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FOREWORD

It gives me an immense pleasure to pen a few words as
prologue to our college publication on "Human Rights and
Equal Opportunity’.

This publication includes the Lectures delivered by
eminent scholars of this State of West Bengal, invited articles
from senior and junior researchers, and the faculty members
of this institution, It is very satisfying to see that the content
covers areas of understanding of the focal concept and at the
samc time the arcas for achieving the same.

The whole project was supported by the University
Girants Commission {(UGC) of India, And this publication is
also supported by the same fund. This college takes every step
to implement the UGC initiatives and visions. The
publication on 'Human Rights and Equal Opportunity’ is
another effort of this college Lo exercise research and review

activities for the achievement of quality and excellence.

| personally appreciate the good look and value inner
beauty of ecach article of this book. I congratulate all the
contributors and the members of the Editorial Board for
bringing out this academic document.

With the best wishes and expecting a continuous flow of
upcoming publications of quality from this institution,

Dr. Bibhuti Bhusan Sarangi
Principal
Siliguri B.Ed, College
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Equal opportunity : A Constitutional
Character for providing space
to the socially exploited Committees

([ Prof. (Dr) Ananda Gopal Ghosh
Formerly Professor

Dept. of History

North Bengal University

‘Equality of status and of opportunity.....
preamble, The constitution of India.

Equal opportunity, Employment, Empowerment, Social justice,
Inclusive policy, Equity Studies, Inclusion, seclusion and
several other socio political eriented vocabularies or Social
Scientists, sympathizers of the socially exploited classes and the
leaders of the deprived communities since the eighties of the
past century. Before that all these obsolete terminelogies were
stored in the lexicography but used neither politically nor
socially and academically so loudly. It was the Mandal
Commission which opened-up the Pantora's Box of Equal
Opportunity, Henestly speaking, like many other promises of the
makers of the Constitution of India, the 'equality of status and
opportunity' was sleeping is the pages of the constitution of the
Indian Republic, Now, it is the most hot bed vocabulary of the
politics as well as research arena. This change is not accidental
one rather timely one. In the immediate and distant past, we have
seen such type of changes. Actually time and social needs are
acted as mstrument for such changes. But neither the historians
nor the social scientists succeeded to predict the birth of such
changes. This is still a matter of intellectual puzzle. After the
birth of the event, the historians as well as the social scientists
have tried to search the root causes of the event through their
research methodology and experiences. Be that as it may, like
the Gender Inequality, Ethno-linguistic identity and Communal
Harmony, m:mabu]nq' question u? Eﬂﬂ] Oppertunity is becoming a
0 twenty-first century from the
'Piﬂd;tls!ﬂ to Parliament, from education to employment to
cmpowerment etc. Because the tempo of social, economic and
political changes are extremely rapid. Changes which took
centurics in the past is nuwtuking few years only due to the
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boundless technological innovation Let me come Lo highlight
another pertinent question directly connected with the issue

The pertinent question is that there is a long-distance between
equality and Equal opportunity. The word Opportunity
sometimes carried a negative meaning . It means opportunity in
onc-stage become an instrument of opportunism and
opportunistic at another stage. It is inevitable. In every positive
manner we found elements of negativeness. It means, with the
passage of time the core issue of idcalism is diluted and
digressed. Ifanyone meticulously studies the past positive social
and intellectual movement he will find this picture. Whatever
may be, in the present canvas the Equal Opportunity is used as an
instrument for uplifting the condition of the socially exploited
communities in the field of education, Because it is an importan
charter of the constitution of the Indian Republic and it is in this
historical backdrop and constitutional obligation, I will explain
the different facades of the equal opportunity. Needless to say, it
is not place to rehearse the history of the incredible India's the
maost obnoxions, much talked, much hated caste- hierarchy or
Varnashrama, But the question of equal opportunity is directly
connected with the existence of the caste cauldron on
Varmnashrama. Family speaking, Varnashrama was innovated as
well practised to deprive equal opportunity to the socially
exploited communities. Let me now come to that point,

1l

Much have been said, much have been written and much

have been discussed about the centuries- old Varnashrama. But
nobody told for what reason, such type in-human practice had
been continued century after century? Professor Bipan Chandra,
a leading Marxist Historian of the late post-modern India has
rightly stated that this caste-system is prevalent not only among
Hindus but also among Sikhs, Christians and Muglims. How it
was happend? While the Islam strongly advocated and practised

the Principle of social equality, the Christianity discarded the

idea of social inequality 15 their homelands and abroad. But in

India, their profounder and preachers were influcnced by the

~vamashrama rituals and social stratification, It 1s really a
historical paradox? Does it means that the Bharatiya

Varnashrima was more powerful, rational and logical than the

social equalitarian ideals of Islam and Christianity? Very Very

2
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complex issue. But is the nume of complexity and sensitivity the

social scientist, the rationalists and the cxponents of anti-caste

should not avoid a thorough and comprehensive dimension on

the Varnashrama. The writer of the present essay may be kindly

excused by both the protagonist and antagonists of the socially
exploited communities. My humble suggestion 8 to re-look at
the Vamashrama system both from the historical outlook and
soctil reality. Simply, on the pretext ol inbumanity of the system,
the intellectuals can't avoid critical analysis, Bach and every
body is against it, but the paradox is; the system i$ existing
covertly and overtly even today. Insuch situation, it1s an urgent
need to re read the strengths, if any, of the Vamashrama
Otherwise, simply by burning books on Vamashrama 11 is
difficult to wipe-out the system from the mental structure of the
protagonists as well as the practioners of the Varmashrama.

Any way, keeping in mind the constitutional charter of
the Indian Republic, many academic and non-academmc
Governmental and non-Governmental, intellectual, social and
humanitarian organizations, nstitutions, Associations have
sprang-up in different nook and comer of India. But what is
surprising 15 that all such orgamizations had emerged in the
eighties of the last century, The constitution of India was
effective in January, 1950 . Dunng this long periodic from 1950
to 1980 why we do not found any originations of eovernment
and non-government who had expoused the cause of the socially
exploited communities as well as charter of the constitution of
India? The silence of the government as well as the intellectual
on the charter of equal opportunity of the constitution of India
should also bring into the discussion of today. Why they
remained silent on this vital issue of Indian society during the
vast thirty yearsi.e. 1950 o 19807

It appears from the history of the foundation of the
different governmental and Academic Bodics that all have
emerged i the post-Mandal Commission period. The

‘,h University Grants Commission, an apex body of higher

N education had opened-up an Equal Opportunity Cell of the North

Bengal University . It has been organizing seminar every vear

The writer of the present paper was invited by the Convener of

the Equal Opportunity Cell of North Bengal University for

delivering the key-note address on 13.09.2014, The one-day

- seminar was attended by Prof, Samita Manna, Hon'ble vice-

chaneellor of Sidho-Kanho-Birsa University, Prof.Debi
p—

|
._m
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Chatterjee, Jadavpur Uimiversity. The president of the seminar
was Professor Somenath Ghosh, Vice-Chacellor of North Bengal
University. Dr. Samar Biswas, Co-ordinator, Hgua| Opportunity
Cell, gave the welcome address, Calcutta University has e the i
a Centre for the study of Social Exclusion and Inclusive Policy
This centre had organised a national level seminar on “Social
Exclusions and Needed Actives' on 26th and 27th March at
Vasisthanagar, Bakshirhat, Coochbehar in collaboration of the
Vasistha Institute form North Bengal and North Fast
Developmental Studies, Coochbehar. The writer of the present
paper was at that time an advisor of the institute (now president)
He talked on the issue thoroughly, Siliguri B.Ed. College,
Sibmandir, the lone college of the North Bengal University have
arranged a series of invited lectures on equal opportunity during
2013-14. The Principal and also the Co-ordinator of that event,
Dr. Pranab Krishna Chanda had invited the author of the present
paper 1o deliver the first lecture in that series on equal
opportunity. However, another centre form equality studies was
founded by Hansh Mander, a social activities at New Delhi.
Hundreds of organisations are there. | mention the names of
only few whom I know.

FLpr iy |lrr..".

- 1
ﬁ'.’i" ilﬂﬂ?m‘ﬁﬁll g the noble principle 'Equality of status and
wy. the makers of the post-Independent India had

L & new era in the social structure. In other words we can
say without any reservation that this principle ultimately had
""" ened the process of social democracy is India. It was the long
erished dream of Baba Saheb Bhimraoji Ahmedbakar, the
airman of the Drafling Committee of the constitution of India.
1 different occasions he stated it emphatically that without
ery. Any way the implementation of the preamble of the
ticn ‘equality of status and opportunity’ is a very difficult
on long before Kabiguru RabindraNath
ange of heart and outlook of the "Forward
important. Legal ensctments are

iments but the pr;yﬂchulqginl change s

lementing th opportumty
nent adopted the protective
0 educution, employment and
1 e ry where the equal opportunity

l_l -
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have been facing serious challenge from the principle of Meril,
Merit was compromised is the pretext of social justice and equal
oppoertunity. Professor Andre Beteltt, a front rank educationist of
present day India wrote an article is Annanda Bazar Patrika
entitled, 'Samajik Ba Rajnaitik Daittyer Dohai Diye
Uchhashiksher Matha Bisarjan Deben Na' He earnestly
supported the expansion of higher education against the socially
exploited community but not at the eost of excellence. He
stressed the need to strike a balance between expansion and
excellence. The same kind of tune was reflected in the unites of
Professor Igbal Narain, an eminent social scientist and a former
Vice Chancellor of the North Eastern Hill University, He is the
staunchest Champion of the principle of equal opportunity in
eduecation, He suggested that the merit should be uplifted and the
government should introduce certain measures for enriching the
merits of students of the socially exploited communities, In the
name of equal opportunity, the merit should not be compromised
or sacrificed. Under any circumstance the guestion of merit
should not be undermined. It does not mean the promotion of
meritecracy. It is an acknowledged fact that merit, efficiency and
skill are today's vehicles for getting and availing better
opportunities in the port-globalization era, The corporate section
| is gradually extending their Tantalus. The public section in
gradually squeezing not only in employment but also is quality
education, So, a new challenge is emerging to the upholders of
equal opportunity, It will be very much difficult an the part of the
government for exerting pressure upon the corporate sector for
extending the principle of equal opportunity, Time will say the
{ast words, not we. The course of history is like snake and river.
The peaple can neither control it nor predict it; only Clhio the
madern of History can predict,

Acknowledgment: Needles to say without the recurrent request
of duo, ex-principal and currently the Registrar of the West
Uﬂi"u"ﬂﬁiﬁ}f of Teachers' Training Education Fhuming
Administration, Dr. Pranab Kumar Chanda and the present

most teacher of Siliguri B.Ed. College, Dr. Nita Mitra,
& Professor, it was not possible on my part 1o complete
5 up. I extend my heartigst debits to the duo, God bless
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An Equitable Approach to
Teaching and Learning

|J Prof. Saktipada Patra

Former Professor of Teacher Education in
English and, former Officer-in Charge of
Govt. Teachers' Training

College, Malda, WE, INDIA

India, as Amartya Sen says, 'has a terrible record in social
asymmetry or ‘remarkable societal inequality’. Sen reminds us
that Nehru, in his speech on the "Tryst with destiny’ delivered on
14 August 1947, talked not just about freedom from British rule
but also about the grand vision of independent Indra. He wanted
to remove the barriers of class stratification and their far-
reaching effects on inequality and deprivation m economic,
political and social spheres. In India the contributors to mequity
are many - caste, gender, region, religion, community, and soon.
Equity and Equality

In India we find diverse disparities. Some are rich but most are
not. Some are educated and others are illiterate. Some have great
oppartunitics, but others lack them. Naturally, when Nehr
spoke of the 'task ahead' he included the ending of all inequalities
in order to achieve economic progress and equality. As a result
right to equality became the cornerstoné of human rights in
Indian Constitution. Article 14 states that "the state shall not
deny to any person equality before the law and equal protection
of the laws within the territory of India”, The Article 15 goes to
much more specific details "The state shall not discriminate
against any citizen on grounds of religion, race, caste, sex, place
of birth or any of them be subject to any disability, liability ..."

