclw;ely The

percentage of the sample in different degrees were calculated and presented in table
below,

Table1 ;: Categorization of teachers in their different degrees of their Accountability

Degree of Score Range MNumber of Teachers % of Teachers
Accouniability

-

Extremely High 216 and above 24 41 high
High 208-215 17

Avorage 196-207 18 18 averige
Leay 178-195 1 47 low

Extremely Low Below 177 0

 On perusal of the above table, it shows that 41% of the total sample were regarded
0 had high level of accountability i.e., combining both extremely high and high
’Lountability of 24% and 17%, and 18% of the total sample had average
SCountability and 41% had low accountability |.e.. combining both low and
Mremely low accountability of 11% and 30%.
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Sub-samples Wise Differential Analysis on Level of Accountabifity “f-"!'ﬁ'nlqz
Teachers ; ﬁw

10 study the significant difference in the accountability of the primary Sthoy
teachers in relation 1o their gender, teaching experience, management "“I."'"ﬁh
status variation, test of significant difference between means, (t ralio) was ﬂhrﬁ;
and the result was discussed below, ;

Table2 : Gender wise difference in Teacher's Accountability

Sub-Sample N Khean 0 SED i Remad |
Male a1 187.5 s 5.B7 2.36 5
Female 59 2014 24.7

Lrtical value of *t' with df 98 at 0.07 =2.63 and at 0.05= 1.98

It was revealed from the above lable that the (t) ratio being 2,36 is significant al
0.01 level of significance. Hence the null hypothesis was rejected and it was found
that there existed significant gender difference in the accountability of primary schosl
teachers, In this case the female teachers have shown comparatively higher level of
accountahbility as compared to those male teachers.

Table 3 : Teaching experience wise difference in Teacher's Accountability

Sub-Sample N Mean 50 SED i Remark
Maore than Syears| 77 194,17 28,45 b7 0,98 M5
Less than Syears 23 2008 20818

Critical valuve of 1" with df %8 21 0.01 =2.63 and at 0.05=1.98

It was revealad from the above table that even though the mean difference was
nat significant, teachers having less than Syears experience were found to be more
accountable than their counter parts. Therefore the investigator desired o conclude
that even though there does not exist significant differences in teacher's accountability,
less experienced teachers are found to be more accountable than the experienced
teachers,

Table 4 : Managemen| wise difference in Teacher's Accountability

Sulbs-Sample N Mean &0 SED v Remark
Giovernment 52 192.6 1.5 5.62 1,16 NS
Private 44 194, 24.5

Critical value of 't with df 98 at 0,01 =263 and at 0.05= 1,598

From the above table it was revealed that the’t’ ratio was not yigniﬂ:ant.ﬁﬂ#flﬁ
null hypothesis that there does nol exist significant difference betweei B2
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wbility of elementary teachers due to management variation could nol be

the present study teachers working in Private schools were found to be more
ntable compared to their counterparts. It could be bacause the teachers working
ivate schools are more insecure, Hence the investigator desired to conclude
pven though the mean difference was not significant, teachers working in private
|5 are found to be more accountable than their counter parts.

Table 5 : Marital status wise difference in Teacher's Accountability

M Mean 50 SED " Remark
| paarried 7t 195.03 28,58 B.63 42 ME
iprmvarried 24 197483 28,24

: rivical walus af ‘1 with off 98 at .01 =263 and al 0.05= 1.98

The null hypothesis that there does not exist significant difference between the
sccountability of elementary teachers in relation to the marital status variation could
ol be rejected.

However in this study, the miean accountability score of unmarried teachers appear
nigh could be because of fess family burden. The married teachers have more
respansibilities towards their family whereas the unmarried teachers are independent
of such responsibilities..

Major Findings of the Study
1. Level of accountability of primary schools teachers are normally distributed.

2. Significant difference was found in teacher’saccountability due to gender
variation. Female teachers showed higher level of accountability as
compared to male teachers.

1. Mo significant difference was found in teacher’s accountability due 1o
1eaching experience variation, However, the mean scores showed that the
teachers having less than five years experience are found to be more
accountable than their counterparts,

4. No significant difference was found in teachers’ accountability due to
management vanation, Hence teachers working in private schools showed
higher level of accountability as compared to their counterparts.

5. No significant difference was found in teachers’ accountability due to marital
status variation. However, the mean scores showed that the unmarried
leachers are found to be more aecountable than their counterparts.
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€T« Teacher education occupies an important place in teaching leaming process as il
in enhancing the efficacy of the education system, In fact, it is teacher education which
8 and moulds the prospective teachers to become an effective teacher an completion of
; ﬁmﬂl course through imparting them theoretical as well as practical tips on the teaching
ology and other pedagogical processes. If teacher education process is not full proof than
mount of effort to bring improvement in education system would largely not bear fruit

rempayerment in teacher education is equally important as the teachers engaged in Teacher
:.'__ _hil.'- dual role o perfarm as the Teacher and also as the Teacher educatoss. Institutional
Bness can came only if teacher empowerment especially in teacher education |5 ensured,
f empowermenl here refers to professional development of the teacher educators -
gnities to grow and develop professionally, to continue 10 learn and expands their skill
Ineir work in school, paticipatory decision making process especially in critical areas
involving their wark, decision making authority, enhancement of their status through
snal respect and admiration fram their colleagues, self efficacy denoting that they are
il writh the skill and ability to help students learn and are competent 1o develop curricula
ents, and autonomy indicating that the teachers have control ever various aspects of their
e including scheduling, curriculum development etc,

, cator's empowerment will bring about institutional effectiveness both in the teacher
N institutes as well as other educational institutes through the teachers trained by them,
g Empowenment can be berought about by attracting and retaining the professionally gualifiad,
d and bright candidates into teacher education nstitutes; organizing sympasium, Seminar,
o, Befresher and Orientation courses from time 1o time on vanous Ssues Conceming
mathodology, contents, ete; keeping the teachers abreast with intemnational best
} conternporary course contents; reforms in examination system; research, innovation stc
mporary (ssues o Improve their understanding and confidence; participatory education
' anizing and management, executing, administration; and conceiving of new ideas for

hodology.

:F t Teacher Education, Teacher Empowerment, Instiutional Efectiveness, Professional
fent, Teaching Methodology efc.
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ers of the society; no people can fise above the jo,
imporance attached to the teaching profession g,
he globe have of-late attaching lot of iMportincs
to the professional development of teachers with a view 1o empower them and 5
the <ame time enhance the quality standards of teaching leaming process through

ng profession has been commanding

innavative techniques, In our country, teachi :
respect in the society from time immemorial. The NPE (1986) has rightly obsered

that no peogle can rise above the level of its teachers and therefore it is very importany

o have good teachers for the development of the country. Similarly, other epithets

like ‘a teacher affects eternity, he can never tell where his influence stops’; “Teaches

is the backhone of the educational system, maker of the mankind and architects of

the society’ etc establishes the importance attached 1o the teaching profession. Butal
the same time points towards the rigorous nature of job the teachers are required to

discharge for the benefits of the society, The teaching profession is thus both respectiul
and demanding and therefore calls for very effective, learned, dedicated people as
teachers who need to he friend, philosopher and guide to the students, The high
expectation of the sochety from the teachers can be met only thraugh establishment
af good system of teacher education equipped with dedicated and efficient teacher
educators. Teacher education thus occupies utmaost importance and accordingly the

issue relating to leacher empowerment and institutional effectiveness need to be

addressed with due eamestness. Necessary efiorts towards raising the standards In

teacher education and their empowerment thus need to be initiated on priority.

Teacher education means professional preparation of teachers. IL 1s not merely
training of teachers but it is something deeper than mere teacher training. It means.
the acquifsition of knowledge, <kills and ability which helps a teacher 1o discharge
his professional duties and responsibilities effectively and efficiently and also reshaping
the attitudes, habits and personality of teacher. NCTE Act 1993 described ﬂmm
teacher education as the programmes of education, research and training of persens
for equipping them to teach al pre-primary, primary, secondary and senior secondany
stages is schools including that of non-farmal education, part-time education, adull’
education and correspondence education,

The main functions and objectives of teacher education are (i) better undaﬁﬂﬂ-'
of the students, (i) building confidence among the trainees, (iii) building a favourble
attitude towards the teaching profession, (iv) familiarity with the nﬂhﬂdﬂiﬂs‘f"i
teaching, (v} training for democracy, (vi) improving standards or quality u_f,eds!.ﬁ!i_f-“."r
(viil familiarising with latest knowledge in the field and to encourage resﬂl‘d‘ and
experimentation (Aggarwal, 1995), etc. The imporiant programmes of teach?!
education are expected to (i) provide training in teaching skills, (ii) teach Pﬂdi'm
concepts and principles, (iii) development of attitude and values; and (vl ﬁﬂ
various subject matters to trainees (Singh and Singh, 2004) and thereby help [u,m
resources development of the country, Thus, it is apparent that the teaching i
upon the quality of teachers who to a great extent depend upan the audib/ S
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Introduction

Teachers are the torch bea
of its teachers, etc symbolises the
warld over. The Govemment across L
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al training (Ral, 1995) and accordingly training of teachers should be
op most consideration in Ehmhlﬂﬂ oul any programme of educational
. The Secondary Education Commission (1952) pointed out that the
ori _1 factor in the contemplated educational reconstruction is the teacher,
al qua lﬂ:ﬁ, his educational qualifications, his professional training and the
» occupies in the school as well as in the community, NCTE (1998)
ed to prepare well trained dynamic teachers willing to acquire new
F mml those ﬂ'ﬁ&? acquired and to display a sense of partnership
uisite manpower for the future, is increasingly being experienced.
mﬂﬁ are now becoming increasingly complex and manifold.

ﬁ"ﬁe hnur that teacher education is able to prepare prospective
1B.C ency and professional skills such as (i} contextual, (i)
en -ﬂ'ﬂ -!riinsat:hunal (v} related 1o educational activities, (vi) to
_ '_E mﬂEﬁEl I:vh} E\ralum:mn, (viii] management (related to
s and to work with community and other agencies). Teacher
mm 10 equip future teachers with latest methods,
25 for imparting instructional including the use of media devices
.tﬂ.ﬂﬂ'iﬂﬁﬂﬂ with their role in nation building. But most of
‘have such facilities or do not have adequately trained
' ﬁlrrthﬂ benefit of teacher trainees. 5o quality teacher
i on, quality teacher development, teacher
"'___i-gfhﬂh\rdﬂass. Indian Education Commission (1964
hat the educational reconstruction depends upon the
ies, edw:—;ut'iunal qualifications and the professional
ﬁfﬂi‘ﬂtﬁﬂﬂﬁt the destiny of India is being shaped in her

mmi concept
mfa:mﬁtn as shared decision making, is essential to

.@w demands in a global world. The Principal is
h :;ﬁmﬂm n‘l‘inma to empower both teachers and 5tuden|5

o 'fﬂpg ﬂnpuww‘rml and teacher Iam:lershm Teacher
' h,p shon, Greer and Melvin (1994) is defined as *a
- develop the competence to take charge of their
.tluir own problems® (P-38). It is individuals’ belief that
skills Mﬂdﬁﬂ to improve a situation in which they operate.

ort ﬂ'ﬂ studied empowerment of teacher leaders and found that

j r leaders were more highly empowered than reading recovery
i m This was due to the fact that the reading recovery
ere having more uppur‘luniﬂﬂ to make decisions and grow
ng contral over dally schedules and feeling a high level of teaching
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competency, According to mMaeroff (1988), teacher empowermen) fons

improved status, increased knowledge and access o decision making, Ehuﬁi 8
Rinehart (1992) identified six dimensions of teacher empowenment, vig dﬁ""ﬂ
making, professional growth, status, self-efficacy, autonomy and |mpact, '“‘ﬂ?
devoted to the concept of teacher empowerment, Short (1994) described the fu{hwh:

six dimensions for effective tgacher empowerment:

Decisfon-making- refers to teachers' participation in critical decisions that d[*!i:ll-,-
affiect their work, involving issues refated 1o budgets, teacher selection, ‘E-Ehﬁdtﬂlnﬁ
and curriculum, To be effective, teachers’ participation in decision-making must b
genuine, and the teachers need to be confident that their decisions actually impae
real outcomes.

Professional growth - refers to the teachers’ perception tha the institution provide
them oppartunities 1o grow and develop professionally, to continue to team, and i
expand their skifls during their work in institution.

Statiss - refers to the professional respect and admiration that the teachers percive
that they eam from colleagues. Respect is also granted for the knowledge and
expertise that they eam fram colleagues. Respect is also granted for the knowledge
ml_:i expertise that the teachers demonstrate, resulting in support of their actions from
oLners.

seffefficacy - refers to the teachers’ perception that they are equipped with the
skills and ability 10 help students learn, and are competent 1o develop curricula for
students, The feelings of mastery, in both knowledge and practice, that results |n
accomplishing desired outcomes is critical in the teachers” sense of self efficacy.

Autonomy - refers 1o the teachers’ feeling that they have control over various
aspect of their working life, including scheduling, curriculum development, spiection
of text books and planning instruction, This type of control enables teachers to feel
iree 1o make decisions related to their educational miliey,

Impact - refers 1o the teachers’ perception that they can affect and influence

institution life

Teacher empowerment and knowledge

The "knowledge® that empowers teachers |s-a far-reaching knowledge of the
profession @5 a whole, We have grouped many of the pssential componeats of
knowledge possessed by empowered teachers into three interconnected categore
(i} knowledge of professional community; (il knowledge of aducation policy: @
(i} knowledpe of subject area. These categories are discussed below:

(il Knowledge of professional community: The isolation of the class "

teacher is a professional common place, Teachers’ outd gt in
experiences are essential for building their capacity which i§ ei1Es et
their classrooms and institutions,  Thers are two ways by """'hlf-'_h hﬂ'ﬂl

of professional community empowers teachers. First, it helps {55
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their own expertiss. Efﬂnd- IWexpands teachers' notions of what is possibie
within their own practice and the profession as a whele.

Teachers’ leaming about their own competence bolsters their confidence
in front of students, L'ﬂ”EﬂEU-EE and other Fﬂ"ﬂfe-sﬁiﬂﬂ,ilg;l Hgf_nﬂmjmﬂ Oore's
own expertise is valuable, However, identification with a professional
{ﬂr‘l‘ll‘l"lLFﬂi't? ]f:lrﬂ'l.l'idE'S tI'IE hﬂﬁi!. “:Il' an even more S'iﬂr'liﬁl:dﬂl henefit
Interaction with other professionals- in institutions, business and universities
shakes up static norms of pedagogy and practice. Knowledge of others’
practice re-establishes professional norms that cannot be imposed by non-
practitioners. By talking with and observing athers, teachers develop
expectations against which they evaluate their own practice. Involvement
with a professional community enables teachers to acknowledge that the
knowledge, experience and wisdom they have is specific to teaching, and
not only useful, but essential, for developing meaningful reform.

Knowledge of Education Policy: Teachers should attend confersnces,
workshops and speaker-evenings, as well as read trade journals and the
collaborative newsletter, These policy-related activities are new o many
of them. And, as a result; teachers are alert lo and participate in policy
discussions within their institutions and elsewhere. They also report feeling
less ‘victimized' by policy makers, and better able o plan their classroom
activities. Textbook selection 15 a major outcome of policy decisions.
Feachers want to make sure that the textbooks they will have to choose
from support the newest state and national policies and represent approaches
that suit their pedagogical styles, Teachers' knowledge of curdculum policy
at state and national levels prompts them to become actively involved in
texthook selection. Knowledge of education- policy empowers teachers
because it provides access o the broader policy system of which they are
apart. This access dispels their perceptions of teachers as “outsiders” and
enables them fo be proactive rather than reactive both in the classroom
and in the broader policy arena. It permits them to make professional
decisions based on awameness they have of cusnculum issues both inside
and outside the institution.

Knowledge of subject area: It seems a truism that knowing more aboul a
subject should make it easier to leach that subject. Breadth and depth of
disciplinary knowledge empowers teachers as it provides the foundation of
thisir authority and thus their Pl"ﬂfﬂﬂﬂl‘\ﬂ dl!-l'ﬁl‘."li‘ﬂl'l,.l provide a basis for
invalvement in a professional community, and disciplinary knowledge has
direct relevance in policy decisions.

Knowing a subject well entails knowing I_nfnrrnflk.:ln about many mqu;_rl, in
the discipline, having an awarenuss ol connections hﬁw&en those topics,
and demonstrating facility In the methods and ways of thinking commaonly
used within the discipline, For teachers, it also includes knowing different
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anproaches 10 teaching these topics, connections, and Ways of e,
HT::lmh. Teachers enter the profession because of their m:ﬁ_lﬂm
angaging in the subject at new and deeper level is rejuvenating 1 Mirw,
feel empowered as a result of acquiring or rearganising dlmm%
knowledge. Subject matter knowledge has clear relevance 1o ;mm
in policy decisions. Broad and deep knowledge of subject matier M
dally decision-making in the classroom. Disciplinary knowledgs o,
decisions about what and how to teach to best serve student neuds "
addition, disciplinary knowledge forges connections to a profession,
community of teachers and relates to teachers’ policy knowledgs 4.
involvement, Subject matter knowledge thus empowers by enhancin,
teachers’ capacity both in and out of the classroom.

Teacher Empowerment and Institutional Effectiveness

Previous research (Sweetland & Hoy, 2000) supports four assumptions regarding
teacher empowerment: (i) teacher empowerment is most effective when it is oriented
0 increase weacher professionalism; (i) empowerment has at least two dimensions -
organisational and classroom; (iii) empowering teachers has its greatest impact on
student achievement when the emphasis is on the core technology of teaching and
leaming in institution; (iv) to be effective, teacher empowerment neads to be authentic
{pp 710-711). Teacher empowerment is, therefore, perceived as a crucial factor that
affects institutional effectiveness (Wall & Rinchart, 1998). Teachers’ commitment to
the organisation has been found to predict institutional effectiveness (Howell &
Doriman, 1986; Rosenholtz, 1991). Teachers who are highly committed 1o both the
profession and the organisation were found to perform better than the less committed
ones 3 behaviour which results in improved overall effectiveness of the organisation
or ingtitution, Organisational Citizenship Behaviour {OCB) contributes to the overll
efiectiveness of the institution and reduces the management component of the
administrator's role. OCB promotes organisational performance because it prasents
effective measures 1o manage the interdependencies between members of a work
group, and consequently increases the outcomes achieved by the collective. Teaches'
empowerment is very much related to organisational commitment, professions
commitment and organisational citizenship behaviour and these all contribute to the
overall effectiveness of the institution.

Organisational commitment, as defined by Mowday, Steers and Porter (1979 4
*the relative strength of an individual's identification with and involvement in 3
particular organisation” (p-226). This concept is based on three factors: the acceptar™
ol the organisation’s goals and values (identification), the willingness u-ln\'lﬁi ﬁ,‘l
on behall of the organisation (involvement), and the importance attached 1o ke the
up the membership in the organisation (loyalty). These dthnriltium# an
members of the organisation wish 10 be active players in the organisation mﬂl
impact on what is going on in it, feel that they have high status mh‘:’"’
ready 1o contribute beyond what is expected of them, This is Mw
the leaders of the organisation are perceived as adopting ol
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haviour, where shared decision-making is prevalent. In this case, when

sived as participative, employees feel more committed to the
hw levels of job satisfaction and their performance is high.

”*'H'Emﬂnwfddi a person's work performance
M’ & Kejner, 1965, p-25). For 2 person who is
; Mi‘“ﬁ | part of life. This means that both the work
5 3 wﬁmiugﬁrt to the employee, in addition to the
to ition as a whole. Active participation in
5 = aﬂ’d Pmﬁ.ﬁiiﬂﬂi commitment which results
e m Evers (1990) suggested that teachers’
i “ naking could be explained by the feeling of
! mli'la-ﬂ'ran responding to others’ proposals.
5 participation, based on establishing
il Fﬁﬂh was a cham:h!nst-c of "professional
: 'tﬂﬂnﬂs among staff members,
Bt coungries are almost unanimous that

iveness as the teachers become more
ally and financially, enhances ther

Wi € - private industry: Imglications for educational
unding sources, journal of Educational Adminiztration,

| J.‘.ﬂ;lzerrlhl'p behaviour in schogls,

ional | mmmwmmmwun
: __mudmmmmM

ol bureaucratic structure, lacus of control and alienation
] o - MH; 55-66.
P." rif i

Mﬂhhduﬂpmmpmmﬂ
uw%um 22, 2946,

onal behaviour, Behavioural Science. 9, 131
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\ttitude of Secondary School Teachers of
2tok towards Information Technology

Devi Kala®

1 ik : 215t centiry there is a growing need felt around the globe for making learning
schnology, 1t is found out that when schaols and teachers have greater access 1o
% in the clissroom, altitudes of teachers are more positive towards the use
tend fo use technology (o a greater degres as they educate their students.
megration in education is shown Lo have a rapid, positive efiect on teachers’
1 .mmm perceived importance of computers, and computer anjoyment
al:ﬂ.lulll towards technology, they use this frequently for preparing
auls, gl'u'lng Teedback to students, chedking students’ assignments,
ﬁ_l.dm searching conferences and publishing papers. Gowt. has been making
nology in teaching since quite & long time. Though this initrative with the
: ’:jﬁ' in education with the help of wechnology’ is praiseworthy, but merely
ity equipped and providing aining to teachers s not enough. For successiul
1. of technalogy in teaching, teachers must percelve this new modjum as
practice. The key factor is teachers” attitudes toward technology that will
how effectively they will use tlechnology in the classrooms, With this end
sludy was undertaken to finding the attitude of teachers of East District of
i secondary level In relation to age, gender and subject area variations, using
od. The findings of the study showed that teachers possess differential
towards information technology in relatien to the variables considered for the
_ Mhﬂlﬂﬁ to the fore the fact that the teachers must be motivated so that
» antily :Ininwu'ﬂt.-ld'npﬂng new technology in their teaching practice and

L 4 i _l, n_-ﬁ mlm
: mﬂﬂﬂm.hd‘lﬂdﬂﬂ integraled education, attitude towards Information

ha Muﬂnmuﬂ bur present society, In the last two decades
amatically reached into every aspect of our social and cultural
- mmudﬂna and other educational endeavors have not taken
;ﬁﬂt changes. We have largely failed to capitalize on the potential
gy as a learning tool. We have allowed our schools to remain in the

vis College af Education, Ganglok, Sikkim, Email: devilamag@gmail .com
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past, while our children are much ahead. In the classtoom we prasent gy know|
to our children in a linear, didactic manner that differs dramatically from the hil d:;.;-.--
experience outside the schogl, For the children the school is rigid, untinteresting HI”
ultimately alienating. ¥
Schools and classroom must have teachers whao are equipped with technolyy,
resources-and skills and who can effectively teach the necessary subject miatter oMy
while incorparating technology concepts and skills, Interactive computer simulatis,
digital and open educational resources and sophisticated data gathering and .inalcy;.;
tools are only a few of the resources that enable teachers to provide Previousl,
ummaginable opportunities for conceptual understanding (UNESCO, 2008)

Technology itself will not lead to change. Policy makers in the education secior
must ensure to prepare teachers integrate technology to bring change in the
educational process. Hence, attitude plays an important role hera [Ahuja, 2013)

In the 21st century there is a growing demand for leaming combined with
technology and this is now challenging around the globe. 1t is also found out tha
when schools and wachers have greater access to technological resources in the
classroom, attitudes of teachers are mose positive towards the use of technelogy and
they tend to use technology to a greater degree as they educate their stedents (Kusano
et al., 2013},

Hence, positive teacher altitude toward computers is widely recognized as a
necessary condition for effective use of information technelogy in the classroom ioe

the benefits of the learmers.

Review of Related Literature:

Yuen & Ma (2002) administered a research on gender differences in eachers’
perception towards use of computer in education. The study found that male and
female teachers significant gender differences in compuler acceptance were also
found: {al perceived usefulness will influence intention to use computers more strongly
for females than males, (b) perceived ease of use will influence intention to use
computers more strangly for ferales than males; and {¢) perceived ease of use will
influence perceived usefulness more strongly for males than females,

Christensen (2002)studied the effects of technology integration on attitude of
elementary school teachers. Comparison was made between teachers of two schools
aver one academic year, Findings indicate that need-based technology integration i
education i shown 1o have a rapid, positive effect on teachers’ attitudes; such &5
computer anxiety, perceived importance of computers, and computer enjoyment
This type of education is shown 1o have a time lagged pesitive effect on the: attitudes
of studants as well,

Wozney et al.(2006)investigated personal and setting characteristicsteact

attitudes, and current computer technology practicesamong 764 elementary 47
secondary teachers from both private and public school sectors in Quebec, The #Y
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_{ hat; (a) expectancy of success and perceived value were the most important
L differentiating levels of computer use among teachers; (b) persanal use of
' puters outsideof teaching activities was the most significant predictor of a positive
o of teachers’ use of technolagy in the classroom; and (c) leachers’ use of

outer technologies ywas predominantly for “informative® (e.g., World Wide Web
~DL.ROM) and “expressive” (g, word processing) purposes,

\ihirini {2006} studied about the teachers attitudes toward information and
aunication technologies, The findings suggested that teachers have posilive
des toward ICT in education. Teacher’s atfitudes were predicted by computer
+ies, cultural perceptions and computer competence, The results point to the
anance of teacher’s vision of technology itself, their experiences with it, and the
ral conditions that surround its introduction inta schools in shaping their attitudes
.14 technology and its subsequent diffusion in their educational practice.

wong &Hanafi (2007} presented a quantitative study on gender differences in
udes toward the usage of Information Technology (IT) refated tools and
leations. The attitudes of the respondents were measured in terms of three
~ensions, namely, usefulness, confidence and aversion. There were no significant
viorences between female and male student teachers when the pre- and post-test
oun srores were compared. Both genders exhibited the same levels of attitudes
e and after undergoing the comprehensive IT course,

Teo (2008) studied about the Singaporean Pre-service teachers” aftitudes towards
router wse. The results of this study showed no. gender or age differences among
rsryce teachers attitude lowards computer use. However, there were significant

erences for computer attitudes by the subject areas ‘h"‘“ pre-service teachers had
con rained during their university education: Humanities, Sciences, Languages and
creral (Primary). Correlation analyses revealed significant associations between years
Ccamputer use and level of confidence, and computer attitudes.

Cavas ef al. (2009) carried out a study on Science teachers” attitudes toward -
tlormation and Communication Technologies in Education. The results indicated
il Turkish sclence teachers have pﬂitfﬂﬂﬂﬁﬁldﬂs toward ICT and although teachers'
Wutes loward 1CT do not diffier regarding gender, it differs regarding age, computer

“rership at home and computer expenience.

e &Fook (2010) conductad a study on teachers’ attitudes and levels of technology
"1 classroams in Jordanian rural secondary schools, The findings of the study,
“ich were obtained by analyzing the data collected from the teachers revealed
" teachers had a low level of ICT use for educational purpose. though the teachers
,:I hositive attitudes towards the use of ICT, and no significant pasitive relation
“ween teachors' level of ICT use and thelr attitudes wowards ICT was found.

ity challenges of information era: teachers’
“utle towards the use of intemet lechnology.The results of the study revealed that

;.L_,”:_h‘”-” have pasitive attitude towands the use of Intefnet technology. They use this
{ '””'“Ev IquuEI'Itl'p for FFEFHW lectures; prﬂ-ﬂﬂ'mﬂﬁﬁ handoults, E[ﬂﬂﬂ. fﬂﬂdbaﬂq

Safdar e al, (2090) carried out a study on
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to students, checking students’ assignments, communication with students, e,
conferences and publishing papers, However, lack of hardware, lack of 1.
lack of quality software, power failure and lack of technical support were main k.
in the effective use of this technology.

Larbi-Apau& Moseley (2012) concluded to find out the computer attipy, e |
teaching faculty as the teaching faculty has relatively high positive computer at
With the right attitude and needed institutional support, teaching faculty ac
important catalysts of change can respond to the nuances of infurmatiu'
communication technology (1ICT) for the needed transformation,

IE'iEEaadm'I (2013) studied the relationship between Teaching staff Age and The
Attitude towards Information and Communication Technologies (ICT). The res
showed that there is a moderate and positive relationship between the HEE
participants and their attitude towards 1CT; thus, when considering attitude toward:
ICT by teaching stafi members in Egyptians HEI (higher education institution), agﬁ‘ 5
a significant factor. The result of this research has significant Imphcaﬂunsm 'm
when they plan, develop, and adopt ICT, HEl has o consider that teaching staff!
attitude towards ICT is related to their age.

Major Findings from the Reviews:

® lechnology integration in education is shown to have a rapid and pﬂﬁm_
effect on teachers’ attitudes.

® Expectancy of success and perceived value were the most important issues
in differentiating levels of computer use among teachers.

® Teacher's attitude was primarily predicted by computer competence,
computer ownership at home and computer experience, 3

® |n some studies, however, no significant positive relation between teachers
attitude towards ICT and their level of ICT use was found.

e Gender was not found to have effect on teachers’ attitude. Both g
exhibited the same levels of attitudes before and after underg-mng
comprehensive [T course. i I

® Significant differences were found in compuler attitudes in relation 19
variation in subject areas.

e Age is found to affect the attitude of 1eachers significantly.

Rationale of the Study

In the mademn society one of the major changes in education can be descr
‘shift from teaching ta learing’, The teachers’ role is changing from inst
assisting students to become good learners, Here information lEthﬂﬂlﬂ!'n’f’
important part, Schools cannol remain mene venues foor the transmission of a pre:
set of information from teacher to student aver a fixed period of time.
must encourage learners towards the easily accessible information 1€
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. uisition of kn owledge and skills that make continuous learning possible over
EIE
hie lireLime.

yiany teachers have got hands-an experience in using computers now-a-tdays as
covt. has been making efforts to integrate technolagy in teaching since quite a long
e by providing training to the teachers. Thaugh this initiative with the goal of
prring quality in education with the help of technolagy” is praiseworthy, but merely
naking schoals technology equipped and providing training to teachers is not enough,
tor successful adoption and integration of technology in teaching, teachers must
perceive this new medium as better than the previous practice, The kﬁ'.ﬁm{fﬁ
achers aititudes toward technology that will determine how often or how effectively.
ey will use technology in the classrooms. The studies muﬂﬂﬁh?ﬂﬁﬁ‘[ﬁnﬁ
s (20021, Christensen (2002}, Cavas (2008), Safdar qmm}é Wﬁw
(20125 and have shown thal with the right attitude and needad Wm
waching faculty may acl as important catalysts of change using information technoloey

for the needed transformation, Age, gender and subje mm

pedictars of teachers’ atfitude towards IT (Wong & 'Hﬁﬁb' ¥ :'..:_--.-.--.I'. :
Flssaadani, 2013], il

seeking following answers aboul the attitude of i
s of Information technology in education, gt |

Do secondary school teachers of Gangiok posse
Information technology? ARt

8 s IhEH" any E,E-ndﬂl diHE!"EI'I'EIE iﬁﬂ,‘l‘& ‘51]!..[ =
of Gangtok towards Information Techno

o Is there any difference in the iﬁllw:l'l!'

Ganptok towards Information Technology

* Do the secondary school M'Eﬁ'ﬂﬁw

Information technology due to subject ireﬂ’ /i
Statement of the Problem:

The present study is entitled as; 'Mﬁf “' ry School
Cingtok towards Information Technology’ e
Ubjectives of the Study :

* To study the attitude 'of secondary sche i
Information Technology component-wise ar

* o categorize the secondary school teachers in terms of their
owards Information Technology.

* 1o stugdy the 5ign'|1"l-ci_tnfl ﬁifmm{ at
lowards Information Technology in relatior
variations. :

Sy

«
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Statement of Hypotheses:
achers of Gangtok on aftituds

o4 of Secondary M hool e .
wormal distribution,

HO1: The scor
Information Technology wiuld nit MR R
ant difference in the attitude of sec

HO? There will be no signitic ;
ation Technology in relation ta 388 varh

weachers of Gangtok lowards [nform
toth componini-wise and l:l.II:IH'r

HO4: There will be no significant difference in the aftitude of secondary g !
teachers of Gangtok towards Information Tec hﬂ”[uﬂ'l'r in relation to m
both component-wise and totally,

HOS: There will be no significant difference in the attitude af sea0ace
teachers of Gangtok towards Information Technology in relation to suby
vanation both component-wise and totally.

Operational definitions of the Terms used:

o Attitude: A predisposition to respond to information tﬂf.
in a generatly favorable or um‘avmﬂrta wa?sr{Mﬁl'h iﬂﬂﬁ

technology used to .-::eatu,; st
various forms, which rﬁﬂfﬂ@_

applications.

o ' o e o ] N
& Secon ﬂnbl ln:!hm: The teachers teaching at secondary and highg
~ sacondary schools in east district (Gangtok) of Sikkim.

ﬂ:& Tha teachers below 30 years and above 30 years of age.

e illlimt areas: Science and Non-5cience,

Delimitations of the Study: .
The studly has been delimited to finding the attitude of teachers of East Distrie

Emgtuk, teaching at secondary level in relation to age, gender and
varlations. The researcher has considered including these ane hundred teach



ApnTUI ©F SICONDARY SEHOOL That) iy o Ciamcion sewangy; 161
AL OF Gangiok and ot oo due 10 1ime

Jary 56 hools of east di
LA

[~ e
) | i 1|r'|'~|f'-""1""
: it

T

ooy of the Study:

o investigator has adopted d&l:rimiuuuww muthod 1o gheain precise
m i " ;urnrﬂﬂ current status of phenomengn, .

1 & (1

M is based on
hencey ik 15 an exs past facto type study, """‘ml
ki
| ﬂ'tuﬂl I.rnmuw.nl'i ﬂi thE !M?'

yielhe®

-g—g; Gender & Subject ﬁ'ﬂlﬂd#l o [ I
Areds M,
" ndependent Variable B&mw

_E;mpfl‘ The population of the study includes all the teachers

Lol of East District (Gangtok] of Sikkim, A m of 100 m:!lw Q54
i this tatal population usmg random “"’“F“'E! hﬁﬁ'ﬁqt%. .

Toals used:

siritude Scale towards Information
ap12e To measure the attitude of mm %;@ :
wchnology, @ seli-reporting mﬂ"ﬁ'ﬁﬂ@ﬁq el
siuch consists of 30 items divided into di
glugents, F'I-l:ldul:_.h'u'rb,r for m'“ﬂﬁ'ﬂ"

inive un‘er&ntml mghlina: '!“f-'h'" _
given & weightage of 5, ‘hﬂmp& i
||||,$I fape 3, DIEEE"E‘E Wﬂ_ !

winghlane af 1in F'Eﬂ'm 'j:F-.
5 ey prsd fﬂ‘l" Th"E ﬂﬂtﬂme
telculated using Emnbil:h
a1 was found to be ﬂ 'Eg A
e eitablished by a m}ﬁ
Bttt of thee [tems EE'EHII'II-I resu
for the specifie areas included

Fechninuey of

s has been: mlt
aching ar
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Results and Discussions;

The major findings of thee study wern staterd a8 per the objectives and hypgg
formulated, Interpretation and discussion of th findings was done in *n"ll|||i~'-F

dudies conducted by provious mesearchors
Data Organization

The data collected were scored and organized in tables; figures and
according 1o variables considered for the study.

Statistical Analysis:

|

For verification of hypotheses, descriptive messures like: quartile deviation
adopted to find the differential level of attitude of the trachers towards IT g
Inferential statistics 1ike’l’ ratio was computed lo find the significant diffe
the attitude of teachers in relation o their age, gender and subject area va alions

Findings of the Study:

® Secondary school teachers of Ganglek fown were found to have differentia
lovel of attitude towards use of information Technology in teaching,
of the teachers possessed very high favorable attitude, 33% mioderately
favorable and only 7% showed very low amount of faverable attitude
twards using Information Technology in education. ' -

® Younger teachers were found o have higher positive attitude on all
companents of the questionnaire towards Information Technology (imp: ";
o IT, Usefulness for students, Productivity of teaching and teachers’ inten :'
and acoeplance), It may be tse according Lo the fact that younger ge =ration
as compared to the older anes are mare open to new ideas, latest technigues
and are more willing to advance their knowledge and skills in the a e of
technology. -

e Male teachers had little less favorable attitude in view of impact ¢
Information technology on the students but are quile high on usefulness ol
IT, productivity of teaching and more interest and acceptance of T tha
fernale teachars. =

o Science teachers reflected slightly higher interests and accep
than their Non-Science counterpans and they do believe that
impact on the leaming of the students, Though in terms of in

praductivity of teaching activity, the Hmicieﬂmﬂm'e&smlfw f
Science leachers. o) N

Implication of the Study; =

N
T

o This research has brought to the fore the fact that the tes
intrinsically motivated to adopt new technology in their leachi
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o, Qualitative research usityg interview and obsorvation un
H|.I anidut fxcd 1O g in-depth ”“"i""'“ﬂl'ldlnl of the %“
1 orable atitude and addross the fssue, riasons behind having
e
e teachers who are Bigher in age must aha bo encous
L] 1|-;|-|"|'|“:Ih'11!' i |1‘|1l_"?,ﬂ“1l‘lﬂ mt’*ﬂ"lu[olv |.“ lhﬂ'lrthﬁ-_ -. ..-._ _‘. r
miulﬁuﬂ"ﬁ- ) X
The factors that also atfect teachers' attinde towards I
. <uch B schuol support, technical suppon, teachirs’ o
- ning program should be examined and be taken ¢
with the right aftitude and needed institutional
g act as important catalysts of change 1o 1r

wwaching which is bearing no f‘"-'i_tft-l_!l,
encourage and motivate them adequ;

geference Ly

¢ (2013} Information and-tqmmmﬁqﬁ echnology in
MY ragramme: Peciagogy of Leaming, 1k, 6168
(061, Tescher's attitudes toward ind
f Syrian Ei L teachers Journal of :

ML MeEL L Fook, F. S, Hﬁ
*ilﬂd::ﬂ;in:u:llmr. The case of lﬂ!'d_!h'{_:_
iy 2010
o Cavas P Karaoglan B, and Kisla,T.(2009)
._j.k..-,.,,-n-_mtinn and communication fech
Fucation Technology-TOJET April 2009
s, RIZ00ZL kfiects DFIEEIWHW_.“ .
saudents Journal of research on lechnalogy

=iy

it A4
-

[

situde towards Infemmation and i
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Attitude towards Teaching Profession and
Professional Commitment of Teacher Educators
of Self-financed B.Ed. College

Partha Sarathi Panda’ and Dr. Abhijit Guha®

ABSTRACT : The destiny of India is being shaped in hor classroam® has been pointed out by the
?:Iucanun Commission (1964-66) but a5 Hursayin Kabir has righily staded that withaut a good
bpacher even i best of systems is bound to fail bt with good teachir even defect of system can
be largely overcome, That is why the investigator has selected such study by Laking teacher educators
and their behavidural traits all together, Hare teacher educalors” altitude and commitment are the
subyect of study.

Presently, West Bengal is having 3 large system of teacher aducation with 291 elementary teacher
education institutions, 287 8 Ed. colleges and 10 M.Ed. colleges and departments of education
wherin more than 5,000 teacher educators are engaged in the preparation of schoal teschers and
college tzachers, The role of a teacher educator in the educational process is ablways challenging
gnd dynamic, Transmission of kndwledge is not only the teacher educator's profession but 2lso it
W somathing more. Teacher educalor's great task is inspiring and guiding the sudent teachers
towards precious goals. Teaching is the ore profession and the key agent of change in today's
el g socipty.

The present study was conducted 1o Inquire the anitude towards teaching, profession and professional
commitment of ieacher educators of seli-inanced B.Ed. colleges of West Bengal. The main abjectives
ol this study were 1o investigate the attitude of teacher educators towands profession and professional
gmmilment with respect to various categories (L e, bocation, gender and professional training).
The study abso investipated the refationship of professenal commitment an attitude lowands teaching
lesaion, A sell-made aititude scale, consisting of 21 {ternsand a professional commitment scale
for teacher educatars developed By Soad, V. (200 Ticonsisting of 29 tems were administrated on
115 iracher educatorsal seliinanced B.Ed. collegefo memuore theattitude of wacher educatons

pwards their teaching profession and professionsl commitment retpectively, For comparing the
faching wtitude and professional commitment with respect 1o various calegories, s the data was
-1 by distributed, Non-Paramelric statistics hke ManaSWhitney test and Spearman’s tho
ation Coefficien! wene employed,

he results indicated that the attitude of teacher educators towatds their teaching profession,
mmpidment 1o leamer and commitment to the profession do not ditier significanty with respect
B watiables locaton (rural and wrban), geader (male and female) and professional iraining (With
fEd. and Without MED ) 1t wis further observed that there wassignificant relationship betwesn
Mude towards ieaching profession and commitment o leamer, bﬂ'ﬂ'ﬂﬁ commilment 1o lﬁll'l'l;ﬂf




was nio significant relaticonship Betwess am
jessian. The abovve resulls bring 2 gress
o el ucatars of thedf prafession and rhu;r ".3::"_
' tial 10 possess lavou alitisds
dotes, 11 I8 highly e33€0 Wil
hae loarnor and profession, There ; gl .
1:-;:|mm.|rm~r1l| e better education projramme and estabilishing an og SOCiety. |

snt. Teacher Educatur, Self-financed B‘Ed.f ol

gakan butthere

il commitment (o the profe
: menl 1o the pro

waching probession i commil
swards thee atfiude of the fsai b

Keywards: Attitude, Professional Commitm

Introduction

“The destiny of India is being shaped in her classroom hﬂi hBEﬂ l::? — u
the Education Commission (1964-66) but a5 H-_drrﬂw""iﬂb"l = i
without a good teacher even the best of systems 15 bound to fai h“'-"":"m i
even defect of system can be largely overcome, Tha_l Is whn,_r the inw ﬁa
selected such study by taking teacher educators and their behavioural traits ail foge

Here teacher educators’ attitude and commitment is the subject of this study, =

Fducation all over the world is seen as a process of transmitting e m'-.
heritage, stabilizing the present and improving or changing the future of the peopiel
school system in this regard is generally accepted as a major agenl of educa &
This makes the factor of the teacher central in the task of education. Today, teache
education is considered to be the foundation for quality and relevance in educaliol

at all levels,

Presently, West Bengal is having a large system of teacher education with
elementary teacher education institutions, 287 8.Ed: colleges and 10 MEd. &
and departments of education where in more than S;HW,'.M‘ET ctucalors &
engaged in the preparation of schoal teachers and college Tﬂﬂiﬂ]'!l- The e
teacher educator in the educational process is always fhﬂ!lﬂﬂﬁi"!‘r-ﬂ'rd ayn;
Transmission of knowledge is not only the [ﬁdm:edummrs.=muu but ”
samething more. Teacher educator’s areat task is inspiring and guiding fl
\eachers towards precious goals. Teaching is the core profession and the key;
of change in today’s knowledge society. '

Review of Related literature

Very few studies have been conducted on teacher educators an
characteristics. A brief account of these studies is provided here. G
indicated that a large majority of teacher educators were favourably in
their profession, satisfied in their job but not well adjusted as well
professional interest, Hung & Liu (1999) depicted that stay-back is th
is most highly and significantly related (o commitment. Apart from
factors |ike marital status, age and tenure were also found to be sig
to commitmen!. Bogler&Somech (2004) examined the distinctive
leachers’ professional and organizational commitment with particig
making and with organizational citizenship behaviour, It was infer F
i managerial domain was positively associated with both' the profes
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_,|“1r'|.1| comient, '|.-,.-|1r'l|'.u.l pariicipation in the fm hnical damain was

tively related with only eachers' professional commitment. Usha&Sasikumar
|j'|3|ﬂ'”.| revoaled that I|'.|r: her commitment 15 the best predictor of job satlsfaction
Jmong ool teachers, Sylvester (20000 held tha the factors | ke gender, lscation of
actitate, educational qualification and years of teaching experionce of teacher
aducators have no impact on their attiude towards teat hing profession as woll as
el Of iob satistaction. From the aforesaid discussion, it is clear that there |s acute
donage of studies related 1o professional commitment of teacher sducators while
qudies on attitude towards teaching, job satisfaction level and other socio-
;Ih'ri:*""l"?"“'l characteristics are ample in number both in India and abroad but mest
of such studies have been carmed out either on secondary school teachers or college
:I.'-I.l{hEﬁ'

RNt

Teacher educators attitude towards teaching profession in relation to professional
commitment 10 learner and profession was hardly foundin most of the review of
plated lterature. Hence, the present study was undertaken to find out attitude towards
teaching profession and professional commitment with respect to location, gender
and professional training of teacher educators, Commitment was recognized Lo be a-
natural ingredient of teaching from its very beginning. NCTE (1998) emphasised the
need for quality teacher education in tesms of competency based and commitment
oriented 1eacher education. It is presumed that if teachers acquire professional
competencies and commitment, it will result in sound teacher performance. In the
functional sense, professional commitment on the part of teacher-educators essentially
consists notl only in doing thair best for introducing teacher-trainees o the
competenties that they would need as teachers in schoal, but also practicaily inspiring
them 1o inculcate values of the teaching profession.Far the holistic wellbeing of a
sociely, state or nation professionally committed tedcher educator is essential.
Prodessionzlly committed teacher educators can enhance a belter teaching learning
process for better future of the students for age long, This professional commitment
of a teacher educator depends on attitude, 1t is also true that if teacher educators’
attitude towards teaching profession is favourable and committed to the leamer and
profession teaching leaming process will be better and beneficial, motivational and

inspirational.

Objectives of the Study

i T study the attitude of teacher educators towards teaching profession with
respect 1o Location (Rural, Urban), Gender (Male, Female) and Professional
training (With M.Ed. and Without M.Ed.).

il To study the teacher educators professional commitment of leamer with
respect to Location (Rural, Urban), Gender (Male, Female) indPrﬁfmlhan
training (With M.Ed. and Without M.Ed.).

i, To study the teacher educators commitment of the profession with respect

1o Location (Rural, Urbani, Gender {Male, FEI'I'IFH'!_'ENI: rotes
{with M.Ed. and Without M.Ed.}, :
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To study the rolationship of pml'esai:unal commitment and 3

weaching profession.

(L

Hypotheses
H,, There is no significant difference between rural-urban, malefamal

With M.Ed.-Without M.Ed, teacher educalors” attitude foy
protession.
o between rural-urban, male-fem

H,, There & na significant differenc : _
or educatars’ professional commitr

With M.Ed.-Without M.Fd. teach
the: learmer.
H,, There is no significant difference between rural-urban, male-female Gy
With M.Ed-Without MEd. teacher educators' commitment 1o the prol
ipacher educators attitude towands

H,, Thers isno significant relationship among
teaching profession, commitment 10 learner and commitment fo-

professian, |

Methodology
i. Design:
Thepresent study is @ descriptive type of research. Hence,survey design
was used by the researchers himself to collect data from the respa dent
self-financed B.Ed, college teacher educators,
i. Vanables:
* Major Variable:
i Atitude towards teaching pmféss__j'n;]LEi;m‘milrnﬂlt.: 0 the
Leamer,iil.Commitment to the Profession '
o Categorical Variable: .
& Location (Rural, Urbanhii. Professional Training (With M.Ed, a
Without M.Ed.], 3
iii. Gender (Male, Female) Ny

it Population: i
All the Teacher educators of different privatelself-financed B.£d. coll
West Bengal were the population of the present study. |

iv. Sample & Sample Frame:

O the basis of B.Ed. College the researcher selacted a sample 0
colleges of Wesl Bengal by adopting Stratified random sa
J'hlg sample consisted of 115 B.Ed. college teacher educa
‘With M.Ed-Without M.Ed) of Rural and Urban areas fr




r
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viurshidabad, Howrah, Kolkata, PurbaMedinipare and Morth 24
I-‘“ﬂl_||'|.||-||_F|'l!r|r.h.l-. The sample dﬁiﬂ“ is shown below in Table 1.