It 15 clear that equity does not refer to equality 1n the sense that
everyone 15 the same or achieves the same outcomes. It suggests
that difference in outcomes should not be owing to differences in
wealth, income, power or possessions. Equal rights and
privileges do not ensure equality, for groups and individuals still
remain far apart from each other. Some develop fast and others
left behind, But if opportunities are not distributed fairly there
will be an underutilization of talent, It implies that some people
will not be able to develop their skills and abilities with

7
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consequent loss not only to them but to society generally. So all
should have a reasonable opportunity to develop their capacities

and participate fully in society.
It 1s expected that democracy can realize the concept of welfure
state where everyman can claim the right to food, to education
and employment. But what we see is really disheartening. There
18 gross economic disparity between the rich and the poor.
Political democracy has granted people voting rights, but it
snatched away the right of economic equality. The "tagk ahead'
remains largely unaccomplished. Political equality does little to
guarantee the cause of social and the economic equality,
Education and the Underprivileged
In India, we often come across a large num];ﬂ;,m
privileged people. They are economically and socially in an
unfavourable situation compared to the rest of the populati
account of their poverty and low social status, they are denied the
privileges available to the upper classes, They include the poor,
the ethnic minority groups such as the SCs and STs and the
refugee immigrants. Poverty is common to all of them. Most of
the opportunities in life are denied to them. While speaking of
poverty we should remember Mother Teresa's message; "We
think sometimes that poverly is only being hungry, naked and
homeless. The poverty of being unwanted, unloved and uncared
foris the greatest poverty".
Poverty signifies deprivation. It involves poor access 1o pub
services such as clean drinking water, sanitation, health care ang
education. A large section of population of our country is
disadvantaged and marginalized. To this section belongs SCs
STs, women, minorities and physically challenged persons; The
deprivation results in dehumanization and humiliation. After
independence various provisions were made in the Indian
Constitution for the eradication of social disparitics. A number
of measures - both protective and developmental - were initiated
by the government, In the constitutions there are provisions for
reservation in government services, in admission to educational
institutions and in several other areas, Caste-based reservation
cannot deliver genuine social justice. Babasaheb Ambedkar
introduced reservation for SCs and STs for only a Pﬂ'ilnﬂﬂ of ten
years, He found it necessary to overcome the initial difficulties
created by untouchability. He knew that the selution lay through
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cducation, That is why our constitution enshrined
democralization as one of the main objectives of education. It
anticipated the democratic expansion of education to serve
social and economic upward mobility,
Unfortunately our education system is based on the privileged
culture, The textbooks, the teaching methods and the system of
examination are more suitable for the middle and upper class
students. The medium of instruction is often the language of the
privileged group. The culture, life and leaming styles of the
underprivileged are hardly taken into consideration. For the
underprivileged learners there lies a wide gap between the home
and the school. They have low self-concept and naturally they
have low motivation. Their parents hardly encourage them 1o
leamm. They have low cognitive abilities, Their environment
lacks the richness required for the development of such abilities,
People from dommant cultures have negative attitudes towards
unprivileged leamers, This contributes to their low self-esteem.
Universal Primary Education and Social Justice
As has already been noted, reservation cannot deliver justice.
Amartya Sen distinguishes between 'well-being' and ‘agency’,
The 'well-being' aspect means working towards better treatment
for the underprivileged. But it makes them passive recipients.
They should be made active agents of change so that they can
transform their own lives. We should look upon them as
harbinger of major secial change. It could exploit India's most
precious natural resource which is human talent. The Right to
Education Act has become law. The World Bank is contributing
to the Sarva Siksha Abhiyan, a project to deliver free universal
primary education to all children in India aged between 6 and 14
years. Delivering free universal primary education is to deliver
genuine social justice. It is a genuine affirmative action to lift the
poor masses instead of the caste-based reservation.
With the Right of Children to Free and Compulsory Education
coming nto effect, every child has been guaranteed the
fundamental right to etght vears of quality education - one that
helps them to acquire basic literacy and numeracy, enjoy
learning without fear, and feel valued and included irrespective
of where they come from. We have seen pramising
developments. The government's budget for Sarva Siskha
Abhivan has nearly doubled from Rs. 12,825 crore in 2009-10 to

9
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27,258 crore in 2013-14, Over 3.5 lakh schools wers anas g -
the last decade. 99 percent of India's mgf m&ﬂﬂmh
imary school within kil e E oD N g
primary .‘“‘ oo a ong Kilometre radius; Eleven .
mote children are now enrolled in ﬂ"‘mmﬁr&f@ﬁﬁﬁ
2009-10t0 2011-12. e Arom
still there remains much to be done in order 1o achieve quafive
education with equity for every girl and boy scross India. g lity
million children remain out of schools and the ir
these children into an age-appropriate class remains a
Millions of children drop out of school before comy
full cvele of elementary education. "'
The Law and the Private Schools
Section 12 (1) (C) of the Right of Children to'f
Compulsery Education Act, 2009 insists that e
cchool must reserve 25 percent of classroom seats fg
from poor or disadvantaged familics in the nel ghbourho
may open the door for at least one million eligible childr
vear. In the past three years private schooels have contir
every trick to deny children their rightful admissions.
eligible parents from marginalized families do not know that
their children are entitled to eight years of free education n
private schools, ) o
Fducation for the Children with Disabilities
The law also supports the entry of children with disabilities (
vdisabled children” as they are children first and the
happens to be one of their many characteristics). These ch
have historically been excluded from mainsiream gd
The Right of children to Free and conpulsory Education 4
2000 sugpests that India has ratified the United 05
Convention on the Rights of Persons with Disabilities Wiick
mandates equal rights, outlines non-discrimination in the
context of disability and inclusion. Persons with disabilities aré
equally valued members of society. How will they learn 10 live
wgether, respect differences and diversity and realize |
others strengths and weaknesses ifour sehools are not inely
We should join hands to make schooling a life of happy
experience for all children, acknowledging diversity &
enriching humanity and & normal aspect of society, v
Equity |_I|'|]-'Jll1-::i fairness, justice, impartiality and equal
opportunity for all. Every student should have an edu '
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process, including learning factlities, resources, and curricular
programmes, Providing equitable opportunities for all students
implies;
|. Each learner 1s umique.
2. All students can leam.
3. There is enormous diversity among learners, and this diversity
should be respected and accepted.

Positive Changes in Edueation
To make the present system of education useful for the
underprivileged learners positive changes should be made in
different important areas in education.
’ It 1s found that the current textbooks are biased in favour of the

Human nights and equal appartunily (p7-12) FSENATR-1008T51.2-7  June 2018
opportumity to participate i all aspects of the educational

privileged class. Such biases should be removed as far as
practicable. Most of the textbooks are difficult and are packed
with too much information. They should be interesting and
enjoyable for the underprivileged leamers who have low
motivation.
The prevalent methods of teaching are also based on dominant
and privileged culture, In selecting methods of teaching the
learning styles of the underprivileged learners should be taken
into account, The learning environment should be conducive to
learning, There must be a variety of learning styles included in
the teaching - auditory, visual and kinaesthetic. Methods such as
oral reading, recitation, group-work, role-play, peer-learning
can be effective in case of underprivileged learners. Language
used by the teacher should be non-discriminatory and
b appropriate. Assessment must be fair and should net
discriminate against any learner. Underprivileged learners
benefit from being members of heterogeneous groups. They
should be allowed to talk with able leamners, working alongside
those who are successful - learning social skills; learning how to
ask questions - in short, learning how to leamn,
The Role of Teachers
The role of teachers 15 very mmportant. The teacher can
implement the chunges. He should look for the students’
positives and take them into confidence, One of the most
significant factors that impedes full participation of
underprivileged leamers is lowered expectations, Lowered
expectations of the teacher, combined with lowered expectations

11
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of parents, can contribute to the problem. The teacher should bea

fucilitator of learning. He should create a human climate in the

classroom, He should be generous in giving the learners

feedback. They need his help most. Scaffolding or structured

support should be given, whenever necessary, especially at the

initial stages. Their errors should be tolerated. Instead of public

carrection, the teacher should choose a time and place where he
can correct their errors privately. He should ensure that the
teaching resources are accessible for all learners. At the same

time he should find out whether learners require additional

resources to help them access information,

Equity strategies are planned, systematic and focused on the
core of teaching and learning process. They ensure that every
student has an equal opportunity to participate in all aspects of
the educational process, Such instructional practices promote
positive images of diverse groups and a strong commitment to an
equitable approach to teaching and learing, They will make
schoals child-friendly, where all children from diverse
backgrounds are welcomed, treated kindly, and encowaged to
actively participate in leaming, More positive attitudes and
expectations towards children from the most deprived and
marginalised communities are needed, without which inclusive
education will remain a distant dream, We will not know how
many outstanding scientists, writers, artists, or teachers are lost
because a significant number of people are not able to obtain the
necessary learning:

"Full many a gem of purest ray serene

The dark unfathom'd caves of ocean bear:

Full many a flower is born to blush unseen,

And waste its sweetness on the desert a”

(Gray's "Elegy written ina Country Churchyard")

12
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Learner in new hope for the
love of education
J Dr. Kausik Chatterjee

Associate Professor,

SatyaPriva Roy College of Education

AA-287, Sector -1, Salt Lake, Kolkata-700064.
Email: chatterjeekausikimymail.com

INTRODUCTION:
“ A global perspective of education includes keeping pace with
the 215t century and the global trends, enhance learner's ability
to understand his/her status and position in the community and
the world, develop understanding how we all are interconnected
and how we can bring about transformations as well as the
individual's responsibility in thischange process.”

From the above mentioned paragraph we can understand that
gurriculum aims at making children capable of becoming active,
responsible, preductive, and caring members of society, They
are to be made familiar with the various practices of the
community by achieving the relevant skills and ideas. Ideally,
education 15 supposed to encourage the students to analyze and
evaluate their experiences, to doubt, to question, to investigate -
in other words, to be inquisitive and to think independently,

The revised National Curriculum Framework (NCF) opens with
a guotation from Rabindranath Tagore's essay, Civilization and
Progress, in which the poet reminds us that a "creative spirit’ and
'generous joy' are the keys in childhood, both of which can be
distorted by an unthinking adult world, Referring to the
foreword of Professor Yash Pal in National Curriculum
Framework - we have bartered away understanding for memory-
based, short-term information accumulation. This must be
reversed We need to give our children some taste of
understanding, following which they would be able 1o learn and
create their own versions of knowledge as they go out to meet the
world of bits, images and transactions of life. Such a taste would
make the present of our children wholesome, creative and
enjoyable; they would not be traumatized by the excessive
burden of information that 1s required merely for a short time
before the hurdle race we call examination. The document

13
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suggests some ways of getting out of this self-imposed melversity
Achieying some degree of success in this ares would also signify
that we have leamt to appreciate the capacity for learning ani the
futility of filling up children's memory bunks with information
that 1s best kept as ink marks on paper or bits on a computer disc,
Education is not a physical thing that can be delivered through
the post or through a teacher, Fertile and robust education |
always created, rooted in the physical and cultural soil of the
child, and nourished through interaction with parents, teachers

fellow s-'.tudf:nlts and the community. The role and dignity uf
teachers m this function must be strengthened and underlined

There 1s mutuality to the genuine construction of knowledge I

this l::umactinn the teacher also learns if the child is not fnmmj to

remain passive, Since children usvally perceive and ohserye

more than grown-ups, their potential role as knowledge creators

needs to be appreciated.

Epistemological and Pedagogical shift from Behaviorism to
Constructivism:

Education plays a vital role in influencing the social, political,

cultural and economic growth of a nation. With the

implementation of Sarva Shiksha Abhivaanprogramme (SSA)

and the Right 1o Free and Compulsory Education Act (2009)
there has been a huge increase in the enrolment of children in the
school all over India. Enrolment alone cannot meet the SSA goal
of "Universalisation of Quality Education’ reiterated in the 2013

Mational Policy for Children which aims to: "Promote atfordable

and accessible quality education up to the secondary level forall

children' (Article 4.6). Teachers play an important role in

meeting the demands for quality education as they are actually

responsible for better student achievement. The Twellth Five

Year Plan; Social Sectors states that while the four main
priorities for education policy will continue to be access, equity

and governance, Government will place the greatest emphasis
on improving learning outcomes at all levels (Section 21,14).
The National Curriculum framework (2005) highlighted that.