Table-1 Sample Frame

o | T e —
Numbers
i -El__r|1| 719 15
| Urtan 16
ik 8 115
|  FEmae iz
|
M Ed- L 115
'.,'r'iln';"ln ".Jll:d 45
rools:

Ve
| celimade attitude scale for teacher educators, consisting of 21 items and &
_jussional commitment scale for teacher educators {Soad, 2011) consisting of 29
s were administrated {0 measure the attitude and commitment of teacher
ucators. The categories of responses were- ‘strongly agree, ‘agree’, ‘undecided”,
Ld'ﬂee.' and ‘strongly disagree’ to be awarded with ‘5, 4', '3, 2, & 1" respectively
nd SCOTNG of negative ilemswere made in raverse j.e. 7', g Rt L ‘5t
I,;_..-,!:,m_'[wei-r-.
snalysis of the Data

rhe collected data by the researchers were analysed through Statistical Package
e Spcial Science (SP35) version 20.0. The statistics such as Mean, Median, Mann-

[ahle-2: Dencriplive JEatistics of Attitude towards Teaching Profession, Commitment to Learmer

s Profession
B Attitude towards | Commitment | Commitment 1o
Teaching Profession to Learner Profession
TN | vatid 115 15 15
Missing 0 0 (1]
T 625739 57,870 51,200
techan 61,0000 . B0.000 000
T Dieviation 84199 7 8400 5.?41'.'?
Elpaniy 238 -'!J:EI -1 686
. Ervor ol Skiwmiess 220 ﬂ'ﬁ 226
Kt 1010 1983 597%
Sl Error of Nurtosls 447 asr A7
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Whitney test and Spearman’s tho test were calculated in this studyand the gor
of Spearman’s rho was tested at 0.01 level of significance.

Results and Interpretation

The problem here is Attitude towards Teaching Profession and Profes
Commitment of Teacher Educators of Self-financed B.Ed. Collegeand to sty
particular problem the investigator collected data and analyzed the dats throug)
following appropriate statistical technigues as given table 2 and 3. 1

Table-3: Tests of Normality

Kolmogorov-Smirnoy" Shapiro-Wilk
Statistic di Sig. Statistic i

Altitude towards Teaching
Profession Jdar 115 JE3 A2 115

Commitment to Leames 138 115 00 a13 115
Commitment to Profession| 159 115 J000 a2 115

* Lilligfors Significance Cossaction

After testing the normality of scores (Table 3), it was found that the scores were
nor-normal in nature as the 'p’ value yielded in Shapiro-Wilk test of normality wera
002, 000 and .000 (less than 0.05 levell, So it was decided to test the null hypotheses
through MNon-Parametric tests (Mann-Whitney test and Spearman’s thol.

Testing of MNull Hypothesis

H,, There is no significant difference between ruralkurban, mile-hmﬁ
With M.Ed.-Without M.Ed. teacher educaters’ attitude towards their profession.

Tabbe=4 : Mean and Median Rank of Attitude towards Teaching Profession

Grouping Variable N |Mean Rank | Median | Sum of Ran
Location Fural ) 5429 § B0.0000
Altitude Urban L1 6614 | 64,0000
tovwands Total 115
Teaching Cender Male 7B 56,75 | 61.0000
Frofetsien Feamale 37 &0, 64 17,0000
Testal 113
Professional | M.Ed. 70 61.38 | 640000
Training |
Nor-MEd. | 45 5273 | 60.0000
Tatl 115 e
i —
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yable:S ¢ Test SUAItCY of Attitude towards Teaching Profmslon

i Locathon Gondar Prafessional Training
- W 1129000 1045, 500 1330000
;un“"'" & 249,000 4426 500 A373.000
: A1.769 i -1.360
_:c.mp_ sig (2ailed) Hi o s
P ey e
ierpretation

o comparing the ruralurban, male-female and M.Ed.-Non-M.Ed. feacher
o et attitude towards teaching profession the Mann-Whitney U test was

Jucted. Between rural and urban teacher educators, the calculated ‘U’ value
Lﬂld a¢ 1129.000, Wilcoxon W value is 4289.000 and '2' = -1.768, the P* value is
I%:I:;- p> 0.05), Hence the null hypothesis is retained, While comparing male and
I;,:ﬁjg jacher educators, the calculated 'U’ value found as 1345.500, Wilcoxan W
e Is 4426.500 and 'Z"= -.584, the 'P* valug i§ .559 (P> 0.05). Hence the null
.l;.FHﬂhesig is retained. Between With MiEd. and Without M.Ed, teacher educators,
e calculated ‘U’ value found as 1338.000, Wilcoxon W value is 2373.000 and

_ . 1.360, the ‘P value is . 174 (P> 0,05). Hence the null hypothesis is retained.
it can be concluded that ruralurban, male-female and With M Ed -Without M.Ed.

acher educators’ attitude towards their profession do not differ significantly.

Testing of Mull Hypothesis

H,, There is no significant difference between rural-urban, male-female and
with M.Ed.-Without M.Ed. teacher educators’ professional commitment to the

|garmer,

Table-&. Mean amd median Bank of Professicnal commitment 1o the iagmar

= | Grouping Variable N | Mean Rak | Median | Sum of Ranks
Location Rural i a7.00 £0.000 4503.00
Lirban 36 fifl.19 60000 216700
rufessional | I Todal 15
mmitmeny  Gender Male 7 5726 60.000 440450
hi Ptk L) 55,55 LRI 220350
Larfir Tatal 115
Prul::m.imml W m 5810 IERE L k0 70
lraining Mor-M.Ed. | 45 57,84 &0.000 ?E_ﬂﬂ,ﬂi
Fotal 115
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Tahle7 : Test Statisticy of Commitment to Leamer

Location Gender Professiong] 'I'
MannWhitney U 1343.000 1385.500 lﬂﬁ-ﬂlﬁ'—l
Wilcoxon W 4503.000 4466.500 95“3-05#.:'
z 477 345 (40
Asymp, Sig. [2-tailed) 533 730 968

Interpretation

For comparing the rural-urban, male-female and With M.Ed.-Without M. Ed lege
educators’ professional commitment to the leamer the Mann-Whitney U last 4
conducted. Between rural and urban teacher educators, the calculated U v
found as 1343.000, Wilcoxon W value is 4503.000 and 'Z'= - 477, the ‘P’ valug
B33 (P> 0.05). Hence the null hypathesis is retained. While comparing malefemg
leacher educatars, the calculated U’ value found as 1385.500, Wilcoxon W value!
4466500 and ‘2’ = ~345, the 'P* value is . 730 (P> 0.05), Hence the null hypot Pl
is retained. Between With M.Ed. and Without M Ed. teacher educators, the calculated
'U* valye found as 1568.000, Wilcoxon W value is 2603.000 and 'Z'= - 040, tha
P value is 968 (P> 0,051, Hence the null hypothesis is retained, It can be concluded
that rural-urban, male-female and M.Ed.-without M.Ed. teacher educatons’ professiona
commitment to feamer do not differ sgnificantly.

Testing of Null Hypothesis

M, There is no significant difference between rural-urban, male-female ar
Wﬂh M.Ed.-Without M.Ed, teacher educators’commitment to the profession.

Table-8 : Mean and Median Rank of Professional Cammitment to the Profession

Grouping Vanable W | Mean Rank | Median | Sum of R:
Location Rural 7% 56,18 54.000
Lirkxan b2 62.00 55.000
Professianal Total 115
commitment]  Gender ik 78 56,58 54.000
1o the Female 37 60, 36 54,000
profsion Tolal 115
Professional | M.Ed. 0 58,81 54,000
Training Mon-M.Ed, | 45 36.73 54.000
Total 115 i
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Talde-D ¢ Test Stabistlos of Commitmant 1o Prasbasa o
Il:i,'nlhm Cotvder Protessional Tesl

AR (. kN Lot o “‘""__'l__|
L 1278000 1355, 500 518,000
AT 438,000 436,500 2553.000
i old + 526 328
erg, (Ztaibocl) 304 599 743

.I_II'Ill '-.___ == =23

retation

[
Ir|1| _ comparing the rural-urban, male-female and With M.Ed.-Without M.Ed, teacher

.+ commitment to the profession between rural and urban, the Mann-Whitney
adui? II as conducted, Between rural and urban teacher educators, the calculated
~ye found as 1278.000, Wilcoxan W value is 4438.000 and 2= -.871, the ‘P

384 (P> 0.05). Hence the null hypothesis is retained. While comparing
- 4 fernale teacher educators, the calculated ‘U* value found as 1355.500,
e coxan W value is 4436.500 and ‘Z'= -526, the 'P* value is .599 (P> 0.05).
1 e null hypothesis is retained, Between With M.Ed. and Without M.Ed. teacher
the calculated 'U’ value found as 1518.000, Wilcoxon W value Is 2553.000
2= ~326, the ‘P’ value is 743 (P> 0,05}, Hence the null hypothesis is retained.

an be mmlu:{rd that rurai-urban, male-female and With M.Ed.-Without M.Ed.
. her pducators’ commitment to profession do not differ significantly.

|I.-|.

it 11ln.:|r"

Testing of Null Hypothesis

i There is no significant relationship among teacher educators attitude towards
|Lﬂ|‘.’]'llmﬁ profession, commitment to learner and commitment to the profession.

pelatinnship among the independent variables [commitment to learner and

amitment o profession) and dependent variable (attitude towards teaching
nlession) was ascertained using the corresponding scores obtained from the variables
i tested the same through Spearman’s rho correlation coefficient statistics. Al
nalyses carried out at 0.01 margin of error.

Interpretation

e tatile 10, the inter-cormelation matrix of the independent variables (commitment
camnes and commitment 1o profession) and dependent variable (attitude towards
vaching profession) scores are computed, In the table, there is a positive and
srificant relationship (r = 450)between attitude towirds teaching profession and

mmitment to learner; a positive and significant relationship (r = .337) also existed
bween commitment to leamer and commitment o profession and no significant
Hatrnship ir = _135) was observed between aIﬂIHdE towards I'Eﬂd'lina p:lﬂﬂﬂﬂ'ﬂ

4 commitment ta the profession,

B
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Table10 ¢ inter Corelation Matrl of Attiuele towards Teaching Prodesslon, Commi

amd Commitment b0 Profesion

I Attitude towards Total
Teaching Commitment | "
Profession to Learmer | lo ‘
Attitude Cormelation 1,000 A5
towartds Coptfic i
Teaching G (2ndled). K
Protession M 115 115
Spearman’s | Total Correlabon
tha Commitment | Coelficient A507 1,000
b Learner Sig, (2-taibed) o)
N it5 it5
Total Corrolation
Commitment | Coefficent 135 A3
1o Profession | Sig (2-tailed) 150 0
| M 115 115

** Correlation o significant al the 0.07 level §-taided).

(r= &5
Prestyve asd slmificin
relntinmhip ;

Leitrmer i 33T
Punitive and significast relativrship

Commitmend i " . :

Fig.: Coerelation of Artitude towards Taaching Profession, Commitment to Learner and Comimitme
Lo Prodession

Dhiscussion
The teacher educators have to perform a very responsible job of predict

strugtures of future society and preparing individuals to fit in that society. :

teachir erducatons ane expectad o possess positive attitude lowards teaching profess
Similarly leacher educators have always played a major role in social and
recomstruction and will continue 1o do so in future too. Goyal (1990) indica
a large majority of teacher educators were avourably inclined towards their p
stisfied in their job but not well adjusted as well as had =Iuwnruf¥5&.i3‘£!i
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u (1999 depicted that stay-back is the factor which is most highly and
ok * iy related 10 commitment. S0, the teacher educators should be competent,
i nd professionally well qualified who can meet the individual goal as
-""ﬂ'“'ﬁ;].:i-‘ﬂ- From the psychological point of view the teacher educators’ attitude
wtll 7 0 jential in teaching profession. Sylvester (2010) held that the factors like
i MO8 ;utmiﬂﬂ" of institute, educational qualification and years of teaching experience
gend®t + educators have no impact on their atitude towards teaching profession as
ol B el of job satisfaction, Attitudes are generally the outcome of values and
"Elrl:ijﬂpﬁed i the enviranment 5|Jri‘u|_|nding af the voung mind,

!

| ke sy will help in deeper understanding of teacher educators’ professional

miment and attiudes m'_-vﬂa‘ﬂ!- tezching profession with respect te location, gender
o ofessional training of difierent self-financed teacher training institution. The
Jn.d |Fc rom this study can help institutions that are involved in teacher training
e mme 1o develop positive attitudes and more commitied teacher educaiors’
"'m.!;,-ds teaching learning process, Finally, the information gained from this study
L; he beneficial to develop teaching environment in different types of teacher fraining
;.,J-|Ege~' jo meet the demands of the society.

gonclusion

rinally we can conclude that the attitude of teacher educators towards their
waching professian, commitment to leamer and commitment to the profession do
ot differ significantly with respect fo vaniables location (rural and urban), gender
ke and female) and professional training [With M.Ed. and Without M.Ed.), It was
riher ohserved that there was positive and significant relationship between attitude
wards teaching profession and commitment 1o leamer] between commitment [o
Legmer and commitment to the prafession bul there was no significant relationship
Lesween atitude towards teaching: profession and commitment to the profession,
e above results bring a greal discussion towards the attitude of the teacher educators
of (et profession and their commitment leve| towards the leamer and profession.
Therafore, ol is highly essential to possess favourable attitude and high commitment
o better oducation programme and establishing an egalitarian scciety.
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Reflective Practice in the Professional
Development of Teachers

saradindu Bera® and Ramakanta Mohalik**

gACT 3 There are a number of major changes oecurring across 4 range of professions antk
{h':-f anhd RO that are having a profound impact on the shape and nature of professional
_ﬁ . The complicated nature of educational issues and the practical demands of classroom
r- ...Lra that a teacher's work is never finished, Therefore, eachers will have 10 be more
2t conscious of their professional faculty and aceountability. Otherwise their existence
o fo an end in future, Reflective practice is an important process in teachers' continuous

ol de -.u-_-lnpml‘l'l‘l in teaching leaming process, Reflective m.:m_-,; means m‘ﬂfﬂﬁ-ﬁlﬂﬂil

|||I-'I

et ;.,1[._”19 ckills, insighl, proficiency and experiences. These are prerequisite for the
onal growth of an individual. When one deliberately thinks abowt his performance once

" aractice, it will give birth to the improvement of the whole teaching and |eaming process.
% = practice creates problems sofving J:mnpﬂtunq-, critical, constructive and ariginal thinking
',' o the leamers. The use of reflective practice in teacher prafessional development is based
e betief that teachers can improve their own teaching by consciously and systematically
fiaciing on their eaching experiences. Reflective pradiice is through the development of knowledge
4 understanding of the practice setting and the ability to recognize and respand to such knowledge
he reflective practitioner becomes truly responsive to the needs; Issues, and concesns that are

i ,.“_, Aant in shaping practice, The reflective practice is thus 1o support a shift ffom routine
rwoted in commen sease thinking to reflective action stemming from professional thinking.

ive practice is seen by many teacher educators to be at the very heart of effective teacher

sion programs and the development of professional competence. Teachers Tan confidently

: ,,,.-. carse their standards of professional competence through adopling processes of reflective

keywards: Heflective Practice, Professional Development, Reflective Teaching, Prodessional

Fiich i b g [

Introduction

Vodern sociely is becoming teo intricate that teachers are to face more difficult
‘s Therefore, they will have to- be more cautious and conscious of their

“iearch Scholar, Rigional Institute of Education (NCERT), Bhubaneswar-751022,
mail sarad indu. pe@gmail.com, Mob: 9434800347
Heades in Education, Regional Institute of Education (NCERT), Bhubaneswar-751022
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professional faculty and accountability Otherwise their exastens 1|ﬂ|1
end in future, Reflective leaching practice 18 an important procesg I - !
continuous. professional development in higher education. Reflective 'I-_.
deliberate pause to assume an open perspective, o allow for higher feyep
processes. Practitioners use these processes for axamining beliefs, goals, lnd -. e
o gain new of deeper understandings that lead to actions that improyve esarny
students® (York-Barr, Sommers, Ghare, &Montie, 2001). Teachers can leam ﬁm
own teaching experience in order to develop their pedagogic skills by reyjage
specific incidents in their professional practice and reflecting upon them in gr
draw conclusions about how they might improve their own performance as feg
This s the process known as reflective practice. Although it 15 closely refa
principle and purpose, 10 action research, and employs the same cycle refl .
action-reflection-planning, it is for teachers continuing, often daily, process of il
appraisal and action planning. The ability of the teacher to reflect upon their practiss
in order to adopt and develop as the ‘fully functioning’ phase of their professiong
development in which they have developed skills of self-evaluation based on’ el
referenced norms, and are taking responsibility for their awn continuing professiona
development (George, 1973). Reflective teaching means looking at what | do in the
classroom, thinking about why | do it, and thinking about if it works — a process of
self-observation and self-evaluation. By cullecting information ahout what goes on in.
our classmoom, and by analysing and evaluating this information, we identify anc
explore our own practices and underlying beliefs'. Reflctive teaching is therefore &
means of professional development which begins in our classroom. Teaching ani
learning process requires special knowledge, attitude, skills, insight, Pﬂiﬁﬁrﬂ"-‘ﬂ" nd
experiences. These are prerequisite for the professional growth of an individual Schon,
1983), When one deliberately thinks about his periormance once in his practi ' '
will give birth o the improvement of I:he whﬂ-le ieaching and Iéun'u[i'lg Proc

important apprmd-r which promotes autonomous ia;mrns that aims 10.¢ '
students’ understanding and critical thinking skills. ;

Historical Backgraund

Many years ago, Dewey (1933 called for teachers to take reflective action that
entalls *active, persistent, and careful consideration of any belief or supp
of kﬂuwlm:lﬂf in light of the gmund's that support it &nd thE furlher ::I:m 5

sfill |mp~u-n‘ant for teachers today: upen-mlndedan, responsik
whaleheartedness. The resurgence of interest in reflective practice may be
pan 1o other emergent trends in education, such as a renewed interest in
learning theory, In constructivist theory, the feamer constructs knowle
engaging and interacting with content and the world (Piagat, 1932; Vygs
1982 This theory regards reflection as a central factor in the I:aaruﬂu“ ¢

process, Dewey's ideas and the idea of professional reflective pra
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1 the 19805 with the emergence of Schon's (1983) concupt of ‘reflection-in-action’.
secording 1o Schon (1983, edection-Im-action & & TR Pmﬁﬂlml process
e acknowledgement of and reflection on uncertalnty anil tmm In one's
practice leading 10 ‘a leqritirmate form of |!||1|||-l.|l,|”||;|| knowin’, Yinice the 19808, the
¢ reflective skills has been widely adopted i a range of higher
adut ation and best practice professional seftings inc Imlirnumfu:.a’rlnn. health aclences

waderehin. Most educators in higher education would agree that it is Important
develop these skills, there has not always besn agresment g the
rion or exactly what constitutes. reflective practices in a higher

ity

sl bon Conkext

For teachers of adult English language learners, Richards (19904 maintains that
sedf-inguiry and critical thinking can “help teachers move from a level where they
may be guided largely by impulse, intuition, or routing, ter a level where their acticns
sre guided by reflection and critical thinking™, As valli (1997) suggests, they can

ok back on events, make judgments about them, and alter their teaching behaviors
o light of craft, research, and ethical knowledge”. Loughran (2002) writes, ‘It i
broueh the development of knowledge and understanding of the practice setting
.nd the ability 1o recognize and respond to such knowledge that the reflective
practifioner Decomes truly responsive o the neatls, 1SsuUes, and mmﬁﬂm’tartsn
mporant in shaping practice’. The use of reflective practice n ms:her;mfeﬁﬂrﬂ'
sment is based on the belief that teachers can improve their own teaching by

develof .
“nsciously and systematically reflecting on their teaching e.:pl!ri'el‘wﬁ -arrell, 2004}

se refloctive practitioners, teachers-can use the data gathered from these systematic
rsflactions. Reflective practice 15 5een by many I:E_iid‘l'e.héﬂul:dﬂﬁ'tﬂ'h! at the very
heart of effective teacher praparation PrOgrams and the development of professional

CumpEience

Key Characteristics of geflective Practice

Dewey's notion of reflective action, when developed ar w#“‘*"“ |
bath challenging and exciting. key characteristics of reflective ﬁﬂﬂlﬁ?iﬂ:ﬂ' .

1. Aims and conseguences

Ruflective taching implies an active concem -Wih-:_ilim.-iﬁd_{gm#
well as means and technical competence. This ssue relates first to the immediate
wims and consequences of classnoom practice for these are any teacher's prime
responsibility (Cortazzi, 1990). HOWEVer, classroom work cannot be isolated from
the influence of the wider society and a reflective teacher must therefore consider

both spheres

2. A cyclical process

Retlectives teaching is applied in a cyelical or spiralling process, in which teachers
filtor, evaluate and revise their own practice continuously. This characteristic refers’
the process of reflective tsaching and provides the dynamic basis for ahiel
ction. Teachers are principally expected 1o plan, make provision and act, m
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weachers atso need to monior, alysorve anil collect dflhll[i'rl "H:; Ell'r'i'ln and 1
inentions, actions and feelings. it 1& 3 dynamic prog "--"‘.'!""' I‘” s Inte e
through successive cycles, o fheough o *.|J1l.|lr|||'|ﬂ pr_m.{.ss} r;:arﬁ!.
aandards of teaching, It Is conpistent with 1_hf- notion of Tetieciive tegel
described by Dewey, and provides an assential clarification of the g r
neflective teaching,

; =Hig -.
- T - <5
Figure.1. The process-of reflective teaching,
3, Gathering and evaluating evidence

rlassm

Reflective teaching requires competence in methods of evidence based ¢
enquiry, to support the progressive development of hlghﬂ' Stim:lll'd[-‘fﬂf
ldentified following four key skills contribute to the cyclical pm::aﬁrﬂf e

Reviewing relevant, existing research:The issue here is 1o h_aam'afmiﬂl:' s poss
from others. Published research on the fssug of concern; from teachers oris
arofessionil researchers, may be reviewed, .

Gathering new evidence: This relates to the essential issue of knowing.
going on in a classroom or school as & means of forming one's ol
concerned with collecting data, describing situations, processes, caus
with care and accuracy. . -

Analytical skills: Thesa skills are needed to address the issue of how 1o int
descriptive data, Such ‘facts” are not meaningful until they are placed in a fra

lhat enables a reflective teacher 1o relate them one with the other 2
theorize ahout them. -
T

il

4
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Evaluative skills: Evaluative skills are nvilved in making judgements about the
sducational consequences of the resuls of the practical enquiry, Evaluation, in the

light of aims, values and the experience of others enables the rsult of an enqui /to
o applied to future policy and practice (Calderhead, 1988) M enquiny !

1 Attitudes towards teaching s
i » L ! Y ; | ’ y
Reflective teaching requires attitudes of open mindedness, Wﬂﬁ%ﬁ-ﬂ
wholeheanedness. “ :

e —
Open mindedness: As Dewey put i, open mindedness i an active d
o more sides than one, to give heed 1o facts o e
gwve ful atiention lo altemative possibilites, 1o recognise
pecential attribute for rigorous reflaction | :al:yi worbls
hased on partial evidence, only wezkens itself. :

Responsibility: Intellectual rsponsibility, according to Dew
he consequences of a projected stap; it means
consequences when they follow reasonably. hta]h:&;ﬂ_ 3
Dewey, 19331, '

Whaoleheartedness: \Whaleheariedness’, the third of De
refers essentially, (o the way in which such censid

wggestion was that reflective teachers should be dedicated
anid enthusiastic (Dewey, 1933},

-*
5 Teacher judgements

Reflective teaching is based on teacher judgement, § A-
srguiry and insights from other research Teachers" vwlads
criticized. Schon argued that itis possible to recognize e A
adjustments 1o action are made through d‘mm At hp
ellects in action, he becomes a researcher in the practice context.
on the calegones of established ﬁ'l_ﬂﬂl'f iﬂlﬁhﬂhﬂﬁ o
A the unigue case. He does not keep means and en
risactively as he frames a problematic situation,
lrom actipn. MHis experimenting is a Hﬂdﬂfﬂﬂﬂﬂ :
Enquiry (Schon, 1983), '

Eellection in action

Thinking shisad B |
Schon'ymflection
Anialyying -

Exparincing

-

Critically responding

——
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& Learning with colleagues
iparriing and personal fulfilment ari

ih colleagues. The value of ENGAING in puff
he carried out in association. L

Reflective teaching, arofessional
through collaboration and dialogue Wi
activity is almost always enhanced if it can
colleagues, be they trainees, seaching assistants, wwachers or tutors,

whenever it accurs, collaborative, reflective discussion capitalizes o the social pe
of learning (Vygotsky, 1982), Moreover, OpennEss: activity and discussion gradyd
weave the values and self of individuals into the culture and mission of the schog

corse. This can bee both personally fulfilling and educationally effective (Killen, 195

7. Reflective teaching as creative mediation

Reflective teaching enables teachers [0 creatively mediate externally de e
framewarks for teaching and leaming ‘Creative med jation’ involves the interpretatig
of estemal requirements in the light of 2 weacher’s understanding of & partculy
context, bearing in mind his or her values and educational principles.

s Protective mediation calls for strategies to dlefen o
are greatly valued {such as the desire 1o maintain an element of sponfangily

in teaching in the face of assessment pressure)

» Innovative mediation s concerned with teachers finding strateg
within the spaces and boundaries provided by new requirements = finding"
opportunilies to be creative.

mediation refers 1o teachers working clasely together 1o

ad adapling nEw requirements. '

d existing prachces which

@5 [0 wo 1

» Collaborative
provide mutual support in satisfying a
s Conspirational mediation involves schools adopting mone SUDVELSIVE
strategies where teachers resist implementing those aspects of exleml
requirements that they believe to be particularly inappropriate, Such forms
of mediation exemplify major strategies in the exercise of professi
judgement (George, 1973, '

Reflective Teaching Model

*  While the importance of reflection is not new to education, the technigques:
reflactive practice are relatively recenl. To help teachers improve their teaching.

and strengthen the theory-practice nexus, a comprehensive model for refle i
teaching which may be useful for wachers is illustrated in the following figure. The
mode| illustrates the interaction between the wacher’s dispositions (being), practice

(doing), and professional knowledge fknowing). As such it indicates how personak
professional knowlede |5 buill. At the heart of the model is a 4-stage cyclical pruCEs

which facilitates reflection in action and on action. These four stages are:
o Observing (What happened?): e.3. What did 1 dofsay? What did others o/
sayl
e Reflecting (Whyl): e.g. Why did | think things happened this wa! Wit

——-———d
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did | choose to act the way | didt Why did | choose to adopt this mode of
instruction!

s Planning (So whatt): ¢, How might this change my thinking behaviour or
interactions with others? What might | do differentlyl

o Acting (Now what?): ¢.g What do | want to remember to think about in a.

similar situation? How do | want to act? e gt
—— el
PR =l
refo el il M ﬂ_
/ : .-
Krawiedge of -~ F N
-I:.l:ll'l-l'-ll'r
anowienge ol
achoaiang sooets
Curmissly

Figure: Reflective Teaching Model|Adapted from Lm]-:’i' oltan Eu
spmmers, GherelMonti, 2001) ,

The shared area (filtering system) between the reflective
knowledge base {llustrates the prior beliefs; attitudes,
sudent teachers have, that “filter” or impact on their
wnowledge bases. This cycle is developmental and confi
end. as vach stage is based on the previous mﬂ*,and-
niel, )

s Technical Reflection is the most basic level qF
works in the classroom, Al this level, teachers are cor
b achieve instrumental outcomes, and iﬂ'ﬂﬁﬂﬂ! 'hﬁ"
their surcess or failure in the classroom,

® Practical Reflecticn is the next level of reflect)
experience of the student. |t goes beyond tech
questioning, and clarifying the end ﬂw
tivities designed to achieve those objectives.
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o Critical Reflection is the highest level of reflection. It !'u-ruSE o What kgt
i of value and to whom. At this level, teachers are nol sim ply concemed ab
goals, the activities and the assumptions behind them but they reflect upan the. Pﬁ

context of education and question their practices © ritically, Pirllfuhrl'.r in mw
with ethical and moral issues,

Beginning the Process of Reflection

feachers may begin a process of reflection in response fo a Pﬂrﬁmiil _
that has arisen with one or their classes, or simply as a way of finding out M
about their teaching. They may decide 1o focus on a particular class of studengs, o
to look at a feature of their —for example how teachers deal with incidents g

misbehavior or haw teachers can encourage theirs students in class. ﬂ'lf first Heg Iy
to gather information about what happens in the class. Here are some different ey
of doing this-

A. Teacher Diary:

This is easiest way to begin a process of reflection since it is purely personal
After each lesson teachers write in a notebook about what happened about Lesson
objectives, activities and materials, students task or activities classroom managament.
Teachers may also describe their own reactions and feelings and those teachers
observed on the part of the student. Teachers are likely to begin to pose guestions
about what teachers have observed, Diary writing does require a certain discipling
in taking the time o do it on a regular basis.

B. Peer observation

Invite a colleague o come into a class to collect information about teacher’s
delivered fesson. This may be with a simple observition task or through note taking
This will relate back to the area teacher have identified to reflect upon. Far example,
teacher might ask his colleague to focus on which students contribute most in the-
lesson, what different pattems of interaction occur or how teacher deal with emors.

C. Recording lessons

Video or audio recordings of lessons can provide very useful information for
reflection. Teachers may do things in class but teachers are not aware ufnrﬂﬁl!l
may be things happening in the class that as the teacher he does not nomally. see
Audio recordings can be useful for considering aspects of teacher talk, Vides
recordings can be useful for considering aspects of Teacher's own behaviour.

D. Student Feedback

Teackers can also ask our students what they think about what Fﬁ'm :
classroom. Their opinions and perceptions can add a different ﬁl‘#
perspective. This can be done with simple questionnaires or leamning a
example,
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hat to do next

" teachers have some Informatis
dassroom, what do teachers dof

-y Think

i recorded aboul whatl goes on in their

chers may have noticed partern, otourning in their teaching through observation

I:-.:._ L Y mw I‘IH hiﬂ'l!' I'I{.iIiUEE'] “‘IH'IH,S Ihd‘[ h‘_la{lh-.'h W |:JI'+!"."IHI.I}|'5" LI El T l'.i'r
SR Y hﬂv? been surprised by some of their students’ feedback. Teachers
vy already have ideas for changes 1o implement,
- Talk

]uﬂh»j" tﬂalking about what teachers have discoverad - 1o a supportive colleague
. sven a frend - leaEhE-rsl may be able to come up with some ideas for how to do
"f differently. Using a list of statements about teaching beliefs teachers can discuss
whic

ik .hE AgEe-ar disagree with, and which ones are reflected in their own
b e T s.l"”nE EVFdEH{H fﬂjm th'Eif‘ EE'H"HHE'EWAHHH'I,

.'1, Read

'_'"' ers may decide that teachers need to find out more about a certain area.
There are plenty of websites for teachers where we can find useful teaching ideas, or
more academic articles, Thera are alsg magazines for teachers where we can find
articles on a wide range of topics,

o Ask

_ Tu:hers My pose questions lo websiles or magazines to get ideas from ather
feachers. Or if teachers have a local teachers’ association or other epportunities for
ervice Iraining, teachers may ask for a session on an area that teachers are

-~
J i LT

111 S
e

Dver the past two decades research on effective teaching has shown that effective
practice is linked to inquiry, reflection, and continuous professional growth (Harris
‘ 8. Teaching aims at bringing behavioral change through reflection and counseling.
‘desires 1o produce dynamic, reflective and inspirational individuals who beliove in
jiding and counseling the ignored segments of the society, Reflective practice can
B a beneficial process in teacher professional development, both for pre-service
fd in-service teachers. As defined by Schon, reflective practice involves thoughtfully
gnsidering one's own experiences in applying knowledge to practice while being
fched by professionals in the discipline (Schon, 1996). After the concept of reflective
actice was introduced by Schon, many schools, colleges, and departments of
Bucation began designing teacher education and professional development programs
@sed on this concept. The concept of reflective practice centres on the idea of
Iebong |earning where a practitioner analyses experiences in order to learn from
Ahem (Richards, 1990). Reflective practice is used to promole independent professional
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who are continuously engaged In the reflective of situation they ency
professional world e

The aim of reflective practice is thus to support a shift from mouting gée.
W common sense thinking to reflective action stemming from professiong) 'ﬂ:m
(Richards, 1990). ‘Comman sense” may well endorse the value of the basic, rmbflj'\
idea but, ironically, one outcome of reflection is often 1o produce prig.
mavement beyond the limitations of common sense thinking (Schon, 1996) Th?ﬂ
4 sense, it the whole point, the reason why reflection s a necessary par of pw
activity. Teachers can confidently expect to raise their standards of mm
professional development through adopting processes of reflactive teaching
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Self Concept of Women Teachers Working at
Different Levels of Education R
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ABSTRACT ¢ Self Concegd is one's perception about one’s qualities and altributes, St
of pne's conscious existence, Awareness of self can be referred to an individuat’s s
Kroitner & Kinichi 2007), The persons haviog high seli-concept are more confider
youd emecicnally stable, while persons with low seff concept arg keis m
,_-,-.mll-r.dulhr unstable. Students’ sedf concept affects their studies as Crmrged (19981
pes themstives a5 good stisdionts pay. more. attention, hﬂmvﬁimchw i #hgj
\saraifig Srategies, work independently and persistently 16 sabve difficult pro
welipee that (hey are poor students misbehave in class, study in I
sllenges. Woolfolk {2004) s of the view that having positive ﬂﬂmﬂcqﬂﬁ cula
it puts the students an a paih towards the future und can hmmM

+ sesparch work was conducted on Self concept of women teachtrs wo
ducaion with the objectives like, to assess the pemplfanuisnﬁﬂ t
eie physical, social, e peramental, moral and inellectual values, o)
+ gny in the self perception of women, teachers. m}mﬂnam different
compute the significant differance in self perceplion al wo
The snvestigation was done with 2 sampile of 120 women pu:lm;@
a1 [evel, age and I'Dﬂl'll'il status, For the "-F-Il-l'dfl
e with the help of statistics. The findings soveal di
gt with regard to different components of self concept a iﬁﬂ. Il

keywordsc Self-concept, Levels of Education

|H[I‘ﬂd|.ll.'|im i = it B

Lehucation plays a vital role in the p
cncepl, Le. our knowledge, Wﬂ‘d :
must of the mental progesses. We know !hﬂ
fraen all others, The self-concept is rima
tendencies, such as to llkeor mm;a :

Thee answer 1o the question “ﬂfnﬂm
Concept is one’s perception )
| --m.-

. Aumeh:m; Fl'ﬂlllil ﬁgwx a

1,,- i
r-!'ra- i.m "'
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one's conscious existence. Awareness of sell can e referred 1o an jng; ¥
concepl, (Kreltner & Kintchi 20071, One's undertanding of his self i% %ﬂ
list, &l thisn become more abstrach, With these development in 'I'I"H"ﬂﬁ ] ‘
knowledge of slf, others and sitvation can incorporatie more abstract duilitiog, gy
adolescent and adults seem to have separate and specific self concept ang candaT
themselves in ferms of their current interests and activities as Pintrich g m
L0021 says that adults self concept |s more situation specific. Twenge & ;
L) reponed @ research in which 150 students” seli concept was - .:.hi
longiudinal study and concluded that with the passage of time the salf PR
aclults decreases slightly for both boys and girls, and then in boys generafly thi o
concept increases dramatically while the girls' self concept stays about the e
The way one percelves himself and world around him is the key elam -ﬂ
personality. The persons having high self-cancept are more confident, successhyl 3o
Emationaily stable, while persons with low self concept are less Competent, fag
skifled and emotional ly unstable. Students' self concept effects their studies as Ormmigg
\1998) says those who sess themselves ac good students pay more attention, follo
directions in class ysa effective leaming strategies, work independently and
persistently to salve difficult problems, and thase who believe that they are poor
students misbehave in class, study infrequently and avoid taking challenges. As
students of teacher education program are fulure teachers; their self concent can
affect not only their achievements at this level but also in their professional future
lives oo, Woaliolk (2004} Is of the view that having positive self concept in a particular
subjectfield puts the students an a path towands 'lj'IE-fH[I.]r!,-md'iﬁj] MEM
influences. It is observed that successful experience in school and teacher approval
contributes significantly to children's positive self concept. The kind of experiences

which a teacher provides 1o studonite can give them a failure identity or a success
identity,

Rationale of the Study

seif-concept is the way people think about themsehes. It is unique, dynamie
and always evolving. This mental image of oneself influences a person's iddentity,
sell-esteem, body image, and role in society. As a global understanding of oneselj,
sell-concept shapes and defines who we are, the decisions we make, and fhe

relationships we form. Self- concept is perhaps the basis for all motivated behavige |
Franken, 1994),

JInce ages, women continue to feel to be a weaker section of sociely. In spite ol
thee ppartunities threwn open 1o her in various fields along with some labo SN
Bedgets in the house, she still seeks a place as an independent and honourable
human being. The concept of equality has exerclsed g mﬁulm@ﬂh
the: struggle of women to free them from age-old oppression. During the H:ﬁ.'
decades, industrialization, urbanization, ncreasing level of education, aware o
fights, wider influence of media and westemization has changed the §

position of women, The pregent sky rocketing prices resulting in econon
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have aroused in her a desire o pool in hee might (n easing the financial H"f '
constraints af her e, For this, shie has 1o maintain an m"HWMd
|:-|-|_-'['p'l-'|-5".'r" fyeramme d[!'iir carpier, This l'_h.]nulnu shatus -Ur women Im X _._." e |
role in socHety but also affects their Interaction with their :‘h[“m_ Todiy. #"L
o Indian women has totally changed. The number of sducated womn |
i aumbeer of WOTKING WOrmen s Increasing. Al presant, woman ane | "
compete with men i all walks of life. Teaching has ‘]WF'-H.-'

profession open o women. The employment of wmmmﬁ- T
thelr duties and functions. The problems of women whe comi e

o 3 wife. a mother and & working wortan are multiple; whi
mder different heads as physiological problems, adjustment
\nd economic problems. Although more and MM WOmen
of employment and their families also need their income bul

wOMmEen and their role in the family has not unmm " &_
self Concept is one's perception about one's qualities and
of sell can be referred 1o an individual's self concept. T
can affect their students’ self concept. Present md.? vas oo
compare the self concept of female teachers working at

The Review of Related Literalure

Singh (2003} in a comparative study of stress am
lation to their personality needs and adjustme;
well @s poorly adjusted male and female teach
wlationship between stress and adjustment of
ignificant; adjustment and personality needs
rrelation with stress in male and female &

Brown (2004) examined the relationship of self cc
dersity awareness of women teacher. The sa
American women teachers. The findings indic
wlstionship between total self concept and total cul

Nayak (2004) conducted study on mentd ealth i
school teachers influencing ﬂeﬂh.pmmtqf e
Wknrmm.m IFitall -.-- Yals
wream difference in self concept and a sound
'ﬁliﬂf{mmpj_, .

Ramesh and Thiagarajan
high and there is no significant differs:
optinal, The study also revealed that, the higher the
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that sell concept and achievement motivation ate capable of preg.
T vieness,

Chbetri (2007) conducted a study on self-concapt of prospective te
i relation 1o sex, experience, qualification and place of habitation, u ‘¢ o
that there existed sex, experience, qualification and place of mmﬁ o
the seli conoept of taches, Bl

Rajani (2007) in a study found a significant correlation between elf cop
women teachers. It was also found that significant difference in relat

concept and job involvement exists between aided and unaidee; n
teachion,

Objectives of the Study
The objectives of the study are the following-

® To assess the perception of self of women mdwlm
physical, social, temperamental, murﬂﬂﬂﬂ#ﬂumm <54

* To determine, the differences, if any in the self perception of women tead
according to different levels of their educal:{m.

® To compute the significant difference in self perception of women tea
at different levels totally and sub-sample wise.

T !
Hypotheses of the Study —
Ho, The women teachers at uinnmﬂmgraﬁ "k“;fﬂw_r.'_._j-_-,,'__ not displa
equally self concept nature and degree:. '-'r.f- '

oy gl
2 u.;-.,r__a}_:;.-i ol
SRR 21 =

Ho, There is no significant ﬂiﬁerﬁm Iwﬁ
secandary women teachers difnenthrdm*ﬁw -~ b

Ho, There is no significant difference is Pﬂﬁﬂﬂth'l ﬂ' '
1o age variation,

Ho, There is no significant difference in perception of self o *" ir
women teachers.

J.u# e
He, There is no significant difference in: pamrtiunuha# qus
less qualified women teachers. s T e

Ho, There is no significant difference in self mﬁﬁf o
elementary and secondary level in relation to thelr marital

Operational Definition
Self concept of women teachers
Nayak’s (2004) self concept u«percﬂplhn f.lf ﬂf

of self in physical, social, maral, in intelle

E

i
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. f-concept 18 the way poople think about themselves. It is.
sel " oiving. This mental image of onesell influsnces & person’s
._IJIP‘.:F'*I:F Lhﬂd!"' jmﬂ!ﬂr iﬂd Mh “1 “ﬂw‘ ﬁ' a wl .I|- :'-' el | &1 o 4
1-Fh_-*t"|'n" hapes and defines who we Im,_thq m“ ake the re
L o ( Franken, 1994). B i

wt' fo rm.
ols of education .
e ol of education refers to different stages of formal educatior
? h‘.bm higher education. Present investi 2rs Jevels ¢
ima 10 O secondary stage of educatl
entdly e m class- to Vil and seconc

rIlll"|'|
1w sducatieon

o A

P poseof stdyis 0 find ou the selfconcept
1 levels in education. The study ¢ Wi
‘1"rlt're.1|f-ccrncepl of wemen teachers hﬂ % g s i
= marital status, professional qualification, educational

gfudy

"I'.1 ,_.-f,':'hﬂl‘i,. HEE'.I

sample

¥ je of 1 , 5 :
A samp -+t clementary and secondary.

-:,;-_rTil'_'L.’lE‘rI'l" : belo _B#
5 irained, untrained/ age- DEIOW. o
dutrich, 065 lification/ female teacher fro

[ n ers

mvestigation.

Tols

For the purpose of data Eﬂ"E«l‘.‘HEﬂ‘iﬂﬂ
CONCEPT SCALE which contains 65 items:
dmensions Behavioral manifestation, Cogniti
s a wacher, Popularity - '

The [3ata Analysis Procedure
I"l:h‘lI:qUE [_]!- dnta inajr!i’ fﬂf :h':.l |- '. A ._ _.'- . s
Uila sconing, inempretation of scores in relation 10/ e OBIECHVES S

|-|;f|:'|u|;1l_ﬁj

e

|.-Fu-r ierpretation of scores.in all o
1"!1'31:“:!- woigld be used. ve :hl

o ) - huak =
Fnl'u,qg-pr_ |:|.:r "-'I-'!:ImE'n tw .-_ ._' I_E:- 3
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Frequency Distribution of seores on Self-concept of Women ¢ rhers;
Sub-sample wise frequency distribution of scorey on self- roncept
teachers. .
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.l L of Edu. Age Pri. Quf, '-“'m =
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17179 : S T U O S s e [
160169 B | ;| 2 4 7 3 fE "' e
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Total 6| 80 | 70 | s0 | s [ em | s

From the abioye 1able His,ﬂamjﬂyﬁ
1200129 is considered as the madal class
the upper and lower end. It Is also) obsery sseaf
distribution givesan Fmpreasidﬁ-ﬂf"?r_ffﬁﬁ_' i ""J '
Component wise mean scores WMW#W

'_Eﬂrrmm L of Edu. ‘Age Frrquﬁ 1 ,.::.-.1
Ele. | Sec. | <30 | >30 | Tr | Ui

I Eﬂhhlur" . - - . -
maniestation| 5046 | 4567 | 50.95)| 4843 43.-55 u,zﬁ !

Populanity 2969 |27.28 | 29.02| 2649 | 3500 | 3250 |
Profile as N 2l
wieaches 2169 | 17.44 | 22.00] 19.29 | 21.69 | 1796 |
Copnitive &
percephual

fundtioning | 3548 | 30.46 | 3543 | 3368 14,88 ﬂhﬁl

From the above table it is found that compone ! wise wi
al elementary lovel, women teachers below the a
al bath HIF"Ill"hlar',.' and secondary M' S
educational qualification posses sound self “ﬂ%’
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s Summary of Difference Between mw ent Sub Samples

Wi
.:nmpﬂ"";;t of Women Teachers:

HH““"L ey o
ﬂ.[ HH' o ratin of the sub samples in W componen L

_ -.u-rthl

| stabuw

Crtical walue of *t with df 118 at H’“‘-I-it'ﬂ

It was clear from the above table ﬂm,ﬁm

wbie 't value. Hence the Null Hypotheses:

summary of the't’ ratio of ﬁl!iﬂlf'"': )
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Therefore 'there s significance difference between elementany and e
tEachers in mespect 1o ﬁ[ih..ﬂ-'ruhﬂ J'TTJHHFH“'"“ Iﬂmmn'ﬂﬂl ﬂr' H:lf
i mull Ty ithes s was mected l'll-ﬂ"lllalrl'ﬁ' there s IIBﬂlﬂL‘.‘II'Ft ﬂi i
ages < 10, > 30, tralned. untrained, married, unmarried, ann‘hr’gﬂ quil
alified, That is for the hehavieral manifestation elementary
~|-' or from thee secondary schoal teachers. Although it was fﬂ‘l-ﬂ’d' -- v
difference between two sub groups but the mean difference wag s :

It was choar from the above table that the calculated't’ value was gre
tablet value But educational qualification calculated't! value was n
table 't value Hence the Null Hypotheses was rejected as the 't test, 4
Thermtore ‘there is significance difference betwesn eﬂEmmﬁuTand s
leachers In respect 1o popularity’ component of self concept, Hence
fypothesis was rejected, But educational qualification 5 not rejected. g.fm b
s signilicance between age < 30, > 30, trained, untrafmed, mardied, unmarrie
there is significance between high qualified and low qualified .That is- *"':'-_

popularity elementary school teachers do differ from the secondary school teach
Summary of the't' ratio of the sub samples component wise (Profife as  teache

variables Sub | Mo.of | Mean | SD | SE, 4 value temark
samiple | sudents Profile as
a teacher
L. Ofedn. | B, | 60 | 2189 | 746 | 120 330
| see. | &0 | 1744 | 60
hge <30 | 2200 | 540 | 096 2.82
>3 | s | 1929 | 5
Prof Gull, Tl | 51 | 206% | 784 | 130 287
Unid, | 69 | 1796 | 609
Marital M 5¢ | 2142 [ 698 [ 119 249
e M i 1796 | 590
FduQull, H. Q. 53 4h | 797 | 135 1491
1.Q. &7 18488 | 649

Coritical valun &l *1" with df 108 at 0.0 =262 and &t 005 =198

I was clear from the above table that the calculated 't' value was greater ;___j'f"
fabike 't value. . But educational qualification calculated *t* value was not greate
tabulated 1 value Hence the Null Hypotheses was mejected as thu ‘I'
sgnificant. Therefure ‘thers s significance difference between elem
secondary school teachers |n respect 1o Profile as a teacher’ comp
concept. Hence the null hypothesis was rejected. But educational qua thical
rejected. Similarly there s significance between age - <30, > 30; trained
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o unmarried, but there is no significance between high

i That is for the Profile as a mwwri sachers do differ
irom the secondary school teachers. et P4 = }
summary of thet” ratio of the sub samples component '
functioning) —
" variables Sub Mo, of | Mean sD | SE ,_
sample | students
Lvi Of edn, | £le. 60 | 3548 | 600
Sac, fi0 3[1."‘[’.Ié 53{1
i Age <30 | 70 | 3549 | sl
> 30 50 | A%66 | 420
Prof Cull Trd, 51 | 34m8 | 500
Unwd, | &9 || 3246 S4d3esi
Warital M 54 349 57‘?. |
sty um | 66 | 3056 HE_ ;
Flu.Qull H.G. | 53 | 3346 | 588
-3 57 018 | &30 £
g

r""f" value of *1* wﬁh:l:rﬂﬂalﬂﬂh.!ﬁlmdﬂﬂﬁ#—q .r

It was clear from the above table that the ealcy
ke Y vilue Hence the Null t‘h’Pﬂ'thESEl wils
hesefore it was found that ‘there is significance di
*tundary school teachers in respect 10 fqgnrﬂﬂ'
“Umpanent of self concept. Similarly there:is.si
mrm-l.l' unirained, married, unmarsied, high & n
:‘{ﬂ'ﬂﬂﬂwr and perceptual functioning ulwnmm VR

“iondary schaol teachers. -,--1- ol
e " a5 lear froen e above table that the c&f{ﬂlﬂéﬂ’
l-mm”'m“""'i' educational qualification was greater th

Hrif- e Nul Hypotheses was rejected. THEM ﬁl 5 0
q'-ld.[r{ ANcw ditference In fevel of ﬂdﬂﬂm ."’, ;
oty O Elementary and sacondary school teachers. B
" g |I”‘I * Qualification it was 1.72 thé table #ﬂﬂlﬂ

vl Loyl are 1.98 and 2.62 for 118 ﬂgwﬂ

I
u”‘" h A from the abiove table that the cal calculated L M
#al less than able value of *t. Hence we retai
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Sub sample wise summary of‘t’ ratio on self-concept of women teachers.