'the quality and extent of learner achievement are determined
primarily by teacher competence, sensitivity and teacher
motivation',

In pursnance of the National Policy of Education (NPE) 1986

"

14
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and Plan of Action ( 1992) major steps were taken by the Central
Government to enhance the capacity of teacher education
institutions. Nearly 430 District Institutes of Education and
Training were established by 1997-98, along with the National
Council of Teacher Education (NCTE) in 1995, Following its
founding NCTE developed a Curriculum Framework for
Quality Teacher Education in 1998, and a revised National
Curriculum Framewark on Teacher Education in 2009, This
Framewaork tries to ensure that teacher education courses are
aligned with the epistemological and pedagogical shift from
behaviourism to constructivism (with its emphasis on hands-on,
experiential, collaborative learning) envisaged in the 2005
National Curriculum Framework and develop teachers as
facilitators of learning. The 2009 Right to Education Act also
attached great significance to the role of teachers in reforming
clementary education;

The teaching and learning process faces challenges in different
ways, According to NCTE (1998} teacher 15 the most important
elemient in any educational program. He plays a central role in
implementation of educational process at any stage. The level of
achievement of learner is determined by teacher competence. So
the quality of education basically depends on the quality of
teachers. Kothari commission has very rightly said, “The destiny
of India is being shaped in its classrooms.” As the populatien in
India is growing very rapidly day by day the need of well
gualified and professionally trained teachers will also inerease in
the coming years. So lots of efforts should be made to improve
teacher education. Teacher education 15 a conlinuous process
and its pre-service and in-service components are
complimentary to each other. Education is instrumental in the
preparation of teachers who can in their practice ensure
transformative learning, where teacher and learner, learner and
learner are co-constructors of knowledge. The John Dewey
Project on Progressive Education grounds its work in Dewey's
assumption that the aims of education should be oriented
towards preparing young peaple to be full and active participants
in all aspects of democratic life. The skills and dispositions
needed to actively participate in all aspects of democratic life
include: the ability to think critically, a sense of efficacy, a

15
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commitment to compassionate action, and a des]
participate in political life by engaging in loca] decision-mal;
processes, lobbying, voting, etc., as well as the bagje Ile;;;}ahng
able to read. write and do arithmetic. Moregyer the Aj o
Education are sensitivity to others' well-bei ot
: ¥ ell-being and feeliy
together with knowledge and understanding of the world, sh Is.
form the basis of a rational commitment to values. L-::a.ming:l :
learn and the willingness to unlearn und relearn are mlpum;[' i
means of responding to new situations in a flexible and L‘real'.ij s
manner, The curriculum needs to emphasize the Processes .:;.i‘
constructing knowledge. John Dewey, Ivan Illich, Baj Hooks
Paulo Freire, and many others have said that popular education,
collaborative learning, problem-posing education, and mane.
other alternative approaches to education draw upon (he
assumption that learners learmn best when they take on 4
responsibility for their own learning. One such pedagogical
approach that requires such a responsibility and seeks to link
participatory forms of learning to life beyond the narrow
confines of the classroom is "service-learning."
The alternative paradigm to terminal assessment is
continuous assessment:
In the school as social organization is getting complex day by
day, due to population
explosion in schools, expansion of school programmes and
resources, increased pressure
on the school to respond to the needs and expectations of the
society. So,the education
system of India is examination oriented and this has persisted
since the beginning. All
teaching and learning is centered on passing final examinations.
This challengeis
compounded even further by the fict that students' promotion or
selection to the next
level is based on students' grades. Teachers and students equally
do alot to prepare for
the final examination Students are encouraged to exercise 10te
memonzation of facts and

““"_“'“jﬂﬂ of information rather than acquiring problem-
solving skills.In this article e

e 10 actively
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paper prosenter protest against final examinations by students in
India s the perfect
opportunity for students to point al the unfair and nigky finnl
assessment in their schools.
It is clearthat such examinations merely represented (the
performance of the moment and
not the efforts made throughout the year, Students insisted on the
risk that even the best-
prepared student could have a problem on the day of the
examination and came out in
favour of continuous assessment in order to reduce the pressure
on the school to respond
to the needs and cxpectations of the society.The alternative
paradigm to terminal
assessment is continuous assessment which advocates repeated
sssessment of students
Continuous assessment 15 considered as panacea to change the
instructional process.
Continuous assessment acknowledges that a change in
assessment process resultsina : '
change in imstructional process, since it enables teachers to
assess students’ performance
at each stage of instruction to provide them on-going feedback
50 that they can become
self-critical Teachers and students also had a positive attitude
towards continuous
assessment and they assumed that they would practice it in the
teaching learning process

to promote students’ mtﬂlﬂ:tmi, emotional, physical and social
interaction skills.
Comprehensive and Continuous Assessment helps the students
1o learn continuously
rather than cramming all at the same time thus hindering the
performance. 1 helps the
teacher (o identify how much the students have learnt and also a
very good tool for
improving the students’ achievemen.
Conclusion: :
Education today has & far greater responsibility than it hus ever

— —
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before. It has to meet the

demands of a dynamic world which change its characteristic
every day. Assessment 1s an

integral part of instruction. Assessment affects decision about
placement, advancement,

instructional needs, and curriculum and in some cases finding,
Today's students need to

know not only the basic reading and arithmetic skill but alse
skills that will allow them to facea waorld that is continually
chariging, They must be able to think critically to analyses

and to make inferences, changes in the skill base and knowledge.

18
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Inclusive Education For

The Exclusions : a Challenge

J Dr. Abhijit Kumar Pal
Associate Prof, and Head,
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West Bengal State University,
Barasat,Kolkatn-126

Abstract
In the field of education, the term 'inclusive education' is very

commeon and popular to all. Inclusion is necessary to those who
are somehow excluded from the main stream i.e.
educational,social and economic system, So, they should be
included with the help of inclusive education. To prevent the
problem of exclusions, several measures are taken. At the same
time some steps are taken to rectify the problems of
exclusions. (Gender-based, class-oriented. economic problem
centric, Physical dissbility based,mental-retardation-ceninc
problems etc. can be overcome or minimized, if suitable
measures are taken.The role of both central and state
Governments, mass-media and common people are also
important. Side by side proper implementations of different
Govt. projects and programmes can help to eradicate various
forms ofexclusions from the society.

KEY WORDS- Inclusive education, Inclusion, Exclusions,
Gender-based, Class-oriented, economic-problem centric,
Physicaldisability, mentral retarded, minimize, implement,
eradicate

Introduction:

All children learning together in environments that provide
special services, supports and supplements for all children as
needed and are guided by well trained professional (teachers)™
—Cavllaro et. al. 2000

Inclusive education means disabled and non-disabled children
and young people leaming together in regular schools/other
educational institutions of the local community with appropriate

network of support. In present context, in different sectors. of

education and society, inclusiveness are given more importance
and efforts are made to minimize isolations and exclusions. In

19



Hurman righls and sgual opportunity (p:19-25) IGENGTB-H 100875127 June 201

this article efforts are made to highlight the concept of inglusion
and several strategies are discussed to remove the problems of
exclusions from the educational institutions and from the
ROCKCety.

Characteristics of inclusion

The characteristics of inclusion are discussed below-

I Inclusion in education involves the process of Increasing
the participation of students and reducing the exclusions
trom their cultures, curricula and communities of local
school.

IL Inclusion involves restructuring the culture, policies and
practices in schools,

I Inclusion 1s concerned with learning for all.

IV. All students have a right to an education in their locality:

V. Inclusive education is human rights issue.

VL Inclusion in education is one aspect of inclusion in
society.

Good practices for inclusion

Foliowing good practices are found during inclusion, like-
A commitment to the principle of inclusion,
Putting inclusive education ona human rights platform.
Ensunng redistribution of the major resources.
Informing parents so that they make better judged
decisions.

5. Obtaming the child's views with age appropriate
discussion.

6. Making heads, teachers, managers, policy-makers and

polinicians aware of the issues.

7. Ensuring disabled children's education is not a lower
priority than others are,

Inclusive education for whom?
Inclusive education is necessary for following
personnel, ke

i.  Forthe girls, third-gender/trans-sex.

i, Forsocially backward classes-5C/ST/OBC-ALR.

iil. Foreconomically backwird olasses-BPL.,

wv. For physically disabled- Blindness, low-vision, leprosy
cured, hearing impaired, locomotor disability, specific
learning disability, hemophilia, speech & language
disability, thalassemia, chronic neurological affected

- g e
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person.

v.  For mental retarded- Mental illness, Cerebral palsy,
Autism.

vi. For the students residing at remote areas, far off from the
capital cities/metropalis.
Strategies to be followed for Inclusive Education
A-Recommendations for girls' Education.
The CABE Committee (2004) recommended the
following measures-

@ In every educational institute there must be female
teachers and female attendants,

& In every primary school there should be a child care
centre.

& The primary school must be extended at least upto class
VHIL

& The courses of study for girls must be the same at all
levels and in all subjects.

= The girl students need to be given special attention and
support ensuring their physical security and comfort on
the road to school, on the buses or other available
transport and within the school.

& ECCE (early child care education) programme is to be
implemented in all schools,

& The education for girls upto the age of 18 years should be

made free and compulsory.

Incentives offered for promotion of girls education,

RECOMMENDATIONS FOR SOCIALLY

BACKWARD COMMUNITY (SC/ST/OBC-5)

Sarva Siksha Abhiyan or(SSA) recommends the

following interventions.

Engagements of community organisers from SC/ST

commumties.

Provision of special teaching support as perneed.

Training programmes for motivation for schooling.

Ensuring sense of owner ship of school committees by

SC/ST communities.

Monitoring attendance and retention of children from

weaker section regulorly.,

Provision of Hostels, separate for girls are to be made,

Involving community leaders in school management.

21
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1il,
A

Y
Vi,

Vil
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Free text books to all girls, SC/ST children y clakd
VI Mid day meal programme to be continued, "
Incentives like uniforms and scholarships to be Tundey,
Atleast 50% teachers to be appointed should be womagy,
Important schemes for SC/ 5T students, g
Rajiv Gandhi National Fellowship scheme for M. ?hﬂ'k
Ph. D studies. &
Centrally sponsored scheme for Hostels for SC/ST boys
and girls, -
Centrally sponsored schemes for coaching and alljed
assistance for SC/ST and OBC-s
Post Matric Scholarship scheme for SC students fi
studies in India, “Sak

Dr. Ambedkar National Merit Scholarship Scheme,

Dr. Ambedkar Medical Aid Scheme,

Scheme of National Overseas Scholarship for SC
candidates for pursuing higher studies abroad.
Measures for ecconomically backward classes-

For the uplifiment of economically backward people
following steps should be taken, like-
Implementation of mid day meal programme,
Distribution of free texi-books.

Introduction of no retention policy,

Flexabtlity in time table.

Parents teacher meeting,

Awareness generation programme. _
Measures for improvement of physically disabled.
Treat the students with dignity and respect. .
Speak to the students directly,

Draw attention to students strength and achievement,
Promote social interactions in the class reom.
Integrate every students.

Encourage independence.

Encourage peer collaborative work.

Be commutted to inclusive practices,

Measures already taken for the development of physical
impairment are given below-

u

b.

!lz-.l:uhi ishment of Rehabilitation Council of India (RCI)
|1|.IH-'1_!EE| -1992 (statut ory §latus)
District rehabilitation centre to provide comprehensive
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rehahilitation services in rural areas.

¢. Scheme of Assistance to Disabled person for purchise
[fittings of aids and appliances.

d. Indian spinal injuries centre to provide comprehensive
rehabilitation management services to persons with
spinal injuries.