[ Variables | Sub | MNeuoi | Mean | SD SE, )

sample | students value

Lyl. of Edn. Elir | il 1RG0 | 6.76 2.6
Sec. 60 162.30 15.740

Age <30 70 174,52 29.20 143 3.56
=30 50 1623 16.20

Praf Culf, Tr. 51 16640 | 1630 K 1.72
Lt af 1731 26,10

Marital status [ M 54 1625 20.57 359 3.06
L B 173.5 18.30

Edu,Quli, H, 4. 53 186,53 19,80 3.23 4,77
L} &7 17550 17,60

Critical value of *t" with df 118 a1 0,01 =2.62 and al 0.05-1.98

as the't’ test was not significant, Therefore ‘there is no significance difference in
professional qualification elementary and secondary school teachers.

Major Findings:

The distribution of scores on self concept scale with regard to all the sub samples:
gives an impresston of scares falling into a normal distribution,

It is found that component wise women teachers teaching at elementary level,
women teachers below the age of 30, trained teachers teaching al both alementary
and secondary level, marned teachers and teachers with high educational qualification
posses sound self concept to their counter parts.

it is found that ‘there is significance difference between alementary and secondary
«chool teachers in respect to behavioral manifestation’ component of self concepl
Similarly there Is significant difference between ages < 30, > 30, trained, untrained
married, unmarried, and high qualified and low qualified. That is for the behavioral
manifastation elementary school teachers do differ from the secondary school
teachers.

It is found that 'there is significance difference between elementary and secondary
«chool teachers in respect to popularity’ component of self concepl. With resar_d_lil_

popularity as a component of sell concepl it ic found that the elementary SCIOC
ieachers do differ from the secondary school leachers.

I is also found that ‘there is significance difference: between elem e

secondary schoal teachers in respect 1o Profile as a teacher’ component of self
concepl. Similarly there is significance between age <30, >30, mﬁ‘mﬂﬂd
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but there is no significance between high qualified and fow
he Profile as a teacher elomentary school teachers do differ

.: elen’:en'mrf and secondary school teachers,

'“Mﬂnﬂnn n: is found that there is no significance difference in
Mﬂm elementary and secondary school teachers,
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Knowledge and Attitude of Secondary School
Teachers’ towards Adolescence Fducation

Mukesh Kumar®

PABSTRACT = Teachers play a highly influential role in schools, since they have the most ditect
antact with students. The kind of feachers an. adalescant has, will determine in groal measure
whether the school expenence will foster overall development or simply increases the adolescent’s
diffeculties and frustrations, The right leachers may help adobescents 1o overcome handicaps and
o make the most of their lents and interests, where s teachers who are [l sulted for working

with yourig people generally, or with particular kinds of young people, may causes serious-
gamalimes disastrous- consequences,

Adatescence education has become a debatable issue. Many people feel that these kinds of delicate
lisiees should be feft fo the parents, Parents feel embarraseed to talk openly with their children in
this regard and children are also ashamed of. Sex is still considered a taboo in the Indian society,
iy considered that teaching our childeen about their sexuality can bireak down pre-existing notions
of modesty-and tear this moral fabric of our society. But with the alarming increase of AIDS,
urwanied [ unplanned / unwed pregnancies and other diseases related 1o sex, it is impodant thal
cenice education should be given imporance in school, Schools life remains an integral pan
il every child's development. Along with the academic subjects, adelescence education should
e given equal imporance. Trained teachers, psychologists and medical consultants should deal
ith the subject,

tudy was conducted with the Objectives as o assess the knowledge and Attitude of teachers
wards adolescence education in relation o gender, subject tught, trained and untraimed. and
tiglions of teachers teaching at secondary level and to determine extent of relation between
pdpe and antitude of teachen towards adolescence education. A tandandized tool was used
actinn of data from among teachers teaching al different Govemment and Private schools
twar District of Bihar, From the results It was found that mostly teachers have favorable
e towards adolescence education. Gender vadation played a vital role of teacher’s attitude
mls Adaleicence Fducation in secondary School. Subject Lwght did not influence in teacher s
i towards Adolescence Education in Secondary school. Trained and untrained Vardation dig
i i teacher s Altitude towards Adolescence Education in Secondary school. Male and

teacher's difference in subject taught did mol influence in teachers attiude towards
cence Education. Thene is a negative corelation between Knowledge and Attitude towards

ace  Education of secondary school teachers.

Professor, Pragati College of Education, Siliguri Darjeeling, Email:
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Introduction

Attitude is important to understand human behavior 1o define:
atiude is many attempts have been made in literature .Generally it iy
complex mental state invalving beliefs , The Atlitude plays a vital mlg
ar detenioration of teaching learning preprocess. Attitude is a necess
Human personality. Teacher training institution are in moral sense m
thesefore awareness about Attitude becomes vital unlike intelligence il
ol attitude has escaped the nature —nature controversy .All seem 1o agree al A
are not innate but learned . Development of knowledge and attitude take
turing the adolescent period, which can have lifelong effects on the indivi
and society, Proper education in this age group is important for prevention of u
social and health related peoblems. To find out the effectiveness of structuned teag
program in improving knowledge and attitude of - school g0ing adolescent Inadee
knowledge in this-area may lead to serious consequences in the reprudl.btﬂ"irh

The growing knowledge of being a persan in one’s own rights causes autharit
doubted. The awareness of increasing strength makes the young mind long
independence. Yed, the adolescent has not, however, gained sufficient mslal:!. o
capabie of understanding the necessity and the right of authority, i you want
know an adolescent, you have to gain his confidence. If you wanl to gain b
confidence, you have, first of all, to take his ideas and problems. seriously. Discasding
his ideas as unripe, making Ilghlm‘ his difficulties, telling him that these things co
to everyone and will pass away (as has happened with all those wha have becom
oid enough to see the futility of these problems and difficulties), refusing 1o listen!
hiim because it has been thus with boys and girs since time immemarial —all th

well-known attitudes of adults, bom partly from their being dhﬂ'lﬂfﬁ“lﬁdi-.

from envy, partly simply from laziness and evasion of responsibilities, are | s
way of esiranging the young person and of creating a profound cleavage which
never again be closed. 3

A cross sectional Study of the Attitude and Knowledge of tenﬂu
adolescence Educalion was done in this study .This Study was l;..lrrd ik
determine the knowledge of Secondary schoal teachers because hnmn' !
crucial for psychological adjustment during adolescence ::FEHI'I"..I' Itn W
likely 1o happen to your body makes adjustment to changes easier know led
pre requisite for safe behavior clearly  young people must know b 2
themselves if they are to themselves safe, It is there for recommended the
in Bihar be given necessary special training in the teaching of Adolesce -._:=,-_i. il
now. Both male and female teachers hold positive attitude towards Adal
education because attitude reflect many thing — values, religious beliefs i

Significance of the study

Undoubledly there are teachers in our school today wl"lﬂ’#!‘: l
incompetent, who are psychologically il svited to WHIIE
whio are overly concerned with personal and professional self
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of status quo that they find familiar and comiorable. Some teachers suffer from
burnout from the continual stress on them. The two categaries that included menticn
of the teacher's kindness and friendliness as a person and his tendency to be
considerate and thoughtful of the leamer when he acts in his role as a disciplinaran
include considerably more responses than the category pertaining to the teacher’s
performance as an instroctor and a source of information,

Teaching children about sex in classroom would encourage them lo view it as a
natural, normal and healthy part of life. Adolescence education should be introduced
in schools and colleges. If children and youngsters learn about sex in scientific and
objective way, they would be mare careful before indulging in sex secretly. Al least
they would be careful to take precautions so as to avoid sexual diseases, India, and
maost Asian countries, also fell behind Western countries on their level of confidence
on how to protect themselves from HIV-AIDS and even lower on level of confidence
on how 1o avoid sexual diseases. Many psychologists have argued that adolescence
aducation has the potential to liberate us from sociaily organized sexual oppression.
In addition it helps adolescents come 1o healthy terms with their sexual dentities
and overcome feslings of guilt shame. During the period of adolescence children
begin 1o see the world in a mature way.

. Schools [ife remains an Integral pant of every child's development, Along with the
academic subjects, adolescence education should be given equal importance. Trained
1eachers, psychologists and medical consultants should deal with the subject. While
imparting adolescence education the boys and girls should be divided inlo two groups
lone far boys and other for girls). They should be taught separately. This way the
lady teachers should teach girls and male teachers should teach boys. So that children
will not feel embarmrassed. They will freely danfy their doubts and queries. Due care
should be taken aboul the contents of the subject. This should be decided by a wam
of doctors and psychologists of the respective field,

It Is high time for adolescence education to be introduced In the educational

curriculum. Adolescence education in schools would dispel many of the nyths
prevalent among school children. It will create a liberal thinking among youth,

Objectives of the Study ;

o To assess the knowledge of teachers towards adolescence education in
relation 1o gender, subject taught, trained and untrained and management
variation.

# To find out attitude of teachers towards adolescence education in relation
to gender, subject taught, trained and un-trained and management
viriation.

Hypothesis

Ho, There is no significant difference in the knowledge of teachers towards
adalescence education in relation to gender variation,
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Ho, There is no significant difference in the knowledge of
adolescence education in relation to subject taught W'iiﬂﬁl‘l.

Ho, There is no significant difference in the knowledge of leachorn v

adolescence education in relation lo trained and non-traing o |
virialion, i

Ho, There is no significant difference in the knowledge of tEa:hau."

adolescence education in relation to Government and Private
variation.

-I

z

There is no significant difference in allitude of teachers towarids ad
education in refation to gender variation.

g

. There is na significant difference in attitude of teachers towards adel
education in relation to subject taught variation, .

Ho, There is no significant difference in attitude of teachers fowards adolescenge
education in relation to trained and non-trained teachers’ variation,
Ho, There is no significant difference in attitude of teachers towards adolescence

education in relation to. Government and Private Institution variation
Operational Definition of the problem

Adolescence education refers lo information about sex and sexual relationships
that adults teach young people especially in school, 4

Adolescent is the stage of development between childhood and adult hood,
Knowledge refers to information and skill acquired through experignce ot
education, the theoretical or practical understanding of a subject. v
Atfitude refers to a settled way of thinking or feeling. typically reflected jne
person’s behaviour,

Design
Descriptive study design was followed for investigating Knowledge itndq
of Secondary School Teachers towards Adolescence Education.

Sample: )
The sample of the study was drawn from eight different secondary sch

Siwan district of Bihar, Out of which four are private undertiaking and four are|

undertaking The total sample are 100 teachers selected on simple random |

Tool

For the purpase of data collection questionnaire developed by Population &
Cell Board of Secondary Education, Cuttack, Odisha (2002)was used I gy
two parts Knawledge test and Attitude test, Knowledge test consists of 33 sta
and Altitude test consists of 28 statements.
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of Dala Analysis
i

i l:'\-i'

o e of data analysis for !_ht' present investigation include collection of
'...- erpretation of scores in relation W the objectives stated and .

arpretation of scores in all the varfables both descriptive and inferential

s used. Descriptive Statistics was used for ascertaining 1
; : .II of Secondary Teachers, y the K"thge

of the Study

£rom the results it was found that mostly teachers S 1L
owards adolescence education. Findings also showed i,

had @ g:gniﬁfﬂﬂl"y‘ G e f&?ﬂur]ﬂe.mimd‘ towsirds ﬂ:lul .ﬂ;:adm. %
4 compared 10 female teachers; escence education

Cender variation played a vital role of teacher's attitude towards Adolescence
rducation in secondary School.

, subject taught did not influence in teacher s Attitude towards Adolescence
rducation in Secondary school. :

[RPTLL
P ||.'l|'!"

o Management variation played a vital role of teacher's attitude towards
sdolescence Education in secondary Schoal. ' .

o lrained and untrained variation did not influence in teacher s Attitude
wwards Adolescence Education in Secondary schoal.

s ale and female teachers variation did not influence in teachers  Know
inwards Adolescence Education. ce in feachers ledge

o Subject taught variation did not influence in teachers Knowledee toward
Adalescence Education,

o Traned and untrained variation did not influence in teacher s knowledge
wwards Adolescence Education. N

Hecommendations

ceeseence education in school will help children in accepting their personal
e I enhances seli-esteem, promotes the development of positive attitudes
e selt as well as acquisition of desirable interpersonal and social skills,
et ntimacy ine relationships Educational officers, in collaboration with
v and healthcare professionals, should develop relevant curriculums for

+ Mdulescence education in schools. The gwemmml'ﬂm_stmuld-"pmﬂi'ﬁ!
e tunds 1o facilitate the provision of Adolescence  education services in
o e guvernment should provide adequate educational resources such as
o ndather weaching equipments that would assist in ' scence education, in
0 As Adolescence education materializes in schools, “-'* scope may increase
HHMpass lamily. life, as well, Hﬁﬂlﬂiﬂrﬂ Eﬂ“ﬂiﬂ" ﬁwu[:l be wu';ﬂ-'i in

E:._
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chools because miost school going children, usually composed of tepy
youths at their early adulthood, are the most acive indivicuals in the sge

Hence the following recommendation have been made on the finding of (}
investigalion 1

For the professional preparation for teacher, the study is very impomtang
weacher performs hisher duty, the teacher dependent to @ great exdn
attitudes, knowledge, beliefs values. Positive atitude towards Adolescence
and towards teaching has been recognized as an important factor lowasds |
effectiveness,

|, The teacher should develop a positive attilude towards
profession and create self ~confidence as a teacher.

il The teacher should acquire knowledge aboul the existing education s
and the latest education policy of the country, '

il The teachirs should have ability 1o evalve and adopt methuds
techniques suited to different situation and evaluate their effective 55,
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ek Wi ehildren, the chance 10 be creative in my work daily, 10 make

and interesting, %o help children leel cared for and supponted ot sch| . ot
im 0. me.” {ATL member, survey on professionalism, Navember 2010,

A el a5 the continuous process of developing and mamtaiming

WHOUEh pre-service, induction training. in-service training

L programmes., Fre service is the first stup in the ladder of

i ﬁ'hﬁ.mM the professional preparation

her education courses suited o the needs of conlemporary

a5 2 -‘?@‘!.‘h'?ﬂ“ﬂﬂliqﬂihip with the school education

kiﬁﬁ*mw reinforce the concerms fecessiry for the
‘ﬂ"ﬁm Therefare, any reform in educational system
paizec Dy refomi in teacher preparation courses also. India has tried 1o
mt’m‘“h grialast assets of any education wwstem

t Lransmi SHOl | of knowledge, skills and valgss. They are accepted

em. Teacher quality is therefore crutial and has bean globally
f associated with the quality. of ‘education in genersl and studenn’
“Tﬂdﬂﬂm among the key guardians of education. 1t i vita! thay
foece for educational impeovement and developmeent, garticularly
stem faces so many challenges and conllicting pressures. Thus this

!_1iﬂim and teacher aducation as a part of (L

s

____j_l-_*.féhl,qnllhp, Knowledge, Transmission, Cremtive.

T .

play a vital role in the improvement of the quality of education. In any
f the educational system, it is important 10 know whelher there are
chers, who are nat only well qualified to each different subjects, bul are
) cope with the changing cumiculum and growth in knowledge, It is
b know about the facilities that exist for upgrading their knowledge and
their skills of teaching. The professianal development of teachers has
d great deal of attention in all countries, including India, The volume of
nal and research literature on In-series education and professional
2l is also considerable. In comparison, the attention that teacher education

Assistant Prolessor, Pragati College of Education , Lotia Jote, New Chamts, Dagapur, Siliguri
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has received is marginal. Even when research and policy '"I“ﬂl\'ﬂ
towards teacher education, the focus is on curriculum reform, progr
institutional development, instructional resources, and the ke, The co i in
educators’ professional development is rarely examined and critinusd
specifically, the concept of an identifiable body of Knowledge & kng .
teacher education does not seem to have been addressed so far in any e
way. The term professionalism is used 1o describe the methods, manner, |
of a profession and of its practitioners. Each profession has its own : .r'

from the role of its practitioners and the expectations the society &l h‘ﬂ
respect 1o the professional service,

¥
s, ey

: i
bk

Teaching as a Profession P

Teaching is a noble profession which lays the foundation for g
individual for all other profession. A profession may perhaps be defir
occupation based upon specialized intellectual study and training. Ihr

which is to supply skilled services to society, nation and for int
understanding.

Andy, H. et al, (2002) describes teaching as a profession a uniquely ps
pm{asmnln-:hv szdm:m!humnhﬂihejnhhﬂapﬂmimﬂ#rlﬂhh
be: so, teaching is only one that is naw changed with the formidable task of creatin,

human skill capacities that will enable societies to survive and to succeed in 2g= o

Concepts of Professionalism
Frofessionalism is all about attilude towards work ie. the dedication,
with ﬁhrthvnuappmar.h tn?uurwmhﬁuwmtﬂhi:hmﬂmwum

To get clear idea about Professionalism we should agree on mmd-ﬂn;

because one s professional, he or she astomatically does not exhibit g
A very general, ea of Professionalism is a bundle of the following co

1. A focused approach

2. Pnde in what one is doing

3. Confident

4, Competent |

5. Molivation towards a particular goal Mmunlllﬂlllr

6, Respeat for people inespective of rank, status iﬁﬂh

7. Responsibility whole on the path 10 a panicular goal
Commitment to word and deed and ")
Control of emotions well
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i !‘“ * 10 our children depends, to a lage extent

. mmm which in tum depends

- The term “quality’ in any sense is a

,. pnl.m‘-ﬂ context, change in a

H My ly accopted. The quality in teachers

Wﬁm perception etc. Hence, quality

. ’J e '@tﬂ!} managemeant is a vehicle that

w?h the “force of change” that are

A, , the quality of teachers depend

‘ " tof prﬂaninn, clear understanding about
re, plan Llﬁ!e ri‘r'lmlﬁmunllﬂm of quality.

1 r"

w@. lecige, technique and skills related to their field/
‘E*"F Mﬂﬁi&; 50 that they can see their professional world
e ey should be made continuously in touch with recent
waorlc | (B-C.Das, 2008). The teacher educators and teachers
L m 1o take up the current issues and find workable
- *-ﬂf'ﬂﬂﬂﬂ educational institutions should be such as an
n it ﬁ‘ﬂfh‘ﬂﬂfﬁﬂﬂﬁq This warld imply the provision
mmﬁ the classroom, essential teaching aids, |ibraries,

d the the maintenance of manageable pupit-teacher ratio,

h also imply initiative system, experimentation and creativity
1o teachers in organization of their courses, use of modem
em H‘lﬂdtw' in education. Evaluation is a continuous process,
ant conceptual shift thal extend beyond a focus on outcomes 1o
tﬂa&aﬂm condition of learming (Hutchings, 1989). Teaching
3 ;h a satisfying job for professional status. To attract and retain
srtunities for research, development, innovation, consultancy and

nrr.wided to teacher to enrich their teaching, knowledge, skill

ional lSil'IE expertness characten sm:s ol a professional m-rf.nn It has to th:
ow tn handle ourselves in situations. A professional teacher desires o locate

gtive communicative skills 1o achieve preferred educational goals, Like every
olession, in teacher education also teacher educators should develop professional
and code of ethics to comect self and get self satisfaction by developing his
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Neo Humanist Views on Professional
Identity of Teacher

Sunandita Bhowmik*

roachers musl et an pxample by (heir o4 conduct, Teachers have the power
ants. Teachers' edcational philasaphy, idealogy, wilues and behaviour directly
wre human beings, Therefore, anly high acadams qualifications do Aot
con the right 1o becom a ieacher. The leacher preparamey prOZRTHTE
fings which maintain high professional standand.
embody the noblest gualities of humanify: selfipssness, strength of character, leadership,
and love for all of life. These are the elhics of Mechumanism, [0 wegphumanist
aducation, the personakity development of the teacheris a5 impa it ;
Ers the perscnality development ppahurmanist erfwcation SugE'Eﬂi path Mm‘n‘é"ﬁl and mw
knowledge. A happy biending af occkdental extroversial wcience and oriental introversial philosoghy
il be (e very foundation of teacher aducation gystem. wiorality; spirituality and humanaty a7
the flyree main dimensions of [eachers pﬂ‘!ﬂﬂarit'!-' develapmenl,

vorsial knowledge, roahumanism,

ABSTRACT :
gransfarm thr siud
mpact an the growth ol fu
pecassari iy oo fior of & PEr
4l all levels mast pcorporale such |

muis

ang1CB Sl

Kevwords: Professianal standlard; Extroversial kaonwladige. fnird

Tsachars can transform their cjudents by their own conduct and with !h.ﬂr loving
ants, Teachers idenlogy,

Suidarice. Teachers are the role models for the stud

F'! asophy, values, choices and hehavior directly E""Faﬂ on Erm'd_‘l'l ‘:::H"Eﬁ

Fherifre, 1eachers must embody such qualites that will set af example in ¢ E:{EW

1 cs the thrae noble qualities that glevates 3 man ll;mm::. the t-_;:,:e-s:
iae ; Fr i ritual
man position, These three gualibes are humanity; morality and sp!

Beachiors Jifu should be built on these hree pillars, The specific qualities of humanity
ot |gadership ability, service spirit and love for

neﬂ-humﬂhi.‘rﬂ‘-

et
T sy .,|.|r“|=| |-'|.."'i

“Ir- el
8l ¢ Hessness, strength oOf charact
X IS of life [ hose arg ||-||:_. ‘?lhil'l_,' [:.f

Wha |

5 Meo-humanism

Ranjan Sarks hai propounded this philosophy
( of humanism i5 exten

he underlying gpirt .
I this universe, | have designated this as

II'|r||_

N th .n IJI‘I‘II'H'UI-]“FF Shri F*I"n!hl'lqil

_ L"Jr-:r': 1982, In His words “When |
vthing, animate and inanimate, i

Ay d ;
&l Fr(:n_-.,-:ll-"_ I""-"n.l:-:-'lll Coltege l:':'f qur-ﬂllﬂ'"‘- 51'45”"
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Neo-humanism, This Neo-humanism will elevale humanism to unimﬁ,ﬁn
s : s a I
tor all created beings of this universe. i’"*

Neo-humanism integrates spiritual, psycho-social and environmenta) PerSpery;
ILis a psycho-spiritual philosophy. This philosophy gives a new i”tﬂrﬂfﬂhliuﬂ '
human existence. It provides a clear idea about how living and non-living bo;
interconnected with each other, Making people aware of their responsibility Ufm:

Gare of the eniire Ulnerse is one of i goals: Thus, it elevates individual love
spirit of universal love.

What is Neo-humanist Education

Neo-humianist Fducation (NHE) s firmly rooted in the philosophy and PrNCip
of Neo-humanism which stands for “practice of love for all creation fncrudirrgﬁ'ﬁ,h
animals and the inanimate world” as propaunded by the sheer Indian philosoph,
Shrii PR Sarkar (1921-) 990 }. NHE incorporates a harmanious blending of oriengy)
introversial philosophy and occidental extroversial science. Neo-humanisy Educatigy
unleashes infinite learning potential into our lives by expanding our understand
of ourselves and aur potential. Spirituality, creativity and universal love are af fhe
centre of this new force, Neohumanist education brings the essence of Idealisy,
through regular practice intg the dusty earth.

In Neahumanist system of education, teachirs play an impartant role, Professional

Identity of a teacher specifies three dimencians :Personality development , academic
knowledge and specialized knowledge,

Personality Development of a Teacher

Teachers have the power to transform their students by their own condud,
Therefore, teacher's personality development is as impartant as their academic
education, A teacher must be physically strong, mentally sound and spiritsally
elevated. Teacher should possess healthy life style. Regular practice of yoRa, healthy
andl sentient food habits and other healthy habits keep the body strong and fiL Morality
15 the base of human being and teachers will set example by their own conduct
Morality can be developed in two ways : firstly, through practice of moral principhe
and secondly and most importantly through developing rational mind. Qur mind
Buides our conduct and behviour. Mind is the mechanics of this physical body and
the body is just & machine, Body can not run without the command of the mind
Now thie question is how to develop rtional mind?

Developing rationalistic Mentality

Neo-humanist education creates opportunity for all people o judge everything In
the light of truth, Thus, the logical mind js developed. There s only ane way 1o
shatter all sentiments, dogmas and complexes and it is development of ralionalisic
mentality. Rationality is the unique teasere of human mind. Those who follow the
path of rtionality and possess devotion, the inner asset of human mind will be
victorious, They alone can render selfless service to others in the spirit of universal
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onalistic mentality helps to armve at logical decision whether it is beneficial

3 HI
Ve -
o SRS, Thl‘- r-lllf"ﬂl'lll’illl.' ﬂ‘lf"l’lhl.ll"!.l hl'lp\ G I (VRO s wn”mmh

o all b
[ first step 15 study . study of general subjects and also study of spiritual subjects.
i the second step 18 ”_""‘_'Bh logical reasoning reaching al conclusion which s
onducive 10 the wellare of children. Regular spiritual practice also helps in developing

rjll“"_llllﬂl'- mentdlity.

WHE suggests practice of Austanga Yoga for integrated personality developmen
of teachers according to this philosophy, the real education (s simultaneous
Jpvalopmient in physical, mental and spiritual realms of human existence, that means,
it ahysical health and well being, our mental knowledge and power, and our spiritual
JWareness and understanding. 50, In a nutshell, the Neghumanism tells about the
el education is, humanity, morality, spinituality and blending of inner and outer
COlOgY - all together.

Gpiritual practices help to expand the human mind, NHE increases the circle of
e with expanded mind and teaches the truth that every living being are thye
edlection af Cosmic mind, The ideation of Great thus pervades all minds breaking
down all barriers and becomes benevolent to all,

in Nechumamsm, P, R Sarkar (1921-1990) integrates spintual, pi?-:hﬂ'*EDCiﬂl and
srvimonmental perspectives. Now, the question is, how does the sense of universalism
yrow! Neo-humanism suggests mainly two ways: firstly, the development of rational
and logical mind that means, people will judge everything in the light of truth. The
people will be capable of consciously planning and guiding their actions towards
i ariualization in one hand and In other hand for the welfare of the society.
secondly, exploring the inner spiritual potentialities, People should realize the
ercnnnectedness, that all beings are intimately linked with the fabric of the universe.
Sarkar said, it will be possible through inculcating the idea of Cosmic Consciousness.
Lot the child realize the fing linking thread among evenything in this universe. Whom
ihis thread is tying? This is Cosmic Consclousness or Cosmic Mind,

Academic Development

Creating and Integrating knowledge Through study:

loachars chould elevate their intellectual knowledge through proper study. Study
b very essential to update knowledge, Study does not mean only to go through
different books: W means "intensive intellectual analysis®. Teachers should be the
lHelong learsers. Further, they must have the ability to apply their knowledge. in
thassroam setting, In adedition to that; they should be able to integrate their knowledge
with life learning finde refevance when i ETCTRES from and contributes to life. In
INoohumianist Education, learning therefore takes place in a broad context that fosters
fad ‘T"“l‘ of the interconnection and interdependence of all subjects and relationship
with fifes,
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In addition to elevating intellectual standard, teachers must try ID;

transcendental knowledge. Transcendentil ’ril'lU"-'f'E'dHrlE can b'? gained lhﬂ: i
spiritual practice. Subtle layers of causal mind are the site of transcendental N

Development of professional skills : _

A profession requires its practitioners to have specialized knﬂ' '
profession requires and also have a high standard of professional ethics. '
knowledge helps a teacher in selecting a course of action that would ben :
students, the other stakeholders and the society in general that entrusts leachers wi
its. young members,

To keep pace with the increasing demand of the society, a teacher ' _
fiest change in himself / hierself, Hence, to carry out the changing role ,one needs iy
first manage oneself and for managing self, one needs to have full knowledge abay
it. Therfore, knowledge of self and self management skills are essential.

Perspective of self :

Meohumanist education supports three existences of a person pamely: physies
mental and spiritual Spiritual potentialities are hidden inside everybody. But pe
often ignore these potentialities, and remain mainly busy with physical and very
little mental activities. Daily nourishment of spiritual being ; according o P R Sarka
i as importan! as nourishment of our physical being,

Teacher shauld possess high level of confidence, high self-esteem and will force.
Seli-management skills :
For self management skills, NHE suggests ten maral principles which are called
Yama and Niyama. First five principles are to know the sell and manage the selia
last five are making aware of one about his role with others. That means be goe
and do good both are essential for managing self. .
Pedagogical efficiency: '
We as a teacher should ask ourselves the following queﬂ,lmrhn
such questions will help us to.assess our level of pedagogical efficiency.
e Are my students interacting while | teach?
 Are my students happy and are they enjoying leaming? it
» Are they feel safe in my classroomi :' '
& Am | able to raise thirst for knowledge among students? .

Answers to questions like these help a teacher in shaping a plan for instn
and interaction with students, o il
Sy B

Controlling emotians and stress management skills :Bio-psychological appro
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i which we suffer both physically and mental | i _
rl"‘:‘wr |.irr'.u work pressure, expectations, social ﬂﬂmand:nllrr;xiﬁ:‘:rﬁmzr;T: l::::;:
l.?l"'l'llllr hould know how 1o cope with slress sin EIFIHH?I";'. The Philﬂmphy ::r.F
11'::.r1..|1|1+|+I5"' SUBBESLS bio-psychological approach of stress management . It Is a
NTH | ¢3|?'L'l1r_"r -..-..'hil'l‘l 15 rrlrl‘r-n-dut:ﬂ.'ﬂ h}" Shrﬁ PR Ea:har fﬂr mgnamng sress and ﬂl'r:ltil,'l'f.
|]L " halogy dieals with the interaction among mental propensities, harmones and
Bic . cells and their effects on human behavior. Among all systems working in
ml..:g [_.|'||]rdi|-|aﬁﬂn in human bady, the E”dﬂﬂﬁﬂe-syﬂﬂm is most imponant from the
' ','“ ooint of stress MARABEMERT a5 it regulates various hormones for expression of
I rent Lypes of emolions and other mental propensities (vrttis). Regular practice of

::l.l-:: ga Yo8a helps in controlling secretion of endocrine glands and thus controlling

rI'I':' '-:'Ii“d-
aing time

| planning of time is needed in classroom. A professionally expert teacher
hould knaw to manage the time available for instruction. The planning of time for
SIIME

- ichian can be as follows:

Mand

- 4
{arei

]
s Allocated time

¢ Engaged time
o Academic learning time

sllocated time mfers to the time set aside for students to learn specific content.
me allocated for each topic needs to be sufficient to allow students to leam the
but not too long, that they may feel bored.

s I'..|:.
Frgaged time refers to that portion of time when students are actively engaged in

sssipned materials, More engaged time implies more time for learning for students.

\afomic learning time means when through active engagement students
vienene success, Research indicates that academic achievement is associated with
gn increase in academic learning time. (Berliner, 1984).

susides (he above stages, a teacher can try POSEC method for managing ftime.
POskC s an acronym and the alphabets indicate the following:
Proritize the time and goals

Crganize activities (o be carried out in and out of classroom

Folreamling things to be done urgently and to be done later
Liconomize activities that are not so important

=t untibuting that means carrying oul social obligations
i by,

i, d follow some principles in his or her life. The base of such principles
- horality rationality, humanity and spirituality. Therefore to be a successful
arshe must follow a rational and spirituality-based philosophy . This

e
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ﬂlhﬂ;hfmﬂpndeﬂmlndmuﬂnlﬁﬂmﬂmnﬂh nd, %
action can be analyzed and judged in the light of truth. Regular pe oy
phibosiphy helps in the development of integrated personality of @ teache
showld muﬂﬂrmmmhﬂim&ﬂmpﬂiﬂ#ﬂw”
creating the blueprint for socety, Mfmﬂtﬁmﬂﬂimw
Schoaly are the miniature of society, aﬂﬁudmmm&
therelore, ieacher's role is very significant. Only having the acatemic kng
ot wficient to be a good teacher, thelr whole persanality development

llh“ﬂ £
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3 Wnatmn Phobia Among School Going
~ Children : Role of Teacher as a Counsellor

; academic achievemant playing the most important
mﬂﬂmﬁh&mﬁmlc achievement creates
; ﬂﬂﬂwhinm children which ultimately conyerted as exam
asell m i __#tﬁf.ﬂi!ﬂl:h'rjﬂ-p_ﬂwlv affects the students and their

matter whithi f-tHHﬁHIHs intelligent ar not It {s very commen that
1as the experience of exam phobia, According to Tahir (2006) mor thin
M%‘tm to help the children to overcome this situation, gather
Aaccam W aminafio . This paper aims 1o discuss aboul some ways and
Eﬁﬁ"wwm'm to help the children overcoming @xam

LAY RS

P | P e
1 h"ﬂﬁﬂ'ﬁmﬁfmﬂﬂhn The future of any country
e quality of these school children. But unfortunately the minds of
for yieldin something productive because of our
‘Examination’ is used in schools to find oul the
s in terms of their scholastic achievement. But,
sing a kind of fear in the innocent minds and hearts
L, Th own fear Is called Exam-phobia. Exam-phobia is nothing
worry aboul upcoming exams. It is a fear of being evaluated, a
-.-f,- __' it consequences: This feeling is pxpenenced by mast of
N w7
v i cause of fear and stress even for the best prepared. We often
papers that many students are committing suicides due 10 the fear ol
s the examination countdown begins, students start experiencing stress,

cases their anxiety rising to alarming levesls.
i

i "..;ﬁ |I‘::1J||L'zﬂ of Edycation, SHigur; Dareoling. email sompmaltrab2@gmall.com

Bierarirnint ol Education, University of Kabyani, Madia, armail  shreekantgour, | 3@gmail com
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Zenobia Rustomiram rightly says, *The fear of being graded ang thaal
creates stress,”

The thisary of Mandler and Sarason (1952) reveals thal the fear of
invariably resulted in a performance in evaluation situatlon, M':i'rangﬂ
“Examination fear is debilitating and the performance of the highly ansinuee
lowered in the examination situation, The anxious individual
examinations, and may even engage in daydreaming lo some extant, 4
concentration can be serlously affected "(Mandler and Sarason, 1953,
Examination Phobia

There exists & close relationship between anxiety and phobia bt
psychological point of view a bit differences are there . Anxiely is an abnarmal
where a feeling of impending catastrophe is profound but the theeat is imagin
unknown. On the other hand phobia is intense fear of an object or situation, althe
the suffering person knows that the fear may be irational. A persan sulfering |
anxiety of a particular object or situation may uliimately converied to phobica
the thing ar situation. So sometimas exam phobia and anxiety regarding exam b
are considered a5 the same, So in our discussion we used the teminology ex
lear, test anxiety, exam phobia ete as same in meaning

Test anxiety according 1o Black s a pedformance anxiety rﬂuli‘u-ig:frmn a fea
being judged by teachers, parents and classmates (2005), '

NCLB, Hill and Wigfield (1984) stated, “Tw oot of three children in  tyig
classroom are highly anxious and perform quite poorly on evaluative situwais

Nationwide 4-3 million children in elementary and secondary schools expere
strong, debilitating anxiety” (p, 110). According to Black, testing anxiety has ".I-
far more prevalent over the past 30 years affecting up 1o 40 percent of thirc th
sinth-graders at levels ranging from moderate to severe (2005).

There s an extensive amount of empirical evidence of the negative f
arpaety on aradem ¢ performance (Hancock, 2000; Hembres, 1988; Hill
1984; 1. Sarason, 1984; \Whitaker Sena, el al, 2007; Wine, 1971},
interrupts the recall of prior learming therefore degrading perfermance
(1940), This is because the highly testanxious subject is internally focu:
hier Intrusive thoughts and since the difficult tasks (which the test :
does poorly) require full attention for adequate pedformance he or she cannalg
adeguately (Winel1971). |

|

So, precisely it can be sald that examination phobia is a psychole
in which people experienced extreme stress, an:hﬁ,_dlﬁ‘ﬁ fort ane
during or before examination. A little nervousness or tension
helps one performs betier,but when this tension or stress béca
hampers one's perdormance on an examination and then it s
Phobia or Test Anxiety .



ling of excessive mental pressure
Insomnia or hypersomnia
Dvop out from school

* Difficulty in concentrating
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Emotional Symptoms:

e Low self psterm

Frustration
® Deprassion

& ANy

Feeling of hopelessness and helplessness

o Feeling of disappoeintment

Causes of Exam Phobia:
o Unrealistic expectations of parents from their children.
o Parental pressure that cause greater worry and fear of falure,
o [xcessive pressyre and fear of teachers.
o Inadequate study.
o Obsessive Compulsive Disorder.
# FPoor motivation and lack of sall estesm,
* Foor nutrition and sleeping disturbance, ¥

If we carefully observe the sludents who are going for examination we can s
changes in their walking style, their eye movement, their facial awfm
have huge difference when they come back after exam. When ﬂm‘r clh_' '
the exam hall we easily recognize change in their wﬂ!kh&ﬂ'ﬁ#;
and so an If we try 1o categories there exam stress then wmldw ;twg
fear or exam anxiety is base on two factors.,

1. Worry ( By fear of failure )
2. Emationality (Physiological respanse of body to mndu'-

2 R .
Worridness is generally a psychelogical hﬂﬂf‘l"hld‘ EM
family expectation, social expectation and other psychotogical §

On the ofher hand emationality is a physiological resy
tendency to fight with stress and their conditioning,

Stress can be attributed to four major factors, M% &

1 Lemedhehwhrmﬂhm#m_' id teacher expec
Personal worth based on academic ac
qufmnppuinumnraﬂmw
Lack urmwlwm‘ﬂ:ﬂw%ﬁ hange or

.- -. .. g
i gt e W

'.ﬂ‘

|
n
|

o
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‘a counsellor in overcoming exam phobia
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Iu-llnrr 4 Examnif iR COMAGN experience of every teacher is that more than
i pLir

qudents suffer from examination phobia It does not matter whether
i " ntelligent of not I.hw. all worry about forgetting or overlooking
--'_'_.L:.IJ“" I.IhL‘ other while appearing in an exam, not being able 1o recall important

.,..-:“"‘*ﬂL:m;mpfiﬂ‘“ time and, most importantly, ending up with a low score or
L ahe bese fears hec.umE L'ra:_ﬂera in .thE'r performance, especially during exam
AnG her at this stage is very important

i

L :

r I|_'.||| &
al

Ak e
"™l ol 1885
h

g . discussing ways (0 help students beat this fear, it would also be helpful
ol e et of fear. From realistic point of view. ., '

4 - metimes fear is related to a specific subject as a result of which one’s
b;ﬂ{ideﬂﬁﬂ may rise or fall only when tested in that subject,
[ ¥

crudents might also fear the punishment that would be given to them by
heir parents of teachers on getting low marks.

Very often they measure less on their expectations, they are not just punished
tar it by the teachers in the form of having to write the correct answer 10

/imes of sometimes even 100 but the parents too show their disappointment
by ignoring them for several days.

. Another aspect 18 fear of being retained in the same class on failing the
finals.

o In addition to all this, the students know that the teachers always appreciate

hase wha get the highest marks in class so simply getting good or average
graces is not good enough.

. this stage, when the students find themselves disinterested in their studies due
. waam phobia, the role of the teachers in encouraging them to just do their best
s most important, Here the teacher has to play their role as a counselor,
W uestion comes who is a counsellor T 'What role he / she has to play 1

s counsellor is a trained person who listen with empathy to deal with any negative
pits andd feeling one have, So teacher has to play the similar role as a counsellor
Lo thal s she fhe has 1o be empathatise towards her /his students problem and

o listen his problem with émpathy.

“u, how can a teacher plays the role of a counsellor igniting young minds to lose
e fear of exams? The following tips may be followed:

o birst of all students have 1o be made aware of the fact that their gefting less
marks in the exams will not result in any kind of punishment. Teacher has
o help them realize that examinations are merely a segment of the leaming
process used to explore one's skills. Same message has to be circulated
among the parents as well,

h___
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o The students have to be made understood that the Pocess oFlogres
more important than giving exams. If a student takes an :::-:f
his or her studies while not thinking about being tested gn L ney
she would automatically gain good marks,

* They have to be appreciated even the slightest IMproyem
performances. |t will enhance self esteem, making the child
more and work hard to acquire more good grades, Afs
improvement in shudents with the parents which will alse do Ziva ;
nation that teachers only call the parents when the child is fail

* Teacher has to help the children believe in their strengths. All i
have their own sets of hidden potential. Teachers are to help them g
thesir good paints, For example, some students may have good hand we
some might have good presentation skills and so on. Ask them to use
best of their already existing skifls and abilities during the ex: Vo
better results instead of thinking and worrying about self-created fe

* Teacher may help the students search out their awn areas of weakness, §
assessment helps in finding out the area within oneself that npeg
impravement, For instance, | secured fess marks in the exam because: (d
made careless mistakes, (k) My presentation was not atiractive, (c) My tin
management needs improvement, (d) | need 1o go through the concer
with the teacher again and so on. After making them go through 2 proce
of self assessment, facilitate them 1o practically work on the weak am
either through tasks given in the classroom or through homewark.

S0, as a counsellor teachers can help students with anxiety by first finding outy
cause of the anxiety and then teach them how 1o deal with that anxiety,
Some physical techniques that teachers can use include deep breath
desensitization, and positive self - talk. Another technique is anxiety mansgen

but bedore using this technique, teachers should try it on themselves or consult
a counselor.

The three steps of anxiety management are :
1. Teaching students refaxation technigues (breathing, visualization, &
2. Helping students create an anxiety hierarchy by ranking i i:‘:::-:.-,.

CAUSING SCONARIOS,

| T
3. Desensitizing students o anxiety inducing situations by gradually
them through their anxiety hierarchy, '

Some classroom strategies that can be used by the # help st

1. Deep Breathing - If students get overwhelmed, the ; can tak
breaths and close their eyes for-a couple of seconds; which €3
rekax gy
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L - Teach students 1o vistali h
- butffsﬁ‘ it L] {J.II’r In w iy S
. "r'i"u'l.l:;i esl SCOTES: i Il’lqﬁ.“
o :
i o Exercise = Encourage studentg i
. E,.:-uuf::ll (udents fall asleep easier,
1 I||1'| Il

gegularly with Students - Meet with students
sheel .naths and weaknesses, and provide

jhat it

CARIEISE A roduyen Stress. 11 can

fegularly 1g g
cantinug| mppun_v .

tice Tests - use practice fasts | | ilate :
practice ; Milate standard)zig
fake the school year. This helps students ot b

- phiout thie SCHEOE bEcome comf .
IIF {:c“frn:ar and time fimits, o
[het

v 4 Checklist of ltems Needed for Testing Day - p are 3 |
b I:L_:E:,]r:r_'ﬂ:'ﬂ's that include what they will neeq for festing E’, Ii.ﬁ,,d:kwd:f

~iculators; elc.).

Lucky Token - Students can keep a fucky kee

can feel when they become anxious,

s which teacher can share with students dealing with exam anxiety :
e 1

i days sludents must do the following
j T ke

-

L

-

mﬂminﬂmhmmh?

. arrive to Class Early — They must arrdve early sp that one can sit down i

mlax,

) Take 2 Deep Breath - Take five deep breaths bedore starting on the test
|'_-E'l:':.:'|11|'E [HI&:':E’d-

1. Scan the Test — Scan the test for questions you already know the  answer

o and  answer those first, Use the FEMENING time you Iul.m ekt o
work on the harder questions.

5, Strelch - Take somie stretch breaks during the test and strafch out ot legs,
which can help the body e - enérgize, e

o Review, Review, Review = if you finish the test early, look over the answers
berause there may be some érmors,

LIFE lasiom

uchers as a general practice in schools larget their leaching either diractly
il towads the exams. Being focused on that, they highlight the same for
o1 s well like emphasizing the need to complete much of the syllabus

he pxams, working on important lopics that may come in the exams, revise

| before the exams, ate, The: students 1oo; as a result of this, feel that
e e most important thing, With that settled, they too stant iq:;hulhgﬂﬂ
YINE living with' a feeling of dread instead of enjoying thelr dﬁmﬁeﬂ
G rengs is YETY Important in pin, :_"I'l"m'I mhﬁﬂd #mlﬂm
b his Exam-phobia. We should alays femember tht, exams are
T Ihe aimy of making students fail, rather exams are m Wi

-
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o the students, not what they do not know. However "
apportunities in this world for every

jmportant to make them aware that éxams are nat a life and death s
fittle less or even failing does nol mean the end of the world. The

positive, be optimistic, while preparing and taking exam,

knowledge
marks are there are plenty of
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self Concept of Higher Secondary 6o
Students of Darjeeling District

Nilima Rai*

o I the present society where the quality of perfarmance | megandad factor
J.F?']NL:I [IrORress lays great emphasis on the s i

oy CORNitive aspecy | p -
-":".H|.1-:||a. anviety, sell-concept, adjustment, crpa; e bemsonally lactors

+ parental ertouragement
- o the society has put the burden o studdenly, lpachers and sehoots in piniculm‘mmﬂhﬁ
I sioeatsystemt In general. The term 'selfconcept refers 10 the indivicua!'s percegtion or view
._-::|-.::h“ |y refars 1o thesa parception, beliefs, fedimj Atitudhes Mﬁ 'lu'il.'l.l'éi. whith soles ) the
" o word. 11 s related 10 how a pemon peresives imsediherself i he thirks of himsell
L" b hifshe vatues himselhersedf, how helthe #empts

Ehough vartous actions to
L qpnd hemselieself, According to Pudey 1988 sel R dilions enhance

ol 07 S ; beliats, attitudes an opinions that pach person
o be true about his or her personal existence, A good self-cancept anables 3 child 1o accept

- ilifity, 1o achieve success in schocsl and o B 10 2 productive member of th society
i proablems,

| = lack of in creates the feelings of anxiety and adjustment
il 1

e e study 153 sinceee ditempt by b investigator 1o assess whether (hers exists any difference
; ,.II. eelf-roncspl of gudents with regand 1o E'I!'.ITﬂEir and |'|'|1E' ol rﬁﬂ"lﬂthl’l variations, The “Ld'p'
sy etimitedt 10 the studdents of West Bengeal Board of Secondary Education of Darjesling District,
, cantardized ool developed by Abluwalia (V9BE} was used in the present investigation for
enaning the sefl-concept of higher secondary audents of Darjeeding District, Techniques of
pie lor the present investigation: |ncluded techniques Tor collactian of dala, scoring,
prpretation of data in nelagion 1o the ohijectives wated: and b petheses formulated. Far infemeesation
scures in all the variabies both deseriptive statistics and inferential statistics were uisd. Findings
fe slely reveal that gender had a considorable mpacl on forming the selbconcegt of the

to il component wise analyss was made, it was found that gender had no considerable

AT 0 il r|'|"||'-e"|"I|' 'ﬁlr ||'|'L" 5'”&"“ Fﬂl‘ ,ﬂ“ ﬂ}ﬁ‘uhﬂfﬂm E:'-E'E'Ft I‘hEB'E.hilﬁnu' ﬂl'ld Iﬂlﬂql |
Chiral sty EXRTIpOnEnL.

kevwurds: el concepl, Higher Secondary School

ftGd uction

e present socio-economic and culural contexi, the world is becoming mare
Mo competitive, when the quality of performance is regarded as the key factor

Fratessor, Pragatl College of Education, Siliguri Darjeeling: Email:
harstan A0S0 e ifimail ctam
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rpss, Great emphasis Is ROW given on both scholastic ae

ats in the formal institutions. This desime,

¢ a lot of pressure on students, leachers o

round personality development pul |
in particular and the pducational system in general, As @ resull, a ,::
better in their both sph

affort of the schools are used to help students achieving .
and non scholastic endeavour, Now the importance of non schalastic achi n
has ratsed several important lssues for aducational researchers. 3

adjustment and children should be stimulats

Life is a process of progressive ulats
d attitudes and a balanced hierarchy of vy

do their best, Mealthy interest, soun

will enable the young pupil for salf-understanding and this together with se oGy
will pave the way for health and happiness, efficiency and success, If adjustmuy
students is not proper, maladjustment develops.