¢. Artificial limb manufacturing corporation of India,
Kanpurto promote the availability of artificial limbs.

f. Establishment of National institute of Orthopedically
Handicapped (NIOH), National Institute of Hearing
Handicapped (NTHH) National Institute of Visually
Handicapped (NIVH) etc.

g, National Handicapped Finance and Development
Corporation (NHFDC) to promote gconomic
employment of disabled person.

h. Implementation of PWD (Persons with disability) Act,
1995.

E. Measures of improvement for Mental Retarded (MR)

4. National trust for the welfare of persons with autism,
cerehral palsy, MR and Multiple disabilities.
b. Establishment of NIMH

e. Guidance and counselling to children with MR.

d. Guidance and counselling to parents.

¢. Systemic physical exercises to develop the
neurapsychological skills.

f. Teachersshould repeat the mstructions,

F. Measures to eradicate the problems in remote areas.
® Development of transport system--rails, road, waterway
elc.
Development of communication — telephone, mobile,
interned etc.
Provision of electricity.
Special emphasis in Govt. policies and attitudes.
Mass awarencss.

Administrative initiatives for the exclusions-
Following administrative measures are taken 1o minimize or (o
contral the exclusions, lke-
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a. Establishment of RCT (1992) ~To control, organize snd
upliftment of Special Education throughout India,
Rehabilitation Council of India or RCT was established
in 1992,

| b. Enactment of PWD Act( 1995)-The persons with
physical or mental impairment can enjoy the different
benelits so that they can develop themselves. Faor this
purpose Persons with Disabilities(PWD) Aot was
enacted in 1995,

¢. Enactment of NT Act, (1999)-National Trust Act for the
welfare of Persons with Autism, Cerebral Palsy, Menial
]Er:;ardcd and Multiple Disabilities was implemented in

999,

d. SSA- 2001-Sarva Siksha Abhiyan or SSA a popular
programme for the spreading and increasing of literncy
and for the spreading of mass awareness to education, J
this project was launched in 2001 .. ’

e. UNRPD- 2007-United Nations Conventions on the
rights of Persons with Disabilities or UNRPD was
starting its functioning from 2007, :

f. RTEA- 2009, effective on 1° April, 2010.-The concept
Education is a right and it is for all and the Government
should be careful for free, compulsory and universal
education, Right to Education Act or RTEA was
announced in 2009 and it became effective from 1%

April 2010, | )

g. NHFDC.-To render financial assistance and fﬂrﬂ!ﬂ |
improvement of Impaired persons, National |
Handicapped Finance and Development Corparation or |
NHFDC was formed.. AN

h, ALIMCO-Artificial Limbs Manufacturing Corporation |
has started its functioning to assist the orthopedically

impaired persons,

CONCLUSION _ a0
The term Inclusive Education has various eunuul:ntlm Itiiﬁﬂ
only meant for special education. But it is equally meant

education for the socially or economic backward persons. Atthe
same time, in inclusion, there should be no dise % T:; ;_
j der, religion, caste, creed ef¢, 18¢ |

regarding gen £ =
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concept of exclusions must be removed from the locality,
educational institutions and elsewhere, Some positive initistives
are found mn both Govt. and private sectors. At the same time
mass awareness 15 increasing regarding eradication of
exclusions and improvement & spreading of Inclusion in
education.
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Introduction:

Power Point is a software package designed to create
electronic presentations consisting of a series of shdes.
PowerPoint uses a graphical approach fo presentations in the
form of slide shows that accompany the oral delivery of the
topic. This program is widely used in business and classrooms
and is an effective tool when used for training purposes.

Power Point is one of the simplest computer programs o
learn. Tt is the number one program used worldwide for
presentations. Anyone can create stunning presentations that
look like they were designed by a professional,

How to make a PowerPoint Presentation
+ Open Microsoft PowerFoint (Go to Start  Programs

Microsoft Office Microsoft PowerPoint).
+ When PowerPoint starts, vou will seea _

window ke this oo, ST,
4 Move your mouse to the rectangle that  [FSUSE

says Click to add title, click once, then

start typing your title of the topic.
+ Move your mouse to rectangle that
says Click to add subtitle, click once, 525 a :
then start typing (Name, designation, G\ 2 ..
nname $c.) A a—

4 Move vour mouse fo left end of the
4 mﬂwn{m PowetPoint Window and click to
Hm
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many choices from slide layout. 3

(i) Rightclickonnew slideand choose layouteption,

(ii) Click on your choice wl'uch_ is compatible with yene
work and make your slide as you plan, FuE
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How to Inserting pictures in a slide?
+ Move your mouse L0 thelnsert i
Menu and click once to activate the s
menu.
4+ InsertPicture From File.
Or
4+ InseriClip Art choose a picture.

Inserting pictures (from lnl‘er!:te_t]: .
4 The fastest way to get pictures in

your work is to cut & pastea oo
picture from the internet. e Syt

To copy a picture

+ Select a picture with a high
pixel count. el
Click once on the picture you want, Once it is sel
then click on “Edit” in the tool bar then click on “Copy™. -
Minimize the Internet Browser (click on the minus
sign in the upper right hand corner). 4
Click on MS PowerPoint on the bottom status bar. If
open fully. N
Click on the PowerPoint slide, Click on “Edit™ in the tae
bar then click on “Paste”, .
The picture will be somewhere on your slide. Then you
can position it and scale it as needed.

+ O+ o+ o+ e

Inserting a Sound File .
+ Click on New Slide in the Common Tasks window or
New Slide from the Insert menu. The short cutis Ctrl+ ‘i"

+ Chick on audio/music under insert option. Choose &
suttable sound from file. o

*+ Choose whether or not you want the sound 10
automatically or when you click it. You can THUitiss
customize the order in which objects are played
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displayed on your slide by going to custom animation
under the Slide Show Menu.
Inserting a Movie

+ To insert o movie select Movie/video from the Insert

meny and choose Movie/ Video from file or Gallery or
clip art video.

Transitions

+ Transitions between slides will make the show ook
more professional, The Transition you choose (e.g. :
Box) will precede the slide.

+ Choose the effect and speed you want for the transition.
Choose whether or not you want to advance each slide
with the mouse or automatically, You can also have a
sound effect between slides. Then, click Apply for the

current shde or Apply to All for every slide.

|- FHE

i N ﬂ S B e -
e ame bSO ¥ ppns v | il A T Hﬂ-l-m..
Adding Animation
+ Go to Animations Click the button “Add animation.™
Click“Entrance”.

+ Clickon "Effects.” Click“Fly In.

+ Click under where it says “Direction:” for the direction
l the picture will enter from.

+ Click"Play"” to see what you have done.




-
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+ To add more effects you can ¢lick on “Slide Show"
“Shide transitions™ and add another effect
+ Also under modify transition you can add o sound effeet,

Viewing the Stide Show
+ Select Show from the Slide Show ment, Or press the
keyboard key F5.
+ Chck the Shde Show button at the bottom left of the
sereen to view the presentation

To end the Slide Show
+ PressEsc(ESCAPE) KEY to return to the window,

To save the presentation
+ Go to File menu. Move down to SAVE AS, A dialogue
box appears. Click on the arrow to the right of the save
as,
Click on the down arrow, Choese drive location, Name
your file. Click the SAVE bulton.

Conclusion :

The very nature of PowerPoint is 1o add visual components to a
live presentation or speech, including animation, graphs, charts,
pictures, colors and more. But to make the information
accessible to everyone, it's important to make sure that
PowetPoint presentations are readuble, navigable, and
understandable. Color contrast and font selection are important
in making a presentation accessible to people who have low
vision or color-blindness. Fonts should be large and easy to read,
and there should be high contrust between the background and
text. Muke your 1st or 2nd slide an outline of your presentation.
Follow the order of your outline for the rest of the presentation,
Only place main poinis on the ootline slide. Use a color of font
that contrasts sharply with the buckground. Use backgrounds
such s this one thut are sttractive but simple.

30




Hurman rights and equal oppariunity (p.31-36) ISBNOTR-B1008T51-2-7  June 2015

A STUDY ON THE STATUS OF EQUAL OPPORTUNITY
TO B.ED. PROGRAMME THROUGH
DIFFERENT MODES
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dr.nitamitrachanda@esmail.com

1. INTRODUCTION

[t has been pointed out by almost all the great educators that the
ultimate target for capacity building is leamming how to leamn.
This is the best form of capacity building. Possibly Dewsey
(1852-1959) was the first to view the teaching-learming of
capacity building with an experimental and scientific attitude. In
this werld which is changing so fast no one can expect to be
lucky enough to meet a problem whose solution has been taught
in the school previously, But one thing remains the same; the art
of solving a problem. And the art of solving a problem involves
learning how to learn in a new situation,

The next important land mark in this direction was duc to the
UNESCO Commission for Education in the Twenty-first
Century held in 1996{UUNESCO, 1996). The declaration of the
Commission was: Learning-The Treasure Within, The four
pillars for the declaration were-

o Learning to know.

s Learmningtobe.

s Learningtodo.

e Learningto live together.

Building of teaching capacity is supposed to come through
the B.Ed. Training programme. A B.Ed. training programme
faces atwofold challenge.

On one side it has to meet the demand of the large number of
teachers. There is no way out, In Indian context the latest thrust
in this direction comes through the Right of Children to Free and
Compulsory Education (RTE) Act, 2009, This has put into an
overwhelming increase in demand (c.g. as highlighted by
Verma, 2007) for trained teachers and the colleges offering
B.Ed. training programme through Regular mode cannot satisfy
the demand. The governments are gradually depending more
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and more on the ODL mode,

On the other hand it must maintain quality, A eacher of the
twenty first century is always prone (o fuce o new problem
situation. S'he must learn how to learn in a complétely new
sttuation. Apart from the skills that a teacher achieves during the
period traming her /his attitude towards the context, philosophy,
art and technology of the training programme itself is one of the
most important contributors for her/his success.

From the experience of the work place it appears that the
coexistence of achievement and attitude towards the raining
programme itsell for a teacher may not be obvious, IT it is not
one must take the steps to ensure the desired attitude, '

The task becomes more complicated when one aims to offer
equal opportunaty to all concerned. As stated earlier, one of the
ways that has been identified is to live with both the modes of
mstruction simultanzously, namely the Regular mode and the
ODL mode.

This study presents the results of a survey of the present
status of equal opportunity that can be accessed in this context in

the adjacent hilly and adjacent plain areas of the Darjesling-
Sikiim Himalayas near Siliguri of West Bengal,
1. DELIMITATION:

% The study is delimited to the trainees for teaching at

secondary level only,

% The study 15 delimited o the trainees of colleges
(offering B. Ed course through regular mode) and study
centres of the IGNOU (offering B.Ed. course through
ODL mode) of the hilly and adjacent plain areas of the
Darjeeling-Sikkim Himalayas, Thus, the conclusions
drawn from this study may be valid for the trainees of
the region of North Bengal only, Applicability of these
conclusions 1o other regions requires separate studies.

¢ Observations with respect to the categories backward
classes (5.C. and 5.T.), other castes, male and female,
hully and plain area ete, has been done for the trainees
of ODL mode only.

3. RESEARCHDESIGN :
The study is Descriptive in nature and it s following the
Survey (quantitative) Design and Correlational Design,
Population of the study is the trainees of the adjacent hilly
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and adjacent plain areas of the Darjeeling-Sikkim Himalayas
near Siligur of West Bengal,

The parameters involved are Attitude and Achievement.
Variables to be measured and the corresponding tools and
techniques are:

o With respect to the parameter, Attitude the
corresponding variable to be measured is ‘Attitude score’. Self-
made opinionnaire (standardized) has been used for collection of
data with respect to Achievement score,

e With respect to the parameter, Achievement, the
corresponding  variable 1o be measured is ‘Achievement
score'.Usually the achievement tests are conducted by the
universitics and their scores are made available through their
academic records. Data/information on achievement of trainees
of Regular and ODL mode has been collected from those records,
4. ANALYZINGAND INTERPRETION OF DATA

It has been mentioned earlier that the ODL mode has been
introduced to give opportunities to a larger number of students to
take part in the Teacher Education Programme, in this study the
B.Ed. programme, In the {ollowing the data has been presented
graphically to see how far the candidates from the hilly areas and
backward classes could take advantage of the programme
through ODL mode.