Social-psychologists have pointed ot that self-concept plays an important role
sacial percoption, the process by which we form imprassions of others. Self-cong
seems to play a significant role in the growth and development of a person. T
contemporary world is facing and surfacing unimaginable and unending ,
that are floading into various aspects of human |ife. Education with no € ception
alsa undergoing innumerable changes, These changes are posing & great confus
both to people and pupil. The secondary school levee| is-an imporant stage in i
academic |ife of any individual, During this stage the swdents come under tk
influence of various psychological aspects which contribute a lof in the success a
shape of their future noticing this conspicUOUS. reason, pfforts should be made |
mieet the reguirements of the students and provide proper direction.

During the higher secondary school stage the students develop aspiralio
achievement targets, adjustment, seli-concept 1o cater 1o their néeds and the nes
of the day, This is the period of arousal of anxiety in them, Academic achieven
is influenced by cognitive and psyeho sacial factors. The psychosocial factors
ariety, adjustment, attitudes, values, interpersonal relation and academic motiv
along with the cognitive factors of intelfigence; creativity and atfitude,

for personal prog
scholastic attainments of the stude

Meaning of self-concepl "

Suli-concept is a person’s total view of him or herself, It i a ce ool
beliefs, ideas or perception one has aboul ﬂmﬁm',w :
social and emotional charactesistics; aspirations and uﬁﬂm
individual refers to as | or me and is the totality of m-ninﬁ;
which the individual has of himself { herseli- the complete des
give of his / her present self, Self-concept generally refers to" the
organized, and dynamic system of leamed hﬂfFﬂl_. udes and of
person holds to be true about his or her mnﬂ]“ |W' T

In short, seli-concept s the totality of ﬂﬂlﬂﬁ]wﬂm
and qualities may be referred to as his self-concept, Eysenck (1971), Symi
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ot wlf-concept s the way or manner
.I oxplaing thie self in four aspects that

i

I

L |
How @ Person perceives himsel|

m whl['h thl.'

individ
it ual reacty 1

what he thinks of himself

How he values himself

How he attempts through various actians 1o enhance or defend himself

Loy (1988) defines self-concept as *the lotality of a complex, organized and

 system of learned beliefs, attitudes ang opinions th
A 1l hout his oF hier PE"TSJ'JI'IEJ E.;.:iﬁ-t&nmsl. al H-h';h person h{di o
o [THIE#

| oy Ok Related Literature
Revit

BT ; ic ad.‘llmﬂmeﬂt'.ﬂﬂd: i-:hl}ﬂﬂ
i I-:"-mi":'?:'t’ .E'l"lf di‘.‘lClﬂE-'LlrE- and '“fEl'iﬂIﬁnr fEEl'EnE an]ma ﬂudm uhlrxﬁflm nl
. .. The sample for the study consisted i o | may

. i schoals. Sixty of the students were low EEI'I': PG !
.._::.-'__1I:| were high achievers. . The main ﬁminﬂm i A ﬁdﬂw Hhu!vu:
I significant effect on '-iE“'Eﬂﬁ_cﬁthii] Home t ackgrou ﬂdhid SiEnlﬁt:d'i.lmwm s
I.,:-'.H_;.n:vf-'ll.liiil school background had significant Sact o ﬂf{ﬂmt’

am 11990) conducted a study of the self concept of adolescent girls and
enifcation with parents and parent substitutes as Eﬂhl'ﬂ'hi]ﬂﬁg s i e
sudemic goals. He found that girls having high self-concept tended 1 selact high
_demic goals, which were positively associated with each il
ey reinforce each other, positive self-concept and superior cognitive abililies went
sopeher significantly, identification with parents and parent substiutes by and large

«d ' higher academic goals, there was an overall negative relationship between
istration and academic goals.

Hohanty (1998) conducted & study on comparative role of self-concept,
hevenent motivation and test anxiety as fredictors 1o academic ackisvement.
e sample consisted of 400 students (200 boys and 200 girls) from two different
b of habitation such as: rural-and urban, Ahluwalia's seli-concept scale (1986),
Hama's Lest anxiety scale and Deo Mohan's n'ach’ scale (1985) were adopted for
" study, The mafor findings of the study were (i) Sex had a considerable impact on
“ wons in the self-concept of the secondary school leavers. The boys seli concept
Wiers significantly than that of the girls

Laskar (2008) conducted a study on anxiety among higher secondary school
Hutents in relation 1o their sex, secio-economic status and self-concept. The sample
nssted of 290 higher secondary students of Hailakandi district of Assam, Sharma's

ety scale (1978), Ahluwalia’s self-concept scale (1986) and Laskar's socio-
“HOMIc scale (2 008) were used (o measure anxiely, seli-concept and socic-economic
48l of the students respectively. The major findings of the study were, (i) There
"0 Significan difference in the self-concept of boys and girls though the girls
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were having more self-concept than the boys. (i) The students
concep! have less anxiety than the students of lower self-concept,

Chettri (2009) conducted a study on self-concept of adolescents TIi"'
age, sex and socio-economic status, The sample for the sludy consises
adolescents of Gangtok city. The major findings of the study were {j) S -H,
boys were maore than that of the girls though the difference was not sig rﬂ‘}i
There exists significant difference in the self-concept of adolescents due ta ags yae

S R . B

Mishra and Acharya (2011) conducted a study on academic achievement of
secondary school students in relation to their mental health and self-concang
major objectives of the study were (i} To know the academic achievement b
concept of higher secondary school students, (i) To find out the correlation k _:_ -
academic achievement and self-concept, The sample of the study consisted of
students of Darealing distrct through random sampling procedure. Sara 1'
concet! Inventory was used to measure the self-concept of the students. The may
findings of the study were (i} No significant gender difference was found in tHu _
of self-cancept and academic achievement of the sludents. Boys were found 1o be
par with the girls in hath the cases, (i} There existed positive correlation’ betw
self-concept and academic achievement e higher seli-concept contribules positiv
to the academic achievement, '

Rationale of the Problem

The self-concept s an organized coghitive structure comprising & set of i .-_"
beliefs and values that cut across all facets of  experiences and action; organt
arl tying together the variety of specific habits, abilities, outlooks, ideas aml
that a person displays. The self provides a framework that determines how we
information about our self, including our motives, emotional states, self &
and abilities. Researches have revealed that self-concept as a development
persanality is a significant predictor of academic achievement mﬁ
achievemen! and adjustment are positively comelated {Mehrotra, Hﬁﬁu
Sharma; 2010; Sehvi and Rajgury; 20100, School, tamily factors, t
peer group have fopnd to be important predictors: in affecting Iﬁﬂ«
concept, creativity, intelligence and academic achievement Jﬁ

The studies reviewed and mentioned in the preceding pages ‘F'
multidimensional approach to investigate into the cosmelates of a-:adm:l
Although many variables have been investigated, nowhere by no body
of sell-concept in terms of the differential levels to the crterion |
adjustment have been studied. The study is a sincere-attempt by
highlight whether differential levels of self-concepl have any imp
af anxiety and adjustment of students. Gender being an imp
companent in development of persanality of adoles o it
appropriate to include gender as an intervening variaile 2
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management. Gender variation was fong
I.|_I|||-I

e e of s.E”-E'i"”‘:EPtl L Iha*. inirigued gonerations pf psychologists and
Jove 'l rwsearchers, but despite of lhE. considerable researches, there are still
e jpws about sex differences jn sell-concapt and adjustment at home

& ,I Jiclary 1 : : ;
u.'lllhluﬂl. moreover, in view of the phenomenal Browth of non-government
reasan 1o find oul

as for catering quality education, there was good enough
< ribution of these high profile and excessive wition fees dentanding insttutions.
g T|Il—:ut'|'3 2 Iype of institutions
o I

pment of students” personality. The efficacy of thee
. government managed system of insitutions were hance thought as the
W ves. The primary focus of the present shudy hence dependad upon the

il .
Ill:i:-:'nfnng resgarcl UEstiGas.
GLIE

F;L‘I'ldf'r variationt -

10 be an Important predictar in

¥ |_'I|'I

.,.;_|'|

il
"II'-II Ta]

4

o Do the types of institutions play any significant role in the development of
sell-concept in the studenis?

ajectives of the Study
e following objectives have been framed for the conduct of the shudy

o To assess whether there exists any difference in the level of self-concept of
students with regard to gender and type of institution variations,

Hypatheses of the Study
1he follawing null hypotheses have bean formulated
Ho, There is no significant difference in anxiety of boys and girs

Mo, There is no. significant difference in the seliconcept of students of
Government and non- Government instilufions,

[apeational Definitions of impﬂﬂiﬁl lerms used-

seli-Concept” is viewed in lerms of Ahluwalia's (1986) Children Self-Concept
sl which seeks 1o measure the self-concept in the lines of how | see myself,
Letvential levels of selfconcept are viewed in terms of high average and low levels
# measured by the CSCS of Ahluwalia (1986),

Higher Secondary School Students’ are represented by the students of X1 & X
s 0n Wit Bengal Board of Secondary Education (WBBSE) & Indian Cenificate
Hattondary Education ((ICSE) of Darjeeling district

Uelimitdliong of the _'ill.ld'f

ety was delimited 10 the studenis under WBBSE & ICSE of Darjeeling Disfrict
" Eengal Only X) students of Darjesling distriets were considered as the sample

ity Oun of 1400 students of classXl students of different Government and

U8
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NonGovernment higher secondary school 140 students wers selectey fnr

|
Moreover, the students of 15-16 age group, who were willing 1o Piﬂ'-l ik
considered anly o

The Design

The purpase of the study was to find out the levels of self- mnmm. T
design was a normative survey method,

Application of narmative survey method was thought to be apw{:pﬂ-ﬂ-a' '

wis (ntended to obtain pertinent information conceming the curmni stat 35
level of self-concept.

The Sample

The sample for the investigation was drawn from two different types of instinug
such as govermment and non-government. The simple random sampling progedy
was adopted for the investigation. To keep the age variable constant the s;
selected for the study included140 students belonging 15 to 16 vears of age onky

The Toals Used in the Study

Ahluwalia's {1986] Childrens' Self-concept Scale {CSCS) were used 1o =---|
the self-concept of the students

Children’s Self- concept Scale (CSCS} of Ahluwalia (1986)

The Children’s Seli- Concept Scale (CSCS) was de'.-elnped and slﬂndard-i' £
Dr. S.P. Ahluwalia (1986). The test contained 80 items in total with "Yes'f
rEspOnSes, -

Techniques of Data Analysis
Techniques of data analysis for the present investigation In-:lu_:le:i technis

collection of data, scoring, interpretation of scores in relation to the objectives.
and hypatheses formulated.

For interpretation of scores of all the variables both ﬂm-:nptwa d
statistics were used. Descriptive statistics were made use of to de g
respondents standing where as inferential statistics were used as technique
for subsamples to find out intra differences due to the attribute variables { g
and type of school management ) . -

Analysis and Interpretation of Data 27

Seores on Childrens’ Self-concept were subjected to both desc
statistics for realization of objectives and wnﬁcaqu;;ﬁ

descriptive analysis of scores , the meaﬁﬂiﬁﬂfﬁﬁﬂﬁl L ils i
calculiated for the whole sample and subsamples: The- TIEAsur
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-.--:"" s and variations of scores an CSCS were caleulated and presented in
PR
_ e Table 1. Mean, Median, Mode, and 50 of scorms on Sell-Concopl Scale
ﬁ 1 N | Men Median Mathe 50
-'I| .ﬁ.; .H'- 46,42 46.00 46.00 10,57
| Gids i 48.86 49.00 47,00 9.38
' 'tl'.ﬁi:' m. 47.48 48,00 51,00 9,64
it et el B
o 0| 4653 | 4600 44.82 4,60
o 48 48,16 49,00 50.68 9.65
35 46,64 47,00 47,72 11.40
s a9 | 4900 51.16 9.02
W | a3 | s 46,00 10,01
ﬂﬁ&;ﬂm Aabile, ﬁ%‘ﬂ&ﬂbﬂwd that the mean, median and mode
ibutio ir’l C f the tatal sample as well as subsamples were somehow

ated but ;ﬁ'l‘*f almost a fook of the normality in the distribution.
h ﬁ‘“’ . ....ﬁm?ﬂi with differences in each of the measures of
lencies were obsarver across all the subsamples,
~ Table 2. Component wise Descriptive Measures on €505

T.:. I | r mm‘l
Intellectual | Appearance Happiness

Behwiier | aadschonl] and | Amiety’ | Popatarity | and
n status Attribute Safisfaction

M |SD| M [SD| M |SDO| M [5D| M| SD| M| 5D
927 | 2AT| 9.44 [ 316] 744 | 240 748 260| 784 | 242) 505] 151

it

94| 23] w3 | 277] 733 205] 736 262| 203|213 5.28] 1,37
WP S.79 | 235] 991 |'299] 74l | 2.06| 7.35 | 253] 7.73| 2.14| 529 1.38
930 [252] 9.85 | 302) 736| 2.30| 750 (269 806 [ 2.41| 513 151

856 | 144| 9.8 3[1'1 Tl 223 T42 61| TR | 2.28] 522 1.44

_ 0ol status the sample eshibited hjghrr score range the mean being 11.49,
ende r also plaved a major role in discriminating the students so far as the sub
f 3'::- were cancemed. In case of Behavior, Intellectual and school status, popularity,
#ppiness and Satisfaction girls showed better self-concept than the boys.
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According 1o management wise stratification significant resylt 1,“
Behaviour, Populanity, Happiness and Satisfaction, In case of compgnac
Bohaviour, Intellectual and school status, Physical Appearance
Happiness and Satistaction Govt, school students had better self-concsat
counterpart Non-Govl, students, In all the cases the self-concept was
normal and positive. In none of the subscales low level of Eﬂf{mﬂﬂpt
ohserved,

Differential analysis on Children's Seli-Cancept Seale (CSCS) in Relation g
Cender and Management wise variations

Differential analysis on the measures of self-concept according to gl_' |
management variations was doni lo assess whether significant differences.
the self-concept component wise or tolally, The't' rahios were computed and it
in table 3 "

Table 3, Summary of 1’ ragios between the mesns of subsamples on the scores Uf'ﬂ.‘--'

Sub- sample M L 5D SED e : .=:;'_'
Bys 63 4642 10,57 3
| . 0% 254 PO
Girls 75 48.86. 4,38
Gow. 78 4748 064
: 0.9 .79 NS -
Pecirt- gost. &2 4720 10,43

On perusal of 1he above table it was found that gender played a significant
in forming the seli-concept of the students, In case of boys and pirls, the't”
found to be 2,12 which was significant at 0.05 level, In the present case g.ll'IE g
higher level of self-concep! than the boys,

The study was in conformity with the earlier finding umend&rand 3
11992}, Basing upon the above analysis the resull in the present ¢
confirmed. Nuthan (2007) noticed that boys and girls did not differ sig :;_
soliconcept as both of them had same level of self-concept and I
between boys and guris WErE '-'.lgnlf'rcan:

have better sell congepl than the girls.

When managemen! wise analysis was made, Ilgrai Vel

on seli-concept scale of students of government in

than the non-government students, Thﬂﬁluéuﬁi_ 249 de

between the gavernment and non- Wlﬂl fery U_L Al
Hence the hypothesis on no !Tgl!lﬁd&nl e Eﬁ@ﬂh

and nan-government institutions in thei self-concapt could ot be
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s It could be concluded that the govemment students had betier
n 7 he nongovernment students, The result was in conformity with the
onducted by Das (2008).

o tha !
[t ':éﬂ firs C ;

‘" oja Ranl (1995) found no slqnifi::anl diffsrence in sell-concept among

e nging 10 government, private and aided institutions. Considering

.1".I

. ""'hﬂ:r.- vesligator was inclined to conclude the result obtained in this study

ginding® :
il showed higher level of self concept than boys.
Ll

 [he povemment students had better self-concept than the non-government

f Hludel‘l‘lql

F.E"-'tmlmf“dﬂiﬂm

uf self ~comcepl

o prosent dudy self-concept warks as ane important crilerion measure. The
i olf consists of five psychological constricts such as sense of bodily self
fasteem, self image and self extension, Education should have wider
lgpment of sell concept both in students and leachers. Therefore it 15

1 far GevE

O to knaw the conditions under which there may hi scope of development

" concept in pupils. The following recommendations are herefore made for

. doping self concepl in puplls.

ol

yiferentiation of physical self from the external environment.

ense of bodily self is reflacied in the general attitude of trust or mistrust,
dems from & positive o negative sense of continuing self. So the leacher
b the students o withdraw thiir aliention on bodily self and concentrate on

¥ s

L sipects of external environment, This can be done by encouraging students

\ wall i academic aclivities as well s in the non academics activities like
sprls, depates sl
Diierentiation of different categories of pupils

o there exists individual differences in the classroom, it is the responsibility
veteacher o wdentify different categones of puplls and to classify them into

Vet goups, It owill be sasker for providing appropriate guidance for the
salogment of self- concept of the students,

L ltelpment of self- concept through role models

.. Students by nature are imitative in nature. Hence the téacher should set Eﬂﬂd

el hietore e children in the teaching learming process in which they will be

v by thesr ideglogies. This will help o develop self confidence and to know
et "II'!'!-|I|:."|'| and Wmﬂm.
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4. More stress on self- evaluation

Teacher should encourage sell evaluation thmu}gh self ra
know the area in which they are compelent andl in Whl‘d'l
should be helped 1o know about their own interest, ad-n,hqmmh

will help them to develop their self- concept.

5. Promotion of cultural values i

Development of self- concept through promotion of culture can b
schoal by carrying on different types of school activities rﬂliﬂnﬁ.h
and development of aesthetic hobbits may. aver stressed. It can
over stressed. It can also be promoted through organizing dance, s
celebrating important days, events of national interest -!Hilh
The students should be imbibed with the spirit ufdﬁwhuh,r.:gm
deads s Il

Dppoﬂuniﬁﬁimdﬁdwmﬂiﬁm: A SN
For the development of self- esteem we lhn‘uhd.»g_fm' SpporiL

inends and should arrange il'll:l.‘.'ﬂﬂ-l:iﬂl'l Mpiﬁ
can only be responsible for development #iﬁi: i

Self-concept is not innate, bul is deve
mteraction with the Ernﬂmnmﬁ‘i a
aspect of self-concept can be modified
(1997 seli-efficiency and seli-gsteem
reflections. It appears that
students 1o master rather wm
other means. Teachers can al
in a number of ways L E.,h}' I

of sucress, armﬂhuimwﬂﬂmd
L ¥
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Pedagogical Content Knowledge: An Emerging
| Issue in Preparing Teachers

Sudhindra Roy* and Ritendra Roy**

ABSTRALCT : Teacher s 0oe of the impartant companents of education syster. The quality and
estenl of leamer achievement are determined grimarily by teacher compelence, sensitivity and
wacher motivation (NCFTE, 2009). The achiovement of the educational goals lanely depends on
the guality and standard of th teachir. This it Is important to make them prepare for the fulure or
upgrade their knowledge with new concepls 1o address the betier quality and standard of them,
Pedagogscal content knowledge is ane of such emaming concopt which should be integrated in
the curriculum of teacher education at all the level ie, D.£1Ed, B.Ed or M.tEd, Pedlagigical content
kmowledge (FCK 5 a type of knowledge unique (o teachers, PCK concerns the manner in which
teachen relate their pedagogical knowledge to their subject matter knowbedge in ihe school contes
lor teaching studenty with specific level of undestanding Ghulman, 19860 It s the integration of
macher pedagogical knowledge with their subjjoct matter knoawledige in the specific contest so that
definine needs of the group of students as well as Individual students can be addrossed and make
the learming simple 1 undertand. In & country like India whare the teachirs have 1o deal with
diflerent contest and different level of understanding of the siudents PCK of the teacher is mom
mpodtant instead of the content knowledge or pedagogical know ledge singly,

This papes will try to define and explore the concept PCK followed by explaining the need of
smplementing the concept PCK in Indian Teacher Education curticulum and theseby will try 1o
wenbify the elements relaed 1o PCK that has been mentioned in the now NCTE regulation Le.
Nanonal Council for Teacher Education (Recognition Nomms and Procedurel Regalations, 2014,

Introduction

Teacher is one of the important companents of education system. Whatever is
the education system is- say formal, non-formal or informal, one need teachers 1o
run tht system. In Indian system of education the place of teachers is always remain
high still from the ancient time, This reflect in our slokas, like,

Gurur-Brahmaa Gurur-Vissnnur-Gunurdevo Maheshvarah
Gurureva Param Brahma Tasmai Shril-Gurave Namah

i
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T Research Schular URFDepanment of Education, Vinaya Bhavana, Virva Bhasati: A Centeal
University, Email: sitndrals @ginail com
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We plate our teacher in the position 1o the God. In that way our nae
about the teachers in the society can be understood. At the same time the i
of the teachers to the society can also be well understood. Society gives i
the sacred responsibility of making the future generation a good citizen 2
human being.

On any educational level, the teacher is the mainspring of the school’s ;
The case study revealed that teachers are largely responsible for the su
education system. It has been found that among various factors that affect ar
the efficiency of education, the ‘teacher’ factor alone contributes G68% ¢
other factars like infrastructure, finance, role of leaders, political backing etc. ¢
contribule 32% only {Panda & Tiwary, 1997), Educational objectives are
only when teacher as individual motivate learners to benefit from the
process. Teacher has an important role in meeting the educational needs ar
of the young people i.e. the children in democracy.

The nation laid many objectives for education at different ‘E!H_L
who at ground level works 1o meet those objectives. Therefo h
to make them skilled in different way and at different di
quality in order to meet the objectives. In Hﬂum
about teachers, the Education Commission l."l
factors that influence the quality of educatic
of teachers are undoubtedly the most
has included many things in order to i
identified many characteristic that a teacher sha
accountable, patience, nun-iﬂm-ﬂmm

such a two things which cmmtha

teacher. That iu it:ﬂt_:hg; gﬁdﬁ:ﬁ i

Rt
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direct teaching
conceptions, misconceptions, and
i : ! . NiNg particular content~ and (c)
! wledge of the specific teaching strategies that can be used to address students’
H“I.I'T:-n.: needs in particular classroom circumstances.

dge Of how to structure and represent academic content for
v I
f .|._-E|;""I|"'

~ (b Knowledge of the comman
oy 5L .'| e that students encounter when lear
LIRS

Pedagogical
Knowledge

Pedagogical Content
Knowledge

PCK 1s not about only merging bwo terms into one. It has a very deep sense, PCK
= concerned with the representation and formulation of concepts, pedagogical
echmques, knowledge of what makes concepts difficult or easy to learn, and
bnowledge of students’ prior knowledge. PCK is concermn about how to teach the
content 1o whom and to when. Thus it is super blending of teacher's content and
pedagogical knowledge according to the context. PCK is a significant determinant
or effective teaching, It is not only knowledge of subject or pedagogy of teaching
ut s an integration of content, pedagogy and learner, It is something specific to
ulyet and level of learner. E.g. the context of an urban and a rural school is different.
e students from those schoals are from different environment. So their way of
thinking and perception may vary. The teacher has to blend histher teaching according
‘wihat context. This is the main theme of pedagogical content knowledge. A teacher
My has a vast knowledge of the subject but still s/he would not be a good teacher
“rtother hand the reverse may be true. That is a teacher with less content knowledge
T3y be a good teacher. It all depends on the potential or skill of the teacher to blend
histher cubject knowledge with pedagogical knowledge according to the context i.e.
level of leamers understanding, their previous knowledge and their culture ete, These
“= e all things a teacher has to keep in mind and integrate during teaching, In

Mitmnhmﬂthm PCK is the process to transform the subject matter into

Pedagogical Content Knowledge as the process

Learning Eligible
Material
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the learning eligible material according 1o the level of understanding of th
and other context.

it can be said that in order to address the need of the students ang
objectives of the society we need quality teacher and quality of the 1 =:
enhanced if e has the knowledge of PCK, There is the importance of
PCK in Teacher Education program.

Need of implementing PCK in Indian Teacher Education El'l"l'“:l'l Lirs

Pedagogical content knowledge is that form of knewledge that -
rather than subject area expents (Gudmundsdottir, 1987a, bl. Teadmm 4
hiologists, historians, writers, or educational researchers, not maﬂﬁh he
or quantity of their subject mattar knowledge, but in how that knowled
and used. For example, an experienced science teacher’s kﬂﬂww
structured from a teaching perspective and is used as a basis for he '*J.f;_-:;
understand specific concepts, where as scientist’s knowledge s stru
research perspective and is used as a basis for the Eﬂﬂﬁﬂmtﬂﬁﬂw 3
the field {Cochran, King & DERulter, 1891).

emmmn_rr problems, demaonstrations, and {:I
students’ abilities, gender, prior knowledge, mdL
the material to those specific students tﬁﬁ‘l’lﬁh’ﬁ:ﬁ'ﬁr
(Cochran, King & DeRuiter, 1991). Buchmann (1984) dis

teachers must maintain a fluid control or *f
subject knowledge, i.e: be able to see a
viewpoints and at a variety of levels, d

-ncludmg their ahlﬂﬁu
alh’.'uliﬂi, m.uﬂu rions, ;
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Jated 1o frequent use of factual and simple recall questions (Carsen,
@ hich are easy for a novice teacher to quickly evaluate and requine less “on
ot analysis of the learning setting. Studies also indicate that novice m
|l:IrE. with how 10 transform and represent the tﬂﬂﬂﬂph and ideas in wWay's that
dru :-,I ense to the specific students they are teaching (Feiman-Nemser & Parker,
‘.:..i: wilson, Shulman & Richert, 1987). In a study (1989) Grossman focused on six
hers in their first year of teaching English, three of them having substantial subject
:r.m hackground but no formal teacher training. The other three had completed a
: . her education program with a strong subject matter compenent, In Grassman'’s
udy, the teachers without formal teacher education p[mngd and I:H.Iﬂﬂi E]!IH‘ as
inrmal discipline focusing on the literary analysis aspects of the texts 1o be read.
L i he ather hand the teachers with professional teacher education mmm
he need 1o relate the readings to the students’ experiences, and 10 use the texts
| lasis for learning skills of communication and self-expression, These differences
i the two groups of teachers were also evident in their choices of readings. the
ﬂf

the -5

srtessionally prepared teachers choosing texts more relevant to students’ interests,
and c.-rg_.:tmz'i'd their courses around writing |m-ﬂfwa- m hl,'ﬂ m
wachers also differed in their expectations and knowledge of st with
amtessionally prepared teachers being much less l-q{mﬁﬂd ﬁa.l student:
neoneeptions and lack of understanding. What ﬂ'liil mh
srotessionally prepared teachers had a frame work for m wm
constructed during their prﬁfﬁ!iﬂnﬂ mwﬁm&“mﬁwﬁ‘ﬂ
“ene needs of the students in their classrooms. In another example, Hashwek
1987 uunduneddnentanslvemﬂknfw : .
earhers' knowledge of science and ﬂ'lﬂ II.'I‘M l
Al sin teachers were asked about their subject f.
antl physics, and they wWere wﬁxﬁl L
dructional unit on thi! hilitl ﬂf‘ﬂ]ﬁ NALETHM, Lave ._

{twr o :'l.rJI'I"I[.J"E" ithe blﬂiuﬂ’;' twm g ol § i" # :.,:*
Wit ||]-'P]1|-l e IL'H'II"IE. L4 'IhB m M H‘hm m

%

il or which chemistry mﬁm'
trnlng l'hmﬂirﬂm m
:|-- R T rather dim:u# % .
“Cal with those d-jfﬂmlt

s Monstrations md-“m
.'f'-'-.'- :
uatio

Ii:lr.ls fﬂ‘r
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material based on their teaching experignces. Mareover, they were |
discover and instructionally deal with student misconceptions; The ti;
fields used about the same number of examples and analogies when
instraction, but those analogies and pxamples wen mmmﬂunt#ﬂn#
in the teachers field of experise. Bharati and Mohalik Eﬂﬂlhﬁ-ﬂ;
descriptive research on PCK of science Iﬂﬁdﬁ"ﬂﬁﬁmﬂdw ML
done by using questionnaire, The data collected analyzed through

and descriptive statistics, The study found that, those tﬂim
qualification i.e. M5c B.Ed had greater degree of PCK than {he
Further the study found that PCK among science teacher was gt
BXpErience, il

Although the case study approaches used in many of these studies d
necessarily allow broad generalizations about teacher knowledge, fh
af these resulis and others show that pedagogical content knowledge
10 the conicepts being taught, is much more than just subject
and develops over time as a result of experience in many

many students {Cochran, King & DeRuiter, 199 ).

the potential to inculcate the skill and the quality in

studies suggest that integration of the concept
can make the process better. YT

In India presence of diversity in ihﬂ: Jcle
exists amaong the multiculturism 51_5;-_1@:&-
multiculturalism even in the dmruﬂm. 'Ihﬁf
also change if mmmn&mr’q_ﬂ-ﬁﬂm.ﬁ'ﬂﬁﬂﬁ@
to address such kind of situation a teacher m
subject knowledge according to the need. | the co
dane in the best way if the teacher has the knowle
the demand of the present to integrate PCK
India. '

With keeping this in mind the auth
and suggest curriculum Mﬁﬁf '
with delimited themselves to the B.E¢

Analysis of National Council for
Procedure) Regulations, 2014
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. such @8 case studies, observations of children, and interaction with the

o 1B iy in multiple socio-cultural environments in order to contextualization of
il A further il has E'l"'"l[]hﬂ‘ﬁﬂ?d On inc"l.l"dil'l“ of inclusive sdicalion il hﬂm‘ll
o Program. We know that, inclusive education means lo include all the
pspactive of cast, race, tribe, gender, and socio-economic status and also
d physically disabled children under cne roof for leaming. Teaching
vt i inchusive classroom is not an easy task, For that a teacher has to blend

' .I-.- ;ching in cuch a way to reach o each child in a single classroom, The knowledge
i 104 Ip him/her in this regard. The new regulation also suggested to inclhude

Jucs
o B
-I||| L=

il -I":I'-I ”

,m-n'.-ll an

T

i can he
j h 'I.I, child, child development and adolescence, school curriculum, teaching and
”, o, gonder in the context of school and society. The knowledge of such things
i help @ future ipacher to understand the context and 1o blend hisher teaching
" rding to the needs, E.g. the needs and the way of thinking of adalescent students
":. ifierent from that of the students of aga nine or ten. So would be teacher of
' nddary level should have the kivowledge of child development and adolescent.

The new regulation proposed hands-on experience to the mtfem—lﬂﬂhﬂf of
reaning with diverse communities, children and schools and asked for developing
Contanding about issues of diversity, inequality and marginalization in Indlian

ety and the implication for education, These kinds of engagement and
Jderstanding will help the student-teacher o blend his teaching strategy according
e cireumstances. The new regulation also gave the direction of what to do during
raching, such as, providing the student Ihﬂuﬂdﬂmmi of schoal m“w*

Jine school knowledge with community life and including variety of investigative
crects in order to transfarm the subject kniowledge in to communicable meaningful

parming material,

On sludying the B.Ed curriculum mmtladhvnmwmﬂm,m ﬂmﬂ it
i be said that the reflection of PCK be felt at Eﬁh“ﬂﬁﬁmm Iﬂl'ﬂ'l PCK
- rut mentioned directly there: ﬁemﬁnmam:ufﬁﬁwmmwmnﬁwﬂw
i thes aticle can be extracted out l-l'hﬂ_\'ﬁ@} mw#mt the B.Ed curriculum

Wpzpsted,

Longlusion

nany kind of educational system teacher is an impona
Ul d teacher can create Eﬂlﬂt’dwm W

U kneswledge of suhie:t maﬂll" ﬂﬁﬁ ﬁhm“ﬂﬂ*ﬂh“ ,‘
ke who knows how (0 teach those contents accarding to
“ealty teacher. PCK is all about that T.e. blending e =

“ces in accarding 1o the needs and perspective
iiession and mm‘h& rotessional

INI:.[‘E", EUHI. ....,..-_p_._"-: “I . L I I- %

:Eum A teacher with lots

e conkit 3 £
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the concopt PCK in the teacher education curriculum, On analysis of |
curniculum proposed by new regulation i.e. National Council for Teg her £y kd
\Recognition Noms and Procedure) Regulations, 2014 it was found that althi uﬂ
does not mention the lerm POCK dir’qﬂfll'," but the main theme of it s rEﬂEﬂEﬂ fl'h-:
the whale proposed curriculum, The authors are suggesting to include the o
PCK in the teacher education curriculum directly so that the SN - eachay will
come to knaw the term. It will further help them to identify the pedagogic p

facess |y
ransiorm the subject matter in to communicable meaningful lesrning mataria) with
4 more clear vision,
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Dilemma of Elngiish Language Teaching in India:
Reflections on Problems and Issues

Russell Al Farabi®

A!.S'III..-I.CT : By affering betier economic opportunities and providing exposure 1o the westen
-_-I.-qtenammz-nl_med-a, the English languape has come 1o aCCupy an ever imporant place in people’s
pveryday I'{F ol ""_b"" India. The abjective of teaching English in India; shauld not be ‘producing
bookworms' or 'linguistic robots'. What i imporant s 1o motivate the students, By creating
awarenass amongst them régarding the imparance of English and then gradually helging the stsdent
10 amain his goal. The basic objective should thus be, 1o make the student independent. It has
rightly been said. *If you give an individual 2 fish you feed him for a day, but, if you tesch him to
fish you feed him fior life_" It is up to the teacher 1o make the student fealizo that Baining competence
in English he shall hold the master-key 1o success in the contemporary world.

English language teaching as a discipline has come into its own during the past several decades
'I:Hfh in India and abroad and along with it English language teaching histeriography also has
gained prominence. It is now possible to cite 3 large body of literature devated to this area of
study. Bul in India, @ven though English language teaching has been going on for many decades
there is no document, which contains a comprehensive history of English language teaching in
India. Mow English language teaching has gained the status of a new discipline and aleo has
gained relative importance on cur educational programmes. It is felt that a comprehensive historny
of English language teaching in India is needed,
The new reality and changing societal perception have entailed a change in the way English
language is taught and learnt, Some of the recent changes in the English anguage curricula -
particularly at the primary and secondary level education — have been directed towards a shift in
emphasis fram grammar-based written English language proficiency to functional proficiency. While
this is an imporant step in the right direction, it has posed serious challenges o the Enghsh
language teachers who work in rural areas, It is in this context that this anticle discusses the
hm and ﬂ-,_;“_m“; of training EngILt_-h language teachers in Indian contest. The full paper
argues that teaching students to acquire functional English language proficiency in rural sthoals
could help prevent a potential conseguence of this trend - the widening of urban-rural econamic
 disparity, 70% of India lives in villages, majority of the wark force comes from rural areas. The
“urban rural divide  teaching of English has 1o be bridged. It Is possible only i & commited &
 honest approach s adopted. Having said that a rural student is equally competent 1o leam English,
a0 English teacher has 10 adogt innovative strategies in the classoom, To do that, the English
e llil:hh"l in rural areas have to be trained fist. However, there ane formidable challenges
E_I'." infrastructural bottlenecks, an urban bias of teacher training programmes and, most
- Importantly, a pervasivis lack of mefivation among the (eachers.

 Keywords: Foreign language, Educational programmen, Multi-lingua, ELT.
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Introduction

English language teaching as a disciphne has come info its own durne
<overal decades both In India and abroad and alang with it English langy,
historiography also has gained prominence. It is now possible o cite'a
lterature devoted to this area af study. But In India, even though Engfi
teaching has been going on for many decades there is no document, whi
a comprehensive history of English language teaching in India.It s feft "
of English language teaching in India is noeded, :

“| would have English as an associale, additional language, which ‘an k
not because of facilities, bul because | do nol wish the people of non-Hi
foel that certain doors of advance are closed 1o them, So | would has
alternative language as long as people of fndia require it

from the Convocation Address, delivered at University of Pune on 27ihjan j9se

ey

Knowledge of English is now seen more as a necessary. skill for Pveryday [
rather than a source of class identity as it has been traditionally co '
society, However, these-changes are more visible in urban and s
thain i risral aress where almost 70 per cent of the Indian population fives.
gap in people’s English language skills between rural and urban areas ha
implications with & potential for nising urban-rural income incquality, -

Need of English Language Teacher Training

In India, teachers are made to teach English language withoul any el
athievable aims. Most of the teachers are happy at explaining the mean
in English language, a5 if it (.4 subject, Due to the system hf'eduta’tfﬁia",
non-avallability of the standardized text books, due to the dearth of re
to teachers of English and also due to the lack of preparednecs ama
apportunity to ofier a skill based teaching programme is mostly absent. Alle
Corder rightly remark, ™

“If anguage is knowledge, then learning it will share some of the charact ity
of learning, say, Chemistry; if it is skilfu! behaviour, it will be something
through practice; if it s an object, we may get lo know it through descry .
thorough use, while if it is a social event, we shall wish (o participate Irj the sogial
interactions in which it is manifest”.

{'Error Analysis and Intee-language’, Oxford University Press,

In general, primary and secondary level teachers have general or sub o
academic qualifications and often have no specialized training in teaching e
Thus, they acquire teaching skills through ‘leaming by doing’. In 3
environmeni characterized by changes in the focus and confent of EEhM|
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m student characteristics that are related 1o their learming abilities and in societal
verry rfimlive Wy ol skl hu'ldiﬂﬁ. Even travnend teachiors may ﬁﬂt"d I-H'mn'm& 'H".ui_

there 15 a general need for regular training for teachers inespective of their academic
hackgrounds and preparations.

This need for training is even more pressing for Fnglish language teachers in
india, particularly in rural areas. This emanates from the new reality of a predominant
position that the English language has come to occupy in our everyday life in recent
times. In India, English language skills have traditionally been considered as a symbol
of elite social stalus. its origin goes back to the British policy of creating a class of
English-educated Indians who were to be the (nterlocutor between the rulers and the
ruled. Even after independence, better prospects of employment in government and
businesses, and easier leaps to the positions of power made the knowledge of English
2 very altractive tool for social mobility. More recently, the English language skills of
a sizeable population have contributed significantly to India’s economic performance.

Raashid Nehal (Associate Professor, Department of English, AligarhMuslim
University) in his study conducted under UGC Major Research Project (2010-12) on
Training Needs Analysis of Secondary School English Teachers at 1X and X level in
Aligarh: Implications for English Language Teacher Education’ reports on perceptions
of training needs of English teachers. The data collected were based on a literature
survey, schedules and interviews with teachers in a focus group meeting in a teacher
training programme, The primary data generated to identify training needs against
the backdrop of lack of teacher IrRining opportunities in rural areas,

In this study he finds thar Teachers were reporting serious lack of an English
environment in roral areas due o a huge shorage of staff and resources. Teachers:
have low levels of language proficiency and motivation to teach.

Ganguli (2011:2) reports that ‘there are districts in UP where only 2 to 5 per cent
of teachers can actually teach English’, Students in rural area schools are below
average in basic English language skills. Some teachers report that they have to
admit all the students withoul assessing their eligibility test, Students in rural areas
ate wften ‘charmed” by the government policy of providing a mid-day meal and
many parents visit the school only to collect the scholarship cheques. Teachers are
assigned duties related 1o scholarship dishursement, fee collection, population and
animal surveys, in addition to helping 1o administer election and other non-teaching
duties Some teachers repont thal the students’ attendance rate in the classrooms
drops from 75-80 per cent o 25-30 per cent during the harvest season. Teacher
alsentieism, high drop out levels and student attendance issues all contribute o

making & dysfunctional context, and yet there are popular aspirations for leaming
| r|;::||$i1_

According lo Azam, Chin, and Prakash (2009), hﬂﬂlﬂuﬂ'ﬂlﬂﬁﬂhh Increases
wapes by 32 per cent in India, The expanded possibility of getting well-paid jobs in
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these new service industries has made it clear to a large section of the society
knowing English is a necessary skill for livelihood and good living. The other s
development is that Indian households have now grealer exposure 1o lili
language through audio-visual media, particularly television. With the p

of satellite and cable 1elevision, there has been a rise in the ?-E-I'l’l!l'lhﬁ'if
language programmes. English has entered the daily life of many Indians throy
use of the intemet as well, Since most worldwide websites are in [-ngllﬂ’l..
require the knowledge of the language. Furthermare, the increased use ¢
phones (including smart phones) 1o send and receive messages, 10 Hﬂﬂ" 3 12 '.-' 0,
and/or 1o surf the intemet has contributed to this trend. However, these trends are
mostly confined to urban or semi-urban areas,

Rural communities are falling far behind and, unless some efforts are made
economic divide between the rural and urban areas is likely to widen as a |
this discrepancy, besides other factors. English language education in run _
with an emphasis on functional proficiency should be an essential part of such efiors
In this context, the recent changes in the Fnglish language curricula that emp = si7
functional proficiency including proficiency in communication skitls (speaking
listening, in particular) have been a step in the right direction,

Grey Areas in English Language Teacher Training
Teaching of English in rural or difficult areas is definitely a challenge. W's
challenge in the sense that all theeretical knowledge acguired as pant of ELT training

goes insane in the classroom. Before discussing the remedial measures, let ."*'
an overview of the grey areas as far as teaching of English in rural areas is onceme

4, HREw 1.

L

o English a5 a pholna.

s English treated as efite over other languages.
o English as an indicator of social status,

o Taught like any other subject.

e Incompetent teachers,

e Substandard teaching material.

e Non-availability of basic infrastructure.

e Huostile socio-culivral factors,

Pervasive lack of Motivation

Perhaps the most daunting challenge is a pervasive lack of motivation a \Ong
teachers for professional development through training due 10 a number of re

socipeconomic background, where retumns from English language |EaMin:ﬁ.=:_
perceived 1o be very high, Students sometimes harbour a negative attitude 1
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jearning English, which makes it challenging and often frustrating for teachers 10

teach the language. Frequent absence of students from the class makes their task
even harder.

second, most parents in rural areas are illiterate and they are not involved in
their children’s education. They are not anly oblivious of the content and cpuality of
their children's education, but also disinterested in their progress in studies. As 4
cansequence; some teachers do riot feel accountable to the parents and therefore
often care less about the effectiveness of their teaching.

Third, the physical environment of rural schools also contributes to the lack of
motivation among teachers as well as students, The school buildings are in
dilapidated state. The classrooms are usually small and fumiture arrangements make
mefficient use of space. English language teaching with an objective of achieving
functional proficiency necessitates students’ panticipation through activities such as
speaking and listening. Inefficient use of space, however, restricts the teacher’s
movements and prevents himfher from menitoring students and guiding them n
doing language activilies, Most rural schools do not have the necessary audio-visual
euIpment.

Iherefore, aven if teachers receive training, they will not be able to use those
methods due to this lack of infrastructine.

Fourth, In rural areas, due to poor economic backgrounds; students cannot afford
to pay for private tutoring. Thus, there is not much scope for the teachers in those
areas for supplemental income through tutoring, which in tumn leads to a lack of
motivation for receiving training. Moreover, there is po formal reward for teaching
perdfarmance and, therefore, there is no incentive to improve beaching through
professional development programmes. Finally, for most teachers there:is hardly any
prospect of professional mobility and hence no incentive for professional development
through training or otherwise,

Need of Multi dimensional Approach

A vast number of rural schoals are vemacular medium schools where functional
proficiency of the English language has rarely been emphasized. Further, most teachers
in such schools have received their education and traiming under a system that focused
on grammar-based written English proficiency. They rarely use the language lor
communication. Thus, of the four skills involved in language leaming, most teachers
are usually deficient in listening and speaking. Communicative language teaching
requines a multidimensional approach that facilitates context-based learning, activity

hased leaming situational, functional and skills based leaming, Largely because of
a lack of proper training, most leachers are not familiar with this approach. Therefore,
a shift in emphasis to functional proficiency requires rigorous preparation of teachers.
Huwever, there are formidable challenges.



In the absence of formal training, the teachers will have to train th"!.
However, there are infrastructural bottlenecks becawse of which it is diffi
teachers in rural areas to have access to appropriate references or guidance, T
no or very limited access to good libraries, (o higher 'ndu::&t'lﬂf! iijmim“q_l:
the internet, In some cases, even if there is inlernet access, a majorty DHHF
are computer illilerale,

The govemment-sponsored fraining programmes are often ﬂ‘ﬂﬁl‘lﬁ_ﬁd!-
centres., These locations are easily accessible from different corners of a
region. However, there seems to be an urban beas in participation 3-5: """HLW
in rural schools often do not receive any information about the irdining prog
Even if they have the information, there are other constraints, i i
have the necessary means to support the teachers (0 paricipate. in *hﬁe &
There are no extra funds available to provide financial support, "'"‘]5"?: the L
of teachers in rural schools and the absence of even one teacher from
disrupts the teaching schedule.

Key areas of Training Needs

Some of these challenges require large investments and Iung-tenﬁ'_si;:h,j;t{:
others can easily be resolved with relatively litle effort and in a short tim

First, regular training programmes should be organized in rural areas ar |
language teachers and these programmes should be made mandatory.

second, basic computer literacy should be an integral part of such progran
and fhe use of computer and the Intemet should be made a necessary toal ¢
English. Nowadays, providing computers with Internet connections is a
law-cost investment. Besides being a source of much neaded resources for &
leaching such provision will also break the monotony of teaching and Ie
the traditional way. This may alse facilitate distance training in which |
and the trainer do not have to be in the same location, In some remote
a lack of infrastructure, prepackaged studyfactivity materials (stored in €
drivest can be provided during the training programmes,

Third, there should be some general guidelines for efficient and &
LM arrangement that facilitates student-teacher interactions and enh
motivation

Fourth, in the light of the increasing importance of English hnm'
rural areas, there should be al least two trained English language teacher

unaided rural school, This should be made an integral part of the govemmet
education policy.

Finally, with the revised pay packages, teachers' salary has Increased
in recent times. However, there are many schoals in rural areas, which:
government recognition and ald. As a result, the teachers in thuse st
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should be included in

receive any salary year after year. These teachers
tives for

teacher training programmes and they should receive monefary imncen
participation.
Conclusion

in recognition of the fact that English language has come fo play an increasingly
important robe in our economic, social and cultural fife, there has been a shift In
emphasis in English language teaching towards functional proficiency. In this EROLER
there is a pressing need for rigorous training of English language teachers who are
not ready to meet the challenges, panticularly in rural areas. Teachers rely heavily on
the textbook as the principal teaching aid and source in the classroom, and lessons
tend 1o be very teacher-centred as a result of this.

Most of the teachers are unaware of alterative language teaching approaches
and expressed their desire for training to develop their awareness and skill. There is
litthe incentive in the system 1o experiﬂimt with teaching approaches as the inspection
process in schools is focused on coverage of the syllabus rather than teaching
methodology.

Any training programme designed for English language teachers in rural areas
should address these challenges so that the widening rural-urban gap can be bridged
efiectively, In the educational scenario of Indla today, the abilities of teaching and
learning English language seem to be sadly lacking. This can be attributed 1o a number
of factors, the major one being the lack of motivation on the part of students due to
various reasons such as - lack of awareness regarding the importance and scope of
e English language, faculty teaching technigues, lack of interest of knowledge of
bouks which may not have practical application, slereotype kind of syllabi which
may not cater the needs of the students. The sialwarts from the field of education
need to realize that what is needed is a revolution in the present syllabi which
creates bookworms and not efficient communicators. Mare than offsite training there
s an urgent need to conduct training needs assessment at onsite locations. Training
opportunities in clusters of schools with similar profiles and needs can be an effective
way of raising standards, The objective of teaching as well as leaming English in
ndia needs to be defined in clear terms. Only a creative mind free from all prejudices
can change things for a “betler tomorrow,
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Role of Culture in Teacher Education —
A Sociological Perspective

Susmita Bhattacharyya®

ol Seciologically speaking culture is sum total of group specific values, ceremonies
and "“_""',"i lifee in hoHstic tems. As a soclal imstitution education promotes and enables the
transmission of knowledge and skill from one generation to another, According to this opinicn of
Swami Vivekananda education as an inherent component leads to manifestation of perfection and
poignancy, catholicity of vision and transparency. Hence Vivekananda's focus on the true vision
of '?d“':“'”“ ~ the core component here s education of the hearts. So, the focal point of his
notion is centred on significance of culture in the praciical aspect of education. On the bavs of
Rabindranath Tagore ‘s opinion the aim of education is seli-realization. He defined the cancept af
selirealization, as realization of the universal soul in one’s sell, His opinion stresses on psycho —
social fulliliment of individual persanality in proper execution of education, Eminent sociologist
Durkheim defines the importance of education as the medium of sociallzation. The understanding
of common values comes from education, Functionalist theoreticians focus on the function of
education as major contribistor of social cohesion, As value i component of culture, therefore
peducation has inseparable link with culture, Burnstein’s study of linguistic skill is highly comelated
with modem relevance in the field of sociolegy & well as education. The concepts of ‘restricied
code’ and ‘slaborated code” signify class distinetion which can be related with cultural difference
o background. Bowles and Ginfis similarly discussed the notion ol hiddien curriculem, & comprises
the leaming of discipline, higrarchy and passive acceptance of sociatal strutiuse. Broader vision
defines 3l these components are aspects of cultural periphery, Paul Willis marked the pxistence ol
rultural values in shaglng the cpinion towards education, P Bourdien pointed out the inter
refationship between the culture of school and home. Thus a link can be established between
formal and informal education, |n a wider contest this is an anitlysis of cultural reproduction n
welation 1o educational instiution, Now several kinds of diversity are visualized in the background
af the swuddents. These kinds of culiural diversity can create problems in seciety in some aspects.
Tu escape from the trap of ethaocentrism multiculural perspective In education becomes the
noed. This Is knawn 25 cultural rsponsive education, Considering (his practical appeoach teacher
ran become confident in approach of addressing stedens, Actuatly multicuhural focus of education
neorprates the values of comprehensiveness, The teachess should identify specific Hsues of cultural
diversity, A unilication of values of education can be achievod by proper synthesis of several
eulraral traits. Swimi Vivekgnanda's stress on ‘man making education’ and Rabindranath Tagore’s
rotion of ‘solf reglization’ were linked with a common spect This lisk elemant s inevitabdity of
cullural aspoct in education, (n fing, It can be sad that leacher education needs assistance of
cultural stement (o the #taifment i B-l.ll'll.

Ky Words @ Cultwre, Cultural Diversily, Value, Ethnocentrism
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Modern society is dominated by culture in each and every aspects of life,
Sociologically speaking culture is sum total of group specific values, ceremonies and
wiay of life in holistic terms. On the basis of Tylar's definition, culture can be defined
as an interconnected set of ways of thinking, feeling and acting which are mon or
less formalized and which, having been learned and shared by a plurality of
individuals, serve both objectively and symbolically to unite these individuals .ﬁ-;'ﬁ
particular and distinct collectivity, Actually this definition includes all kind of human
activities with an emphasis on patterns of behaviour and values in specific terms, Ji
should be considered that ways of acting, thinking and feeling are mmwt#
formalized. They are highly formalized in the sphere of rituals, rules and l‘-ﬂﬂl‘ﬂﬂd{?
Hence in the context of teaching the fotus is on formalization on @ higher leva ﬁ
formalization takes place in the sphere of inter relationship between indivig ]
teachung as an action is considered as highly formalized whereas the way of tea
is linked with less formalization. Cultural aspedt is shared by plurality of indivi
This feature of collective existence is linked with social nature of cultural applic
Teaching as a process is related with a number of individuals. Sharing b
teaching communities is a necessity for proper execution of the process of teac
Culture is acquired or transmitted in true sense of the term. Transmission of knoy
is part and parcel of teaching method. Hence all other aspects of culture,

intrinsically and extrinsically linked with major propositions of cultural traits. Apart
from specific aspects of cultural scenario, symbolic existence is associated with this®
sector. Teaching method Is linked with several symbodic characterstics. Thus 2 clear
link s established betwesn teaching process and cultural traits. It is also said that
human beings are distinguished from all other animals on the basis of culture.
Education can be recognized as an aid for this kind of distinction.

s

As institution majar aspects of education is related with transmission of norms
~and values of society. Famous sociologist Durkheim opined that ‘society can sﬂnﬂ# 3
nly if there exists among its members & sufficient degree of homogeneity by fixing

thee child frum the beginning the essential similarities which collective lifis demands’.
ls also well known fact that without these essential similarities, co- operation,
ocial solidarity and social life itsetf would be impaossible, In broader sense these-are
alues of society in general and value of education in particular, Thus through
! aducation a link can be established between individual and society. From mmbgﬁ;ﬂ p
perspective, education acts as a bridge within individual and soclety, Fixed s:e_{_;ﬂ"
rules are inculcated from educational system as a whole. Due lo cultural :Ilversi_hr,ig!'
different sociaties the nature of rules of education can vary from one society 1o
another. In this aspect a link between culture and education s found to exist

According to Swami Vivekananda it is an inherent component of education Ieading
to manifestation of perfection and poignancy, cathalicity of vision and transparencys
S0 educalion to him is manifestation of values. Swamiji asserted that real educatiof
cares for and accelerates positive education. Proper education ko him fs linked with
‘man making’, ‘character making' and ‘life building' ideas. All of these concepls are
linked with value system with philosophical linkage. Thus concept of education of
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i .
Swamiji is mainly focused on cultural aspect in application of ideology. Swami

;‘;:‘lz'::“h“;:?:;:‘ﬂﬂﬂFhasis an concentration in the essence of all knowledge. This
to Chakrabarti [m;ﬂ;mmﬂanm ﬁ'n S s R i
B Ji Thg education that caters to the cultivation of goodness in the
R a Ebiﬂrers us o be morally good and sound. Unless the foundation
iy build'mﬂl:,f y based on the teachings of illustrious thinkers on marality,
i "N becomes a myth. Swamiji advocates for universal learning and
:mmmatmn.l Ed}n‘:ahun teaches us never to yleld before injustice and immorality,
cu:altlnn and indiscipline, chaos and corruption writ large in man and society.l
Chakrabarty :2013] If a different look is given to the notion of Swamiji’s concept of

education, it can be easily revealed that he emphasized on the rale of culture in this
sphere prominently. ]

Rabindranath Tagore focused on self education. This idea incorporates freedom
of every kind with special emphasis to freedom of intellect, decision and knowledge,
To Tagore the vidues of equity, harmony and balance should be encompassed in the
process of education in the totalitarian perspective. He also stressed that sell education
can be attained through perfection, Therefore education is linked with the personality
development of individual. There is a clear existence of humanistic trend in his
philosophical concept of education. This trend sharpens with special reference lo
mutual trust and love, To him, principal aim of education is 10 develop power of
thinking in own way. All the concepts ultimately lead to the cultural aspects of
education in overall sense, Thus the role of culture is considerad as the most vital
component in education in the opinion of Tagore also,

Eminent sociclogist Talcott Parsons thinks that school takes over the role of ‘focal
socializing agency' after primary socialization within family. 5o from that way
education can act as a bridge between individual and society. Acconding to him,
individual has to move from particularistic standard of family 1o the universalistic
standard of society. Education helps people to cope with the lransition. As an
institution education socializes people into basic values of society. Here also process
of socialization and value learning has direct link with culture, 'Researchers, often
applying symbalic interactionism and the method of participant observatian, have
documented the perspectives of teachers and siudents, the labeling mechanisms within
a classroom, the general processes through which classes are construcled and
negotiated, the different student roles and cultures which emerge within these
classrooms, and the impact of social divisions (gender, class, disability and race) on
these interactions,’ | Macionts and Plummer:2014]

Some early studies on classroom suggest that, while teachers should be impartiel
they are culturally conditioned to access the students’ ability by ranking them on a
scale of other characteristics. These features include appearance, personality,
enthusiasm and conformity. It is also well known fact that these features haye itHe
link with actual ability. Soms teachers favoured boys over girls. Teachers give them
mise attention and opportunities 1o speak, There are some cultural stereo types in
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educational system, An example can be Asian girls as passive. THEM 18 @ pragg
labeting students N certain ways like "slow learners

Bemstein considered class differsnces on the basis of speech patierns ap 1 i
elationship to educational attainment. Speech Is an important med
communication in teaching. Hence speech pattem can be seen a5 correlte i
educational Attainment. He differentiated speech pattern into ‘elaborated coders
estricted code’. Restricted codes ane some kind of short hand !iﬂHL"!Eh. \Crordic

i restricted codes are shon, grammatically simple, often unfinished se lene
There is 3 limited use of adjectives and adverbs in this context. Gestures
‘lonation and so on are main expressions by which meanings and intenti
tommunicated. Restricted codes are operated in terms of particularistic ey
These are tied 1o specific context. These codes are associaled (o very particy .
for usages. These are not explicitly linked with outsiders of the Eroup.
codes are detailed analysis of meanings. It speaks out relationships and
which are naturally omitted by restricted codes. The application of these
not linked with particular context. So these are universalistic in natura,
class people are nommally hinked with restricted codes. Middle class
habituated with elaborated codes, This theory analyses the role of culture
Communication of educational aspects. .

Wich opined that educational institution performs four basic functions in sock
the provision of custodial care, the distribution of pecple among occupatic
leaming of dominant values and the acquisition of socially approved
knowledge. lllich used the term passive consumption which means: e
acceplance of existing social order. Interestingly the lessons are implicitly link
with school curriculum, In his words, ‘the hidden curriculum teaches children th
their role of life is to know their place and to sit still in it.’ 1As mentioned by A Gicds
in Sociology] He describes different educational frameworks. Study Materials |
be stored in libraries and agencies for availability of the students. Pro
communication networks must be there, Vouchers would be given to the
for the exchange of materials. Actually use of technology in education is _
focus of his theory, Thus role of culture s recognized by him in a different pe P

Bawles and Gintis examined the nature of work and social FHIHHGHSI'_I{FE- "
educational system. Hierarchical principle of authority and contral are the basiss
organization of schools. Teachers give orders, students obey. Teaching pros
linked with jug and mug principles. This kn::wIHjEee becomes compart -
and fragmented into seversl academic subjects, They also analyzed tha
relationships in schools replicate the hiararchieal division of labour In the '.'H'm‘ﬁ'l .
Afienation from work [n later life has a linkage with lack of personal invalvemen
and fulfillment in schools. Hence on the bagis af thieir understanding it can b .
that values of educational institution ullimately take significant pasition in fumE
ol individuals, .
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Paul Willis focused on *cullural roproduction’ in discussing educational aspect.
According o this concept, children of Jower class or minority background foel that
in school they are not academically sound enavgh 1o fight for good jobs. Gradually
they come 1o know about their academic limitations, They have 1o accept their
nferionty in comparison to others, Thus the culture of working class Is reproduced
by educational institutions through the next generation alsa, He also exemplified
this theoretical construct with the existence of ‘lad’. Lads are a gang of white students
who are fighting with school autharity frequently, They have gol pleasure from
constant conflicts from minor issues. In their later life they find no satisfaction in
work sphere also, Willis pointed out that they have created counter school

enviranment in work sphere. Thus cultural aspects in educational institution refie
in work situation in more or less same wiay.

Pierre Bourdiew defines dominant culture as cultural capital, Normally cultural
capital is unevenly distributed in society. Class difference is easily marked in
educational atiminment as a whole. He argues that students of upper class hackground
have built-in advantage because of their socialization within dominant culture, The
educational attainment of sacial groups has direct connection with the amount of
cultural capital they possess. In discussing the system of educational success, he
places greater emphasis on styles, According to him form is more important than
content in this situation. He thinks that teachers are strongly influenced by ‘the
intangible nuances of manners and style’. They are less privileged because of their
cultural surroundings with a fack of linkage with dominant mede of culture.

Ceographical catchments areas of schoaol -are linked with local class structure
undoubtedly. ‘A well known grapevine’ exists which informs parents of where the
better schools are; and in tum the parents of middle class children can afford to
move their children into areas with these better schools.’ [ Macionis and
Plummer: 2014] Research shows that cultures of schools differ greatly. Their reputation
alsn vanes. There is a lendency to categorize schools as ‘middle class factories with
middle class teachers with middle class values,' .

There are several aspects of entry of gender difference in education. This
differentiation is linked with cultural sphere undoubtedly, Gender typing occurs
through the regulation of dresses of girls. School reading texts perpetuate gender
images explicitly, It is also observed that girds on average do better than boys ‘in
school results. But the girls fell behind after that, Till loday a clear disproportion can
b marked in subject divisions, The spheres of science, technology, engineering and
so on are stll dominated by male students, Female students are more in numbers in
arty and humanities: like [erature, history, foreign language, aconomics ete, In job
redated courses fenale students are entering in courses like catering, secretarial jobs,
Sometimes teachers become gender blased in their performances. Fact shows that
teachers — a) have higher expectations of boys than girls, b] ask boys more questions
-] give boys more helps and encouragements, d] allow boys 10 dominate discussions,
¢| underestimate girds' abilities and ambitions and 1] are more tolerant of disruptive
and unruly behaviour from the boys than the girls. Girls gradually socializes with the
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lesson that clagsmom s also a man's world which gives them lower sell estes _
ambition and motivation, These kinds of pender differentiation are also cul :

modivated. So the role of culturt s extensively linked with the application of teaching
misthved.

In today’s world there is a chance of having increasing number of students ﬁm
diverse cultural and linguistic background in o single classroom. In this r.nrml
multicultural education or culturally responsive teacher education can be viewsd ag
solution. Now rethinking of traditional teaching approach becomes a necessity, Mis
also imponant 1o fix up puidalines for culturally responsive teaching rrmlhud Al Ihg
teachers have 1o adapt the required instructions and specific teaching styles in this
matter. Il chould be remembered that curriculum, methadology and materials must
be linked with the values and cullural noms of the students as a whole, So, the |
wieal teacher should take it as a challenge to play the role of reflective praﬂrhmu
They have to relate themselves with students and their families. There are )
components of multicultural education, First, there is a need for developing cohesive
and comprehensive multicultural curricula. For application of this kind of method
teachers have 1o respond the need of diverse learners and their families with the ¥
principles of creating new curricula. Second component is socio - mﬂtuﬂl
constiousness, In normal setting it is obvious that socio- cultural consciousness
comprises the way of thinking, behaving and so on. This thought process is somewhat
nfluenced by cultural complex like language, ethnicity, race efc, Teachers should
critically examine this kind of identity nat only of their own but of the students also,
leachers should go through a thorough inspection for the identities. They must
confront all negative attitudes towards specific cultural groups. Third aspect is linked
with affirming, attitudes lowards students. This attitude has an impact in their learning
process, belief in self and so on, This method must be established on the basis of
teeling of respect of several cultural differentiations. Fourth aspect deals with the
role of commitment and skill to act as agent of social change. With this foature
teachers can confront different barriers and obstacles to change the previous culiural
specific onentation of education, Teachers should develop the skill for overall
collaboration. Fifth component is linked with constructivist view. The approach focuses
on the idea that all students are capable of leaming. Teachers must know: whiat
studenty already know through their experience. Thus they can easily frame out
what the students need to leam, This mode of teaching includes critical thinking,
probilem sulving collaboration and recognition of multiple perspectives,

Self analysis and reflective thinking are parts and parcels of new mode of education.
Three levels of transformation of curdiculum are associated with this kind uFteatthE.~
First level deals with exclusive aspect which is in the lowest level, It reprl:&éﬂﬁ
traditional mainstream perspectives of diversity, The second level deals with inclusive
aspect It represents a mixiure of normative and nontraditional diversity of perspectives;
The highest level deals with transformed curricufum. It represents stractural
transformation as 4 whole, The exclusive level describes minor aspects of diversities.
Gender and diverse groups are analyzed in relation to stereo types. In this context
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: h:ur_ 1's i considered for proper description,  These are food, folklore, fun and
fashion. This component encompasses traditional mainstneam experience and stéreo
types. Here strateglcally instruction incorparates lecture mithod, basic guestion answer
ar:d 501 0N, I_nstrucliurta are mainly teacher centric and examinations are mainly linked
with objective answers. The inclusive level focuses on diversity of content though
the apqmch retaing the original traditional culture, Diversities are discussed here in
COMpRnson (o dominant noms, Reading materials include diverse perspectives, There
i5 sl.lg,l‘llﬁfilﬂ{ place for social views. Various speakers are associated with this method,
Wide spread assessment methods are followed. Teacher centric instruction is practiced
here. Students are eager to construct their own knowledge with special emphasis 1o
critical thiﬂkil‘lﬂ skill. Transformed curriculum ;ha][qnges the fraditional views, It i3
related with reconceptualization with a thrust on new mode of thinking, lssue ariented
approaches are encouraged. Here the student centred instruction is followed. Sell
evaluation is done by student, Assignments are linked with real life situation, Students
leam from discussion with each other, They define several concepts and analyze
personal experience thoroughly, This kind of approach represents a shift of paradigm
of thought process, Self assessment and reflection techniques are employed for
encouragement of sharing. The approach is associated with diverse perspectives,
equity in participation and critical problem solving,

Culturally responsive teaching programmes include some specific companents.
First aspect is related with creating classroom community for the leamers. With the
help of cognitive process students can construct meanings individually. In this context
cotlective partcipatory process is part of interaction, Students are also engaged in
reflective lsarning as an application. Second focus is linked with simulation and
games. Students participate in games and cross cultural simulations to get an idea of
socio cultural differences. Students should be given the opportunity to interact with
strangers from new culture, Third focus is on exploration of family history. Students
can investigate family histories by interviewing members of the family. This feature
will give ideas of cultural influences to the students. In the fourth aspect students
can find themselves as members of different communities. This isa part of articulation
of socio cultural affiliation. Students can explore personal history in accordance with
the idea of identity and values as the fifth component, Actually modern teaching has
an inclination towards mufticulturalism because a dangerous spell of ethnécentrism
can be a threat to universalistic aim of education,

[0 escape from the trap of ethnocentrism, multicultural perspective in education
becames the need. This 1s known as cultural responsive education, Considering this
practical approach teacher can hecome confident in approach of addressing studenis,
Actually multicultural fecus of education incorporates the values of
comprehensiveness. This teachers should identify specific issues of cultural diversity.
A unification of values of education can ba achieved by proper synthesis of several
cultural traits. Swami Vivekananda’s stress on ‘man making education’ and
Rabindranath Tagore's nation of ‘self reallzation’ were linked with a common aspect.
Iis linking element is jnﬂllﬂﬂ”t‘r’ of cultural aspect in education. In fine, it can be
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said that teacher education needs assistance of cultural element for the altainmeny of
Roal. Far the successful role playing of teachers a clear understanding of cultym
deserves altention. In the days of modern technology the role of culture is ‘hﬂ' Bry
prominent in the sphere of teacher education, .
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Teacher Education in Post Independence India
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ABSTRACT : After Indepindence there was unprecedented enthusiasm and awakening in the fiekd
of Lducation, particularly in the arena of Teacher Education, The Freedom Strugsle developed
rodust enthiisiasm and natiuna}igm, The {:I‘l‘l{-ﬂ'ﬂing wacig-acanomic and pu“tit.]l AL THE A TeLs influenced
the national scenario of Teacher Education, The Government of India setup different Commitiess
and Commissions for addressing to the specific issues of education in general and Teacher Education
in particular, The achievernent of democracy in India resulted in new hopes, new aspirations and
new demands of educitlon, It highlighted the short- falls and inadeguacies in the axisting aducation
system. Education became a source and outcome of democratic spinit and interest. An unprecedented
expansicen of education, particularly at the school stage made a major stride. A large number of
iwachers were untrained and attempt was made to clear the backlog. The main concerns of teacher
education were pertaining 1 both quality and quantity.

Key Words : Teacher Education, Commissions,

Introduction

The advent of democracy in India resulted in new hopes, aspirations and demands
on education, and in highlighting the shortfalls' and inadequacies in the existing
educational system in relation to the seemingly insurmountable targets and ideals 1o
be pursued, In 1948, the Central Institute of Fducation was established in Delhi
and the Government Training College at Allahabad was developed into the Central

Fedagogical Institute. Broader concept of teacher education was seen through the
Committess and Commissions which are as follows :-

The University Education Commission (1948-49)

Just after Independence the University Education Commission was appointed
under the chairmanship of Dr, 5, Radhaknshnan, The Commission submitted its report
n 1949, The Commission observed that obviously there was no difference in the
thenry papers offered in the vanous teacher-training colleges. But there was much
difference in practice followed by them. The number of supervised lessons varied
from ten o sixly and the type of practice teaching and student teaching varies from
une 1o another.  The Commission observed-that the training colleges had no basic
orientation n the essentials, For improvement of teacher training, it supgested that
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/

the teacher educators must look at the whole course from a different angle, that
theory and practice should support each other; that the intelligent following of
of thumb methods should be made; trainees be recruited from people having a fil.'&t.‘
hand experience of school teaching: that courses in the theory of education must be
flexible and adaptable to local circumstances; that original work by pmfessurs and

lecturers in education should not suffer from isolation and lack of inlEmmu.rgmh,
planning,

The Plan Period in Fifties

In 1950 the first conference of Training Colleges in India was held at Baroda and

exchange of ideas took place. The conference discussed programmes and functions,
of the training colleges:

in the following year, i.e. 1951, the second All India Conference was held at
Mysore. |t discussed the teacher training programme in a broader perspective and
suggested substituting the term "Education” for “Training” and widened its scope. In
the same year, a six-week summer course in education was organized for mqua
teachers at Mysore. The syllabi in teacher education were revised, new areas of
specialization added, and practical work improved. There was a spurt of work-shops,
seminars and conference on teacher education.

The Secondary Education Commission, (1952 -53)

Une of the important events of the plan decade was the Report of the Secondary
Education Commission. |t analyzed the problems of teachers and the training
programme in greal depth, It emphasized that the most important factor in educational
reconstruction is the teacher, his personal qualities, his educational qualifications,
his professional training and the place he occupies in the school as well as in tha
community. 50 the Commission made recommendations on all these aspects and
found thrae types of teacher training institutions viz., {a) Primary (Basic) Teacher
Training, 'b) Secondary Teacher Training Institution and Training Colleges. It
suggested two types of institutions: (i) for those who have taken the school leaving
certificate, for whom the period of training be two years, {ii) for graduates, presently
of one academic year but extended as a long-term programme lo two academic
years. The graduate training institutions should be recognized and officiated to the
aniversities which should grant the degree, while the secondary grade Iraining

ions should be under the control of a separate Board. It recommended training
rricular activities, refresher courses and research work for the M.Ed. degree.
mended three years' teaching experience for M.Ed. Admission, after
i in Edur:aliun

fiar iemman, wm'ltusht:-m. elc,, led 1o the nslnhhshmmt nf Emﬂrﬁh't

H I‘hr Elementary Educaninn was formed.,
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The Second Five Year Plan was launched in 1955-56 and it was contemplated
that 68 per cent of teachiers would be trained by 1960. An amount of Rs. 17 crome
was appottioned for increasing training facilities,

All India Council of Secondary Education Fstablished an Examination Reform Unit
in 1951, The Directorate of Extension Programme for secondary education was set-
up in 1959 1o coordinate and run the extension programmes. In the same year the

Central Institute of English was established at Hyderabad to train teachers in English
and 1o conduct research in the field.

The Sixties

The first National Seminar on the Education of Primary Teachers was held in
October 1969, The findings of the seminar were presented in the Report of the Study
Group on the training for Elementary Education. The findings reflected a sad state of
affairs. The institutions were poorly staffed and equipped and that every teacher
should be trained and the State Government should plan a phased programme o
attain the targets. It recommended selection of some training institutions as models
lor developing primary teacher education on the right lines, Optimum size of training
nstitutions should be 200 trainees. It recommended that Primary school teachers
<hould also be included in the extension programmes, It advocated the selting up of
State Institutes of Education, Duning 1962-63 Extension Training Centres in Primary
Teacher Education Institutions started functioning. The State Institutes of Education
were established by 1964 and a Department of Teacher Education was established
al the National Institute of Education.

During this period National Council of Educational Research and Training (NCERT)
was establishment in 1961, It was inténded to improve school education to training,
research, publication and co-ordination. The NCERT established four Regional Colleges
of Education, one each at Ajmer, Bhubaneswar, Bhopal and Mysore.

The Committee on Plan Projects (COPF) set-up a study team for selected
rducational schemes in 1961 which submitted its report on Teacher Training in 1964,
Ihe findings of the Committed were that leacher Lraining institulions contributed
anly marginally to educational thinking, the training colleges had inadequate
labaratory facilities and teaching equipment; there was practically no room for
experimentation and innovation in the teacher education programme,

Ihese were shocking but correct observations. A Centre for Advanced Stwidies
in Education was set-up by the UGC in the Faculty of Education and Psychology in
the M.S. University of Baroda. In 1964, at the Seventh Conference of All India
Association of Teachers” Colleges, it was proposed that comprehensive colleges be
setup to bridge the gulf between Primary and Secondary teacher training

nstitutions. The Conference recommended the setting-up-of a State Council of Teacher
Education.
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The Kothan Commission, {1964-hi)

Ihe Commission very corectly diagnosed the ills in teacher education g
supgested practical remedies. As a result of the suggestions of the Ed’u Fatis
Commission, 1964-66, some changes were introduced in teacher Eduna{h:n,ﬁn_
degree in Education was introduced in some universities, such as Aligarh, Kuruks it
Kanpur and some others. Some Universities introduced summer schooly 1
cormespondence courses to meet the backlog of untrained teachers and some Sty
set-up, State Boards of Teacher Fducation, These changes were welcome steps in ik
liedd of teacher education and were expected to meet the needs in this field,

I'he Planning Commission in the Fourth Five Year Plan (1969-74) laid amp .:,
on Teacher Education for improving its quality, training more women fEﬂd'lﬁ'l '-' '
teachers from tribal communities, lraining science and mathematics tea::i'pepg o ff
middle classes and organizing in-services training, It suggested comespondente ¢ &3l
for the training of teachers already in-service. It recommended greater r:n-m:t natio
beatween the MCERT and the S1Es for qualitative improvement in school education, |
also suggested training Programmes for teacher educators, ")

The Seventies

A Jaint session of the members of the NCTE and UGC panel on teachier educatig

met in 1976 and drafted an approach paper on teacher education, The #.—-:':;-
developed programmes for training teachers already in service through a number ol
centres ol continuing Education,

In 1975 through the 42nd Amendment of the Constitution, Edm:at’run_wa; ;
to the Concurrent list. Due 1o change of Govemment at the Centre, thi!:_-'__ i
commitment to education and some important changes were witnessadin the b
The Eighties
Hahm'ul Policy on education (NPE) and Programme of action 1F‘E’.'.gli}
Governmen! ;}f India i in 1983 set-up two MNational Commissions on Te.a;ham_

prs af the h-gher education level. Both Commissions had very wide temii
rence right from the objectives for teaching profession to the National Foundatio
Teacher's Welfare, These Commissions met the cross-section of the society an
Cited their views with regard to the improvement of teaching community,

5 for the Education Policy

In Auﬂusl 1985, the Government of India brought out a document “The Chal
.uj Education: A Policy Perspective.” This envisaged an educational system »
‘would prepare the youth for the 215t century, The document acknowledsed teacher
performance as the most crucial input in the field of education, but Iammla!di ol
“much of eacher education was irrelevant, that selection procedures and reicruftmen
ﬁﬂm; were inappropriate and the teaching was still the last choice in the jo8
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imarket, It laid emphasis on aptitude for teaching in the entrants on reorganization of
the teacher education programme and on in-service education,

The document was debated and discussed widely in the country and the
recommendations of the educationists, thinkers and warkers wers submitted (o the
Covernment of India for inclusion in the tducation Policy, 1986, According to
rational Policy on Education (NPE) 1986, stress was given lo the leacher education
programme. Training schools were upgraded to District Institutes of Education and
lraining (DIETS) and training colleges were upgraded into Colleges of Teacher
tducation (CTEs) and Institutes of Advanced Studies in Education (IASEs). There was
provisions for research and innovation in [ASEs,

e revised National Palicy on Education, 1992 also emphasized the functioning
uf teacher education institutions,

There has been development in temns of bath infrastructure and curriculum
ransaction as per the NPE and POA, 1986 and 1992, A lot of money is being spent
o infrastructural improvement and organization of various in- service programmes,
Ay the year 1998-99 there were 45 DIETs; 76 CTEs and 34 [ASEs. But the impact of
all these on teacher education for quality improvement is found very marginal. The
NCTE has also tried to impose the norms and eonditions for recognition of these
training institutions, During the year 199899 the NCTE received 2426 applications
from the existing training institutions for recognition and conducting teacher training
courses, Recognilion was subsequently granted to 408 institutions in addition o 1294
mnstitutions gecorded provisional recognition. Similarly, 1349 applications were
receved for starting new institutions and courses: Recognition was accerded only to
277 new institutions/courses, Besides, provisional recognition was accorded 10 1035
institistions.

The Ninelies

Druring 1990% the NPE was revised by Acharya Ramamurthy Committee and it
pave & humane approach to education emphasizing more on value orented education,
It also saw the emergence of NCTE as a stalutory body of the Govl. of India when
NCTE Act of 1993 was passed by parliament. NCTE came into effect on 17th August
1995 for planned and coordinated development of teacher education system across
the country, Policy of Liberalisation, Privatization and Globalisation (LPG) stated
duning this period when Indian market was opened to foreigners and free trade and
commerce was encouraged.

The Two Thousands

The first decade of the twenty first century had the privilege of the liberalization
policy introduced in early nineties, The education sector was opened up tor privite
sector participation and there was Public Private Partnerskip (PPP). Foreign Universities
are encouraged to set up their campaign in Indian soil and spread education, Many
Private Universities came into being during this period so also the deemed universities
becoming full fledged universities by UGC under section 3 of UGC At 1956, Mational
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knowledge commission has been set up which recommends to achieve E
Enrolment Rato of 15% by 2015 in higher education.

After universalisation of education and flagship programme of Sarva Shi _._,..,_:.
Abhivan, now efforts are made to universalize secondary education through Ras _
Madhyamik Shiksha Abhivan (RMSA), The 11th plan in therefore called education
plan as it gives more emphasis to education especially higher education. During thig
period a number of cantral Universitios has came up and 117's and ' 11M's have set
up their new campaign to spread quality engineening and management education
across the country.

Conclusion

Ihe development of teacher education has been traced in the post independent
petiod. Important  suggestions and recommendations have been made from the
time of independence. From the University Education Commission 1:1‘3-13] Eu he
decade of the 2000 importance has been given to teacher education, its dewe:lﬂ[.mmt\'
and enhancement. The establishment of UGC, NCERT, NCTE and NAAC have h#
substantial impact on teacher education.

References

Mahanty, |. (2003) Teacher Education. Deep and Deep Publications Pyt Lud,, Mew Delbi
Sharma, Shashi Prabha (2004) Teacher Education in India. Vikas Publications New Dethi.




FROSPEGTS AND CHALLENGES OF TEACHER EDUCATION IN INDIA ESHN-O 70 10U TS 13-4
pp-267-272 {2015)

Qualities of the Teachers and Level
of Competence

Ratula Mukherjee*

ABSTRACT @ Very often il is experienced that samie leachers hive ‘lair’ for teaching. This s
because ot their dilferent personality traits which make them popular 1o the studenis. They may
possess outstanding appearance, physique, pleasing manner, fine voices, kindliness, sense of
humour, vast knowledge and so on. This popularity in terms of teachae-leamers refationship makes
the overall education system successful. It is found that whatever the personality of the'successiul
teachers are, they must have certain identifiable characteristics which are, according the study, the
prime steps towards achieving the healthy education system, These characteristics are Honesty,
Reliability, Determination and Efficlency. These arg values that shoubd be nurtured through a
ipcific way so that they could be implemented in sducation process. Teacher education system
can b laken as the way to bulld up these qualities 1o the teachers to strengthen the competency
evel. Teachers play ditferent roles in the system as the resource persons, guides, evaluators and
s on. They are considered as the prime persons guiside the home wha could belp the students in
any probiem they face. The four qualities along with the skills can be treated as the potent means
to the teachers (0 establish and develop themselves a5 the part of a proper education system,
Ihese four qualities influpnce the response, obedlence and co-operation of the studentsileamers,
The present paper has tried to establish the magnitude of four qualities and their roles which
snuid be advocated and adopted through the teacher edecation curticulum,

Key Words : Tegching personality, values and qualities, honesty, refiability, determination, effichency,
roles of eachen, Bacher tducation.

Introduction

Since the time immemorial, every society has been establishing its own culture,
customs, beliefs and overall values, These form the pattem of life of this society.
Every child leams the pattemns of life style, behavier which are expected of him and
these expectations embody the values of the society, The child imbibes, imitates and
internalizes the values of the society, fram the family informally, Initially, the process
of acyuiring values, ethics and 50 on maral standards as well as the knowledge is
started from the parents, elders and other members around the society, It is a
continuous process of soclalization which is inter-related with the education. In
addition to this informal ways, the formal and institutional education plays the most
vital rale in bringing the children up to their adulthood. It is the period in which the

' SRET College, Darjeeling, E-mail: ratulamukheree@ymall.com

L




264 Proseeers ang Coatinges oF TiacHis Epucanon in Inbia

children are expected 1o acquire the materialistic knowledge and the values-
have to learn what is 'right’ or ‘wrong', ‘good’ or 'bad’, In the process of such leaming:
teachers are considered as the potent ones who transmit the knowledge and valuss,
And, in this regard, teachers” acceptability to the students is a most impariant critesion
for developing a proper education system. Their credibility is assessed by the students
within no time, It is true that some teachers have ‘flair’ for teaching. They are well
accepted and respected by the students. There are several reasons behind their success.
They may have prepossessing personality, vast knowledge, gentle appearance, good
sense of humour. physique and so on. But, at the end of the day, they gain popularity
among the students because they play different roles as teachers. Primarily, teachers
are the resource persons, guide, and mentors. Mareover, they seem to be the shelier
of the students. Students, outside the home, seek for such people who extend their
hands affectionately at times when they face troubles- psychologically or socially,
leachers must have the qualities to maintain these roles. The central concern of this
paper is with the roles of the teachers in the education system and the gualities they
must possess or acguire through the eacher education system, The paper suggested
four gualities as prime values that should be incorporated to the teachers as the
means of establishing and developing their credibility and acceptance 1o the students.
These are Honesty, Reliability, Determination and Efficiency which ultimately make
potent teachers,

Role of Teachers

Every society has its own value system and inculcates these values to achieve the
utmost prospenty in the field of material and spiritual werld. The social, economical
and political destiny would be directed by the values the concerned society adnpmd.
The education system 15 the prime potent factor most likely to influence the mﬁi’;&‘
behavior, attitude and values and thus the society has developed such Edtlﬂ‘i'ﬂﬂl'l
system that enforces these values by emphasizing the cognitive and pﬂ}*ﬂhumﬂml'
domains, The children and leamers evolve their values and form their attitudes fmn'F
the family and certainly from the school. Hence, the teachers are considerad ﬂ'ﬂ!
pqlw pducator 1o the learners, Thus, they wauld likely to be competent to espouse
i ._-. quﬂmu-s Teacher education must manifest the curmiculum to nuriure ﬂmqﬁa!“ﬂt‘h’u&

jide the teacher [Eamers.

ther has different roles either in the classrooms. They have to fulfill Mﬂhﬂﬂf
: . The first one is concerned with the major activities of 1eaching,
i w:!uaimn The second one is related to the motivation of studenls,
the control and creating the environment for leaming, Teachers have 1o
rent roles simultaneously in the classroom i required to fulfill the total

kbt

hi Ny {ﬂu;ﬂun, They have the roles regarding —

m-f Resource (as the person with knowledge and skills)
& Guide [provides guidance (o the leamiers)

® FEvaluator (judge the students in every respec)
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Moreover, they should -
e help students to control their anxiety,
o help students to build confidence,

o meet the psychological needs of students through affection

e be attentive fo the students to support them in case of any frustration they
come across.

* build warm and friendly relationship with the students

Most of all, teachers should be a telemodel o their students; the creative role of
thee Teachers and their resourcefulness can have a great impact on the leamet’s
perspective character. Teacher —Leamer interaction is developed by the mode of
indoctrination, impressionism and emancipation. While the first one has the risk of
impermanence, the second ane is more effective for building the effective educational
situation. Through a demonstrable conduct and righteous way of living, Teachers
can motivate and inspire the learpers,

The four qualities teachers should adopt

Whatever the roles teachers play, all are concerned with the effective lllaachilfr-
learner relationship. In spite of any other personality criteria, the four qualities viz.
Honesty, Reliability, Determination and Efficiency are the qualities which will most
influence the students! leamers response, obedience and co-operation.

Honesty

Honesly, the word, here is assoclated with a quality of desire. It is the value tha
would be better described as the teachers’ attitude towards their job. Some impressians
of teachers create negative minds of the students, especially to the children eg. —

“Why do | try to teach more intensively?”
“It is the syllabus and | do only according to il.”
‘| do it because I'm paid to.*

It is duty of teachers to make the students realize that their teachers are honest in
their desire for their achievement, honest in their determination to help them o
achieve success, developing their skills. Teachers should be honest in their desire to
make them happy, make them confident, make them capable of overcome all these
psychological and social barriers. The multi roles of teachers 1o be played (narrated
above) are only possible when the ‘value of honesty’ in terms of desire and
determination s pussessed by the teachers.

Reliability

Teachers’ upright behavior influence students/leamers a lot, especially at the time
of the stage of their mental, physical and emotional development, The adolescent
period shows immaturity and instability in every respect. A teacher could show them
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the right way at this fumble stage, what is “right’ or ‘WI'UHIF,'r wood" or ‘bad’,
very stage, students seek persons who support them, navigate them Ih_E ng‘m”. ray,
offer them the examples of stability, and confirm the values they are bEI_I'IE taught g
respect. The teachers act as reliable mentors who extend their hands with ames
and regard towards the students,

Teachers should know the meaning of reliability to the students. Their atil des

are also evaluated by the students. They at once despise an unreliable teacher y
shows —

o instability and incensistency in their attitudes — e.g,
‘promise o do something but never do it”
“say one thing but do another one”

* lenient in their activities ~ e.g. nol punctual in their daily course of duties,
showing indifference in attending the students’ problems,

Unreliability in teachers is one of the: prime causes of students’ misbehavior i
mattention in the classroom. As the little learmars want to follow their teachers, imbibe
or imitate their activities, the teachers' miss-conduct influence lot te them.

Determination :

Determination is a value teachers possess that would at onece be respectad -.;j-
accepted by the students, Determination is followed by other four Ds- Devation,
Duty, Discipline and Discrimination. Teachers’ intention ta proceed the right tr
through love and feelings for students and exactly deing it is the Devotion that
immediate approbation from the students. Teachers must know what to do exactly
tor the development of the students and it is their commitment or Duty to carry of
the standards of wark patiently and firmly. These teachers rarely EXpErience
disciplinary problems. Teachers should be determined to establish Discipline by
tormation of good habits and thoughts through their own activities. It is the
impressionism’ that a student follows histher leachers’ activities, views or thoughts.

Teachers have to Discriminate good and bad thoughts and actians: these are followed
by the students,

Students generally love to progress and when they perceive that their teachen

guide them towards the goal they seek to achieve, they at once respand to the

5
teachers' teaching in a responsible way. i

J
Efficiency has multi-lateral meanings in case of teaching paradigm, The classroom

situation as well as some outward environment is influenced and controlled by this
 quality. Professional competence as well as knowledge and skills are considerad as.
the teachers’ efficiency, without which the classroom situation and gutside
Ivironment should become a nightmare, The students hold in disrespect the teachers
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ho fumble their way through a lesson, unable o create interest in the study, unable
runderstand the students’ capacity, ability or their psychological needs. The students
pee assess the teachers’ inefficiency, they become casual and careless in the
@SSOUM. On the other hand, efficient teachers will have a significant influence on
@ students’ response, behavior and attention.

ofessional Competence

It is & cumulative guality that embraces the teachers. Inter-relation of variety of
gkills, knowledge and human qualities form the professional competence. This
apends upon main four abilities. These are-

(i) Ability in the subjects which have to be taught and create interest to the
students;

b Ability to understand the students;

(iii) Ability 10 adapt the knowledge and skills a teacher possesses fo the age,
aptitude and interests of the students | utilize effective teaching method)

~ liv) Ability to use certain essential skills (e.g. drawing, speech etc.)

Knowledge and Skills

Knowledge and skills of teachers is the prime quality by which they gain the
fuddents’ respect, ‘Knowledge is power™ students respect knowledgeable teachers
vha have firm grip over their subject and dexterity in performing some crait or skill.
eachers’ ignorance in subject, inability to draw a diagram renders only the students’
- : a5 FIE{'I:_
On the other hand, if teachers, being update and able to answer the students’
pery, even outside of the subject matter {i.e. when the teacher's knowledge is not
atic or stagnant), they gain admiration,

* As for example, teachers of biological science should have a firm grip over their
ubject. With addition to it, if they can illustrate a complex matter in a simple way

ith a satisfactory diagram, they are accepled as the persons the students look for,

Teachers must be thoroughly conversant with their students, must know what the
Students want to know, what their interests. Teachers' knowledge should be dynamic
ind many-sided for easy interaction with the students,

And, the most relevant and important question could be raised regarding
owledge™- knowledge of teachers themselves. How many teachers attempl to
inalyze their personalities, their attitudes towards the students, their own values?
[his atempt of self-analysis and self-realization should be very much vital to see
W selves as their students see them, Teachers should examine regularly their
eha wor; actions and motives, If they pay as much attention ta themsalves as they
Pay 1o their students, many disciplinary pitfalls could easily be omined,
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Conclusion

The formal education offers the child not only a waorld of knowledge but a p ICesg
ol socialization, Teachers, in such system of formal education, are considered as the
potent persons who opens the child’s mind up as resource persons, help the child 2
mentors, as guides, as attentive counselors in case of psychological and social
problems. In this regard, teachers play different roles and they must have some specific
qualities to atrain the height of competence. Teachers' popularity does only mean
the acceptability to the students. The teachers would be successful anly when thes
could manage the classroom situation as well as the total educational Enwre:snm ant
property and positively and when their credibility is well accepted by the stude nts,
The paper suggested the prime qualities or values that teachers must p:lszses's i
establish proper, healthy and effective education system are Honesty in terms fﬂ'
their desire 1o devote themselves for the students, Reliability in terms of their attitudes
and behaviors, Determination in terms of their consciousness about duties; devotion
and Efficiency in terms of professional competence and skill and knowledge, The
paper stretches on the attempt of self-analysis and self-realization by means of uhu;h
many disciplinary problems could be avoided. These qualities are the prime fl'.'il‘tﬁ
to gain the students’ respect, co-operation and acceptability,

Reference:

1. Dunhill. J{1965), Duscipline in the Classroom, University of London Press Lid,, I.nm:lm L
2. Evans, E.G.5. (19691, Modern Fducational Peychology, Routledge & Kegan Paul Lid, Londg
3, Hoyle, Eric (1969), The Role of the Teacher, Euullﬁ:l-gﬂ & Kegan Paul Ltd. Londan &
-q i

Ruhela, 5.P. {ed.},(1990), Haman Valuesand Education, Sterling Publishers-Pu, Lid., i
Delhi,




.L:""’ S AND CHALLENGES OF TEACHER EDUCAT) 190875134
_h ?3-2.‘-'5 (20151 CATITR B DA I SRM-97 81

Teacher Education Programme in India:
a Critical Evaluation

Nivedita Bhattacharyya*

. : Teacher educations programmes are concemed with are autonomeous and selfdirected
L 4 teamners, ThE‘]" need 1o be based an AN idequatn! understanding of o adiilis learn and have

amount of life experiences and knowledpe, are pragmatic and goaldirected and respond
Beltter 1o problem -centred methods Hke discussion, symposia, group work, projects, etc. In
'“' ction of this component, student teachers should be given challenging assignments for which
wey have to consulls books, journals, community respurces, elc, In shorl, participatory. and

Meractive leaming approachies should be given imporance in transaction of this component. In
his perspectives the recommendations of different Commissions and Committees on Teacher
ducation have been discussed.

Key Words : Teacher Fducation ; Recommendations or commission and committees.

. Teacher education s based on the theory thal “teachers are made, not bom” in
gonverse to the assumption, *teachers are born, not made”, Teachers are the extreme
Bsources of any education system. They converse knowledge, skills and values and
'_j-r. owledged as the spine of education system. Therefore quality of the teacher is
aul ial and has been notably connected with the quality of education in general and
Sudents leaming culcomes in particular. Education of teachers not only facilitates
- forcement of educator by prepanng skilled, committed and resourcelully well
1 Iif‘md teachers who can meet the demand of the system, but also functions as a
hertween schooling and higher education. The most valuable mode to develop
i teachers in a vibrant and changing environment |5 to commence with a well
Iuped presservice teacher education programme and continue with career long
ming opportunities. Teacher education, therefore, is a fundamental element of
udrl.u,atmn system. A weak programme of teacher education cannot serve this
[pﬂ-_l‘,ﬂ Academic and professional skills are reliamt of each other, There is barely

¢ difference between the performance of trained and untrained teachers because
ﬁutﬂalpd teacher education curricula, Teacher Education curricula have to
malgamale and combine them into a merged whole likes the curricula of medical
.__;.,_. ces. The rerovation of teacher education curricula has, thus, become an urgent

ed of the hour. It has to be changed from information based 1o experience based
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and has also o be trapsiormed from Iearning within the four wally of the ¢f
1o leaming in the wider social context the classroom, Thers has been a shift /
studen] u.-nlu-lu-;i_ classrooms with teacher's rale more as catalyst of Iﬂﬂ-l'l']‘
than an authoritarian master. Unlike in the past when the teacher Wils entrustedy
iranstesming the contents of curriculum to inent listeners of stlf-ld‘f.‘ﬂlh '.'ﬂ-.'j"
unperiments are being tried out in the classroom that includes Project based Juge
development of thinking skills, and discovery leaming approaches,

Major Recommendation of various Fducation Commission and Commi
Teacher Education

Since independence, quality improvement and indianisation of leather adue

nad been the two 1op priority apprehensions of educational planner which is g
‘N the recommendations made by various commissions and committees of g
o Indha periodically. In post in dependence era the prime objeclive of pﬂF
ol iexcher education to modemize the teacher education curriculum with the
cumculum separating from the colonial legacy. Kothari Commission, El_'!'a ;
Committee Repont , Ac harya Ramamurthy Committes, few national Currit
framewnrks and numerous seminars and resedrches that were found 1o i
'Mprovements in elementary and secondary teacher education, from time 1o |
articulated fear over the poor quality of wacher education. These commissions firml
believed that existing leachor education should be restructured by creating balar

Detween theory and practice, and dssessment of leamer's ad'lieyement. #

Khotari Commission 11964-66)

This commission widely agreed with all stages of education, from pre-pr
nigher level, as well as the vocational and lechnical education eic, The 1y
declared, The essenca of programme of teacher education is quality and inﬂs b
teacher education becomes. not only a financial waste but a muﬂ_‘e.'nf,lf
deterioration in educational standards® This commission suggested for reoriental (
of subject knowledge, vitalization of professional studies and o root t]'.ugj 1
curriculum in Indian conditions; development of special courses and progra
#nd revision and improvemen| of curriculi. The eventual teachers require €
wich will assist them 1o make 4 proper perspective of life, of our cultural _I_'( B

fid. of prablems and aspirations of the nation as well as of human culture, ané
Wuilization in general that was prediced by Kothari in his recommen fation. |
phasized also the need for teacher education 1o be taken into the convent S
idemic life of universities & relate the curriculum directly to the reacher’s
asibilities and 1o Indian conditions, problems and studies, '

1l Curriculum Framework 1978

NCTE far the first time brought out a
education in the year of 1978 oovering enti
suggested severe changes in the traditional
from basic philosophy of teacher

curriculum framework for the e
e continuum of teacher education

approdch 1o teacher education starting
education 10 its objectives, structure, content and
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methodology. NCF recommended reduction of wightage for theory courses,
development of training packages for core skills and special skills in different subjects,
prienting practice teaching towards the development of competencies and skills
enCOUraging innovative practices, experimentation and research. The framework also
argued the curriculum structure for each stage of education and suggested several
organizational and administrative reforms and for scheming the growth of teacher
rraining institutions through manpower planning. Investigation of the three curdculum
frameworks reveals Thﬂt thEIﬂ‘ |5 Pﬂﬂﬁ‘ﬂ't 5wing in "-"5 content, structure ﬂr‘llﬂ
rransactional strategies. The structure encompasses: curriculum areas, both theory
antl practice. This framework suggested first time for pre-practice teaching activities
including simulated teaching and model lessons delivered by teacher educators. The
curriculum as per 1978 curriculum framework s apprehensive three dimensions,

narmely, pedagogic theory, working with community, and content-cum- methodology
COLrsEs,

The Chatterjee Commission (1983-84)

This commission recommended some actions on pre-service teacher education.
rhe recommendations includes effective selection procedures, systematic intemship
or practice of teaching and curriculum, study of education as a discipling, recruitment
before teachers’ training where possible, study of four-year integrated course, and
adequate physical facilities, use of lechnolegy in the training of teachers, restructuring
the curriculum ,etc.  This commission has suggested regarding in-service teacher
education shaii be given more weightage by the administrative support and which to
L imparted 1o the teachers according to their requirement.