In general, the following observations can be made.

The distribution among different categories (with respect o S.C.
/S.T. category and ather caste category) goes by the Government
Rules and Regulations. But, the distribution among the
geographical regions (hills/plains) is open to the demand of the
locality and the accessibility of the study centre offering service
to the trainees of the ODL mocde.

o With this background it is mteresting to note that:

v In the Hills the participation of female candidates is

much higher in comparison with their male
.0 5.0, and ST, camdielubey ﬂill-ll

Wil On) | Finin in%s) l"'
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4.2: S.C. and 8. T. candidates (Femule)

Hill (in%) | Plain (in%)

56 | 44

l

4.3 Other caste candidates (Male)
Hill (in%%) | Plain (in%)
38 62
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4.6: Candidates of Hill areas (other castes)

i ==

Male Female {i-ﬂ“.;'[r}-
| (In%) ® Male
{Int&)
I8 162 # Femal
# [In%]
4.7: Candidates of Plain areas (5.C. and S8.T.)
Male Female -
(in%) [i‘ll".-'-'ﬁ} B Male
(in%}
46 34 B Female
(in%]
4.8: Candidates of Plain areas (other castes)
Male Female
(in%e) (in%) u Male
49 51 i)
® Female
(%)
pounterparts,

This is true for the candidates from the S.C/8.T.

This is also true for the trainees from the other castes
{general and OBC),

The participation of female candidates from §.C/5.T.
category is much higher in the Hills than in the Plains,
In contrast, the participation of female candidates from
other caste category (general and OBC) is shightly

3
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lower in the Hills than in the Plains.
v With the above two observations one can very well
conciude that:

The ODL mode of instruction (at least in our area of
investigation, namely the in the area of teaching capacity
building) is providing a significant level of opportunity to the

women of the backward class category (S.C. /S.T.) of the hilly
region under study. :

5. Results ofinferential statistical analysis:

. There is significant level of difference between attitude
of trainees of Regular and ODL mode towards teacher
education.

. There is no significant level of difference between the
attainments of the trainees of Regular and ODL mode
in the theory papers of the teacher education
Programmne.

. There is significamt level of difference between the
altainments of the trainees of Regular and ODL mode
n the teaching practical paper of the reacher
education programme.

- There Is no significant corrvelation between the
variables S, and 8, (ie. level of achievement in
teaching theary papers and attitude towards Teacher
education for the trainees of Regular mode),

. There is no significant corvelation between the
variables 8, and 8, (i.e. level of achievement in
teaching practical papers and attitude towards
Teacher education for the trainees of Regular mode).

. There is no significant correlation berween the
variables §, and S, (ie. level of achievement in
teaching theory papers and attitude towards Teacher
education for the trainees of ODL mode).

e There is no significant correlation between the
variables 8, and 8, (Le. level of achievement in
teaching practical papers and attitude towards
Teacher education for the trainees of ODL mode).

o There is no significant level of difference between the
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attitudes of the trainees of ODL mode (5.C. and S.T
category) with respect to hilly and plain areas

®  There is no significant level of difference between the
aftitudes of the trainees of ODL mode (other catezory)
with respect to hilly and plain areas.

¢ There is no significant level of difference between the
attitudes of the trainees of ODL mode of the hi Ify area
(5.C. and 8 T category) with respect to gender (M/F).

*  There is no significant level of difference between the
attitudes of the trainees of ODL mode of the hi ily area
(ather category) with respect io gender (M/F),

. There is no significant level of difference between the
attitudes of the trainees of ODL mode of the plain area
(5.C and 5.T category) with respect to gender (M/F)

. There s no significant level of difference between the
attitudes of the trainees of ODL mode of the plain area
(other category) with respect to gender (M/F).

6. CONCLUSIONS.

*  Oneshould place the ODL mode and the Regular mode
at the same level of quality so far as the theory
component is concemed, The teaching practical
companent of Teacher Education through ODL mode,
like B.Ed. through IGNOU, needs to be considerably
improved in order to assure that the Teacher Edumﬂmn
programme, like B.Ed., in the two modes (Regular and
ODL) is equivalent. One should think of strategies that
ensure flexibility in the cumiculum for Teacher
Education irrespective of the mode of instruction-
Regularor ODL,

o  The ODL mode of instruction (at least in our area of
investigation, mmuljr the in the arca of teaching
capacity building) is providing a significant level of
opportunity to the women of the _ha-:kward class
category (S.C. /8.T.) of the hilly region under study.
Also, the absence of significant level of difference in
attitude towards the Teacher Education programme
among the categories and location (hills/plains)
indicate an indirect evidence that the service through
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ODL mode is more or less uniform in quality among
the catepories and location (hills/plains),

Acknowledgement: The suthor is grateful to the University
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EQUAL OPPORTUNITY:
SOME CONCEPTUAL PROBLEMS

'd Dr Rituparna Basak (Das Gupta)
Assistant Prof in English (Stage2)
Siliguri B.Ed College

The concept of "equal opportumty’ is frequently used 10 our
day to day discourse. A conceptual clarity of this expression 15
imperative before we try for a society which will be permeated
with equal opportunity irrespective of any variable that divides
our society thus hindering equal opportunity.

Oxford dictionary tells us that the word 'equal’ has been
derived from the Latin word aegualis which means ‘even', ‘level’
etc. and the word ‘opportunity’ had its origin from a Latin word
and 1s usually explained as "a combination of circumstances
favorable for the purpose”,

In spite of frequent and popular use of the expression of
‘equal opportunity’ some recent questions raised about it make us
feel that a relook at the concept is needed. For example, Prof.
Amarty Sen in his Tanner Lecture on Human Values delivered in
1679 at Stanford University asks: "Equality of what"? There he
talks about three types of equality (utilitarian equality, total
utility equality and Rawlsian equality) and shows that all the
three have many limitations and even a combination of these
three cannot make an adequate theory, Prof. Sen in the same

lecture introduces the concept of “Basic Capability Equality™: a
person being able to do certain basic things.

Prof, Sen's Basic Capability Equality perhaps gives us a
strong point to address the issue of main obstacles in building up
basic capabilities. Indian society has absorbed within it
multifarious hues, Among the important variables that created
these hues are religion, caste, class, ethnicity, language and
gender. On account of the classifications made on the basis of the
said variable all are not equally placed. Privileged few are placed
at the upper end of the spectrum and enjoys various facilities
whereas others are deprived of many basic facilities. Whereas
the former group considers it as their birth right the latter group
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undergoes many ordeals and need to snateh these rights Htl‘mlgh

a long fight. This nequitable circumstance calls for g

redemption. And it is this that necessitales initiatives for equal

apportunity policies and measures, The buzz word "inclusian’ iy

used 1o bring these marginalized groups within the mamstream,
We have seen the ongin and literal meaning of 'squal

apportunity’. From this we can understand this much thit we all

need a level-pluying field. However, it does not give us

conceptual clarity, In order to have this let us take some

from John Baker. Baker in his Arguing for Eguality opines that

equality 1s a complicated notion and thus it is not possible to gi

a satisfactory definition of it. He finds it preferable to think of

equality not as a single principle, but as a group of principles

which forms the central belief system in the notien of

egalitarianism, The principles of egalitarianism are:

Equality ofbasic needs

Equal respect

Economic equality

Political equality :

Sexual, Racial, Ethnic and Religious Equality

LR P Lad e e

Equality of basic needs: It is the right of a person to have his
hasic needs fulfilled. It is indefensible to allow affluence for
some while others face deprivation,

Equal respeet: Egalitarian philosophy opposes an:r
expected by the privileged and powerful sections E Jen Frarg
all hierarchies based on social P“mﬂﬁn&mqﬁtm o

Economic equality; Egalitarians oppose enormous gap E
mrnm:andwan!lhhuthﬁdthmmmmﬁmdbﬂwmﬂm
They seek equality in demoeratic control of production and the
right 1o safe, dignified and engaging work. Disagrecable and
boting works should be shared aql.u]iagﬂr persons perfor
these should be adequately compensuted.

Political equality; P
nsht o mm‘_




'mm rl ol epporiunity (p A1 AR) llﬂﬂlﬂﬂm%f LTkl
| Indiatry, education, soclal services and family Hife. To be procies
i noeka freedom Trom atbitoary wse of power by & handlil sad
~ freedom Trom opprossion, and positively they demand mare
Individual empowermaont

Soxual, Raclal, Kihnle and Welighous Feuality: Daposers of
egnlitarianivm nre againat any man-made difference in ireatment
of people on account of their gender, sexual preference, skin
golour or spiritual beligfs, 1t s opposed on aceount of the fact tat
mcinl and religious segregation, discrimination on the basis of
gender and other variablen such as caste, class efc. lead directly
lo negative differences inwealth, power, ete

However the moot points are;
= Whether these ideologically excellent principles of
egolitarian philosophy are implemented within the myriad of
soclal, economic, cultural, familial and political systems

' dwulnpudm'urth:unmﬁﬂ.
- Isequality humanly possible in development planning? This
h-d:hmhl:pu&mﬂvmﬂ:mmn individuals have different
ﬁ:mm ,different capacities, and different attitudinal and

viour patterns?

= In addition to the above many more questions come 1o the
fore. For example, Is it not self-stultifying to talk about cultural
equality? As national resources are unevenly distributed and
- mmumﬂﬁhlwhm&ﬂiy why and how to talk
about aqnlﬁtﬁ Can all work be valued in a wider
| Mhmﬁeﬂb}r based on differences?
ies and measures for ulhnrlu an age of
of 'ﬂnﬂ-
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terms of capacities, physical strength and so on. But still when
we clamour for equality we actually seek removal of arbitrary
and unjustified inequality imposed on us. Thinkers point out
three considerations whichare USIJEIIH}" ﬂmp_haﬂized in the ﬂihl Lo
cquality: they are right to equal consideration, right to equal
opportunity and right to equal satisfaction of basic needs. D, D,
Raphael beantifully explained and examined these points
cntically.

While discussing the issue Kathleen Lynch talks about the
notion of equality continuum. Her notion illustrates strategic
policy positions with regard to equality. These policy positions
can be stated thus: :

1. Equity policies: It seeks to promote a form of apparent
fairness and is largely aspirational.

2. Liberal Policies: [t addresses the direct sources of
discrimination by removing obstacles to goods, services and
institutions. The underlying assumption is that all people start
from the same position and can compete on an equal basis if
there are no obvious barmers. _

3. Radical policies: It is a technique to aid the disadvantaged
and address direct sources of discrimination, followed by
policies, which challenges hierarchical structures. A radical
strategic approach to equality involves the use of quotas and
preferential access policies targeted at under-represented
groups. That preferential treatment is variously w . _F‘,F

‘positive discrimination, 'affirmative action’ or 'sponsore
mﬂﬁvntim'.' o - ¥ et by A 8 i R ey

......
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~secuning the Right to Elementary Education- 1) Universal
“Declaration of Human Rights(1948), 2)lntermnational Covenant
on Economic, Social and Cultural Rights( 1966), and 3)
- Convention on the rights of the Child{ 1989},

The Indian Constitution has recognized the importance of
“education for social transformation, and is committed to social
justice. In its Preamble it answers to secure liberty of thought,
belief, faith and worship and equality of status and opportunity,
and (o promote amongst the people a feeling of fraternity,
“ensuring the dignity of the individual and the unity of the nation.
mﬁﬂ-clttd constitutional provisions/ safeguards in this regard
‘are Articles 21(A), 25, 38, 39, 41,45, 46, S1A (k) etc. The spirit
‘underlying these articles and principles is that all man are equal
i ¢ should be no discrimination on the hasis of caste,
sex and the like.