Yashpal Commiltee (1985)

Ihis committee suggested that the content of the program should be reorganized
lo guarantee its significance to the changing needs of school education. The stress in
thess programs should be an enabling teacher trainees to acquire the ability for self-
I“‘”""“H and |ndepu|"|'d-ﬁﬂt Lh{l'l:ki'ﬂg. Th'IS cﬂmmiﬁf—'ﬂ l"EfDml'ﬂ!EI'ldEd thal th'E ProiCess
of curriculum framing and preparation of textbooks should be centralized so as 1o
nirease teacher's involvement in these tasks. It further noted that inadequate
programme of teacher preparation leads to unsatisfactory quality of leaming in school.

National Curriculum Framework (1988)

Afler the releasing National Policy on Education (1986), NCTE developed the
curriculum framewark of 1988 with considerable propositions for fortifying and
remodeling the curricula of all the stages of teacher education. In addition to, stage
relevant specialisation and additional specialisation was Ell:ldﬂd in 1988 curriculum,
It also recommendad 1o structure mdwerﬂducatbfhﬁ system into horizantal and vertical
mobility to intregating to each other. The changing role of teacher h.ad been stron gly
highlighted in this framewerk Learner centred approach and reorientation of the
Process of education h}f appiﬂng_ inhﬂ-‘ﬂfﬂ\"ﬁ !-'W'IE of 1E3£:h'ing. and FmPﬂHEHEE b
non scholastic areas ane the chief proposition of this framewaork. It also suggested for
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| 3

keeping a balance between theory and practice by advocating central place: y
practicum or field work with appropriate weightage .

Acharya Rammurthi Committee (1990) reviewed the ﬂafmna! "l ¥ o
Fdudcation(1986) and recommended nevamping of teacher education progea
the elementary stage, and emphatically stressoad the need _l’r..lr mtr.*.gralEn of
and practical courses, Besides other relevant recommendations, Intemship MIOe o
teacher training was also highlighted. To make a success 'f'r tI'reiinH.'Imihlp el
training, the committe further recommended realistic field situation for atheny
and supervised teaching in the field for a long duratian. i

School education has been occasionally passed through diffgrgn'l! ﬁ'-"'ﬁﬂllﬂ'»'
other reforms. National Council of Educational Research ﬂ-ﬂ'l_j Traiming (NCERT) Jil
apex body which has always played a significant role in this reforms: and activities

The curriculum framework of 1998

This framework recommended for two years practice teaching for both prin
and secondary school teachers 1o provide more opportunity to trainee for pragti g
teaching and related practical work by reducing the weight age on theory papers ug
fo 40% Rapid change in international scenario due to globalization, privatisatiop
and communication technology were reflected and impact on the proposition of this
ramewark. Commitment, competence and performance are the three pillar
developing curricula and programmes for teacher preparation

This Framework offered separate course structures for primary and "E__I___ et
levels, and Academic and Vocational streams of senior secondary teacher edu

Physical education and students with special Needs were included in curr
for teacher sducation.

National Council of Teacher Education (2008)

_ Eine of the ohjectives of teacher education accarding lo NCTE (2008} is to develo
Grlical awareness about the social realities which can be achieved through
pes of activities which may help the future teachers o grow and develop the |

nsitivity o and attitude towards social problems” and due empl _. f
Maity-based social work Such programme will help student teacher to del
Bople belonging to different sociveconomic groups, which will ultimately
i 't their problems and element of culiure. It has tried ta integrate the chan
...:{- onl 1s and demands in the light of newly implemented Right to Ed 0
SURTE 2009), issue of academic burden of students, and universalisation @
ERncary education thal have implication for enchint At P

{ The National Curriculum Framework for Teacher Education (200)

-“I- - '.I. Curriculum Framework for Teacher Education 2009 is a most impon
s io revive school education as well as teacher education towards
- Eontextualisation and professionalization has been prepared in 2009) Through tf
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curriculum framewark an attempt has been made o nol only address the issues,
concerns and pedagogical shifts visualized by NCF 2005, but, also systematize the
complete teacher education curriculum as an natural and Integrated while,

The toremost apprehension addressed by this framewark comprise inc fu*i:ﬂ‘-
education, ensuring equitable and sustainable development, utilizing community
knowledge in education, and integration of 1CT and a-leaming in the curriculum of
teacher education which is In tune with the thrust of NCF 2005 and the needs of
contemporary Indian society. Therefore, the traditional approach lo teacher preparation
based on philosophical, sociological and psychological orientation of courses has
shifted to ‘carefully crafted curriculum design that draws upon theoretical and

empirical knowledge as well as student teachers’ ‘experiential knowledge’ (NCFTE
2009).

It criticized existing curriculum relating to theoretical discussions of teacher
education institutions to the dassroom realities and advocating to incorporate the
cocic-cultural contexts of E-ducaﬁ':jn,:gi-;.rfng' niﬁre' weight age to the field expernience
of student teachers in all courses through practicum, visits (o Innovative centres of
pedagogy and learning, classroom based research, longer duration of internship.

suggestions and Conclusion

In spite of various commission and committes’s recommendations for fundamental
'hange in teacher education programme from training to education but still we are
1 ubscure goal. Educationists observed that the evalution from academic theories in
universities to classroom practice has often been very sharp suggesting that student
lrachers are not properly equipped to put into practice current pedagogy and
interactive skills that have been theoretically learnt. The present teacher education
programme is also inadequate to meet the challenges of diverse Indian socio-cultural

ontexts and the paradigm shift envisaged in the NCF 2005.

leacher educations programmes are concemned with are autonomous and self-
directed adull learners. They need 1o be based on an adequate underslanding of
v adults learn and have a vast amount of life experiences and knowledge, are
Hrepmatic and goal-directed and respond better to problem -centred methods |ike
discussion, symposia, group work, projects, efc. In transaction of this component,
Audent teachers should be given challenging assignments for which they have 1o
“onsults books, journals, community resources, etc. In short, participatory and
Meractive leamning approaches should be given importance in transaction of this
tUmpanent. The teacher in near future will be expected to function in the context of
"apidly changing socio-cultural, political and techno-¢conomic scenario, onset of
ormation revalution, value crisis, increasing complexities in society and classroom,
The pressnt century teachers ought to be highly skilled in management of stress and
“Motions. In short, Pﬁn'id.p;mrg:md interactive learning approaches should be given
"MBortance in transaction of this component.
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Attitude, Anxiety and Efficacy of Teacher’s
Development of Computer Skills

Sanjib Kumar Roy* and Amalendu Paul**

Introduction

There is @ growing imporance for ICT within the school curriculum. Not only it
. used 1o support teaching and leaming within other curriculum subjects, but it is
Ala a subject in its own right as-a separate discipline. 1CT tools enable pupils lo
scress, share, analyze, and present Information gained from a variety of sources and
in many different ways. One of u'.IﬂEFIH, goal stressing on the quality of education.
“his involves the integration of information communication technology in education.
e UNESCO defings “ICT as the t'a.hg_e of technology that are applied in the
process of collecting, storing, editing, retrieving and transfer of information in various

{ e

45 1CT is becoming an integral element for educational roforms and innovations
a secondary schools, this situation calls for an enhancement of pre-service education
on ICT for prospective ma-:hers-

Uperational definition of the terms 1CT

In this paper 1CT refers to the computer and intemet resources used 1o handle
ant communicate infermation for classroom teaching and  learning, purpose
Simultaneously | the term "Teacher” indicates secondary level preservice and in-
service  teachers’.

Purpose of this paper

The =|:"|,3|'!r'5r5 af this papeEr aims o b‘fl‘nﬂ tﬂﬁ.ﬁhﬂf the Illrld-inﬂi and ‘I'“‘..'-'F points
Irum 4 review of some significant part of the available lerature associated with
Wachon’ integration of ICT into their waching and learning and o studying the
thatachies 1o the use of ICT with reference 1o the attitude, anxiety, and efficacy of
eacher's development of computer skills.

e

* Assistant Professor, A.G Training College, Jalpaigurt
" Asvistant Professor, Depantmenl of Education, University of Kalyani,
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Discussion

Many studies have been conducted on teachers' attiude and their use of |

skills. 1t has been found that weachers’ attitudes play an imporant role in the toack
leaming process.

I's

It has generally been found that pre-service teachers have demonstrated theie
ability for integrating technology into their teaching, but do not have clarity ahouy
how far technology can be beneficial for students, They will probably avaid teach
with technology for ignoring thelr imaginative. complicacy. (Cox, Rhodes & Hall
1488, Davidson & Ritchie, 1994; Hannalord, 1988; Kay, 1990).

several studies have found that individuals' attitudes toward computers may,
'mprove as a result of well-planned instruction Like ather individual characteristics
that are hypothesized to play a role in the continued growth of technology pmﬁ:imq,
atitudes and beliefs can't be easily taught and must be developed by an individual

over a period of time, (Kluever, Lam, Hoffman, Green & Swearingen, 1994; Madsen
& Sebastiani, 1987; Woodrow, 1992},

Anather factor that is noted to have a profound effect on the student teacher's
leaming technology and its integration is computer anxiety, Computer anxiety, as
defined by Rohmer and Simonson (1981), is “the mixture of fear, apprehension, and
nope that people feel while planning to interact or while actually nteracting with a
computer”. Research has shown that there is often a negative refationship between:
the amount of prior computing experience and the level of computer anxety e‘xhlbﬂnﬁ
by individuals, McKiernan et al. (1994) reported that some students experiencad
reduced levels of computer anxiety at the end of a computer training class while
other students experienced continuing anxiety. The level of anxiety could be reduced

with increased experience in using and working with computers and thereby
succeading in reaching goals, y

Seli-efficacy is also an impaortant aspect 1o consider, Researchers have indicated
that although teachers may have positive attitudes toward technology, they may still
nat consider themselves qualified to teach with it or comfortable using it, fﬂwﬂ%
Kernel, 1992; Office of Technology Assessment, 1995), e

Bandura (1986) defined perceived self-efficacy as * people’s judgments of _ "

types of performances. It Is concerned not with  the skills one has but with the
Judgments of what one can do with whatever skills one possesses,”  When the
concept of computer-efficacy is applied to the domain of leaming to use compulers
) teaching, hands-on computer experience becomes an important component in
flective instruction at the pre-service level. 4

ot using [CT in their teaching Is lack of confidence. In E-et:tﬂ'ssuw:
ners (2004), the issue of lack of confidence was the area that attracted m
ses from those that ook part.
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Some studies have investigated the reasons for teachers' lack of confidence with

the use of ICT. For example, Beggs (2000 asserted that teachers’ “fear of faifure”
caused a lack of confidence. On the other hand, Balanskat et al. (2006) found that
imitations in teachers’ ICT knowledge makes them foel anxioys about using ICT in
the classroom and thus: not confident to use it in their teaching, Similarly, Bects
(2004} concluded their study with the statement: “many teachers. who do nat consider

themselves to be well skilled in using ICT el anxious about using it in front of a
class ot children who perhaps know more than they do* |

U the other hand, teachers who confiden
understand the usefulness of ICT. Cox,
who have confidence in using ICT id
teaching and personal work and thiey

tly use technologies in their classrooms
Preston, and Cax (1999) found that teachers
entify that technologies  are helpiul in their
need to extend their use further in the future.

Teacher competencies © Anather barrier, which is directly related to teacher

confidence, is teachers’ competence in integrating ICT into pedagogical practice
(Becta, 2004),

An worldwide survey conducted by Pelgram (2001), of nationally representative
samples of schools from 26 countries, found that feachers lack of knowledge and
skills is a serious obstacle to using ICT in primary and secondary schools.

Hence, lack of teacher competence may be one of the strong barriers to the

integration of lechnologies into education, It may also be one of the factors involved
N resistance to change.

Resistance 1o change and negative attitude : Much rosearch found that
teachers’ attitudes and an inherent resistance to change were a significant barrier
(Cox et al, 1999; Watson, 1999; Farle, 2002; Becta, 2004; Comes, 2005), Gomes
(2005 found that leachers' resistance to change concerning the usa of new strategies

Is.an  obstacle to ICT integration in teaching,

According 10 Empirica (2008), teachers who are not using new technology  such
s computers in the classroom are still of the opinion that the use of ICT has no
benefits or unclear benefits. Resistance to change seems not 1o be a barriar itself:
instead, it is an indication that something is wrong. In other words, there are reasons
why resistance to change occurs,

Lack. of lime : Several recent studies indicate that many teachers have
competence and confidence in using computers in the classroom, but they still make
little use of technologles because they do not have encugh time, According lo Sicilia
{2005}, the most common challenge reporied by all the teachers was the lack of
time they had 1o plan lechnology lessons, explore the different  Intemet sites, or
look at various aspects of educational software, (Al Alwani, 2005: Becta, 2004:
Beggs, 2000; Schoepp, 2005, Sicilia, 2005).

Lack of effective training : One finding of Pelgrum's (2001) study was  that
gre were not enough training opportunities for teachers In the use of ICTs in a
Hassroom environment. Acrording o Becta [2004], the issue of training s certainly
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complex because it is important to consider several componenis 10 ensure thy
effoctiveness of the training, These were time lor training, pedagogical “ﬂ-lﬁ
skills training, and an ICT use in initial teacher training. Providing pedagey

training for teachers, rather than simply tralning them (o use ICT toals, is an imm

ISEE:

Lack of accessibility : Several research studies indicate that lack of aceess o,
resources, including home access, is anaother rump!en barrier that discourages te e s
from integrating new technologies into education According to Becla I:E'I]mj,!
inaccessibility of ICT mesources is not always merely due 1o the non-availability g -{-
the hardware and software or other ICT  materials within the school. It miy be th
result of one of a number of factors such as poor organisation of resources, po -':""
quality hardware, inappropriate  software, or lack of personal access for teach
insufficient numbers of computers, insufficient peripherals, and insuffi i
simultaneous-Internet access.

Lack of technical support : Without good technical support in the classreom
and whole-school resources, teachers cannot be expected to overcome the barrlers
preventing them from using ICT (Lewis, 2003),

These tachnical barriers included waiting for websites to open, failing to mn:
to the Internet, printers not printing, malfunctioning computers, and leachers 8
to work on old computers. Many of the respondents to Becta's survey (2004) indic '. \' ¥
that technical faults might discourage them from using ICT in their teaching because
of the fear of equipment breaking  down during a lesson. g

Conclusions
V

There s litle doubt that today's prospective teacher’s will be expected to teach
with technology in the classrooms of tomorrow, However, the resources amlﬂ:ll: 0.
teachers in terms of hardware, software, networking, and professional develg i
vary greatly at the school level. Hence, It Is imperative that teacher's bemmed &3
of their own leaming with regard 10 using information technologies in Ihe classroor ‘.*i
Thiough learning to teach with technology, teacher preparation programs Psah‘t 3

‘unigue place at the beginning of this challenging process. The development of &
pedagopically-based framework that are related to leaming to use computers o
‘other ICT skills and an approach for its application in teacher preparation need 10
these challenges as discussed above. a
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A Study on Teacher Educators’ Motivation to
Work in B.Ed. Colleges

Madhab Ghosh® and Abhijit Guha**

ABSTRACT : The strength of an educational system Lamely depends upon the guality of its teachers.
115 a teachier who helps (o transform an individual into a persan of imagination, wisdom, hurman
lovir and enlightenment, and institutions into lamppasts of posterty; and the country info a leaming
saciety. The National Palicy on Education {1986) has rightly remarked “The status of the teacher
reflects thee socio-cultural ethos of & society: It 5 in this context that (oday a ieacher oCtupies
unique and significant place in any society”. Motivation 1o work is 2 set of enargetic forces that
srginate within at well as beyond an individual’s being. It is a psychological process resulting
rom the reciprocal interaction between the individual and the environment that affects a RO
chuices, effort, and persistence. Work 18 of special concemn fo the study of mothvation, From a
psychological point of view, work Is an important source of identity, self-esteem and seli
actualization. It provides a sense of fulfiliment for an employee by clarifying one's value to fhe
wcipty. 1t is important for organizations to understand and to structure the work environment Io
encourage productive behaviors and discourage those that are unproductive given work maotivation’s
i i inilEEnCing workplace Mrﬂﬂd pergrmance. iz is g.EﬂElil consensus that motivation
nvolves three psychological processes: arousal, direction, and intensity. Motlvation 1o work i an
sction that stimulates an individual to take a course of action, which will result in attainment of
some goal or satisfaction of certain psychological neads of the individual himsell. People can
metivate themselves by seehing, finding and carrylng out work, which salisfies their needs or at
least leads them to expect that thesr goals will be achieved. There ane two types of motivation
namely mirinsic motivation and extrinsic motivation. in the predent sudy mativation 10 work is
conceptualized in tarms of sy dimensions namely teacher responisibility, engaging students, work
perormance, professignal and academic development, management and organizational factors
andd jab siuations, The study intended 1o highlight the motivaticn 1& work of teacher educators in
wlation 1o gender, type of management and locale. A self developed ol on Feacher Educataor’s
Motivation o Work Scale (2015) was administered over a sample of 100 1eacher educators in
B td colleges of Morth Berigal. The findings revealed that there is no significant difference in the
matvation o work of feacher sducators due to geader, type of management and lecale variation,
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Introduction

The only true teacher I8 ne
students, and transter his soul 10
eyes and hear through his pars ant

who can immediately come down to tha lsval
the students’ soul and see through the gy
) undarstand through his mind., R

- Swami Vivekan.
The EE*|.aEI':Hi1~|TIFI BaetweaEn o FIEIE.'UF'I -i:'ll'ld his'her W{JI’I‘C: 15 @ h-?-JbiC E!mt:_l .
life. The drastic changes in this relationship can constilule revolution, It has
cuggested that so far there have been two such reu_nlu[l-:rns-ttle first with _
of machine power and the second with the information explosion through L0
The third revolution that is taking place now is that of the huma.nizaﬁm.
The terms ‘humanization of work’, ‘industrial democracy’; ‘quality ufwurk
‘participative work” are interchangeably used to define the same concept, the ¢
concept of being the value of treating the worker as human being, imprﬁiﬁw
her work environment and emphasizing his or her involvement in worl
decisions. Work has become a highly complex phenomenon in the present;
technological development. Work may be a task, a duty or an accomplis
may be mental, physical or both. Work takes on different shades of meaning
most important Is the intrinsic meaning that it has for the individual perforr
for the group with whom he identifies, Men work for various reasons; Motiy
work 15 a human state where competence to weork and ‘will to work’ fuse logetf
Motivation to work is @ human state where competence to work and will to wo
tuse together. According to Pinder (2008), *Work motivation is a set of ‘energs
torces that originate both within as well as beyond an Individual’s being, 1o initi
work-related related behavior and to determine its behavior, and to deter
form, direction, intensity, and duration”, There are three types of f“W
generally influence work motivation: (a) forces operating within and indi
forces are operating within the organization (¢) forces operating in the En'u' .
which have also been shown in the Fig, (i) The forces operating within an individ
o _.;ﬁ’“ﬂmﬂ'ﬂ]ﬂf determinants of work maotivation, Some of these .'.._'L”
DEQ anc identified because people hide their real needs under the covert
fepted behavior, -

Determinants of Work Motivation

+
I »
Organization Enviranment

Fg. ﬁ Determinants of Wark Motlvatlan
ion Behaviour”, V.$.P, Rao, (2009) New Delhi: Excel Books: B

A ied s one of the important organizational behavioul
vork. During past two decades oxtensive empirical research
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has been dane o understand the implications of motivation at work place, The interest
in work motivalion among the psychalogists and other behavioural scientists who
sudy organizations has escalated dramatically as well, Teachers’ motivation to work
may be thought of a both motives driving the teachers to involve in their expected
roles in the colleges. For the purpose of present investigation teachers’ mativation 10
work would be ascertained through the scores on teachers’ motivation to work, Mittal
(1989} found out teachers working in private schools were significantly more motivated
i work than their counterpans Wm'king in Emgmmmr..managpﬂ schools. The location
of the school and the sex of the teacher had no significant influence on the teachers’
molivation 10 work. Teachers who perceived less disengagement, less allenation,
less psycho-physical hjﬂd_ﬁil'lfﬂ- more esprit and more humanized trust dimensions
of the school organizational climate, were found to be more work-motivated, Houkes
and Nl|h|.l|5 ef. al. {ED{JH FE"S,IJItS ihmd that E-'EDEH“?.- p.e;guna' chiracteristics had
a direct effect on the outcomes as hypothesized and only one moderating effect was
found. The upward f.i_lri'l.ring__ moderated the rera_r___iqn_g,hlp between unmel career
expectations and turnover intention. Maharjan (2012} concludes that there is a positive
association between work motivation and job satisfaction of teachers’ gender and
ncale wise, Saeed and Muneer (2012) concluded that there is a significant difference
n the level of work motivation among male and female teachers. The female teachers
were found o be more motivated 1o thelr work than male teachers. govt. and pwt,
sehool teachers are equally maotivated for their work. Ladyong (2014) findings of this
study have implications on the role of administrators particularly in enhancing a
nositive school climate in order to molivate teachers 1o improve their work
perormance.

India has a long tradition of learning and education has always been valued. The
\eacher educator plays a central role in the learning-process of the teacher education,
Hence the need to have a high work motivation anses to facilitate the same with all
samestness and sincerity on part of him. In B.Ed. colleges, motivation among teacher
aducators is essential for their better performance in the classrooms and of course
the overall academic development of the student teachers. Thus, to achieve the
learming objectives and reach a reasanable standard, educational institutions should
keep a close tab on the motivation level of the teacher educators. Though there are
wme studies being undertaken in the areas of work motivation. They are fraught
with soyaral inconsistencles. Hence ﬂj‘lE’E maotivation influences his behavior it
enly through initiation, but through determining its direction strength and
perseverance, in such common knowledge among psychologists. However, there
are significanily few studies of the teacher educator effectiveness on prediction of
teaching efficiency, which have taken this factor into account.

Ihe proposed study will be significance in the following aspects -

o The study will help to understand the level of molivation to work of eacher
educalors.




PROSPECTS AND CHAltEGES oF TLACHIR EDUCATION By Mo

¢ The study will significantly contribute to the field of teacher education

suggesting measure 10 be tuken for changing | improving the ﬂanirig""

-
L]

relationship among the sald vadables, 4

Under this circumstances in the new professional profile of the teacher adies o,
must rieed motivation in the work. Hence motivation to work of teachers pd
5 @ crying need of the present hour, therefore some questions raised -

i} 1s the level of mativation to work equal for all teacher educatorst

(s " . a I
i) s :EhErE any significant difference in motivation to work of teacher educators
with regard to gender, management and locale? '

For the purpose of answering all these questions, the problerm was underaken by
the investigator and these answers suppont and give a strong ralionalé for conducting
the study. In order 10 assess the mativation to work of leacher educators, a n”"
attempt was made by the investigators to investigate different aspects which pmmﬂ
motivation 1o work and the nature and level of their motivation now endowed wil!r
the teacher educatars of North Bengal. The problem for investigation has been stated
as “A Study on Teacher Educators® Motivation to Work in B.Ed. Colleges”,

Objectives of the Study:
o To study level of teacher educators motivation 1o work.

* [o study the significant difference if any in motivation to work of teacher

educators in relation 1o their gender, type of management of institution and.
locale variation,

There is no significant difference in motivation to work of teacher educators
n to gender (male & female) variation,

, 3 There is no significant difference in motivation 1o work of teacher ﬂd“"-'m
Blation to type of management of institution (govt./govl. aided & self ﬁ"ﬂi@;

" 0, There is no significant difference in motivation 10 work of teacher educators
tey gender (male & female) variation in Covt colleges,

~ Ho,: There is no significant difference in motivation 1o work of teacher educators
in rélation to gender (male & female) variation in Self financed colleges.

- Hog There is no significant difference in motivation to work of teacher educators
in relation o locale (rural & urban) variation,

~ Delimitations of the study: The study was delimited to secondary level teacher
w’;ﬁn_hﬂituhum an North Bengal. 5 govt. and govt. aided and 10 self financed
teacher education institutions were considered for data collection,
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Operational Definitions: Motivation to Waork here refers to Waork may be defined
as a task, duty or accomplishment. Motivation 1o work is a human state where
competence to work and “will to work” fuse together, Waork motivation in the present
study refers to the process, which is used to encourage and inspire teachers to perform
their jobs efficiently and also to initiate work-related behavior among them. Teacher
Fducators here refers to thase teachers who teach and work at B.Ed. colleges. B.Ed.
colleges here refers to the teacher education colleges for the secondary level, which
neovide B.ED. course and are either govi fgovt. aided or self financed college.

wethodology of the Study

[escriptive survey method adopted for the study. The sample for the in vestigation
was drawn from varlous govt., gowl. aided and self financed B.Ed. colleges of MNorth
Hengal. A total of 100 teacher educators were selected by simple random sampling
iechnique and care was taken to stratify the sample along 50 percent from type of
management variations 50.as to have the sample of 50 govt./govt. aided and 50 self
firanced teacher educatars with variation in gender and locale.

Tool used: For the purpose of data collection, Teacher Educator's Motivation to
Wark Scale (TEMWS) constructed by the investigators was used. The scale consist of
43 items related 1o six factors namely teacher responsibility, engaging students, work
performance, professional and academic developmenl, management and
urganizational factors and job situations, Each item was to be rated on a 5 point
scale - Always (A) S Frequently (F) / Sometimes {S) / Rarely (R) / Never (N} and which
were respectively scored as 5, 4, 3, 2, 1. All items in the scale are positively worded.
Ritiability of the scales was computed by using Cronbach's Alpha and was found to
e 0.88 for TEMWS. This indicates that the tool is highly reliable,

Techniques of analysis: Quantitative data analysis procedure was followed for
ihis study, The collected data were analyzed through 5P55 17.0 version and the
‘-.Jﬁ.fll'll-rhl":ﬂl'ltiE' of ‘t° values were [EE{E’d at 0.05 level of Eigﬂiﬂﬁﬂﬂi‘. The Statistical
techniques such as mean, SD, I test, were used in this study.

Result and Discussion
Ihe descriptive statistics of the scores on scale of TEMWS i presented in the

table1,

Table 1 : Descriptive Seafistics of the scores of TEMWS

| N N Mean | Std. Shewness Kurtosis
Deviation

Statistic| Statistic | Statistic Spatistic | Std. Ervar| Statistic | Std. Error

MOTIVATION y
O WORK 1o0 | 178.6869) 1612915 | -46d 143 S 481
-
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Testing HO I

The analysis in table 3 shows that in case of comparing motivation to work be, o
fermale (M= 178040 and male (M= 179,3469) teacher educators, the == value'is 03
and the ‘p’ value is 0.722 (p>.05), Hence, HO, |s not rejected and it can be u:‘.-
that the groups are not significantly differant from each othér, Table'2 shuwﬂu
mean value of motivation o work In male teacher educators (179.3469) |5 Iq
than temale teacher educators (1 78,0400),

Table 2. Group Statistics- Gender
GENDER N Mean | Std, Deviation | Std. Error Me

MOTIVATION | FEMALE 50 | 78,0400 18,51195 261798
TO WORE

MALE 50 179, 3469 1789734 255676 R

Table 3 Independent Samples Tes

t=test for Equality of Means
: di Sig. (2-tailed)
MOTIVATION TO WORK .57 ay 732

*naal sipnificant al 005 lavel af sipnificance

Testing HO,:

The analysis in table 5 shows that in case of mativation to work between govL
govt. aided (M=177.12) and self financed (M = 180, 2857) teacher educators #
value is 0.868 and the *p’ value is 0,388 (> .05), Hence, HO, is not rejected a {
it can be said that the groups are not significantly different frum each other. Table 4
show that the mean value of motivation to work in self financed college tea

educators (180.2857) is higher than govi/govl. aided Enﬂep.e teacher Edq
{177.1200).

Table 4. Group Statistics — type of institutions y
Management N Mean | Std. Deviation | Std, Error Mean I
| MOTIVATION | COVERNMENT | 50 | 1771200 17.8401 5 2.52298. -
| TO WoRkK SELF FINANCED | 50 | 1802857 |  18.46506 263787

A

Table 5, Indopendent Samples Test
I-test for Bquality of Means
- 1 di Sig. (2-tailed)
MOTIVATION TO WORK - T T 388

significant at 0.05 level of significance.
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Testing HO,:

The analysis in table 7 shows that in case of motivation to work between govt./
govt. aided institutions female (M=175.7097) and male (M=179.4211) teacher
sducators the t- value is.0.710 and the ‘p’ value is 0.481 (p > .05), Hence, the null
wpothesis, Hoy is not rejected and it can be said that the groups are not significantly
Jifferent from each other. Table 6 show that the mean value of motivation to work
1 govt./govt. aided college male teacher educators (179.4211) is higher than govt./
govt, aided college female teacher educators (175.4211),

Tahle & Group Statistics (Mamagement - Government wise Comparison)

GENDER N Mean | Std. Deviation | Std. Error Mean
RAOTIVATICN FEMALE n 1757097 18.55836 3.33318
T WORK MALE 19 179,427 16,83355 3.86188 i
Table 7 Independent Samples Test
ttest for Equality of Means
1 df Sig. (2-ailed)
SADTIVATION TO WERK: =71a* A48 AR

“not significant al 0005 level of significance

Testing HO,:

The analysis in table 9 shows that in case of motivation to work between self
iinanced female (M=181.8421) and male (179.300) teacher educators the t- value
w466 and the ‘p’ value is 0.644 (p> 05), Hence, the null hypothesis, HO, is not
rejected  and it can be said that the groups are not significantly different from each
other. Table 8 show that the mean value of motivation to work in self financed
college female teacher educators (187.8421) is higher than sell financed college
male teacher educators (179.3000),

Table 8 Group Statistics (Management = Self Financed wise Comparison)

- GENDER N Mean | Sid. Deviation | Std. Error Mean
MOTIVATION | FEMALE 19 181.8421 18.28255 4.19430
10 WORK MALE 3 179.3000 18.82249 1.43650
" Table 9 Independent Samples Tes
[ t-test for Equality of Means
1 di Sig. (2-tailed)
MOTIVATION TO WORK Abb* A8 44

"ot significant at 0.05 lavel of signiflcance
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Testing HO -

The analysis in table 11 shows that in case of motivation to work between orkas
(M=177.5250) and rural (179.4746) teacher educators the t- value is 0.523 H‘Fﬂ g
‘P’ value is 0.602 (p >.05). Hence, the null hypothiesis, Ho, is not rejected  andy
can be said that the groups are not significantly different from each ather, Table 1g
show that the mean value of molivation to work in rural college teacher adicatgn
1179.4746) is higher than urban college teacher educators (177.5250). '

Table 10 Group Slatistics-Locale

| GENDER | N | Mean | Std. Deviation | Std. Error Mean |

MOTIVATION | URBAN 40 1775250 15.81299 250025
O WORK RLIRAL &0 179,4746 19.63754 2.55650 '

Ee

Tahle 11 Table Independent Samples Tes| F

t-test for Equality of Means
' di Sigs, {2-tatled)
MOTIVATION TO WORK “~323* 98 B2

Conclusion

In view of the aforementioned results, it is concluded that majority of the teachers
possess work molivation “to great extent”, Eventually, the factor that contributes |
1o their positive response regarding work motivation is psychological.’ While n aking
a comparative study of male and female teacher educators with raspect to their U\ﬁi
work motivation dimension applied, it is evident from this study that there is na
significant difference between the two groups of teacher educators categorized on
the hasis of gender, type of management and locale. In other words, both the groups:
of teacher educators have homogeneous tendency as far as their work mativation is
concermed. However, some of the teacher educators have been found to be, at t es,
gisinterested in college works due to the lack of promotional avenues, insufficient
ay, dearth of basic infrastructure in colleges and general patiern of wurlung

pecially in the self financed colleges. Highly motivated teacher educators can still
aid 1o have performed even better than their counterparts. In view of globalizat n

e entire world and the scientific advancement warld over, teacher educate 3
ed to be well equipped with the information technology. They will ultimately
2 their level of work motivation and thus their performance.

Educational Implication

~ Though the present study was restricted to only 15 teacher education m"“ﬁ“

North Bengal in West Bengal stale where 100 teacher educators teaching at the

- secondary level of teacher trainees were selected as sample, its findings have importan
nal implications. Further, the findings can be used by sducational planners.

.::|"|
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(hinkers. demographers, teacher educators, psychologtst, sdministrators, management
and policy-makers for preparing a teacher profile and also for selection of teacher
educators by judging the its motivation to wark, The findings of the present study
may have an impact on teacher education both pre-service and in-service teachers.
ihe findings of the present study tell us that the teacher educators of self financed
retitutions should not be victimized as result of discriminatory attitude of the society.
These teachers can enhance the quality of teacher education along with the govt/
povt. aided teacher educators as they are motivated to accomplish tasks.
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Should there be any Criteria for the Preparation
of Teachers in West Bengal?

Nityagopal Mondal*

ABSTRACT : Education is the process of preparing peaple 1o fit into the complex social structure
threugh the process of soclalization, It helps the child to train for the future roles of adult file. In
pther word the child learms the rules of social behavior through the process of education.

There are different types of limitation for formal education system, Like age limits, time limits,
course limits el i

In our country an army cannot be pepared after an age. A doctor cannol be made without passing
loint Entrance Examination having Science during Higher Secondary Examination. A politician
cannod be a Member of Parliament before age of 25 years, There is entry age Hmitation of an
Indian voter,

S0 in our country every profession has specific entry age limit and specific academic qualification.
There should be a minimam age limits and acadermic qualification to enter the teaching profession.
Wi cannot prepare a teacher after having Graduate or Post Graduate dogree, Those who want to
b teacher should take training after Higher Secondary examination. Integrated training programme
should offer for the student those who want ta be a leacher.

Key Words : Complex sacial steucture | Socialization | Social behaviour | Formal education.

Introduction

Fducation is the process of preparing people to fit into the complex social structure
through the process of socialization. It helps the child to train for the future roles of
adult file. In other word the child learns the rules of sacial behavior through the
process of education

According to Tegore's scheme of education the child is the center, the role of
teacher is also important. The teacher is mare important than method. Tagote laid
#reat emphasis on the attitude of the teacher, He wrote, *I have found that line
childten learn more quickly the attitude of the teacher than the knowledge im parted
by him~, Tagore felt unhappy that most teachers “always try to burden the children
With their grown up manners and their learmned manners, and that hurts the mind of
the students unnecessarily®, His concept of a good teacher is stated in these famous

S &
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words: A teacher can never truly teach unless he is still learing himself. A Fr.

never light another lamp unless it continues 1o bum its own flame”, g

Training and education though related to each other are yet dlllin-gu_l : %
use the lerm education for processes which have a wider Cﬂﬂ"ﬂh"ﬁ ; '_ 2
whereas in training the cognitive perspective becomes namrowly Ofice))
circumscribed with specialist interest, Gilbert Ryle (1963) pointed out, *fy jg g
thing 10 know how 1o apply such concepts, quite another 1o know how 1 Corrmls
them with one another, some people can falk sense with concepts but ar
sense about them; they know by training how to operate with concepts ing d fimy
Bedds, but they cannot state the logical relations governing their rules. They ars |
the motor mechanic who can know the fault in the engine and can 581 the g
right but does not understand the working of the combustion engine®, .

Our education systems and limitations
There are three types of education in our countries
I. Formal education
n. Non-formal education

i, Informal education

There are different types of limitation for formal and non-ormal and infon
education system, like age limits, time limits, course limits, subject limits re gnition
of the expariences gic, :

In our country every profession has some criteria, A Person cannot be an a
officer without iraining after an age limits and educational qualifications, el
weight etc. A Person cannot be a doctor without science during hq;hw
level. There is entry ages limitation of any Indian voter, A person sh ..1.
citizen of India i) not less than 25 years of age to be Member of Parfiam

Thee minimum age for a person 1o become a member of Rajya Sabha is 30 y
Are there any Criteria for Teaching Profession in West Bengal?
In our Country as well as in West Bengal there are no criteria (Age or Educatic

Qualification) for teaching profession, An M.A or M.5c, Student having NET

o SLET can back 10 be a teacher, A Students having MCAMBA/M. Com, et &
Pr.D. halder also back for school teaching profession, Some time an @ Binaet:s
comes for irining,

 There are several demerits without training within o particular ed
qualification and age.

_—.
- Thet teachers are not accepting teaching as profession (no job satistactis

il Most of the in-service teachers are not accepting the B.Ed. tratl
prigramme from their hunt (in-service training).
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i The entire teacher tries to ket the botter profession within 1o teaching
profession; as a result the tsaching system is affected by those teachers.

V. During the inservice training, the teaching-learning system of school

m Hﬂﬂ't.’tﬂd h"_ll' thE- ﬂhﬁ-ﬁnm Q[ T._aaﬂ-.pr thagﬂ_w 'w-hu. lhave l'rl'l.l'tl-”l"d far B. ['d
training,

The interested frosher candidates suffer 1o get B.Ed, training opportunity.

fl. The training system also affected by  diversified students (in-service and
- presservice),

OWeVEr in our country every profession has specific entry age limit and specific
e qualification except in teacher preparation. So there should be a minimum
mits and academic qualification for the teaching profession, Those who want
i m should take training after Higher Secondary examination. Integrated
Wn amme should be offer for teacher preparation (B. A., B. Ed. or B.5¢., B.

ﬁl‘ﬂﬂ"[ﬁ Training

its those who are interested to be a teacher will opt the pre-service
ﬁiﬂina. alter higher secondary examination.

b
' T Wﬂl be unifurm status of students in every aspects (educational
5': salif tion, professional interest and economical).
Th 'mil minimize the job satisfaction of the in-service teachers.
mlnm; system- should be improved having uniform status of trainers.
wn for Teaching Profession

re should be the entry age limits for teaching profession; it should be
18 to 21 years.

. There should be the entry educational qu:ahf cation; it should be after Hu;her
Wdlw Examination.

; ﬁmﬂmnﬂhﬂmhmﬁd training, B.A. B.Ed, or B.Sc. B.Ed. elc. Suggestion
*ﬁ]’Tﬂdlmtli secondary level

v, Teachers should not be appointed without B.Ed. training.
, ﬂnuu[d not be the in-service training provision through regular
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Pre-service and in-service Teacher Preparation at
Different Levels : Programmes and Innovations

Paromita Das*

ABSTRACT : The teacher is the principal means for implementing educational programmes and of
;ﬂfﬂ' “fﬂlamtltlﬂﬂ of education, WHHE-!!PERHHE af teachers we include. heads of pelucational
institutions, wholetime teachers in institutions of formal education, instructors of non-formal and
adult education centres, teachers angaged in instruction through the various technigues of distance
learning and also voluntary and pan-time workers who may be engaged for playing a specific role
’.’-.i_-‘"' aspecific period of time. Teachers at all stapes have to be expiected 1o endertake oF promaote
f_l_l'i'-'-ﬂ"":ha experimantation and innovation, Teackers have an indHspensable role in extension and
social service, They have also to participate in the management of a variety of services and activities
which educational institutions underake 10 implement their programme,

The role of teacher as that of a member of any otiver profession is dual one, He is practitioner of
his specialty and he is membes of his profession, obligated to further the ideals of his group, The
rale of teacher as a practitioner 1§ an ancient one, since teaching has continued throughout the
history in one form or the ether. His role as member of profession in recent one,

Teacher plays a significanl role in proveding quality education, Because all policies and plans are
‘really implemented by leahcers. Therelore, quality equcation Is possible when quality teachers are
engaged. The role of the teachers is more important in case of early childhood education because
of mature of leamer as well as responsibility of teahcer. Early Childhood Care and Education
ECCE caters to the needs of heamers up to age of 6-8 years ; very critical and significant stage of
human life, which lays the foundation for futare development and education. So we need lovable,
“committed and skilled teachers to deal with young children. the National Policy on Education
(1986} treated, “Teacher education as a contnuous process and Jts pre-service and inservice
components are inseparable”.

Keeping in view the central place of teacher education WPE calls for its overhaul as the fisst step
mwartds educational re-organisalion. Reomganisation of secondary teacher education system |s also
jmplied in the policy.

‘Key Waords 1 Teacher preparation. practitioner, quality education, Early Childhood Care and
Education, Re-ovganisation,
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weacher must be such an expert that if any one approaches him for making his child,
say an engineer, he checks the status of child's capacity and if finds him capable,
teachis accordingly so that he must become an engineer. Now, the second attribugy,
that is intellectual operation refers 1o use of technique to impan knowledge or s of
those operations 1o make a child able 1o examine social phenomenon of the preseng
and the past, sitvate in time and space, determine explanatory factors ap .I_:
consequences, establish facts, characterise a historical phenomenan, mgﬁ,.:
comparisans, determine elements of continuity and changes, establish connections

betwaen facts, establish causal connections and characterise the evolution of a mﬂﬂﬁ
For this, teacher education has to prepare teachers for a dual role of:

¢ Encouraging, supportive and humane facilitator in teaching-learn
situations who enables leamers to discover their talents, to realize their
physical and intellectual potentialities to the fullest, to develop character
and desirable social and human values o fundion as responsible citizens:
and »
* An active member of the group of persons who make conscious a‘fuﬂ.:p.
contribute towards the process of renewal of school curriculum ta. mmmh
its relevance to the changing societal and personal needs of leamers, h&ephﬁ;
in view the experience gained in the past and the concerns and imperativies
that have emerged in the light of changing national dwelmmentgnah :
educational ;:::'mriries

train us 10 apprehend the etmal values, to appreciate the supreme human fiftues
and the simple decencies of life. We must be educated not for cruelly and pctwﬁ'
but for love and kindness.® This means, along with the learers' interest
importance is 1o be given 10 teachers’ interest and the population of FE}REEE ﬂl
BE TEACHERS is to be replaced by those who LOVE TQ BE TEACHERS. e

l'mmmﬁnhufﬂmunpmarmnfmmhw I:welhiMlEEmnmi&

~ The conference by APEID { The Asia-Pacific Program of Educational Irtrrnw
for Development) concluded that the teacher education programme

technicians rather than reflective, reflexive and critical practitioners™, MSU EAP f‘:‘.ﬂﬂ?
found negligible difference in perdormance, when teachers with or without pre-imi!i
training wene lested on content knowledge ( UNESCO, 2006). UN Inter-Agency |

on Basic Education (1995) found that present teacher education does not appﬂrﬁ
Impnm: the quality of instruction and it was proposed that the teacher be prwi
with job stability and training especially in modem teaching methads, Various
hnndmd in the South Asian Association for Regional Empmtinﬂ (SAARC)
fhﬂ'e related 1o many aspects of development in this region.The common goal |
l.lui"miﬂ access 1o basic oducation. This needs 10 be reiterated, as South Asia s as
yet far fram the full achievement of this goal. However, there is a need to move 1o
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orward-looking supplementary goals, Le., completion rate, quality education,

nore J

E{?ﬂder p.jl'll'}’.- '.El.ﬂd COMmpuner IrIEm:;-,.r. SO iﬁl'lﬂ?illi'u'l—_l- HIJHIS are ilso nECessary;i. e
for instance; universal coverage of nutritious mid-day school meal at primary levels,
incentive programmes for girl students and disadvantaged groups,

Teacher Education for ECCE: The National Curriculum Framework (NCF) 2005
qated that ieachers need to :1. Care for children and love to be with them; 2.
Understand children within social, cultural and political context; 3. Own responsibility
swards society; and 4. Use hands-on experience as pedagogic tool,etc The Mational
Palicy-on Education (1986) treated, * Teacher Education as a confinuous prociss and
i1s prie-se mice and in-service components are inseparable”. 5o, pre-service pmf&uiunn!
weacher education is a process of transformation of a layperson into a competent and
committed professional practitioner. The ECCE functionaries should get professional
sraining both before entering the profession and during the service. Pre-service training
equips the prospective teacher with knowledge, understanding and skills involved in
managing the ECCE centres; It leaches them the pedagogy for young children. It
pravides foundation knowledge for trainees, On the other hand, in-service traimng
ypdates in-service personnel’s knowledge and skills with the latest development in
the field. All the functionaries such as COPO, ACDPO, Anganwadi teacher, Balawadi
teachers are Eetﬁng in-service training from DIET, BRC, SCERT as well as from
NIPCCD. :

special Orientation Programme for Teachers (SOPT): The SOFT is & centrally
sponsored scheme under the Ministry of Human Resource Development, Gavernment
of India. The National Council of Educational Research and Training {NCERT) has
heen entrusted the responsibility to facilitate its conduct in the states and union
terrilories, The major focus of SOPT is : 1.To provide compelencies as envisaged in
the Minimum Levels of Leaming, 2, To _deyﬁlﬁ;:i'c'umpetencle's in the use of Operation
Blackboard (OB) material supplied o primary echools in the country under the
Operation Blackboard Scheme, 3. To encourage teachers to adopt a child-centred

approach to learning:

Recent Trends in Pre-service Teacher Preparation Programmes

The large scope of policy activity regarding teacher education has ied o greater
diversity in programme Hrg_{:tutés. There are a variety of field experiences for
eandidates. Generally, candidates in most secondary teacher education programmes
are required to go through some kind of observational and tutorial field expenences
prior to student teaching { American Association of Colleges for Teacher Education,

hases of the programme,trainees spend one or two

1987), Often during the initial p
days per week ohserving of witoring in schools. In over two-thirds of the teacher
education programmes, field experiences are also required in one or more method

Courses later in the pfﬂﬂ.mmmril sequence, Such experiences allow candidates 1o
apply what they are leaming through classroom observations and work with students
before entering an intensivee student-teaching experience.
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In-service Education of Teachers

The needs for in-service education of teachers arise from several sources, such
changing national goals, revision of school curricula, additional inputs in gk
leaming system and inadequate background of teachers, etc, The SCERT ol
play the major role of planning, sponsoring, menitoring, and evaluating the in- 1
education programme for all levels of teachers, instructors and ather educating
personnel, The state level agency would take cognizance of all the needs
prepanng a programme of in-service education for a given period of time, Trainiy.
ol teachers in vocational stream should also be a primary concern of the SCERT, ;-' :
Distnict Institutes of Education and Training (DIET} would be the major My g
corduct the programme of in-service education for primary teachers, Assistance:
be sought from school complexes in the district, In case of secondary school teacher,
the programmes would be extended through teacher training institutions and
Centres for Continuing Education. The district level education officer will help i
effective conduct of the programmes.