USTRATION OF ONE VARIABLE

ong the factors that stand on the way of providing equal

unity one important variable is caste. It haunts the mind
time of birth to death. On 10" September, 2014 the
han High Court had asked the Jaipur Municipal
ion to end the practice of maintaining crematoriums on
of caste. Caste 1s indeed hke a virus. It 15 not to be
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the commitments of our governments 1o bring a aum_'m-;lb_-l;h‘
change in higher education system commensurate with g,
objective of inclusive growth. With the concept of inclygjy,
growth is added quality assurance,

Higher education is indeed a sine gua non for sustaingp|,
development. It is one of the strongest tools that make g,
mankind productive, progressive and powerful. It creages
various professionals, statesman, politicians, thinkers, teachers,
and above all most importantly the noble human beings, It is the
tool for bringing aboul durable social harmony and other
developments, In spite of all these platitudes the scenario around
us 1s not very encouraging.

Though efforts have been taken to substantially increase the
number of higher educational institutions the pace of efforts
could not match with needs and expectations, Further, the
quality maintenance in the existing as well as upcoming
institutions 1s indeed a will-o-the-wisp for the following reasons;

Human rights and equal opportunity (p:41-48} ISBN:078-81008751-2.7

POOR INFRASTRUCTURE FACILITIES: There is no
gainsaying the fact that institutions with better infrasiructures
always remain a step ahead. Infrastructure of an educa
institution generally refers to the availability of materiz
human resources which are highly essential for
quality education, smooth administration

ﬂvaluatinn.t';"gehum‘mrﬁﬂumas_ s include the tea
teaching staff. The college building, cl:

lahuraﬁﬂgﬂ. mgﬂtmﬁﬁt‘m 1 mﬁ

etc are material resources. It is ni
institutions in this area lack ess
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educational institution,
How can @ student expect quality education from these
educational institutions where there are no better infrastructural
i facilities, maximum teaching posts are vacant and where
mexperienced, temporary appointed guest faculties are the only
gource of teaching and gmiding student. That 1s why particularly
in raral areas, the students are unable 1o do well in competitive
examinations even in academic spheres. Even the good faculties
do not like to work in these areas as they do not get better
facilitics what they get in big cities of the state, So the students in
this area fail to come in contact with the variety of teachers for
getting quality education and career counseling for better future.,
I this respect we find variation of opportunities between higher
education institutions in this region, in the state and also in the
country.

If to draw out the latent talent is the main aim of education,
higher education institutions of rural area fail to do so on aceount
of its failure to give students adequate exposure for unleashing
their inner talents. Students here seldom get chance to participate
in seminar, debate, discussion, brainstorming scssion, writing
for journal et which may brning out their inner potentialities.

Again, onaccount of inadequate number of teachers existing
teachers find it difficult to attend various courses meant for
faculty members who can make them updated, refreshed,
innovative and skilled. This is another way of our failure to give
students equal opportunity in relation to other places.

Some other reasons which create inequality of educational
opportunities include; différence in economic status of
parents/guardians, gender disparitics, regional  imbalance,
physiological difference, difference in home conditions, socio-
cultural différences, non-availabnlity of adequate opportunities.,
difference in mental and physical abifities and soon.

These are some of the factors that stand on the way of
providing equal opportunity. The list may be elongated but our
efforts should be directed to tum these disadvantages 1o our
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Advocating 'Gender Equality’
Through the Formation of
a Regional College Library
Consortium in North Bengal

J Ratna Nandi
Librarian, Siliguri B. Ed. College
E-mail: nandiratna@yahoo.co.in

Keyword: 'gender equality’, 'women empowerment’, academic
women's network’,

Abstract: This paper aims to present a proposal for advocating
'gender equality’ and facihitating 'women empowerment
especially for the college girls and teachers of North Bengal
through the formation of a local library consortium among the
colleges of North Bengal. It discusses 'women empowerment,
'gender equality’, women education’, 'women studies’ and
tacademic women's network'. The present status of women
colleges of North Bengal are focused after surveying 5 women
colleges outof § present.

1. Introduction: “The main culprit would scem to be the
comparative neglectof female health and nutrition; specially but
not exclusive during childhood. There is indeed considerable
direct evidence the female children are neglected n terms of
health care, hospitalization and even feeding.” (Amartya Sen,
1999)

The disparity between the men & women is present all over the
world. In Indig, still today, the women are in a pitiable condition.
Anyone may disagree with the above statement by observing the
favourable situation of a very few percentage of women who are
mostly from urban and educated background. But they arc
exceptions; The sex tatio, in India, has been always in favour of
men, There have been gradual decreases in sex ratio since 1901,
Only in 1981 female ratio was slightly incrensed; it was 934 (f)
per 1000 (m). According to Census 2001, the sex ratio was 933
females per 1000 males i.¢. less than 1981, Census 2011 shows
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the sex ratio 940 females per 1000 males. 1y Weil B'ﬂ'nl

947 (1) per 1000 {(m). Earlier Census reports tell ys that ol

Were 1.';”!3-:! withno glrh: N Seme part of R-I.i-lltlim_ here
One of the main reasons of this low sex ratio | { towangy
"female |‘|I.fl1¢}r'. Aﬂ'fﬂdlﬂa fo Cﬂmlﬂ :{” || “ﬂ li talg of
female s 65.46% whereas that is of male is 12 4% In Weg
Beagal, the female literacy rate is 71, 16% and male literacy rate
18 82.67%. The worst picture is in Rajasthan where the litetacy
rate of female and male are 52.66% and 80.51% respectively

The other reasons are early marriage of girls and soci

status of women. Again, lack of education is the cause behind the
deprived socio-economic status of women. Rural Indian wamen
constitute 75% of the female population, Maximum percentage
of these women participate in agricultural activities like sewing.
weeding, etc. that has been considered as supplementary work
So the women neither get recognition nor the wages for these
activitios. Besides the agrin:u]_t_m: rwﬁﬂﬁﬁ; .t:yduﬁu
participate in different unpaid jobs of family nat
hesitate to be employed in any kind of work including domestic
kabour for family earning, but it is very common to see that they
don't get respect & decision making power inside the family.
When the matier of decision arises of culting budget from
family, the female becomes the first victim; their educations are
stopped, foods are not given properly. So, it is clear that there is
discrimination or inequality in India in every sector (health,
cducation, ctc and facilities on the basisofgender.
Women are expected to camy all the burden of bome
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family and outer world from their mfancy. They don't know
when & how to faceit.

2. Women Empowerment & Gender equality: "Women
Empowerment' has generally been understood as strengthening
women's ability to control and master their own lives and
situation: increased decision-making power, eic.

'Gender equality’ means that both men and women should have
the same rights and be equal before the law. (Bakshi, p.18} In
addition to legal guarantees it also ensures that these legal rights
to be implemented in practice. In that sense 'gender equality’ is
also about to make ensure 'equality of opportunity’ by passing
through all the barriers of the path such as social, cultural,
economic, ete. It implies that none should be resisted from
getting opportunities in learning, working, participating in
politics, community or in family on the basis of their sex.

'Gender equality’ also demands that men's and women's
contributions to the family, society and community should be
valued equally. It should not like today's situation that women's
unpaid work and experience gamed in home management are not
valued at all in the broader work area, Men should also be
allowed to take different female specific jobs like nursing,
secretarial, kindergarten teaching, ete,

3. Women Education & Women Studies: In 1986, National
Policy of Education, India wrote, “Education will be used as an
agent of basic change in the status of women. In order to
neutralize the accumulated disadvantages of the past, there will
be a well conceived edge in favour of women. The national
education system will play a positive, interventionist role in the
empowerment of women. It will foster the development of new
values through redesigned curricula, textbooks, training and
ori¢ntation of teachers, decision makers and administrators.™

The 73" and 74" constitutional amendments guarantee women o
minimum one-third representation in all local bodies & all
chairpersons. In 1984, the sex discrimination Act which ensures
removal of discrimination in the work place, education
institutions, etc on the basis of sex and in 1986 the Affirmative
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Ju
Action Act (Equal employment opportunity for wome —
been passed. Equal Employment Opportunity offices u:rl::b hay
established in various countries mncluding India (Jawal “r;m
Nehru University), A cell was established in response 1,_.“ L::
UGC 1o strengthen machinery for implementation policie,
UGC provides separate scholarships for higher education 1 ,
single-girl child and for Post-Doc studies 1o unemployed Phyy
holder women.

Still today, Women's participations are found poor in higher
education especially higher education managerial posts.
According to UGC, “global scenario indicates, men
putnumbering women at about five to one at middle
management level and about twenty to one at senior
management level, The Indian scenario 15 somewhere in-
hetween with ten to one at senior management level.” To meel
the challenge UGC introduces the scheme “Capacity building
for Women in Higher Education”, It aims to bring change from
within the system by developing sensilivity/
awareness/motivation as well as management skills to women
academicians and administrators.
Women's Studies or feminist studies explore politics, society,
media and history from women's and for feminist perspectives. It
was first born as an academic unit in the late 1960s in the US
academy. The first aceredited women's studies course was held
1 1969 at Cornell University. Now Indian Universities also have
such courses. In mid- 1970s the women's movement in India
started and the Indian Association of Women's Studies (IAWS
emerged which was registered as a mmnhmhfpm
organisation in 1982, The SNDT Women's University, Mumbat
set up the first university research centre for women's studies, in
1974, The Centre for Women's Development Studies (CWDS)
was established on 19° April, 1980 by a group that was dnvolved
in the preparation of the first ever compr wﬂﬁkw

the 'Status of Women in India’ entitled towards equality’, Th¢
group were later nssociated with the women's SHGIE
of the Indian Council of Social Scignce Reseale

1 » . L3 ) o
(ICSSR). Since 1984-85, CWDS began to receive ail i
one of the research institutes supports by ICSSR.
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4. Academic Women's Network: One of the ¢
percentage ofwomen representation in hi gher
managenal |m.t.1|im11~:_iﬂ their lack of information support
employment, promotion, research, scholarships, L:,nnﬁ:n: o
and other opportunitics and also on other Important aspects. Dy
to various mformal cultural norms and after bearin all |hc
rc-::.pnnls:iblll.!.h::d of home management and child n::]rmgg 'l.i'-'nm::
have little time to spend for collecting informatian on Various
important academic aspects, formulating strategies and
implementing them, those are essential to getadvance in career,

Hence the importance of Academic Women's Networks which
have came forward to support them and provide easy access o all
the necessary information, advice & counselling and training
needed by them to enhance their performance, There are a large
number of Academic Women's networks throughout the world
As for examples, Association of Commenwealth Universitics
Women's Network, Network of Women in Higher Education in
the Pacific (NetWHEP), Professional Women's Development
Network (PWDN) in England, etc,

In India, Indian Association for Women Studies, the country's
premier Association with members from diverse fields such as
scholars, teachers, activists, palicy makers, professionals has
been working for women. Since 2008 CWDS has housed the
financial base of the IAWS as a long term arrangement. From
then, CWDS continued to be actively involved in the outreach
and expansion of the IAWS, especially in the northern region.
The secretariat of the IAWS shifted to the CWDS since 2011.
They organized workshops, seminars, national conferences, efc.
time to time in different places of India. CWDS committed to
focus on 1ssues of discrimination and enhancing gender equality,
through lobbying with and against the state and its policies,
forming common platforms with other organizations and civil
society institutions and assisting in campaigns to bring about
changes in public awareness. The centre has been actively
developing many networks to carry on these processes. It has
been the members of networks of women's organizations and
women's studics Associations on a range of issues. The centre is
a founder member of the Forum for Créches and Child Care
Services (FORCES) network. The core vision of FORCES is that

June 2015
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every child has the right to early childhood care and
development including Creches and child care services.
Knowledge Networking facilitates women empowerment by
helping women (o freely share their ::xpurilcnc-:g, concerns and
knowledge, develop their capacities, expertise, overcome social,
cultural & all other barriers, participate in economic & political
life and improve their quality of life.