Distance In-service Education

This is prepared and extended with the help of broadcasting agencies. The SC
would be equipped with necessary resources for the production of learning mal
other than print. Minimum essential equipment to record audio, video
would be provided to each State Council of Educational Research and T
(SCERT]. Comprehensive colleges of education as well as DIETs would
provided with production facilities in a phased manner and which may s
necessarily for professional quality directly but also for designing courses, devels
of material and strategies for in-service education. At present, LG.N.OLUL, NS
and many other Open Universities are offering In-service teacher edu 2
programmes at the secondary level and the State Boards of Education are offering i =
service programmes al the Primary Level like that by the West Bengal Board of
Primary Education (WBBPE),

.1 | ]
 Existing Structure and Models of In-service Teacher Education

~ Asaresult of vanous recommendations and researches, many models of In-s BrVicE
Education came into existence such as, 1.Orientation Courses, 2. Summer Courses
3 Refresher Courses, 4. Workshops, 5, Seminars and Symposium, 6, Science Clubs,
7.Bureau of Publication, etc. Some of the agencies which are helpful in organizing
~and implementing this programme are N.CERT,, LLG.C., University Depar enls
~ of Education, Regional Colleges of Education, Professional Organisation of Teachers,
A Group of Schoals, National Institute of Education, Ministry of Educations
Government of Indla, State Education Departments and various other training.
Institutions. '

"~ New Practices in Student Teaching : Some studies have thrown light on the i
out of new practices in our situation. In this connection Das, Passi and Singh (1976
Study the effectiveness of microteaching as a technique of training teachers and {rys
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Lot of different vanations of microdeaching components to determine their relative
Lectiveness based on the study of nine teacher educators conducted field
pxperiments and compared the technique with the traditional method in the
Jevelopment of general teaching competence. The instruments used in this study
were, 1. Ahluwalia’s teacher attitude inventory, 2, For criterion measures the Baroda
general waching competencies scale, and 3, Evaluation proforma developed by Passi
Lo the purpose of feedback, ete, In the end of the study they emphasized that the
Judentteachers trained through ‘standard microteaching’ or ‘modified standard micro:
aching” technique — acquire higher general leaching competence as compared o
e student-teachers trained under the traditional teacher training technique or the
wual practice teaching programme. (by finding t-ratio highly significant). Mehrotra
1974) attempted programmed learning and educational technology to introduce in
\eacher education to tackle various problems in teacher education. He felt that these
wevices might be very helpful in student-teaching programme. Some studies guoted
s survey of Research in Education on teacher's behaviour that both ‘micro-teaching
wnd Cinteraction analysis’ are also helpful for this purpose. Finally, in a decument
NOTRT 19780 all the maq‘:l*aeredu:aunhmurseh have been totally revolutionized
wcording to the present needs of the country, Practice teaching at all levels as
wplained in this document is to be into three phases: 1. Preparation, 2. Actual Practice
vaching, 3. Post practice teaching and follow-up.

some other techniques in the form of new practices in student-teaching can be
feam teaching, T-Group Training alongwith the above as effective feedback devices.
wome very imponant skills under the above-mentioned micro-teaching by Allen and
Kvan are: 1.5timulus variation, 2'.-5_qt_lr_|t[u_tﬁm, 3, Closure, 4. Silence and non-
verbal cues, 5. Re-inforcing r!udmt participation, 6. Fluency in asking guestions,
Probing questions; 8. Higher order guestions, 9. Divergent questions, 10.
Hiognizing attending behaviour, 11, llustrating and use of examples, 12. Lecturing,
|1 Planned repetition, 14.Completeness of communication,

lechniques for Higher Learning

e purpose of higher learming is to develop the abilities of criticism, appreciation,

0 respoct the ideas and feelings of others, 1o present own ideas and seek clarification.
Ihe learner should be able to present his own views on a theme, The potentialities
s unly be developed by employing higher téchniques of teaching and instruction
2 college and university level. Some of the main techniques used for higher learning
an be Conference, Seminar, Symposium, Waorkshop and Panel Discussion. In Higher
| ducational, Technical Teacher Education and Management Education the Programme
of Actinn of the National Policy of Education 1986 visualize pre-service training and
ofientation of teachers, ﬂl'ld p‘wi.dins them further opporunities for professional
mrowth, Opportunities to undertake reiﬂil'l.'.'h are being ﬂhﬁt}aﬂdﬂd and the infrastructure
ol institutions improved. Freedom s 10 be ensured to innovate in teaching, course
Hesign and evaluation through greater i'!"m"m. of collsges and departments in the

stilutions of higher education, Linkages with research agencies and industry or




104 Pucsmors anD Criatiwges o TeacHin EoUcanon in [ni

other productive sectors ame to be promoted so that thee opportunity of ¢ ative o
15 vastly expanded. Teachers will be able to work in other agencies and Irtnisfir
wryice benefits from one Instilullon 1o another, Now ManageEment sirge ..!:.
Righer educational institutions are to be evolved 10 ensure greater particly
teachens in all relevant spheres of work. Instiutions can be helped 1o sef upan n
participative and data based system of teacher evaluation, based on mu!' . ,.
This concrete record would be used for assessment for career adva
periomance of a teacher would also call for remedial steps.

-'!.

The Developing Concept of Academic Staff Colleges (In-service) 1

The University Education Commission as far back as 1949, had "
the idea of educating university teachers in order to improve the: education '*"'.
of the country. The Commission had argued that the success of an educational prog
depends much on the character anel ability of the teacher, that in any plan of un iverg
reform the main concern should be to prepare tEachwﬁ
. Transmission of the imellectual and ethical heritage of humanity fo ﬂﬁ J

4. tnnchment of this heritage and extension of the boundaries of koo
3. Development of personality.

The principles 1o be followed are: 1.0rentation of subject Im _ A
Vitalsation of professional studies, 3. Impravement in methads ni i

Fvaluation, 4. Development of special courses and programmes, 5. §
rmprovement of curnicula.

Some other themes are : use of educational technology, {'mmnm" tiod

piychology of adull learner, management techinigues, psychology uf e
of education as a critigue of the society ete.

Advance Teaching-Learning Strategies .

The Teacher educator should follow some advanced strategies of teach
leaming such as Advanced Presentation Strategies of Teaching (APST), Indivi
Leaming Strategies (ILS), Interactive Strategies of Teaching (IST), Psydm]u-g’hﬂ'
hased Strategies, Aris-hased Teaching and Leaming Strategies, and ICT-based Strateg
45 efiective resources for themselves and students for bringing improvement
academic achievement and 10 meel new academic standards,

The futuristic wle of wacher education should be evolved from all modem treod
0 teacher education. As education is a process of evalution, the great heritage @
ulture in teaching and teacher education should emerge from a broad @
tinating and humanized pattern of education, A one Bia Family 'I"
uimbakam ) of Decent Mankind Iy the foundation of good education i
_good wachers and assisted by good wacher oducators. With the guidance of &
ducators the would-be and existing teachers will be able to develop all the expert!
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snd skills of teaching and evaluation and above all will become ideal himan beings
iy ewre for and understand their students. Students ,who follow their ieachers as role
aodels and get proper guidance and study atmosphere , are sure 10 become good
cinzens who will have respect for people all around the world and consider each
. as histher family member who live in unity, co-operation and solving each other’s
Jrablems , sharing the moments of joys and sorrows , and having human instincts in
4 numan civilization , the greatest attainment of life.
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sttitude towards the D.EL.Ed. Course (ODL Mode)
of the Primary Teachers of South 24 Parganas

(W.B.)

Samir Kumar Mahato' and Abhijit Guha®

AHSTRACT : Attitude towards the D.ELED course (DL Mode) of the In-service primary teachers
poened to be ane of the most important delermining factors towards the success of the course.

o present study was conducted to inguire the attitude of the primary teachers of South 24
poeganas (W.B,) towards the said course. An attitude scale [five-pointl, comprising of thirty
Lements, developed by the researchers was administered on 197 randomiy solected primary
orhers of South 24 Pes. (W.B.) pursuing the course for achieving the purpose. o determine the
iude lowards the said course Parametric stalistics (T-Test) was employed and the results were
wnd that though there was no significant difference in attitude. iowards the course of the in-
croce primary teachers with respeet to their academic qualification, significant difference was
srserved with respect to thelr teaching experignce, It was observed that the primary teachers
wesning the course had a favourable attitude towards the course,

key Words @ Attitude, D, ELEd, Course {ODL Mode)

nfroduciion

The Right of Children to Free and Compulsary Education {RTE) Act,2009 requires
sspointment of teachers with the qualifications prescribed by NCTE vide notification
1 25.08.2010, as amended on 02.08.2011.The RTE Act also provides that persons
who do not peesss e prﬁc'rhﬂ qualifications would require to acquire the same
within 3 period of 5 years, After taking into account the details submitted by the
“ate Government of West Bengal and the discussions held, the NCTE Committee in
v meeting held on 26%September, 2012 has decided to accord its approval in
prnciple 1o the State Government of West Bengal to conduct the D.ELEd programme
II”"'--'II_-'.h ODL Mode h-,,.. the Wast Henﬂﬂl. Bﬂal’d ﬂf Ffimar‘r’ Education for 45,808
Uiirained primary school teachers, and 1-year Bridge Course in respect of 29,907
Fimary school teachers { who have dﬂﬂE 1-year D.Ed course) in the state, According

e

I M.Phil Scholar, RKM Sikshanamandira, Belur ‘Math. Howrah, E-mail:
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! Assistant Professor (Stage-3), REM Sikshanamandira, BelurMath, Howrah, E-mail:
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I the NCTE this State Government should clear the livg jam of untralned teather
March 2015 and henceforth ensure that DIETs and other Flementary teacher edpes. !
nstitutions have sufficient number of intake 5o as to meet the reguireminy
elementary teachers in accordance with RTE Adl 2009 According to the said
thee untrained teachers at elementary level have 1o be trained by March, 2014
were about 8 lakh untrained teachers in 2009 across the country. Obviously .
teachers could nat be sent for a full time regular training programme. Theﬁ

only be trained through the ODL system, which is an alternative cost effective o
eguivalent mode,

The DELED course in ODI mods {twa-years), run by the WBBPE under fh
monitoring of the NCTE, is completely new and much needed as well as ¢ _
enterpnse. While one of the researchers being invelved in the said course ds g
counsellor noticed the varying behaviour of the primary teachers and tried 1
understand the causes behind the differences in their behaving ral pattern, He &
10 the primary teachers time and again inside and outside the classroom and it wa
assumed that academic qualification and teaching experience may be the factors an
which their attitude differse, Again, il was discerned that po such studly regardiy
the attitude tawards the D.ELEd course (ODI Made for two-years) of the: pri
teachiers had been attempted previcusly, Hence the researcher found a ﬂ-ﬁﬂﬁ '
1o bie studied and herein lays the significance of conducting research n 'thig
The present study aimed al determining the attitude of the primary 'teaa:hm I
the D.ELEd Course (ODL Mode) and fo find out if teaching expenence and acad _
qualification would cast any impression upon attitude among them,

"l
Hypotheses: _ .
Ihe Tollowing twa null hypotheses were made at fulfilling the aims of the stady—

H,1: There would be no significant difference in attitude owards f
course with respect 1o teaching experience of the primary teachers. g

M, 2. There would be no significant difference in atfitude lowards the DELEE
course with respect to academic qualification of the piriemay tead fedad

Fe

n the present study the researchers considersd two types of variables.
ain below: )

rﬁﬂnr variable: Attitude (owards the D.FILED course

Teaching Fxperience (1 to 5 Years; More than 5 Years)
o
Academic Qualification (Up to M.5; Graduate)
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population & Sample:

The population for the study was all the teachers of South 24Pgs (W.B.) faciliating
in the primary schools under contral of the West Bengal Board of Primary Educaticn
w.8.8.PE) and pursuing their DELEd course at different study centres across the
district. 197 primary teachers pursuing the course had been selected randomly from
ke said district as sample for their study,

Tools:

An attitude scale, comprising of 30 statements, had been developed by the
researchers 1o measure the attitude of the primary leachers towards the [DLELEd course
oD Mode). The categories of responses were- ‘strongly agree’, ‘agree’, ‘undecided’,
disagree’, and ‘strongly disagree’ to be awarded with ‘57, '4’, 3, 2’ & 'V
respectively. Seven items were negative in nature and the scoring was made in reverse
e 10,2, 3, 4, &5 respectively.

Reliability & Validity:

The reliability of the scale was -c':fr::;'mpi_.ul.ﬂ;l: and the Cronbach Alpha was found 1o
be 0.786. The scale had a good alpha value to be accepted for the study.

Content validity of the scale was judged by expert rating of items by two experts.
Thoswe items were retained which were labelled as ‘Fit’ by both the experts. The
items which were marked as ‘Urifit” by any of the expers were rejected. Thus, thirty
{30) iterms were selected out of forty five (45).

Procedure of Data Colleclion:

The present researchers selected one study centre- Ramakrishna Mission
Saradamandira P.T.T.1 (Unit-Il) of South 24 Pgs. (W.B.)-and randomly selected 197
tearhers out of 400 from that institution as their sample. Though the data had been
eollected from that institution only, but information had been gathered that the trainees
attended the institution from across the district under study. The scale was administered
o them and guided 1o response according to their thought and beliefs devoid of any
biasnecs or influence from others. The response sheets were collected by the
fesearchors themselves to maintain confidentiality,. Out of 197 respondents 101
wire having 1-5 years of experience and 96 had more than 5 years of experience,
ording to academic gualification, 81 were of up to H.5 category and 116 were

 The data, collected by the researchers, were analyzed in the direction of making
Nerences and generalizations about the population. After the diata being tabulated,
listical Package for Social Science (5P55) Version 20,0 was used for the pUrpOseE
prior 1o that the Sharpio-Wilk test of normality was tested at 0.05 level,
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Results & Interpretations
Ihe results of the study are displayed through the following tables:

Table 1: Descriptivie Statistics-Attitude towards the D.ELED course (ODL Mode).

Statistic b
Amtitude towards the D ELEd. course tlearn 125.2183
(OO0 Mode) Maodian 125.0000 vk
Vatiango G90.549
Stel, Deviation 9.51_5?3
Skewness 178
Kurtiosis -.249

While estimating the mean value of the data collected from the trainees, it ﬁ
found 125,22 (Table 1). In the attitude scale prepared by the researchers a responde
can score 30 10 150, Hence, it can be argued that, the primary teachers under study.
held a favourable attitude towards the D.E|.Ed course (ODI. Mode)

Table 2; Tests of Normality

Kolmogorov-Smirnav' Shapiro-Wilk

Statistic Df Sig. Statistic of ﬂ_““ _

Attitude tawards 055 197 200" 991 197 282 |
@pﬂﬂiﬂ- course THES T

. us is a lower bound of the true significance.
lliefors Significance Correction

After testing the normality of scores (Table 2), it was found that the mm
ninal in nature as the ‘p’ value yielded in Sharpio-Wilk test of normality was 282
er than 0.05). So it was decided 10 test the null hypotheses through puramﬁhflﬁ

sthesi wileﬁnllﬁilﬂfﬂa_la:

sl of Null Hmﬂlﬂh H.f.' * "&,.l:
~ H,1: There would be no significant difference in attitude towards the D.ELEd
‘course with respect 1o teaching experience of the primary teachers.



AvtiruoE TOWARDS: THE DVECED. Catmse (ODL Moo oF 1He Pasaasy Tracrers 317

Table 3.1, Group Statistics Teaching Experience

Expenence N Mean | 51, Deviation | Std. Error Mean

jﬁ.;u[r* wwards | 1-5 years of

she D.ELEd. experience 101 | 126:7426 | 9.35698 A3103
couTse more than 5 years
of experience 96 | 1236146 |  9.46503 6602

Table 3.2, Indnpmde-!t Samples Test Teaching Experience

Levene's Test for | 1-test for Equality of Means
(Equality of Variances
i Sig. t di | Sig. (2-tailed)

anitude towards | Equal variances | 008 827 2332 | 195 021
the D.ELEd. assumed '
Coarse

Interpretation

Table 1.2 shows that in case of Levene's Test for Equality of Variances the 'p’
value is 0.927 (p>0.05) and thus equal variances can be assumed. The table again
depicts that the calculated t, value is 2.332 and 'p’ value is 0.027 (p<0.05). Hence,
it is significant at 0.05 level and H_1 is rejected here. Then it can rightly be said that,

the primary teachers of South 24 Pgs, ﬂ"il’;ﬂ'i having maore than 5 years of leaching
experience differs significantly from the teachers who possess less than 5 years of

eaching experience. The tﬂad‘!gﬁ'_hai’iﬂ'ﬂ 1-5 years of experience exhibit more
favourable attitucle (Mean 126.7426) than the teachers who have more than 5 years

of experience (Mean 123.6146) towards the said course.

Testing of Null Hypothesis H 2:

M.2: Thers would be no significant difference in attitude towards the D.FILEd
tourse with respect to academic qualification,

To 1est the null hypothesis H 2descriptive and inferential statistics were computed
#nd the outcomes are presented below:
chers having academic qualification up to H.5 &

Croups: Primary tea
Craduation

Table 4.1 Group Statistics_ Academic Qualification

qualification N Mean | Std, Deviation | Sid. Error Mean
':":lilude towards | highersecondary | 81 | 12492591 1010418 142269 |
e [0E|Ed, salll
Coure graduate 116 | 1254224 912155 BAGS
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Takile 4.7 H'Il:]l'-pﬂ'rdﬁﬁl 'j.anm:lm Test  Acadermic Crualifecation

I.H-l'l'll'"l- Tewl fnr et lur Eguality of

Equléil'r u‘ 'h'uiﬂtﬂ
P o | v | o SO
Altitude towards | Equal vaiances | 800 e 360 | 195 -ﬂ_'.
e D ELED dyiired
£imre
Interpretation

Table 4.2 shows that in case of Levene's Test for Equality of Variances th
value s 0.372 (p>0,05) and thus equal variances can be assumed, The table sy
degicts that the calculated t , value js (350 and 'p’ value is 0.720 (p>0.05), }
it is not significani at 0.05 level and H,2 is retained here. Then it can rightly b :
that, there exists no significant difference in attitlude towards the D.ELED ' “’ r
{OD1 Made) of the primary teachers of South 24 Pgs, (W.B.) with respedt tc
academic gualification.

Discussion )

Attitude 15 the acquired tendency which prepares a person to behave in i'
way towards & specific object or a class of abjects subject to the conditions g
i the environment. Attitudes are fo a great exlent responsible for a '
behuviour of a persan tuwards an objedt, idea or g person. Bul by this, it 8
b caneluded that one's behaviour is an absolute function of one's 1l::iludu
have 1o bee aware thal desgilie their superior position within the m:iil H a
their attitude when communicating with their students should nedt hl
o Thesy shauld instead maintain their authority through emphatic communi
tabde in a glven situation.

i (1999 in his sudy open university distance learmorn’ :ﬂmdi '
ance education found the attiude of distance learmners enrolled with | *‘"' )
b distance education lavourable irespective of their background characterist
v P difference in the attitude was observied amony distance learmers vary
on the backgmound variables of gender, age, locale, social class, academic stns
educational level, employment status, and experience in distance learming
discontinumy in sudies, Significant dilferences in attitude existed with e '
of “aititude towards admission procedures’ and “sell Instructional rnntmilti [ﬂr i
Ieamners ol dilterent marital status, Altitude differences were also found in
thet gant el “counselling sessions’ for the subgroups based on academic ﬂi'll_lﬂ_- :

While estimating the primury teachirs’ attitude lowards the 1, E1Fd counse dufin
tha prresent study, 1t has b observed it thele atitude towands the said cours
favourabile. 1t is found that academic qualification dues not cast any, significe
difference un e atfitude of the peimary toachen wwards e course. But, to consh
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g experience, significant differance is observed, The tnachers having 1-5 years
perience hold more favourable attitude than the teachors having more than 5
v of experience. 1Lis at the same time due to thelr ageing effect and a sense of
cenonity over the ather, One thing again should be noted that the senior leachers
wolved in other activities conducied by the Block and Panchayats/Samsads.
o o ot get adequate time for their prime responsibilities at school, The primary
ot uving no official post for maintaining the Mid-Day Meal or official works of
diterent registers { Attendance, Result, Book, Dress, Cook ofe,), so the pressure

- upon the senior teachers! TICSHMs, This again might cast a longing effect on
crentiating their-attitude from the junior teachers; in (erms of experience, as we

N
[ ang lusion

ihe role of @ primaryfelementary teacher is to lay the foundation lor the utmost
colopment of children and provide them with a secure and positive leaming
—sphere, The teacher has to be aware ﬂ"lm regardless of the fact that helshe invested
ol endeavour into providing the students with guality knowledge, the students
| not inevitably. acquire the offered knowledge; proper conditions musi first be
nwomed for that, A teacher's responsibility within the educational process includes
cermise in his own leaching approaches as well as hisher educational style. Teachers
~ uxpected 1o use the best practices and strategies to meet challenge demands of
1 career. If the teachers are well trained and highly motivated, leaming will be
\unced. The teaching profession, a noble and sacred one, seeks a definite set of
L cives, passion from within and perceptibly a favourable attitutle towards the
tesson. Primary/Elementary teachers should inspire young leamers to develop an
cerestin leaming and ol do. so they need to be theroughly trained in the teaching
whods. Therefore, it is essential for the teachers to get properly trained before they
o working as a primary/elementary teacher and provide sufficient leaming
pporunities that facilitate mmmammh and development, All Ehe efforts are to
Lo the prospective teachers not anly with teaching skills but also to promote the
“live pofessional attitude in them, The D.ELEd. Programme in ODL mode had
ey been laynched in Jharkhand in December 2012, The States of Meghalaya
1 Nagaland also got the approval from NCTE to condudt training of their in-service
Fraimised ,-_.h_..mmurr ﬁdﬂﬂl tﬂ{:hﬂl'l- in cuflihﬂﬁﬁim with NIOS.

e is no denying the fact that, though a lot of primary teachers had been
“ouned untrained, fhe effort to make them trained by the W.B.BP.E under the

Fioning effect of the NCTE 15 a noteworthy endeavour and the teachers might be
bl 1o equip themselves with the much needed skills and attitude despite of
intesirable hindrances: Professional coutses of the same nature are surely to come
Hrin the seenario’ of YWest w ]I"H the stakeholders should take Proper care
i nurtwring to aveid undue obstacles and promote them to success for 4 greater

d
H I-I|r':"'i"
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Limitations of the Study
The present study is limited as under-

i, Only one study centre from the district of South 24 Pgs. (W.B) haﬁ_ Ly
selected for the colledtion of data, There were several more study cenlrs
in the district and those were not visited due to ime constrainl.

i, Two categorical vanables had been taken into consideration for the s :'*
There would be more categorical variables to be studied which were not
passible by the samples reviewed.

References

lena, 5. 5. (Ed.) (20030, NIOS: A Profile. Sachdeva Printing Presss New Delhl,

Khan, M, (1991, Effectiveness of distance education programme with reference to the | ,.4.
training course of Kashmir University in M, B, Buch led, | Fifth Survey of Research in ad calic .'
NCERT: Mew Delhi, "

Kumar, A (1999). Cpen University Distance Leamers” Allitude towards Distance Edf.!:::il ¥ :
M_B Buch (ed j Sixth Survey of Research In education, Vol, |, NCERT: Meby Delhi,

Pugarhenthi, G, (1991). A Stwdy of Teacher Education Programme through Eﬂrrﬂa‘pmdén:!" ~'--1
in Madurai Kamarzj Liniversityin M.B.Buch fed)) Fifth Survey of Research in edn,-ﬁm;
NLERT: Mew Delhi, .ul

Rajan, |. &Dewan (2013), Repor of the joint Review Mission on Teacher Education: West Be
MHRD: New Delhi,

Roy, Smba D0 (1991}, Impact of the Elementary Teacher Education Programme on Mi‘tu'. I
change of the Elementary teachertrainees of Orissa towards Community Invnhm =i,
KB Buch (ed) Fifth Survey of Research in education, NCERT: Maw. Delhi, "'

Sharma, Subhas Chandra. (1992} A Critical study of the impact of inservice aducatian m'
professional efficiency of teachers of PGT scale working in KendrilyaVidyalayas of Lug)
Region in M.B.Buch {ed.) Fifth Survey of Research-in education, NCERT: New muﬂ.




e F
TS MND c+{ALLENGES OF TEACHER EDUCATION IN INDIA ISUND7H-81-008751-34
pACSrEY

P el | '.;1”| -
pp=-

A Study of Awareness among Primary School
teacher’s Towards “Right to Education Act,
2009”

Gour Sundar Ghosh* and Dr. Prasenjit Deb**

ABSTRACT : The Right of Children to Free and Compulsary Education Act 2009, popularly known
s BTE Act 2009 has come into force from 151 April 2010, The Act intends (0 universalize elementary
cducation to all the childeen of 6-14 yéars age. The Act can be implementoed in its true spiril only
when its stakeholders respond 1o it positively understanding their responsibilities. Teachers are-a
eroup of stakeholders, who are required o know thiir responsibilities and the provisions of the
st for (s successiul implementation, The present study was undertaken 1o find oul whether the
clementary school teachers have an awareness of the provisions of the Act. The study was conducted
o the district of Jalpaiguri in West Bengal and it revealed that there is no significant difference in
ihe awareness level of male and famale teachers as well as urban and rural teachers on RTL Act,
but the awareness of the teachers on RTE Act is significantly higher among government school
teachers than the private school (eachers,

Keywords: Awareness, Right to Education, free and compulsary education.

Introduction

Universalisation of Elementary Fducation is cent percent enrolment of all children
in the age group of 6-14, ensuring 90 per cent attendance and achievement of
minimum levels of learning by 80 per cent of the Sl Apening new schools
within one Km, walkable distance, appﬂintmmt of additional teachers; construction
of classrooms and providing special incentives like textbooks, uniforms and mid-day
meals have been adopted to improve attendance; attainment and retention of the
children a1 school, The state’s objectives are 1o ensure that: every child attends schoal,
eviry child attains effectively/the minimum level of leaming, every teacher is in
ichool and the community s actively invalved in the betterment of the school so

that the primary education becomes a grass roat movemenl.

The Right to Food, Right to Information, and Right to Education are considered to
be fundamental and crucial rights for social well-being and transparent govemance.

--_‘—-_

Indig

Registrar, University of Kalyanl, West Bengal, Indla
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The promise of guaranteed employment (i.e. Mahatma Gandhi National -
Employment Guarantee Act MNREGA) and Right 1o Information Act 2005 have 3
comé into force. Now, the Right of Children 1o Free and Compulsory E-l:iuq:ati 1 A
2009 popularly known as RTE Act 2009 has also come into force w.ef, 15t
2010.

It must be recalled that after India’s independence , when the Constitution lf:
recognized education under the Directive Principle of State Policy as the stafe shal
endeavor o provide within a period of ten yvears from the commencement ﬂf ‘~
constitution for free and compulsory education for all children until they complte
the age of fourleen years (erstwhile Article 45), this was the only article in the
constitution 10 have a concrete time frame of ten years .Yel , evidence shows neithey
the stipulated time frame respected nor the issue given due importance for a
span of time .

There are various political, econemical, infrastructural and social |m|1iir:.i
this RTE Act 2009 One of the most contentious issues related to the RTE ﬁ
fimance. The RTE Act aims at Free and Compulsory education for all children
six to founsen years Bul as a malter of fact that a child cannot directly embark: '
stuth year for elementary education as provisioned in the RTE Act 2009 rather the
child will have 1o be shaped from very inception of his entity.

I

However RTE Act will definitely break the inertia and create a momentum of
thoughts in prioritizing the need of elementary education and setting a trend of
o evolve ways & means to fulfill well established fundamental need i@, R
Education.

Main Features of the RTE Act, 2009
1. Makes Elementary Education Free,
2. Makes Elementary Education Compulsory for the State 1o provide.

Mandates education of children along their peer age im’i}ﬁ

appropriate”); provides for *special training” to facilitate age appra ,J
education.

4, Sets gquality norms for all schools,
5. Sets qualification and working norms for Teachers in all schools.

6. Mandates curriculum in all schools lo be in consonance with Constitutiona
Values.

7. Mandates a system of evaluation that is free of the oppression of ','
EXAMS.

B. Enhances role of FRIs in implementation as well as grievance rec

9. Mandates participation of civil society in the management of schools; mé I'

teachers accountable o parents and the community. y |
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0. Democratizes education dE“'ugr'rl in the country by mandating LT 8

11, Protects children from fabour, marriage, éxploitation, discrimination, abuse,
violence and neglect.

12, Separates agency for implementalion of Act (Education Department) fram
agency charged with manitoring the implementation of the Act (NCPCRL.

grief Review of Literature
A few studies related to right to education are reviewed in the following paragraphs.

DNA {2010), states that the state education department is planning to conduct
swareness campaign on the Act for teachers in the areas of North Kamataka involving
rewource person from SSA and members of voluntary organization working on the
education of underprivileged children,

NCPCR, SCPCR and REPA (2010) states that only 11 states have formed SCPCRs
which are meant o operate as the grievance redresses authority in the state. The
harsh teuth is that NCPCR is understaffed and under resourced to deliver the task of
menitoring implementation of the Act.

World Bank (2001) RTE Act will definitely break the inertia and create a momentum
of thoughts in prioritizing the need of elementary education and setting a trend of
urgency to evolve ways & means to fulfill well established fundamental need 1 e.
Right to Education,

According 1o Babu Mathew (2010, The Right to Education received considerable
impetus during the last decade as a result-of the cancerted effort of many groups and
agencies that made ﬁglﬂmihgd;ﬁnﬂs-tﬂ ansare that all children in India receive at
least minimum education irrespective of their socio- economic status and their ability
0 pay for education.

Tricia Darid (1996} studied the Children’s Rights and Early education Article 31
of the UN Conventions on the Rights of the Child 1989. The study showed that there
darp LOfTiE Childrﬂﬂ !'n lhn w_nrtd !.ﬂ'lﬂ dﬂ I'I-Eﬂ ‘En-ln"r 'E'S'T l']-nd 1EI5U|‘E’ LY Wl’l“ 05 'FII..J_'! 1_'“1&
e reational activities appropriate (o the age of the child.

Hindu Daily (2010), remarked whether RTE Act 2009 remains in paper or became
4 reality. A Goyear-old child cannot demand it. Nor can she or he fight a legal battle
when the right is denied or violated.

The povernmenbatatis M pn}'u'{ﬁﬂ free education to all. The schools will be
Managed by School Manageméent Cammillees ISMC] Private schools shall admit at
leagy 95 percent of the children the in then schools without any fee. The National
E';Hhmi&!_iun f“r E;IEnjEntinr_Ed'um[m !hﬂ-“: b 'Cﬂl'"-ﬁtl-lll.‘d oy muonitor all ASPOCTS nl‘
“lementary Education including quality.
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The RTE act has its implication 1o parents, leachers, schools, duthorities and
educational administrators who are directly and indirectly concermed with schgal

education.

A study on awareness of RTE Act among teachers |s probably most appropeiate of
this particular point, Teachers are supposed (o know about RTE Act, Quality educatigs
s necessary for development of children as well as once country. The provisios
made by the govemment may not reach the target group if teacher himsel
doesnt know about RTE Act. All schools will have lo prescribe 1o norms and stand .;?
lavd out in the Act and no school that does not {ulfill these standards within 4 yean
will be allowed to function.

Objectives
I. To find the difference in level of awareness. on RTE Act 2009 among ma
and female elementary school teachers, T

2. To compare the awareness RTE Act 2009 among the elementary M
teachers belonging to urban and rural areas.

3. To compare the awareness on RTE Act 2009 among the elementary sche ol
teachers belonging to govemment-aided and private schools: .

Hypotheses d

1. There is no significant difference in the level of awareness on RTE Ac
among male and female elementary school teachers. '

2, There is no significant difference in the level of awareness of RTE Act ame
elementary school teachers belonging to urban and rural areas,

3. There is no significant difference in the leve| of awareness of RTE Act a
elementary school Teachers belonging to Govemment -aided and Frhﬂﬁ
Schools,

of the Study

By was undertaken with a view of f‘n-dmg oul the awareness of Element : b
ers oft RTE Act with respect 1o Eerlden Locale, and Type aof 5:huul .

idy wias descriptive survey in nature,

achery; 90 from urban (30 from Siligur Curpnraunmi-u fronm h:rm
d 3( fmﬂ'.i Dhupgurl Municipality] and 90 from rural [Block of Mal

catal30) and Mal(301] elementary schools. They were from govemment:
vate schools. There were also male and fermale teachers, Table 1. glves
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Tabilbe: 1. Sample of the Siudy

‘ rype of School 1 UrbanifN-90) I..,.“H_N:gu[ T
Male Female Male Female
I ol Ao 20 15 a3 i3
Privali 'tu ]‘5' 1"-! :"j
I |.||.|.|“ 40 50 i1 2

Tool used in the study

A Questionnaine was developed by the Investigators which covered five aspects
A the act. They were Responsibilities of schools and teachers, Norms and standard
ior a school, School management Committee, Appropriate Covemment and FProlection
uf Right of Children, There were a total of 30 multiple choice questions and each
neht answer was awarded one mark.

Analysis and Discussion:

Hypothesis: T

There is no significant difference in the level of awareneds on RTE Act among
male and female elementary sthool teachers,

Table 2: Awareness of RTE Act between Male and Female Elumontary school teachers

Tmup [ Mean 'ﬁﬂ Mean i 1% value |  Significance
Difference
_.*-‘..th- 78 14.81 .60 0.05 8 D085 | Mol significany
Fremale 102 14.76 219

Observation of Table: 2 reveal thut Male teachers have secured a higher mean
(14.81) when compared to Female teachers (14.76) with regard to awareness of RTE
At Bul the mean difference is only 0,05, The oblained tvalue is 0,095 which is
less than the table value Le. 1.99 to be significant at 0,05 levels, Hence, null
hypothesis is accepted, It is therefore concluded that thiere 18 no significant difference
bn awareness of RTE Act botween Male and Female elementary school teachers,

Hypothesis: 2

Fhere is no significant ﬂsiﬂ'munc;a in the level of awareness of RTE Act amang
- urban and rural elementary iﬁhﬂﬂl u“heﬂ_,

Table: 3 reveals that there is @ mean difference of 0.75 between the teachers of
Utban and rural elementary schools and higher mean is scored by urban elementary
behig) lrachers. The oblained tvalue is .44 fior di 78 and this value is less than the
Wable value i.0. 1,99 to be significant at 0.05 level, S0, null hypothesis is accepted.
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It is concluded that there is no significant difference in awareness on RTE Ak ot
Urban and Rural elementary school teachers. ST

Table 3: Awareness of RTE Act between weachers of Urban and Rural Elementary sehaak

Group N Mean sD Mein dif ‘- value | Sienificanse
Dificrence

Male o 15.15 2'51 0.75 78 1.44 Not Sienilias
Female ) 14.40 212 |

Hypothesis: 3

There is no significant difference in the level of awareness of RTE Act amp
E|E]’!1EI1|FI!I"'|." schﬂul TE"..;:I.L:hI:!-I'E hﬂlﬂngina m Guuemmt_aided iil"ll'_‘t PT'i"i".ﬂll'.E . _=

o
Table &: Awareness of RTE Act between Govesnment-aidod and Private Elementary schoal

Croup N Mean S0 Mean df . value E
Dillerence Eh.

tale L2 0 15 45 1,597 1.35 7B 2.67

Female a0 1410 2.50)

Observation of Table: 4 shows that the teachars of SovaTTnant E.muplﬁ
scored a higher mean (15.45) than the teachers of private schools (14.10), Thi
difference is as high as 1.315. Obtained t-value is 2.67 for a df 78 Sinice the i
value is greater than the 1able value {1.99), the hypothesis is rejected, This s

Ahat there is significant difference on awareness of RTE Act between govermment ang
privale school elementary school teachers, It is concluded that the M
B - Ac i5 hiEh-‘E!' with the leachers of government E_ﬂhﬂ'ﬂlﬂ‘.

ngs of the Study

« There is no significant difference in the awareness level of male and f T
teachers as well as urban and rural teachers on RTE Act, BRI

2. The awareness of teachers on RTE Act is significantly hig! *
~ govemment-aided school teachers than private school teachers.

plications of the Study

— The study revealed that the awareness level an RTE Act of governme -aided
E&woj teachers is significantly higher than the private school teachers. This::
that there is an urgent need 10 develop awareness among all the private St
teachers, Like-

® The management has to arrange lor orientation of the teachers on prioft
hasis,

® The management should amanize seminars,
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Though there is awa!.renl!ﬁs of the Act amoang the teachers, it is just about average
which has a scope for improvement. Therefare some mare actions have to be taken
by the concerned autharities, to improve the level of awareness among the teachers.

Once awareness is created in the eachers of both the Government-aided and the
Private schaols, Rural and Urban, Male and Female teachers, the implementation of
RTE Act will become easier and goals of educaticn will be achieved.
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A Study on Professional Burnout of Secondary
School Teachers in Relation to Self Efficacy

Armab Pan* and Abhijit Guha**

ABSTRACT : The study was purely a quantitative slody and tried 1o measure the professional
pumout and seif efficacy ievel of the secondary school teachers and thelr inter relationship with
guch other. The sampha size was 200 and way tken ,'J.,m,sh'm'mtm sampling technigue fram
socondery schools in West Bengal. The sample was selecied from different government aidied
gecondany schzals in different cities and villages in Wist Bengal. The calegory of simple was
gerder (male and female), location of school (fural and urban) and teaching experience (below 3
years, above 5 years but below 10 years, above 10 years), Sell made “professional bumaout prale
for teachers’ and ‘self efficacy scale for teachers' were wsed for data collection, The professional
pumout scabe was a five point rating scale and its reliabiliy was 0,661 while self-efficacy scale
\was 3 four point rating scaln and s rl!li-.uhiﬁw was 0,709 Null hypothesis were drawn against the
bjectives of the study, The collected data were not normally distributed and thus nen parametnic
satistics were userd for data analysis. The analyses include descriptive statistics imean, median,
and ST and inferential statistics (Mann-Whitney Test, and Kruskal Wallwas test) The findings of
hes sudy included that there were no signlficant difference in professional bumaout and self efficacy
il seeondary sehool teachers in refation 1o their gender and location of school. Professional burmout
i srcondary school teachers was not differing significantly in relation to different levels of teaching
experionce, While sell efficacy of secondary school teachers was significantly differ in relation to
i B |:.|-.-p|5 u{ tﬂil:hl“.g mﬂm meﬂ‘sﬂmlﬁi humul_ﬂﬂd !ﬂ# Eﬁlﬂ.ﬂ:"‘ WeETe iisﬂ'lﬁfﬂﬂtl'r'
enerelate with pach other and their comelation was negative in nature.

Introduction

Teachers are the |mmm !IH"I'IFJ[‘HEI'I[-D" teaching |Bﬂﬂ'|il'lg ProCess because teacher
Shapes our education system. Teachers should possess a set of capabilities to
iecessiully discharge their functions and responsibilities, Teacher sell-efficacy is a
Woader concept, and in fact high self-efficacy underties and enables successful use
b prisfessional knowledge and skills, Self efficacy possessing personal skills to exercise
00lrcl and conduct over actiony requiring the overcoming of potential duties and

* Assistant professor, Imperial Institute of Education and Training Anantapur. West Bengal

Emnail; panarmabd@yahoo.in
% Assistant Professar (Senion, K. M. Sikshanamandira, Belur Math, West Bengal, Email:
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states (Bandura, 1997). According to Schwarzer (1992) 5E1fEﬁicaq.r
and stable sense of personal competence to deal effan
variety of stressful  situations. Self efficacious tEﬂChf:!r:i set high goal
they develop strategies, and maintain a course of action even when
or when failure mount, Self efficacy is teachers believes how much ha 4.
student’s pedormance and how much they motivate student at his or
(Guskey & Passaro, 1994). Teachers with good self efficacy Exh.h&s
commitment and effort in teaching (Tschannen-Moran and Wﬁuﬂ
occupying different methods of instruction {Allinder, 1994), and utiliz
types of teaching learning materials (Stein & Wang, 1988). Burn-:_r_uq;_ i_ﬁ;g
syndrome that generally originates from long term occupational stress
of burnout was first mentioned by the Freudenberg (1974). M%
(1987) pointed oul three factors that contral the bumout Ievel 0
were: Emotional Exhaustion, Depersonalization, and Personal
burnout level of teachers. According to Leiter (1992) humuul w.&f;,
efficacy’. Burnout indicates the feeling of a lack of existential mea
expect to achieve through their work. Bumout may be demﬂh&
exhaustion appears due to chronic stress, role conflict, role aml:nm
relationship between teachers and his or her colleagues, and dis s
profession. Burnout includes lack of commitment, low s-ahsfa-:ﬂanil
esteern level, abnormal desire 10 take serious work (Adams, 'EEE'Ef Eve:
— Made a study on bumoul and seif efficacy: a study on teach
unplementing an innovative educational system in the Netherlan:
sell efficacy significantly and negatively related 1o the depersonaliza

exhaustion dimensions of bumout and significantly positively rlahmd
accomplishment dimension, :

Ohbjective of the study
1. To find out the self efficacy of the secondary school teachers in €
gender, strata, and academic experience.

2. To find out the professional bum out of the :ﬂmndarr '
relation to gender, strata, and academic experience..

3. To find out if there any relationship between self eﬁimﬁi
burn out of school teachers,

Hypotheses of the study

Hol - There was no significant difference in professional hﬂ"“m‘t
school teachers in relation to their gender,

Ho2 - There was no significant difference in self efficacy of the secof
teachers in relation 1o their gender,

Ho3 - There was na significant difference in professional burn o
school teachers in relation to their location uf!td:hﬂﬂ;

[ 1’.' L1,
TR



A SruBy ON PROMSSIONAL BURNCUT OF Srennoany ScHool Teacimns 325

There was no significant difference in self efficacy of the secondary school
reachers in relation to their location of school.

Ihere was no significant difference in professional burnout of the secondary
o hool teachers in relation to their different levels of teaching experience.

(here was no significant difference in seli efficacy of the secondary schiool
reachers in relation to their different levels of teaching experience.

[here was no significant relationship between self efficacy and professional
burn out of secondary school teachers.

|*|.III' -

a5

Hot =

s =

sethodology
Population :
Lecondary school teachers of West Bengal were the population of thwas study.

Sample :
200 samples were drawn from the population through random sampling technique.
The sample was categorized into gender, location of school and teaching expenence

1 secondary school teachers, Sample distribution was as follows:
Table:1 Sample distribution n relation 1o Categorical variable

€ ategorical variables Teachers numbers Total
Male 125 200
Femiale 75
Rural ‘83 200
Uirban 17
betow 5 years 73 200
5-10 years 6h

i above 10 yoars 61

Variables of study
s Major variables were teacher self efficacy and teacher burn out,

o Categorical variables were gender (male and female), location of school
(rural and urban) and teaching experience (below 5 years, above 5 years
and helow 10 years, above 10 years),

ool used:

: Solf madis Self-Efficacy Scale for teachers was used to measure the sell eficacy of
he teachers. The scale was four point rating scale and each statement had four

lemative responses, For positive statements cach stalemaent was rated as: 'Not at
"1” tue' = 1, *Hardly true' =2, ‘Moderately true’=3, ‘Exactly true’=4. For negative
Slalements pach staternent was rated as: ‘Not ot all true’ =4, "Hardly true’' =3,
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'Moderately true’ =2, “Exactly true'= 1. AL initial stoge there were 2§ U _
present in this scale but during measuring the reliability 13 items were ¢

from the 25 items and finally the scale containg 12 items, The reluhilﬂy uf
wath 0708

sell made Professional bumnoul scale for teachers was used o |‘
protessional bumout level of teachers. The scale was five point mﬂngicdg
satenent had four alternative responses. For positive statements each
was rated as strongly agree’ =1, ‘Agree’ = 2, ‘Neutral’ = 3, 'Elisigmt‘
Strongly Dhsagree’ = 5. For negative statements each statements was rated as '
agiee =5, Agree’ = 4, ‘Neutral' = 3, ‘Disagree’ = 2, and ‘Strongly. Disa
Al initial stage there were 25 items were present in this scale but durir.tgﬁ
the rediability 15 items were eliminated from the 25 items and finally the scale cant
10 mems. The reliability of this scale was 0,661, :

Data Analysis and Interpretation
Descriptive analysis:

Table : 2 Descrgptive Statistic for the distribution of professional burmoul scores
sores of total wmple

‘I

| N | Mean [Sid. Deviation| Skewness
f Statistic| Statistic|  Statistic | Statistic | 5td, Error| Statis

profemannal 4.5
| bumow Far il 16,8350 6. 27492 13104 Jird 6
wlf efficacy | 200 | 42.2900] 543540 - 956 172 05

Frioen the sbove table 2 it was seen that the mean value of these two distr

wene 16.83 and 42.29. The values of skewness were 1,104 and aﬂﬂﬁ-ﬁﬂl
ualues wera 0669 and -0.705. The value of skewness and kurtosis nf
distributions were very high from the skewness and kurtosis values of ir

protability curve, This indicated that these twio: distributions mnﬁ T

m. f " i
Tabled. Distribution ol professional bumout scoms and soll Eificacy scores in refation lo' e
 Gender Frofessional burmout Seli efficacy

' N 125 s

Mean 17,2960 17

oy 1.104

Kirriogis 11

s rit

Mhttan 1 Dok

Skrwness L]

Kurtosis. 581
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Table: 4 Distribution of professional burnout soores and sell Efficacy scores in relation 10 location

o schols

iE Luc_a'ti_""l of school Professional burmiout Sell ellicacy u
Rural N A3 53 i
. Mean 16,6024 42,1325
Skewiiess 1.056 744
| Kuirigsis 1.324 1.1 18 J
Lirhan M 117 | 3 7
Mean 17,0000 424017
Skowness 1.108 ~1.084
| Kurtosis A3 367

[able:5 Distribution of professional humuulmm and self Efficacy scores in refation to teaching

pypeTiEiCe
_Em--rirn-ce Professional burnout self efficacy
| Below 5 years | N 73 73 fi
Mean 168904 43.0959
. Skewnoss 1263 -1.273
Kurtosis 738 J0a2
5 -10 years N b6 LT
Mean 16,1618 43.2727
Skewness 1.158 -1,547
Kuriosis B4 1,159
gbove 10 years | N 61 Gl
AMaan 17,4754 40,2623
Skewness 5H0 -, 220
Kurtosis -333 1,795

Inferential statistics

Huld Ho2 - Testing:

o the above tables 6 & 7 it werg seen that the male and female eachers had
& mean rank of their WI I;Hjﬂl'ﬂﬂ,lt SCOMES Wore 104,36 and 94.07. The Mann-
Whitney U value and Wilcoxon W value were 4205.000 and 7055000 and p=_211
B>0.05), The MannWhitney U of professionil bumout was nol significant at 0.05
levels. Hence Hol was retained. It was safely concluded that professional burnowt
was not differ significantly in relation to gender. The above tables also showed that
male and fermale tw had a mean rank af their self efficacy score was 102,25
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Table:b & 7 Test of significant for the difference betwoen the mean rark of Bumeaul semme e
well Elficacy. scomes of male and female wachegs. :

Gender N Mediin | Mean Rank | Sum of § ._
Professional bun;; [ -rrlnl'r.' F25 1500 104,36 g
lemale 7h 14,00 a4.07 70880
Total 200
Self efficacy friales 125 4600 102,25 12781,
female 75 44.00 97.59
Tatal 200
Professional burnoul Self efficacy
rann-Whitngy LI 4 205,000 4469 000
Wilcoxon W 705,000 7319000
Z 13251 =505
Asyrng. Skg. (2-talled) 1 _',:.ri

and 97,59, The Mann-Whitney U value and Wilcoxon W value were 4469.000 an
7319.000 and p=.572 (p>0.05). The Mann-Whitney U value of self efficacy wa
not significant at 0.05 levels. Hence Ho2 was retained. It was safely concluded tha
self efficacy was not differ significantly in relation to gender.