Already there are some good practices started in India. India
Shop, an e-commerce website in Tamilnadu has been designed to
sell products made by rural woman's cooperatives and NGOs,
The Dhan Foundation and Swayam Krishi S8angam are using
handheld devices and smart cards to improve micro-finance
projects to empower poor women. Self-help groups of rural
women in Andhra Pradesh are very much successful in
marketing their products inside & outside the country. Jaipur
Rugs Foundation (JRF) is a non-profit organization that
catalyzes sustainable livelihood for people engaged in the entire
carpet value chain by empowering them to establish collective
enterprises through enhance artisanal and business skills. The
IRF also concentrates towards educating the women, continued
sessions are taken to teach the women how to read and write;
mobilizing them to be able to use cell phones/mobiles. The
agendas of the foundation also include bringing CONSCIOUSNESS
about health issues, aspects of hygiene and family living,
cleanliness and environment shaping, talking upon issues like
family planning, monetary keepings, life skills, building
communication skills and managerial aspects of the weaver,

5, Women's Colleges in North Bengal: There are only bt
colleges exclusively for women out of 97 colleges in North
Bengal. Ina few number of colleges women cell are there, These
cells also have limited functionality. Among 42 librarians
present in total 49 colleges surveyed of North Bengal, only 10
(23.8%) are women. Number of women Principals or Teacher-
In-Charges is 8 (16.32%). The data proves the less
representation of women in administrative positions. 5 among 8
women colleges are surveyed, They are all Arts college. There 15
no scope of studying Science & other subjects. Actually only i
P.D. Women's college, Jalpaiguri, there is Science faculty. This
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picture clearly indicates gender discrimination and attitudes of
pnderestimating women's capabilities and chofee. 2 colleges i.e.
Southficld College, Darjecling and Thakur Panchanan Shecl
Mahila Mahavidyalaya, Coochbehar have "Women's Study' as a
course. But all these women colleges except North Bengal
women's B. Ed. College i.¢. a private college are situated in
urban region: whereas we know that the rural women need mote
& more exclusive opportunities for them. There are mainly two
reasons of the fact that the rural family prefer mostly women's
institutions fer their girls, One reason is, in general, rural area is
lacking in number of colleges & courses of studies, Due to social
norms and family barriers they are in maximum cases not
allowed to go for study to a distant college, The other reason is
also found quite common that they are not allowed to study with
ppposite sex in young ages,

Datarelated to the Women's colleges surveyed:

FCif Rls/R| £|] EE| T3 8| 218
E s~ EE|" 3 | B i:," E a8 ;E“
Callepe = B 5 a.: 21 F 3 e EE’:H.HE
H 1 Bl B2 s Ll 5 E.E-".
- g | e | &
"FPRDA | Around | Bataw.| 1 113 |®a | ¥ |Y |Y [2800 | mm

20,000 | 500 , _
Ml Above |Below |24 [3 ] Bock. |N[Y [V [ 2500 | eat |

Women's | 20000 5600 Wl

WBWHELD | Below | Below | nil |1 1 Mo N | Y [¥ [ [min |
I

{GHL =r1| |
iligun Helow Helow | & B s M |FH 1 A 20§ wak |
| Mahils | bo000 | 2000

S5 | sal

L=
)
=
¥
il
1
-
-

:-."Illl- figld 1 A bBovE __l-i:"h.'li' | 14 1 f

20,000 | 500 |

Y= Yes, min= minimum, sat= satisfactory _

It 15 found that except one college resources of every college 15
sufficient up to @ minimum level. [T infrastruciure of the college
Ithraries is not good except Southfield College. _l"hm college has
i reasonable size of collection of CD/DVDs. n'lf.'-‘}" FTE]‘I-"'l'I-!E 4
computers with intermnet connection for the students. No eollege
has e-resources such ag journals or reference books, etc. as l|'III:
part of library collection, Computer awareness of the students 15

minimum in 2 colleges and satisfactory in 3 colleges,
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6. Proposal: The proposal is to form a regional librapy
consortium among the colleges of North Bengal with the
primary aim of all type ol resource sharing (hoth printed
slectronic). The name of the consortium will be North Bengal
College Library Consortium (NBCLC). The primary benefit tha
the colleges including these women colleges would gain is'g
huge resource support. The advance technology which yet ) b
opted in these libraries can also be availed such us ¢
resources like e-books, e-journals, online reference sources
secondly, the infrastructure would be developed and impro "
Wheteas students are not getting advance services like &
services would be possible.
Thirdly, we have seen in the rural areas there is no Wornes
college (general degree), The facilities & infrastructures of e
rural colleges are also very poor. So, providing support to the
rural women who are mostly compelled to study in thess
colleges, NBCLC would work nicely. '3
In many rural areas there is also problem for internet connection
that can be overcome through the regional network &
conmectivity would be built up at the first stage of the formation
of the consortium, I
The women community would be highly benefited 1
academic women's network can be formed under (h@
consortium. Primarily the women's colleges (especially whe
there are women's study centre) would have te the
initiatives to build the network. Later, any woman from an
member colleges can be the member of the network and fake
advantages. The target should be cach & every women {0
these colleges.

This network would advocate the women community of all th
colleges, aware them regarding women's law, rights, ele, gl
them to prepare themselves for the advanced study, compe
examinations, career, etc. They would be trained to enhance the
skill in various vocational and career oriented fields and alsa
be self-employed. Information related to college girls
teachers concern would be provided through the network, H
hopefully it can act for gender equality and facilitates wos
empowerment a lot, r
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7. Conclusions: The periods, girls spend in colleges, is
considered vital period of their career and life, Maximum girls in
rural areas leave their study before, during or after the college
life. So, it is a moral duty of all concerned to aware them ahout
their rights, opportunities, laws in support of them or to protect
them and preparing them for the future life. It will be easier to
reach the total women community of the colleges of North

Bengal and help them through the proposed consortium
NBCLC,
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Elementary Education and
Social Disparities: Indian Experience

I Nivedita Bhattacharyya,
Assistant Professor
Siliguri E.Ed'C{_tlll_ﬂE#

Education has the power to G‘I'III'JF lives. It broadens people's
frecdom of choice and action, empowering them to participate in
the social and political lives of their societies and enabling them
with the skills they need to develop their livelihoods, Education
can be a path to greater socinl mobility.

Iliterate people suffer a heightened risk of poverty, insecure
employment and ill health which contribute to those people ina
state of marginalized and underprivileged in economic and
social status. Acute and persistent deprivation in education
suffers a high price for societies and for individuals.
Marginalization in education is a crucial factor in the widening
of social and economic inequalities. For the SC and ST people
education should be a driver of equal opportunity and greater
social mobility and breaking the cycle of poverty. Education can
nlay as an cfficient instrument that can expand opportunities and
huilding inclusive societies and rests a foundation for persistent
econamic growth. Indian society has long been diversificd
alang the axes of caste, ethnicity and religion. Not surprisingly,
this inequality is reflected in educational attainment too. While
the §3rd constitutional amendment recognizes education as a
fundamental right of all Indian citizens, disparities confinue to
be asseried between the various castes,
In India, Post-independence education policies has been
nrovided equal opportunity fo all sections of the socicty and
recommended various measures to help the education system
schieve this goal. The Indian Constitution has also provided
many safeguards for socially disadvantaged groups, i.e- SC, ST
and religious minorities. Various provisions made in the five
vear plans related 1o ensuring equal opportunity for all, reflected
a translation of the principle of equity and minljmﬁcc. In line
with the constitutional mandate, attempts have been made h:-fltht'
eovernment to introduce different policy measures in education,

59

——




sman fights and squal apportunity (p:58-74) ISBN:978- 8190875127 Juna 2015

¢ like positive discrimination supported by
law, welfare provisions in the form of
scholarships, hostels ete. targeting SC/ST and EIET]-“-IThEHc
initintives are part of a hroader strategy of poverty reduction and
svercoming social exclusion. |

This paper critically examines the contemporary reality of
schooling of children belonging to Scheduled Caste and
Scheduled Tribe communities who have been historically
exclided from formal education — the former due to their
subjugation under caste feudal society and the latter due to their
spatial isolation and cultural difference and consequent
marginalisation by dominant society. Expansion and
democratization of the education system Wwas required, the tweo
primary cgalitarian objectives of which were the
universalisation of elementary education and the educational
“ppliftment” of disadvantaged groups. This paper will review
the present educational status of the disadvantaged people
related to elementary education.

including approache
anti-discrimination

Scenario of SC and ST people in Elementary Education

Dréze and Sen (2002), shows that there i5 an increased demand
for education among the Scheduled Castes and Scheduled
Tribes, According to 2001 Census data, Scheduled Tribes
children are 8.97% of the total youth population and Scheduled
(Caste children consist of 17.4% of the total youth population .In
the 6-11 year age cohort, Scheduled Caste children account for
23 million and Scheduled Tribes children for 12 million, In the
11-14 year age cohort, there are 13 million SC children and 6
million ST children. In this section, we draw the development in
literacy rates of Scheduled Caste and Scheduled Tribe children

in schools.

Literacy Rate:

(Official data tells that the literacy rate of ST rural males which
was only 38 4percent in 1991 has risen to 57.4 per cent in 2001
and that of ST rural females has raised from 16.0 percent in 1991
to 32,4 per cent in 2001. The literacy rates of ST urban males
females were slightly higher in 1991 (M-66.6, F-45.7%).

have risen to 77.8 and 59.9 per cent, The ST urban male and

female literacy rates were lagging behind the non — ST rates
i

R
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| Tand 21,8 per cent respectively by 1991 These distanees hive
decreased gradually to 9.8 and 16 percent by 2001 Thus, thoy gh

their literacy rates have increased a good deal, the
behind those of non-SC/ST considerably still. The
and female literacy rates were |
SC'SThy203and 7.5 per cent in
decreasing over the decades, has
19.3 per cent respectively by
decreased to 16.9 and 1 7.8 resp

be due to greater increases in the literacy rates in g n-5C/ST and
ST rural males, In Rural areas

ST males as wel| ¢ females lag
behind even SC males and fi

emales by 7.5 and 3.4 per cent
respectively in 1991, In 2001, 8C rural female

Y are lagging
ST rural male
agging behind those of non-
1961, This distance. instead of
Increased gradually to 25 and
1991 This distance has

ectively by 2001 This seems to

| respectively in

areas, the 5T males as wel] as females
Are more or less at par with their SC counterparts in 1991 as wel
asin 2001,

Thus the objective of bri

remained unfulfilled thoy
towards it

nging SC4/STs in literacy has stif]
gh there is a slow but steady progress
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i general, literacy rates for Scheduled Castes are beti

those for Scheduled Tribe populations.
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Literacy gap of ST population, has incrensed b
1991, falling thereafter to a little abav

e

dLing 2015

Ctween 1971
ethe 1971 level, Table: 2
dlustrate o comparison between the lih:mr:}r rates of the Toa
population and the 8Ts and 5Cs, from Census 1961 10 Census
2011 Literacy Rate of the Scheduled Tribe Papulation in India
has increased from 8.53 percent in 196 to 58.96 percent in 2011 .
while the corresponding increase of the total population was
from 28.30 percent in 1961 1o 12.9%percent in 2011 During
2001 to 2011 literacy rate increased by 11.86 percenta £ points
for STs and 8.15 percentage points for total population, Literacy
rate increased by 11,38 Percentage points from 2001 to 2011 for
SCs and 8.15 percentage points for total population during the
same period. LR has however, all along been lower both for
males and females STz as campared to 5Cs and Total Population
(Table 2.}, Male - female gap i literacy rate decreased from
24.41 percentage points in 2001 101918 percentage points in
2011 for STs and for the total papulation, it declined from 2159
percentage points in 2001t0 16.25 percentage points in 201 1. For

SCs, this gap decreased from 24.74 in 2001 to 18.71 in 2011,
(Table 2),

1

School Attendance:

Demographic and Health Survey (DHS) illustrate that the
primary school attendance rate has increased by more than one
percentage point annually since the starting of the decade. In
2000, 76 percent of all children of primary school age (6-10
years) were in school. By 2006, this value had increased 1o 83
percent. The attendance rate of girls has increased by 9 percent
over the 2000-2006 periods and the attendance rate of boys by 6
percent. School attendance rates also rose in urban and tural
areas, and across all household wealth quintiles, However, close

10 17 percent of all children of primary school age continue to be
outof school,
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Gender/Category | Boys | Girls. ﬁnﬁﬁ?’ﬁ"“

(%) | (%) .