Ho3& Hod - Testing: =

Table: B & 9 Test of significant for the difference between the mean rank of burnout scor i_
el Efficacy soores of Rural and Urban teachers. -

Location M Median | Mean Rank | Sum of Ranks

of School
Prodessional busmout | rural 81 18.00 101.01 383,50
urbian 17 14.00 100,14 1171650
Total 200
[ pfiicacy rural u3 45.00 99,27 __
urban "z 46,00 101.02 11819.50
Total 200
* Professional burnoul Sell efficacy
Manp-Whitniey U 813,500 4794.500
Wilcondn W 11716.500 B200.500

o £ 107 ass |
Ji| Asymp, Sig. (4ailed] 915 BT
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o the above tables 8 & 9 it were seed that the rural and urban teachers hadd @
L rank of their professional burnout score were 101,01 and 100,14, The Mann-
Ahitney U value and Wilcoxon W value were 4813,500 and 11716.500 and p=.91 5
0051 The Mann-Whitney U value of professional burnout was not significant at

4 levels. Henoe 1"!!:1.'! wits retained. It was safely concluded that prafessional burnout
it differ significantly in relation to location of school. The above tables also
el that the rural and urban teachers had a mean rank of their self efficacy score
g 77 and 101,02, The Mann-Whitney U value and Wilcoxon W value were
a1 500 and 8280.500 and p=.877 (p>0.05); The Mann-Whitney U value of self
vy was not significant at 0,05 levels, Hence Ho4 was rotained, It was safely
luded that self efficacy was not differ significantly in relation to location af

AP TR B |k
Has - Testing:

Cbles 10 & 11 Test of significant for proféssional bumoul among different levels of teaching
ccenence (Kruskal-Walles Testh |

i Experience N Mean Rank
.-?u_.{{“.f.iunil hul‘l‘lﬂﬂ' *F’Inw'ﬁﬁﬂr‘!' ?3 Q571
510 jears bt 95,03
| abiove 10 years 61 111.07
 Toual 200

Professional burnout

Chi-Square 3.087

df |

Kruskal-Wallls Test was used 1o study professional burnout of school teachers at
fferent levels of teaching experience. The above tables showed that the Chi-Square
calue and p value of mﬂmﬂ burnout were 3.087 and 0.214 (p>0.05). This
fidicates that Chi-Squane value of .p.mfm;jnnal bumout was not significant at 0.05
luels. Hence Ho§ was retaingd. It was safely concluded that there was no significant
hilirenre in professional bumout of the sscondary school teacheérs in relation to

Wi olifferpienl bevals ol teaching “F-rme

Hob- Testing:

Kruskal-Wallis Test was used 10 study self efficacy of school teacherss at different
livels of feaching exparience. Jhe above tables showed that the Chi-Square value
ind pvialue of Pfﬂfﬂﬁl‘iﬂﬂil hu"muj was 10.560 and 005 (p<0.05). The Chi-Square
value of Self efficacy was significant at 0.05 levels, Mence Ho6 was rejected. It was




330 Proskrcts ann CralninGes OF TeacHiR: EDUGATION g Inetaig,

Tables 12 and 13: Test of significant for selfl efficacy among differont levels of taag __|.-.:; _
(Kruskal-Walls Tost) R

I. a1 1= .E:-pmianw M
| Seli efficacy bl 5 s |
5 10 years ({12
abiave 10 years 1
Tatal 200

Self efficacy

Chi-Square 10.560

3 1] 2

Asvmp. Seg. 005

safely concluded that there was a significant difference in. ﬁelf-ﬂﬂi'mnf
school teachers in relation to their different levels teaching experiens

Tables 14 and 15: Test of significant for self efficacy between two levels {balow 5 years
years| of eaching experience

Experience N | Median | Mean Rank | ¢
Self efficacy below 5 yoars 73 46.00 5"-?".'3_5—_'5 |
5 -10 years 66 46,00 71.05
Tatal 139 '
Self efficacy
Mann-Whitney U 22086.000
Wilcoxon W 4909.000
Z -B77
Asymp, Sig. (2-lailed) *—5;'?

Ihe tables 14 and 15 showed that the Mann-Whitney U value and
value were 2208.000 and 4909.000 and p= 877 (p>0.05). The ¥
value between these two groups of self efficacy was not Eiﬂrﬂﬁlﬁm'
Hence it was concluded that the two groups below 5 years & 5 - 10Y
;i‘ﬁnth:anu? differ in their self efficacy,

~ Tables 16and 17 showed that the Mann-Whitney U valug mﬂ
8 1405.500 and 3296.500 and p=.003 (p<0.05). The | :
these two groups of self efficacy was significant at ﬂ"ﬁ
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Tables 18 and 17: Test of significant for sell efficacy betwaen twa levals (5 - 10 years & above 10

1ol Tean I'lll'lEI I'.':.I.H!Hmﬂ

self ellicady

Experience N Median | Mean Rank | Sum of Ranks
5 <10 years b 46,00 73.20 4831.50
above 10 years| 61 ﬁ,m 54.04 129670 |
Total 127 -
Self efficacy il

Mann-Whitney U 1405.500

Wilcoxon W 3296.500

7 -2.998

Asymp. Sig, (2-4ailed) 003

-« concluded that the two groups 5 -10 years & above 10 years were significantly
fer in their self efficacy.

ables 18 and 19: Test of significant for self efficacy between two levels below 5 years & above

10 years) of teaching experience
| Eﬂﬂiﬁﬁﬁ N Median | Mean Rank Sum of Ranks
Seli efficacy bolow § years | 73 46.00 75.07 5480.00
above 10 years| 61 44.00 58.44 356300
Total 134
Self efficacy
Mann-Whitney U 1674.000
Wilm;un 0 . 3565000
P -2.520
Asymp. Sig. (2-ailed) 012

tubles 18 and 19 showed that the
wite 1674000 and 3565
between these two groups of
was concluded thatl the twi grOUps.

Al in their sell efficacy,

Ho7- Testing:

lable 20 showed thal there
burnout and self efficacy, The €0

D00 and p=

Mann-Whitney U value and Wilcoxon W value
012 (p<0.05). The Mann-Whitney U value

sall efficacy was significant at 0.05 levels. Hence it
below 5 years & above 10 years were significantly

wiis @ significant correlation between professional
rrelation coefficient value was 0.546 which was
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significant at 0.01 levels. The relationship of pru!‘es.-_-runai burnout an;[
was negative in nature. This indicated thal teachers with high self EHT

professional bumout and vice versa.

Table 20: Test of carrelation coefficient between professional bumout am;r,_

i Professional | gel
burnout
Speamman's rho Proliessiconal Coarelation Coefficient 1.0
burnout Sig. 12-tailed)
M 200- | |/ 58
Soll efficacy Correlation Coeflicient - 546
Sig. (2tailed) o0
M 200

== Carrelation was significant at the 0,01 level {2-1alled) i
Result and Discussion .
The study showed that no significant difference between male and fe
in their professional burnout, Similar finding was reported by Gnswqml

he established that sex had no effect on professional bumout of s
teachers. The present finding had a contradiction with' the ﬁndirfg of B
(201 3) where they reported that male teachers were significantly hlahﬁ'
teachers in burmout levels, The difference of self efficacy was Hlﬂ:i insi
relation 1o gender. This finding contradicts with the finding of H ;
where she made a study on teacher efficacy in relation o lEathﬂE J
reported that sell efficacy of Junior college lecturers differed in fele‘:lllbm'-_'
study showed that professional bumout not significantly differs in relation
of schools. This finding had 2 contradiction with the finding of Gos¥
where he established that location of schoaols significantly related Wi'ﬂ
dimensions of professional bumout, The difference of self efficacy ﬁf
was insignificant in relation 1o location of schools, This finding cont ',
finching of Himabindu (2012) where she reported that lecturer self Efﬁﬁ“#
Crelation 1o locality. In respect 1o teacher bumout aspect there was na
Adifference among different levels of teaching experience, The
s st with th rr'H:ImH of Bayani, et al, (2013) where [h-E'rl' H‘.‘Fﬂ!ﬂ'
oes not differ in relation to weaching experience. Relating 1o the 'J"H'l'"
Fefficacy was differ significantly in relation 1o different levels of
esenl study showed that seli efficacy differed slgmﬂcnﬂﬂ‘j’
;ilbb'nfﬂ 10 years experience teachers. The 5-10 years I“F‘H
sell efficacy than their counterparts. Below 5 years & aboNEs
e teachers differed significantly in their self efficacy. BEE
& teachers had better self efficacy than above 10 years exp
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Ahile ne significant difference was exists between below 5 years & 5 - 10 years
_,m_lwrléfn':‘fd teachers. Himabindu (2012) in his study divided sample into two
CAIEROnEes below 35 years experience and above 35 years experience and found that
", wignificant difference was exist between this two groups in thieir sell efficacy.
o ofessional burnout and self efficacy had significant correlation with each other-and
(i T relationship was negative in nature. The present finding consistence with the
ding of Chwalisz, et al. (1992) where they established that teacher burnout had a
gnificant and negative relationship with self efficacy. The teachers who had a higher
Lore in self efficacy have lower burnout level.

Conc [usion

The study showed thal professional bumout and self efficacy was nol differing
.pnificantly in relation to gender and location of schools. Professional burnout of
scondary teachers was not differing significantly in relation 1o teaching experience,
Il efficacy differed significantly in different levels of teaching experience, The study
owed that teacher with less experience had better self efficacy than greater
sperience teachers. The newly appointed teachers or below 10 years experienced
e hers were well skillful in teaching profession. They were able to take new teaching
learning approaches, better commitment to their job and enables successiul use of
professional knowledge. Professional burnout and self efficacy had significant
Correlation with each other. Their relationship was negative | e. high self efficacy
derreased professional burmout levels: The main cause of professional burnout was
the job intervention so there: need teacher autenomy and better cooperation in their
protessional life, Ballet et al,, (2006) reportedd tfh_at imernational tendency was o
diminish teachers” autonomy which had an effect upon the professional burmoul.
Ihe teachers’ professional burnout ‘and self efficacy was dealing with job stressor
and which make this novel profession into complicated once. For this reason all
perameters of this profession was need to be checked out for preventing burnout

and increasing teacher self efficacy levels.
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Fifect of Teacher Collaboration on Professional
Development of Schools Systems and
Student Achievement

Mita Howladar*

AHSTRACT : To help young people feam the more complex and analytical skills they need fot the
iesemt century, ieachers must learn in ways that develop higher-order thinking and periormance.
‘o develop the sophisticated teaching required for this mission, they must be offered more and
o efipctive professional leaming, reaningiul keaming is a slow and encertain process for leachers
o well as for students, with some elements that are mone easily changed than others, according o
the interpliy with teachers” deeply-rooted beliefs and attitudes. Teacher collaboration and
yedessional lnaming benedit in a variety of watys when teachers work tagether. A small but growing
hedy ol evidence suggests & positive refationship between teacher coilaboration and student
e hievement. Professional educators are charged with the weighty responsibility of preparing all
ol s country’s children for the world beyond high schoal, be that the word of work with the
oilaborative professional development system, Professional development oppontunities can be
vapensive and are olten defivened in disconnected sessions, which limit their impact on professional
prarce or professional knowledge. However, sustained instructional collaboration that allonws
Wi hiers 1o enter into focused examination of instructional development panicularly at the secondary
leveds In keeping with the intense focus an school reform models, professional development
spportunites are marketed 10 educators, complete with a ltany of promises 1o improve student
ackevament, address the social justice needs of gudents and schoak.
Kevwords: Teacher Collaboration, Professional Development, Schools  Systemi, Student

Ao hiamasmenl, Eﬂ{ill juﬂtﬂ'

Introduction

Profecsional educatars are charged with the weighty responsibility of preparing
all o this country’s children for the world beyond high school, be that the world of
work, military service, post-siscondary education, or other vocational pursuits without
Ihe benefit of a succind, collnborative professional developmen system, In working
le meet the encrmity of this charge, teachers seek effective, meaningful modes of

Brofessional development through which they gain instructional expertise and h!.n_uld
upan their breadth of professional knowledse. Professional development opparturities

——
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can be expensive and are often delivered in disconnected sessions, which lim
impact on professional practice or professional knowledge. However, JJ
instructional collaboration that allows teachers to enter into foowsed exam . f'_
imstructional development at the secondary levels Mor, & Mogilesky ﬂﬂi:'_

how collaborative interactions are an integral piece of the school tdqm :
Educational leadership involves the practices of multiple individuals and’ e

through the complex network of relationships and interactions among the enties
of the schoal, a

According 10 Chou, C. (2011)  teachers in many schools have come to. __
certain level of professional isolation. They ek ideas from books, the MeTnes
lew warkshops or conferences, and from ane of two teachers with whom thes hg
a close relationship. This constitutes the model of professional leaming to "I'
maost educators are accustomed. However, with increased pressure foe gad

achievement, educalors are struggling within this time bound sysem of -3 5
professional development. .

=
O

Objectivity .
¢ Teacher collaboration impact teacher leaming and student de il

® Professional development that substantially impacts instructiona! pea
and improves student achievement outcomes. g

* Collaboration by professional teaching faculty is one componen
popular Professional Learning v e

Process and Methodology k.

The new locus on schools as “collaborative workplaces® and “communitie
leamers® has prompied teachers and administrators alike to examine the 5
professional leaming and instructional supervision in the context of the *
well 25 prompting an increased focus on the value of collaboration 35 3 mEns
professional growth (Robbins & Alvy, 2003), =

A well structured, effective model of instructional collaboration fills the vaid.
by traditional professional development and provides teachers with the pre
leamning that has a profound impact on the instructional practice, This |
eollaboration sees teachers working together toward commonly established amin

pals, addressing common research questions, and determining, if ‘
meeting the needs of all keamers. Ongoing professional development activities

B embedded in teachers’ contexts and focused on the content to be taught. £ :.
portunities for both formal and informal in-service development for new teath

0l governance siructures that involve new teachers in decisions about curriculén
on, assessment, and professional development (Wi, 2007). '“

| ieaching profession require a lifelong leaming perspective 10 :‘

b and evolving constraints or needs, intemational studies on

ssional development have shown that <o far, W-sirvice training is Consce
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46 a professional duty, The authors concluded that one characteristic of the teacher
|1r{‘.-f"r“-'-F[U”'3| development that EUITIl-I‘ihUIEd & thi; sustained result was the opportunity
iar participants to collaborate with other teachers to discuss student thinking and
lparning. The teachers reported that the level of support from colleagues was critical
hecause it made the reform a school endeavor rather than a single teacher's endeavor.

(American Educational Research Journal, 38(3), 653-689) .

Rigorous Instruction

Toachers' Suppost m
On-sida
Prodesignal Development Goak
Ta build eapacity ts efect
Goak change
Ta improve Esmchen
Oulcomas
Qubroma; +Build keadership apacity
Ta promote tescher growth -~Drgans cesourcss
n prder o mEnim ae sudenk -‘Suppﬂl’l‘.t-!l‘i‘l-lf!' grawth
s e Meet @l Swdents leaning

regds

Fig.1. Cormelation Between Teachers, Leadership, Changing Owutcome of any Institution

tducational Effectiveness and Teacher Professional Development

Richardsan & Placier.(2001 ) is focused mainly on policy-amenable effectiveness
leatures, considering the maost favorable conditions for teachers' professional learning,
ihove all in school contexts as professional communities. According to the paradigm
of the teacher as reflective practitioner, taking responsibility for leaming 1o improve
the quality of professignal performance, The Professional Leaming Community model
= baserd on two basic assumptions: - the idea of knowledge and learning as embedded
n social contexts and experiences, and promoted through interactive, reflective
“ihanges, They would be needed to understand the dynamic, recursive links between
tonditions and effects — 1o decide whether collaboration, leadership, teamwork and
iclive participation in the input, throughput or outcome of leaming processes, Recent
Elr|-||'1||.!'-. |'_:j.|u_'[-g-min3 lhﬂ' status ol m‘ﬂfeﬁ‘;iﬂ[‘lﬂ[ IEEfI'IjﬂE 3*5'[! Explﬂr‘ed thE Wdl's in which
policy can affect professional learning, taking four hfﬂ'l-pEﬂﬂl‘l‘l‘liﬁg states { Dall’Alba,
L & Sandberg, |, (2006] as examples, selected on the basis of high levels of teacher
Haricipation in class, research-consistent policies, and student achievement

';"'!Jrﬂ'n.-'ernemg_ but characterized by geographic, demographic and policy context
Aversity
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Learning and Continuous  Professional Development of Teachers:

Young peaple learm the more complex and analytical skills they need for the gy
century, teachers must learn in ways that develop higher-order thinking an
performance. To develop the sophisticated teaching required for this mission, thsy
must be offered more and more effective professional leaming. Meaningful learming
i a slow and uncertain process for teachers is well as for students, with some elemes,
that are more easily changed than others, according to the interplay with teachesy
deeply-rooted beliefs and attitudes. A wide, all-encompassing conceptualization of
teacher learning and development within communities and contexts is offered by
Shulman & Shulman: it includes the key elements of vision, motivation, understanding
practice, reflection and community,

-“—-h-'lﬁ

- "

Fig 2. Professional Pathway of Teachers for Students Achievement.

Collaborative actions of the teachers mainly depends on the number of occurence
of motivative process, knowledge building,interactions with the questions, familier
with the different references, acknowledge et The Professional Development Plan
(PDF) is also & process for the renewal of an educator’s license based on planned
professional growth and evidence of the impact of that growdh on student leaming
A documented completion of a PDP as verified by a PDP review team of
three members is recuired in order 10 renew a Professional Educator license or advance
from an Initial Educator to a Professional Educator license. The PDP Verification
must be submitted through an electronic PDP service provider and received by the
DPI as part of license application processing requirement for the upgrading of the
school system,

i
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Collaborative actions

Mumbnr af oo curense

a L 10 i 20 28 .17 1

Fig 3. Teacher Collaborative Actions in Different ?E;puctiv&: for the Students Development,

Collective Participation of Teachers

Such a foundational framework considers both teacher change and instructional
change, and operates with context as an important mediator and moderator, with
several key influences: - student characteristics: - individual teacher characteristics: -
contextual factors of classroom; local professional community, school, district: - policy
conditions at multiple levels, Teachers' powerful learning is thus seen as enhanced:
- when there is collective participation and effective staff comm unication; - in teacher
networks and study groups; - in professional development programmes that are longer,
sustained and intensive, since traditional episodic, fragmented dpproaches do not
allow rigorous, cumulative learning; in teachers’ practice, opening avenues for “de-
privatizing’ teachers’ practice; - collegial learning in trusting enviranments helps
develop communities of practice to promote school change beyond the individual
classroom; - a staff culture involving mutual learning, monitoring and commitrment
o collaboration is found to be a key feature of effective schoals; - fair uniformity of
effective teacher behaviours, as linked with good socialization processes within
schools, seems to be a recurring characteristic of effective schools.

Models of Teacher-centered Professional Development
For the teacher centered development following pathways should be followed:
Observation

In this model, the professional development provides—a master teacher in a schoal,
specialist, perhaps a very experienced teacher colleague—observes teachers in

fee ; la , assessing their Instructional practices and providing structured
feedback. This model of PD may be used as a suppon measure following workshops
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or periodically throughout the school year as a form ol :i'.,:'f:ﬁ &

Loucks-Horsley, 1989),

®Low V5 High Order Thinking
®Bicom's Taxonomy
@ Critical Thinking

Fig 4. Different Stages of Collaborative Actions in Our Educational Institutions

Open Classrooms

Teachers want 1o see other teachers in action. In an open classroc
teachers create lessons and invite colleagues to observe the laﬁmql;ﬁ

on teacher behavior, | first saw an open classroom in action in .ﬂ.geg
and have used this model in every face-to-face professional develog
When the observation is followed by structured discussion and inforr
watching more skilled colleagues in action, it benefits both parties— thaos
the lesson and those observing (Gaible & Burns; 2007).

Lesson Study
Th |

Lessan study is a well-studied and highly successful form o
development—if teachers are provided the t]me,_-iuhﬂnﬁ, reso
facilitation needed to make it a success, Lesson study hﬂ.g..ﬁﬂ.h’. ol
form of professional. It focuses in depth on fewer curriculum topics ant
culture has a longer tradition of outsida observers in classrmrt'liq:
wachers collaboratively plan, develop, or improve a lesson; field test th
fla;;runm; abserye It make fhange_q; and collect data o pa i :_*'- P th
on student learning, This usually occurs over a period of months.

Lessan study has been shown to be a proven way of enhancir

and instructional skills (Stigler & Hiebert, 1999), It also ﬂﬂ'ﬂﬂl'fﬁjfﬁ" ot
:Evelupmem providers be skilled across g range of areas (content, e L tion
nowledge of Instructional and dssessment models), . f N
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Study Groups
Teachers benefit from formal discussions and interactions with peers around critical
issues, In study groups teachers collaborate, as a single large groug orin sraller

teams, 1o study a particular issue with the goal of solving a common problem 0f
creating and implementing a plan to attain 4 common goal. The Sludy—the teacing.
discussion, writing and reflection, led b}-‘ 1 skilled facilitator—is the key < prrmpaneril
of a study group. During the study process they may use printtased resouroes,
classroom materials (such as work created by students) and thei expetiences as pan
of their approach to the problem, .

Looking at Studenmt Work

“Looking al Student Work® (LASW) is a model of teacher collabofetive self-study
and formative assessment that focuses on examining student work and nssessing the
way the teacher designed the particular activity being reviewed, | saw firsthand the
power of teachers collaboratively examining student's work, Linking if back 1o how
ctudents learn, and how the lesson was designed, and then restructuring lessons
hased on this information is a key component.

This type of professional development uses highly structured protocols thal make
the examination of student work non-threatening and keep the focus off what the
teacher did or did not do and instead on evidence of student leaming.

Benefits of Continuing Education and Professional Development Include

e Learning all about the latest trends in education and discipline for the both
teachers and students development.

¢ Receiving instruction on how to implement new practices and procedures
in a classroom for the students achievement,

o Feeling professional development and searching their doing important work.

e For the staying on top of leaming curve in the classroom situation.

It's our responsibility to continue 1o grow and develop as an early childhood

professional = with or without our director’s support. Just like any other professional,
we want to continue growing and learning in our field, It will make mare effective

as an educalor .

Our education and professional development will make feel more confident in
ot career chaice and more positive-about the rigors of early childhood education,
And when we relaxed, confident and positive |n the classroom, the children win.

Summary

To be effective and successful, teacher professional development must be of high
quality and relevant to teachers’ needs. No amount of ICT can compensate for their
awn characteristics, Teacher Professional development (TPDY s the wol by which
policymakers convey broad visions, disseminate critical information, and provide
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guidance to teachers. Effective TPD begins with an understanding of teache
and their work environments—schools and classrooms. TPD then combi :,
of techniques ta promote leaming provides teachers with the support
engages school leadership: and makes use of evaluation to increase
Essential techniques include mentoring, teamwork, observation, ref]
assessment. TPD programs should engage teachers as Ieafneri—{"_-_tpif._:nﬂg-
the process of “modeling.” When computers are involved, TPD programs m
not only teachers’ technical skills, but also their concerns about logistics,
o use computers with students, and about risks to their status in lhﬁ
Successful computersupported or computer-focused TPD provides teag
hands-on opportunities to build technical skills and work in tleams while
them in activities that have substantial bearing on their classroom practi
other aspects of the school warkplace which related to students achieve
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Prospects and Challenges of
Teacher Education in India

Asim Roy*

ABSTRALT : Teachers are a precondition 1o the achievement of all the EFA ([Education fae All)
goals and the key 1o bridging both the qualitative and quantitative turgets. At the Oslo meeting in
Decembes 2008, the Education for All High Level Group (HLG) made recommenditions to all EFA
parnners and national Governments to identifY their shart and mexdium term needs for recruitment,
deployment. training and retention of leachers. The recommendations alsa called upon development
parners 1o suppon national effort in this area 1o identiftY and meet the peeds specified and to
provide predictable suppon to cover the ascociated costs. '

india is one major emerging economies of Asia and the Workd. _E'ns__uring sustainability of the
expanding economic success of the country puts much emphasis on the need for well balanced
develapment. With the recognition that education is the comerstane for 3l development. this vast
country which is divided in 1o 28 States snd 7 Union territaries) which over 600 Districts and 0.6
mitlion villages, has taken major sirides in making education available to its diverse popuiation.
Here, in this concepts the teacher plays the vital mle of the protaganist by taking it up into a
serious consideration as-a challenge '

Keywords: Teacher Education ; Economically sustainable development

At the world education forum in 2000, The international community definad the
plobal education for all agenda as relating to six areas - Early childhood care and
Education, primary education, youth and adult leaming needs, literacy, gender equality
and quality in education. Three quantifiable goals were set for 2015; having the
number of illiterates, universal pnmary education and equality education.

Teachiors are a precondition to the achievement of all the EFA (Education For All)
koals and the key to bridging both the qualitative and guantitative targets. A1 the
Uslo meeting in December 2008, The Education For All High Level Group (HLG)
made recommendations to all EF A partners and National Governments to identify
their short and medium - term needs for recrultment, deployment, training and
iﬂ'ﬂﬂﬂﬂﬂ of teacher. Recommendations alsa called upon dmmm paners to

* Principal, Manoranjan Saha Memorial BLEd. College, Maynagur, Iilpaigun
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i
suppont national efforts in this anea, 1o identify and meet the needs: 5pu:iﬂH
provide predictable suppont to cover the associated costs.

Following the recommendations of high level group meeting to address the e e
challenge The Intemational Task Force on mthfmﬁﬁwﬂﬁhhﬂﬂu&h ----- -
2009. Within the purview of its mandate outlined in the action plan, The Intermatinng
Task Foece on teachers for EFA support on accelerated effort - to bridge the leacha
gap by mms three principal areas -

» Policy.
e Funding and capacity building and
® Through a ange of activities and mechanismi.

In hdiaﬂiuemnﬂmtﬁrpmmﬂmin the contexi of leacher eg i} and
training bul also reflect the discussion that took place in the theee afor i
nlemational svents, '

Overview and Context

on the need for well balanced dam[nﬁmml with the recognition Ihat
hmhﬂmhmﬁmww which is divided i"
and 7 Million territories, with over 600 Districts and 0.6 Million .
major strides in making education available to its diverse mmrhﬁumm Y
progress lends 1o prospect of teacher education in India. |

The 55A (Sharva Shiksha Abhiyan is the Govemment of India’s flagship pr
for the achievement of universalization of elementary education {BEEI n
huundmuheuﬁmmndrmﬂmﬂwmnmmnma[lndhdﬂw
education the children between the age group of 6 - 14 year a funda

nght. The 55A recognizes the importance of teachers as a key element in achiewing
DEE.

Teacher challenges for education for all in India mnmwmwn 51
identified during discussion between the Task Force Secretariat and the €
af India. The conference will bring together members of the l:enlral
Govemnment as well as a wide range of stake holders from nonGo
civil society organisations fo deliberate over the 5 following areas.

o Continuing professional development for Weachers in India
® Derentralization: challenges and steps forward.

* Feminization of the teacher force

® Public - Private partnerships to address the teacher gap,
& Maonitoring and Evaluation,
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Thi ﬁbjﬂl'v“\-'l‘ of the conlerence 18 Wi doliborte ovor the © afcsremend omod  areas
and the ssues that fall undee their P e with a wicss o penerate recommendations

that could infonn future policy decisions af the central and state lovel

Continuing Professional Development for Teachers

In the comemporary socio-economic content of India, learners on the one hand,
have a wide range _13[ demand and expectations from teachers. On the ather hand,
the teacher's professional success and Capacily 1o serve the systern and its policy
goals also depend on his/her dwareness of challenges that India and its society are
facing in terms of gender dls-pgrit*,r cultural diversity, in equity and in equality. The
twa aspects together reiniorce the need for a state-pi-the-art continuing professional
development for teachers in India, In addition, the National Curriculum Framewnork
for teacher education that was published in 2010 has emphasized the imponance of
in-service programmes that could sustain continuing professional development. The

areas / questions for discussing each covering a large range of issues, which come
under this section, area as follows ; |

® Redesigning and upgrading current teacher education programmes: what
challenges apportunities?

* Harmonization & revitalization of teacher education infrastructural provision
across the country: What necessary measures?

® Use of open and di stance learning IQDU for continuous professional
development; the solution for the future,

Decentralization Challenges and Steps Forward

The Chattopadhyaya committes report {1963-85) emphasized the significance and
need for a decentralized system for the professional preparation of teachers. This
policy was putting place pro actively by the Central Government in the Btk plan
with the establishment of District Institute of Education and Training {DHETs), Institutes
of advanced studies in Education (IASEs) & Colleges of Teacher Education (CTE)
through the centrally sponsored scheme of restructuring & reorganization of Teacher
Education, Of the 599 Districts in the Country, District Institutes of Education and
Training (DIETs) were setup in 571 Districts, of which only 529 are functional 1o
date. The DIETs are envisioned as Academlc Lead Institutions, 1o provide guidance
18 all Academic functionaries in the Districi.

Acecording 1o a recent study much is left to desire.

There is an increasing need to link school knowledge with community knowledge.
This increases the relevance of education and the quality of learing, This also
Promotes the inclusion of lacally relevant context in the curriculum and pedagogy,
Thii_imas'f guestians for discussion, each covering a large range of issues that come
under this saction are as follows :

® Revitalizing existing structures (District Institutes for Education and Training
and establishing: What challenges and apportunitiest




J4h Pameve e aniy Commpanis o Tiatuoh Fucancons mi [hesa

& Buiddiong capacities of Teacher for contestualization and the o pin
ol approgriate teaching | lsarming methodologlhes,

o Developing strategios for mobilizing community paﬂ‘rcipnﬂm':'-“
challenges and opportunitiest '

Feminization of the Teaching Force

Wamen and the teaching professions is an area that s particulaely pertin nt 1y
the aducation goals Developing countries curmently wur‘kfrls towards o lf:.
dual challenges of education expansion and universal provision while sn 1t ‘
and equity. In the context of countries that have ichioved the goals of unjw I‘;‘{-::-,:
prmary education (UPE) & gender parity in education, historical analysiy ind l'l:.-}-r
that an influx of women into the teaching profession has been central 5:[#:'; o
weeesses. In countries where gil child education remain a challenge, o dearth in

| I L]

female leacher within the system has boen identified core barriers 1o gender p & . |

and eguality in education.

the role of women in the teaching profession hJﬂdIﬂn&H in other de ,_}'
ciunines 1+ not without challenges. Under the 554, ral institutes were tting
place 10 addressed the gender issue; however s mare need ":.' to be done 1o altract
1o this profession, Tal .

he arexs [ questions for discussing each covering a large range of ssues that
oome under this section ane as follows: .

* Challenges of developing gender sensitive curriculum, J
* Based practices of women participation in the teaching profession: An
oppofunity 1o scale up. iy
® incentives to promate female participating in the teaching profession,
Public - Private - Partnership: Innovative Approaches io Address the Teacher Gay
The rapid entry of Non-State aganizations, some of which are setup by profession

and other drawing on corporate profits in the business world could be regarded ,+
sign of greater engagement between the state and non state sector. In rcent §

[

these have buen radical initiatives of muly - partners in education to bring "

o in-service training. The arsay question for discussion, each ¢ "
mdhmmummdnnﬂ-mimmhum:

@ Innovative appoaches of NGOs 10 address the wacher gap, f

.ﬁtﬁmWﬁuhaﬂdmhmﬂmcwm
challenges an oppanunities.
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ip for advocacy for the teacher cause: Possibilities
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An Investigation Into Variations of Some
Psychological Constructs of B.ED. Trainees with
Geographical Environment

Nita Mitra* and Santi Nath Sarkar*®*

ABSTRACT : Ceographical environment is knowr (o influence the psychological constructs of a
person. In this paper the variations in the Psychological Canstructs of B.id. TraineesiRegular and
QDL mode), namely Attituds, Achievement Mativition and Peer-interaction Muotivation with the
contrast Geographical Environments of the Plaing and the Fills has been investigated. In order to
miake a comparisan, their achigvement in 8.Ed. Trining Programme has also been considered. |
ha: been found that the Trainees of the Hills had 4 higher level of Attitude towards Teacher
Education Programme in comparison with their eaunter parl from the Plains, Howaver, ne significant
difference was identifiable with tsspect 1o the psychalogical construdts, Achievemeant Mativation
and Peer-interaction Motivation, Nor, there was any significant difference between the Trainees of
the Plains and the Hills with respect to their Achievement in the Training Programme, 1 is expected
tRaf the study will be able 10 throw some light upan the role of Teacher Education on the process
ol wrbanisation.

Keywords: Attitude, Achievement Molivation; Peer-interaction Mativation: Achievement of B.Ed,
Trainees; Ceagraphical Enviranment _ .

1. Introduction

Cattefl (1979) hypothesised that Environmental factors play an important role in
relation to the behaviour of a person. The idea Is that, Response of a person in a
particular situation depends upon Stimulus Elements of the Environment and the
existing Personality Structure of thal person. On the other hand according to Gordon
Allport (1937}, “Personality is the dynamic organisation within the individual, of
those psycho-physical systems that determine his unique adjustments to his
environment”. Thus, one can assume that the Existing Parsonality (which comprises
of several psychological constructs) is influenced by the Physical Environment as
well, If finally, we consider the hypoiheses of Cattell and Allpont simultaneousty we

* Or, Nita Mitra, Siliguri B.Ed. Collge, P.O. Kadamtala, Dist. Darjeeling, West Bengal,
Pin:734001; e-mall: dr.nliamitrachandag@gmail.com

** D Santi Nath Sarkar, Depariment of Education, Kalvan! University, Kalyani, Nadia, West
Bengal, e-mail: sackarsantiggrodiffmail com
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can comment that it is possible 1o observe differentiable Ps?rhnlﬁgi _.;-:-j-.;
two groups ol persons residing in two  Geographically Contrast ,i,,-mﬂ_

S

In this paper the varnations in the Psychological Constructs gf
(Regular and ODL mode) , namely Attitude, Achievement Motha
mteraction Motivation with the contrast Ceographical Environ 1en
and the Hills {from the adjoining areas of North Bengal and Sikl
investigated. In order to make 4 comparison their Achievernent jn
Programme has also been considered. The Achievement of the T
been checked separately for the Theory Papers and the Practical :
Practice considering Teaching Practice to be the most important com
Teacher Fducation Programme. B

Significance of the study lies in the possible help that may be availat
Uirbanisation through Educational Facilities through Teacher Educ
of the most important components through which balanced Urbanis;
ensured. This is especially true for the areas under study wi'ueih re
backward in companson with the other parts of the country t

Educational Develogment. _.'
For convenience, the definitions of the key terms used In H';"Ed i
given below,

Operational Definitions

* B.Ed.: Bachelor of Education-a teacher education programme fg
teachers of school education at secondary stage.
* B.Ed. Training Programme: A programme of professional educa
teachers of secondary level,

* Psychological construct: Psychological constructs mfﬁr
qualities of a person that cannotl be concretely i'denhfm

* Atlitude towards Teacher Education: Feelings and be
behaviour towards Teacher Education, MU .
* Achievement: Level of learning of the learner after a paricy '
leamning process,

* Achievemen! motivation: It is the muliwnuniur chi
efficacy is one of the important components of a

* Pecr interaction motivation: It is the motivation ﬁnr oting ¢
components of learning style, namely Peer Im_xrﬂ
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Tﬂ"fiﬂdl t%ril 1] assesspsnisd Se 1|r1||1'|4'5. Cohool Teachers' Alitude towands Teaching
F'meSE‘j f:ll'l. ey observed that, “Fflective and productive learning on the part of
F!‘:F;S' i bl"_' JE*TJI':"UL“D‘ f,.ln.lllr' |"|!| [ ||I|'|". willy .:,': "\-|||',|II_IIII' .Ir-'h'l.ll.'-". F

w"ja-ﬁefd and Eccles (2000) addressed three major I|.||p|.|;l,.r||.'|.|| ctuclies. The first
wals a Fﬂﬂﬁll“diﬂﬂl S-II.J-I:I}" {THUEEd an EE'I'ILh'F'I|I||I"-|'”| vs in achievement Behiels and
values about mathematies and English. The second was a study of how the fransition
from elementary 10 junior high school influenced children's beliefs and vilues i
different academic subjects, sports, and social activities (see becles et al., 1385,
wigfield et-al., 1991).

Gerald Eisenkopf in an excellent paper {2008) explained how with data from an
experiment he could strengthen the clalm for the existence of peer effects in @
IEEIIT'I[TIE process, The ﬁlu::ﬁy_ﬂff{-.red 4n iﬂiighi intes the mechanisms af pEer imteractiom,
The results established beyond any doubt that a peer has 4 motivational effect even
1:_rEI'urE the actual cooperation takﬁ'__phm‘ It has also been reported thal some of the
*heiter” students imp'm the E.E.Hﬂrmnc'g ﬂf- thair partrner but they induce lower
mitivation,

However, no such study could be identified in the area of the psychulogical
constricts for B.Fd. Trainees and their variations with Geagraphical Environment.
This was the motivation for the present work,

3. Research Design and Methodology
Objectives:

1.1 To study the Attitude of B.Ed. Trainees [owards Teacher Education Programme
under Regular and ODL mode in a college focated in the Plains and another located
in the Hills.

1.2. To sludy the Achievement Motivation of B.Ed. Trainees under Regular and
DL mode in a college located in ihe Plains and another located in the Hills.

1.3 To study the Pesr-interaction motivation of B.Ed. Trainees under Regular and
ODL miode in a college located in the Plains and another located in the Hills.

1.4 To examine the Achievement of B.Ed. Trainpes under Regular and ODL mode
in University/College E:Fiin'flﬂaﬁ;lh'! of Theory Papers in a callege located in the Plains
and another located in the Hills.

1.5 To examine the Achievement of B.Ed. Trainees under Regular and QDL mode
in University/College Examinations in' Practical Papers on Teaching Practice in a
college located in the Plains and anather located in the Hills. '

"M,: The Attitucdes of B Ed. Trainees under Regular and ODL mode towards Teacher
tducation Programme do ot differ significantly with variations in Geographical
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s under Regular and G0y

"H,: The Achievement motivation of 8.Ed, Trainee

do nul differ significantly with variations in Geographical Environment
"M, The Pear-interaction motivation of B. Ed. Trainees under Rggul-—
ade do net differ significantly with variations in Ceagraphical Envim

°H,: The achievement scores in University/College Examination I" '
of B. lrJ Trainees under Regular and ODL made do not differ sig --._ ity

variations in Geographical Environment,

"H.: The achievement scores in Practic al paper on Teaching Practicein Ur
/ Eultege Examination of B.Ed. Trainees under Regular and ODL mudmﬂn

significantly with variations in Geographical Environment.

Defimitations: i
v T

e The study was confined to the Trainees of Regular and ODL mode fi
adjoining areas of North Bengal and Sikkim. Also, the smd‘,i'- a8
to the time-period from 2013 to 2013,

Method:
As the method of study it is a combination of two approac
Descriptive Survey
and Correlation Approach({Best, 2007).

Population and Sample

Population of the study comprises of the trainees (Regular mode a o ¢
from the adjoining areas of Morth Bengal and Sikkim.

The trainees (Regular mode and ODL mode) studying at a colle
Plainstlocated in the Darjeeling District) and another from the: Hﬂf:i “ O
Jior three academic years have been chosen as the sample.

In each year the number of trainees was hundred both for R.&sl,lﬁ? '

Thus, in this study there were 300 trainees of Regular mode from t
in the Darjeeling District) and 300 trainees of Regular rnmie frﬂm ﬂﬁ' :
in the Sikkim),

Similarly, there were 300 trainees of ODL mode from the Plain (locatec
Darjeeling District) and 300 trainees of QDL mode from the Hills (locates
Stkkim).

Variables Measured and the Corresponding Tools and Ted‘ll'fiql!ﬁﬂa !
In relation to the parameters which are basically FS?MM~ g
o The parameter Attitude was measured in terms of ‘Atitude ST



o e
= i
.

Ani INVESTIGATION IN1C) VaRiATIONS (8 Senss PovaoLonion Consimuen 355 Y
r

e The parameler Achievemens Mativation was medsured in terms:off
achievermienl muﬁ"’-"ﬂﬁl‘m Fiore', :

o The parameter Peerintoraction Motivition was measyred in lerms ol *Pegr-
inieraction motivation scope” Iy

« In each of the above three casiy 4N opinionnaire thaving thiry items for
cach category) has been dw'é'md by 1he investigitor  Gsing the |iker
scale. The tools were submitted 16 3 panal of exXperts to ensure validity and
reliability of the scale, After ;

necessary relamulation the opinionnaires were
accepted as a valid one, A valid scale s always reliable,

In relation to the parameter, Achievemen:

o The parameter Achiovement wils
in University Examination,

Data Collection Pmr:eduri_r‘

measurad in ferms of *Achievement score’

In relation to the parameters which ars basically Psychological Constructs:

o [he opinlonnaire was distributed among the trainees of Regular and ODL
made.

o The trainees were requested to il n the opinionnaire sheet with rating
In appropriate. manner (mentioned i the opinionnaire itself], The rated
opinjons have been quantified (in an ordinal scale) following the method
used in the Likert scale,

* Likert's summative procedure for the numerical weights assigned against
ndividual opinions have been adopted |
With respect to the variable ‘Achievement score'(Regular mode):

* Numencal representation of Achievement mu{ the theory p:m-n e
directly available from the mark sheets | office records and Websitelin case
of QDL mode).

' ali of the waching

Also, the numerical representation of Achievement scares of | .

3 practical papers were directly available from the mark sheets , office reconds
and Websitelin case of ODL mode).

Statistical Technigues to be Used for the Analysis:(Woodworth and Garret, 2005
Descriptive statistics:
o Mean, Standard Deviation
Inferential statistics,
o The Chisguare test and t1os

Test of Homageneity:
At the entry: level a test of 50 marks was administered on the trainees to
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estimate their entry lovel knowledg

AT

Parcvus e 16 asn il FRCEES o Teachiri E'-"-ll'-'"-”lm [15] LH'HI. i

The el wisin ;wﬂnrrnmi l.uln.luqirl"ri"'.'

1 heere froem 01 @

LM

s e

4 Systematization, Analysis and In

Table 1 Signifcanoe of dillofonoos D ih

terpretation of Data

o score for the Trainees of the &

o on Teacher Education and (hysjr

vl i oai ludied that thie Iwn groups of I!‘II¥I1E|!-i," B
irom the Plains and the Hills) were homopensouns at “‘H

e T ves | Table Wesult with respect
S Value Value 1o a particular test
e ___ *. ._.:,,.,..1 ;... Inl=2 @21 ar 01 | Thete s significant
Bl - level of difference
i s signifigance
I sar 3007 | 2.59 @ 01 |There is significant |
=268 | level of difference
shEnificance
I ! __.1-'- Tr-sguars | 1.53 Jul =2 5991 & 05
e o || s irveel of
T e stgnificance
3 5 ir
i 1 4 J00-2 | 1.97-al /05
=780 | level of
! sigrificance
Wil smagert | Chi-spuane | 1349 2=l =2 921 at 07
5 diflurEme on | e lewal ol
Fgat . Towr i "] e ‘lli“-l'linrllf“:'ﬂ‘
L
ke .89 a00-2 | 259 a0
=798 | lewel of
signifacancn
& N swnagaretd | O Pu-sgyuane | & 05 Il =3 5.9 a 05
o Giflerence n | b Limnin| il
R T L T T P
Thwesy sy
A 1.33 pOO-2 | 1.97 a1 05
=200 | level o
i Tl e
1 b sl s
2 0 s | Chisguaie | 187 Ful=2 5997 @ D5 |M
10 difipdnrde n | li=a lerwwd o
B¢ Fidgwrrmeri o ‘Hil-lﬂl-‘lfm
||'-'H..|!'|l [aparee i = -
F-irit .78 300-7 | 1.97 al D&
=208 | level of
significance




e

An IviEsnGanion [NTo Vargianions oF Sose Psvonorooical Cornsrrucs

rable 2: Significance

257

of differonces in the score far the Trainees of the QDL mode

Gblective Test Caleulated | cf Table Hesult with respect | Final Resuli
uiber Value Walue tiv a particular fest
i y avith respect | Chi-squans | 1112 2al =21 920 ar .00 | These (s signifecant | Bedh the tints agiee
1o difference in | besl bevol of  [diffenence There is slgnificani
e tutlie) signilicancn differvnce
RTE 4,69 300-2 | 2.59 4,071 |Tharo s Hoan far the
=298 | lowil af ssgrificant Ardlmees (o b
sighificance |difference Hills 110%,12) Is
highor than ikl
trarm ihe Plalns
a3
2 owith resgect | Chisquare |- 3.03 Ex1 =13} 5991 af 05 | Mo dignificand Heth the tesls agree.
o difference im | tewd Imvel of differencols Mo significan
% e significance |thone diffprunce
s vl o ' Is there.
§-birst 0,98 Jon-2 | 197 at .05 |Mosignificant
=288 | level of diffprencels
signi!"]nnﬁ_e: thene
Ptk spe | Chd-agiians | 965 dxl=31 027 ai.01 |There i Both the tests agree.
o dilfemencoe in | et vl iaf segnificant Thave is vignificant
Peser-ivieraction sagnificance (diffennce difference
miokivatica Mean for thie trainded
(ST 3.7 300-2 | 2:59 .00 |There s from the Hilts
=298 | level of significant (105971 % higher
sagnificance |difference than fhat from tha
Plains (V012
S Wk respedt | Chi-sqoane: | 8358 Ixl =21 5,991 a1 .05 |MNo significant Both thie 185ty apree,
o diFferemce bn | e level of difference Mo significant
Arhievement in sgnilicence [ls then, difference
lignry paper 15 there,
1-leil 163 300F | 197 @ 05 |Ma significant
=398 | lpval of difference
e — sgnificance |15 there.
Wit mspect | Chissquate | 4.6 ant=2 5991 at .05 | Nocsignificant Both thi tests agres.
o dilierence in | fest el mlf difference Feo significant
A Finirriend in significance |Is there: difference
|I|.|.|rh. TR I r-h!n"-
BTN 1.22 3002 | 1.8 o .05 |Mo significant
=294 | level af difference
significance [l1s there,

3. Conclusion

r|1l"r1_|

It has been found that the Trainees of the Hills had & higher level of Attitude
'owards Teacher Education Programme and Peer-interaction Motivation in comparison
b their counter part from the Plains. However, no significant difference was
'tentifiable with respect 1o the psychological construct Achievement Motivation, Nor,

was any significant difference between the Trainees of the Plains and the Hills

With respect to their Achievement in the Training Programme. It is expected that the




16A Presrtcrs AND Craautinvees OF Tiacnir B

qiudy will be able to throw some light upon the role ﬂfﬂ'
process of urbanisation. i
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India has a great heritage of teaching - Il_'.ﬂrnil‘IH thal
15 unique to her, On the other hand, being a part of

the contemporary world which is being perceived
a5 a global village, India needs to accommodate
the maodern professional way of looking at
teaching-learning. Acceptance of "today' withou
forgetting the 'heritage’ is a challenge. It is 2
prospect as well it we can overcome the challenge,

Siliguri B.Ed. College, located in the peaceful
northern part of West Bengal near the Himalayan
Range, organised a National seminar on this issye
n collaboration with Ramakrishna Mission
Sikshanamandira, Belur Math, located in the
prosperous southern part of West Bengal on the
bank of the river Ganges, and with the sponsorship
of the University Grants Commission of India,
Eminent scholars and young researchers from
difterent parts of India gathered at Siliguri B.Ed.
College and exchanged views.

This book compiles the outcome of the seminar
and gives the readers an opportunity to be abreast
with the latest views on Teacher Education along
with the possibilities of its successful
implementation in Indian Scenario.
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