“Scheduled Caste 72 61 g -
Scheduled Tribe 65 151 e
Others 77 o
All children 5 67 _'_"'i"--._.__

Source: Computed from Census of India, 200 ;_-‘-_"""

Marginalized groups such as the scheduled €astes (SCs) ang
scheduled tribes (STs) persist to fall oyt of the cirgle of
schooling. Additionally, there are rem

arkahle ender
differentials in school attendance among children E-lE Yenrs
belonging to 8C, ST, and rest of India, The gender differentia] s

most marked among the ST communities—a gap of almest 12
percentage points. HHON 12

Enrolment
Enrolment is a necessary ccmd@tiun for obtaining literacy ina
formal system but not sufficient to attain lite igher
enrollment leads to higher literacy rates provided dropouts dg
not increase at the same rate. Annual Status of Education R
(ASER) data depicts that enrolment in primary classes {1-V) has
increased to 13,52 crore from 13.34 crore in 2009-10, In upper
primary schools (class VI-VIII), enrolment has gone up o 5,78
crore from 5.4 crore, Girls' enrolment in primary classes has
remained unchanged at 48.4% and 48.39% in upper primary
classes (2009-10). Enrolment of SC students in primary/upper
primary classes has fall marginally to 19.06% from 19.81%
2009-10). Girls form nearly 49% of the overall SC enrolment.
In case of STs' enrolment, there is a small change of 10.7% from
10.93% (2009-10). Girls continue to account for halfnfS'f
enrolment. There is a similar decrease in upper primary classes
as well. During the year 2013-14, the number of ETW
enrolled as percentage of total enrolment in elementiny
education was 10.63 per cent while the share of ST poguhtﬁﬁh
—_—
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B.66 per cent in 2011 (Census 20115,
iod ~'Hlﬂ number of SC children enrolled
otal enrolm ent in elementary education was
iile the share of SC population in the total
centin 2011 {r:m 2011). The overall
ent in primary, upper primary and elementary
period 2000-01 to 2013-14 was 18.6
“million respectively (see table-4), The
- primary education has been increasing
Hds _:muuing from primary te upper
Emﬂm‘hf the share of SC and ST
ne: 1 iﬂ_?[ IR, Uppl:r I I-I“I-EJ!!' and
merﬂ&mgm:ﬂ‘rﬁf during the period
: ghldm moving from primary
0] ﬁlﬂhﬂn MHRD, Gol data depicts
; 13-14, the enrolment of SC children
I ﬂﬂnhuwﬁtnry education increased
11.3 ‘million correspondingly (see

: -"F,,‘ﬂ:‘#mimmt of 8T children in,
ementary education increased by
7 million respectively(see table-
e jnf ST children in primary
Tl per cent during the period

ffh pﬂ'muy upper primary and
on all social proups, SC and STs children)
ﬂa{mhml

3

. [ ELEMENTARY |
T W §f | ALL
NERTREL Wl | e
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stics of School Education, 2007-08, MHRD, Gol:
al Statistics at a Glance, 2011, MHRD, Gol; Statistics

ment Ratio (GER):
s Enroliment Ratio (GER) for any stage (Different Classes)
e a5 percentage of the enrolment in that stage to the

-
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cxtimated child popuiation in the reepective age groug The g,
enrolment Ratio at the primary and EPPET PIIMAEY Levels
m-.pm‘l-ﬁ' ugmﬁrmﬂjr hetween 1950 51 and M‘I}.i{ [ —
42 610 101 4 in the case of primary levels and from 127w ¢
fot uppet PImAry levels, (EFA Review Report J014) The Gin
for STk in the elementary stage of educafion hat improved
considerably from 1990-91 o 2011:12). The GER for 5T girks
improved from 60.2 in 1990-91 to 1006 in 201112, Orverall the
tiEnnlsnwnmmPtmuwduﬂ-ﬂ
groups GER has increased from B04 in 19908110 1014 m
2011-12fot all $Ts and from 78.6 in 199091 o 974 in 2011-
12for total population, From 2003-04 to 2007-08, the gross
enrolment tatio was higher for STs than SCs and Toml
population, both for male and female. The GER for SC girls
W&mﬂjhlmlullﬂhﬂll-llwﬁ
GER of SC has increased from82.5 in1990-91 tol08.5 in 2011~

irls (5 age points) than that for SC
(21.1percentage points) during this period mm
Between1990-91 and 2011-12, the Gross Enrolment Ratios
(GERs) for ST children in primary, upper -
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 GER was higher for 8Ts than the SCs and the total population,
‘moth for male and female. The GER of ST children as compared
1o the all categories Children at different stages of education as
er Statistics of School Education 2010-11, MHRD is shown in

Wh below:

‘hhlt-ﬁ Gross Enrolment Ratios in primary, upper primary
and elementary cducation of (SC children) (1990-91 to 2010-
11) (%)

o PRIMARY UTPER TRIMARY _ir"mﬁmmr
BOYS | GIRLS BOYS | GIRLS | BOYS [GIRLS
R 1215 | 862 [T LT T A [EE
o6 e | &2 713 FFE: o8] ThE |
00001 070 | &SH F] 313 T
THonsoe 263 | 1102 T BY | s a7
3011-12 i | FE ECT N TR R T |

Sawrce: Statistics of Schoal Education, 2010-11, MHRD, Gol;

and U-DISE, NUEPA
Table-6: Gross Enrolment Ratios in primary, upper primary
and elementary education of (ST children) (1990-91 to 2010-

11) (%)

OPPRRFIIANY | ILCMENTARY |

[ Wat/Levsl PRIMARY

T A WaYs L Wivs | G
A (FEX] K] e T [T R
TR iy TH ¥73 | R T T
o L EE T FrR TE) A |
ETE (EIE] P | (=11 e 06
& T AT ] FEE ThA Wi VBB 0.6

:Mﬂ Statistics of Sehool Education, 2010-11, MHRD, Gol;
.and U-DISE, NUEFPA

Drop-out
It is a significant indicator reflecting lack of educational

development and incapability of a known social group to
complete a specific level of education. Drop-out rales for All
India from class T to V decline steadily over the years from 42.6
in 1990-91 to 24.9 in the year 2008-09. Analogous decline in the
dropout rates of ST population was observed from 1990-91
(62.5) 10 2008-09(31.3). General picture of Drop-out rates for all
India depicts that it has been steadily falling from 1990-91 to
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2007-08 However, dropout rates arc significant lower in he
Classes 1 - V than the higher classes (o X)Afer the
implementation of Sarva SikhaAbhiyaan dropout rales have
been diminishing over i number of years for Scheduled Castes
and Scheduled Tribes, and has been particularly evident . During
the period 2001-02 1o 208-09 the overall drop-out rate for
clementary level (Class [-VIII) has been decreased by 123
percentage points. During the period 2001-02 t02008-09, the
averall drop-out rate for SC students at primary stage (Classes |-
v} declined by 18.5 percentage points. In general drop-out rate
for SC students at the clementary stage (Classes 1-VTII)
decreased by 12.8 percentage points during this period. Within
the period 2001-02 to 2008-09, the general drop-out rate for ST
students in primary education (Classes [-V) declined by 21

reentage points. For the ST students in elementary education
(Classes 1-VIII) the over-all drop-out rate declined by 10.4
percentage points through this period . There has been a steady
decline in dropout rates in primary education since 2009-10,
Between 2009-10 and 2012-13, the annual average drop-out rate
in primary education declined to 4.7 per cent. The annual drop-
out rate was higher in Class I (5.4 per cent) and in Class V (6.4
per cent). The dropoutrate, though diminishing from year to year
till remains a major challenge. (Source: Stafistics Of School

Education)

Table-T: Dropout rates (%) for SC, ST and all category
Children in Primary (grades I-V) and Elementary (grades I-

V) elementary level
| — | " ERmentary : Frinsal y
L = = S 5T | Al cuegery
I cmlopoty |
20014032 [ [ i & 453 31} W
Z02A10 e | s L T4 TR
S Aie A T I e FTE] T
S | 93 g | ) {I%: g B
T EEE] YL i} 129 Wk 18
Wba) | 4l FE] L] e 11 M
T L R i TN 3 ni
IR | A TH 1 W7 (1B Hi |
MHRL, G,

Source: Statistics of Sehool Education, 2010-11,
and U-DISE, NUEFA e,

o




M and sunl appartunity (p 89-74) ISONDTABI0ONTEY2.7  Aw 014

Atancarly age a large number of Schoduled ¢ .

Tnbe children leave schoal due 1o t—uum:-m'ljc plr:lr:un:'::iﬁ:rwd::::l
this 1% not the only reason that children dixa ppear from school.
Reminiscences of humiliation can also play a significant role in
the decision to leave; the poor quality of education is another
.m%ug;?t !f;;g}r T:hntllrmd:l luﬁwrhr retention,

PR as found that the majority of students fr
Scheduled Caste and Scheduled tril:m:J nnn}:mmiﬁﬂ nrud]rn}.:
E‘ﬂﬁmm“t glﬂmﬂlﬁl Ihﬂt are l_‘]ﬂ[lrl!'r.uqu'rppnd such as "'I-:
ﬂ“:ﬂbflfi E&f lﬂ:che'r:.[tnfmtmntum and school environment are
not well developed. Inequity against under-privile i
widespread, and hlcsx?rmt:ﬂ fﬁnmns. i g
Out-of-school children

A child 15 1dentified as 'out of school' if the child is either not
entolled or has been absent for more than two months or has
discontinued studies from the schools. The country had the
uncertain distinction of having the largest number of illiterates
and out of school children in the world, 30% of the world's adult
iliterates (300 million) and 21.87% of out-of-school children.
At least 24 million children in the age group 6-14 were out of
school of which about 60% are girls; about 121.3 million were
adult illiterates in the age group 15-35 of whom about 62% are
women ( PR.Panchamukhi, 1989). Now situation 18 improved
due to successful implementation of Sarva Sikshj Abhivaan's
flagship programme. India has met its goal of universal pnmary
education and as per the findings of the 'Education for All (EFA)
(ilobal Monitoring Report 2015' by UNESCO, it has declined
the number of "out of school’ children by more than 90%. Indeed,
“India is expected to be the only country in South and West Asia
1o have an equal ratio of girls to boys in both primary and
secondary education,”( UNESCO). Children out of school;
primary in India was last mcasured at 1387374 in 2011,
sccording to the World Bank, As a result of the increase in
primary school attendance, the number of children out of schoal
fell by almost ane third from 30 million in 2000 to 21 million in
2006 (sce Table 8)

Mhis pattern could be observed for boys and girls and for
residents of urban and rural area also,
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Table-8: Decline of out of school children (mittion) in In ﬂ;

during (2000- 2006)
urng ’ X |

Year/gender/region Male Female Urban | Rural

2000 13 16,4 § U5
= e N2 |37 7

Change 200010 006 | -3.5 o -1.3 <715 ]

Source: India MICS 0011, [ndia DHS 2003 -6,

According to official figures, for instance, in 2000, there were an
cstimated 35 million children out of school across India.5
million children between 6-11 years and anpther 30 million
hetween 11—14 years. The number of out-of-sefiool children has

declined steadily since 2001, Presently there has been a decline

in the percentage of out-of-school children across gender and all

social categories such as Scheduled Castes, Scheduled Tribes.

We observed from the official figures that there was a significant

decrease in the out of school ST children which reduced from
9.54% of the estimated ST population {1.73 crores) in 2005

survey to 5.60% of estimated ST child population (1,90 crores)

in the current round of study. The results of the surveys
conducted in 2005 and 2009 indicated that the percentage of out-
of-school girls to total girls in the age group 6-14 years decreased
from 7.9 per cent in 2005 to 4.6 per cent in the year 2009 .The
percentage of out of- School SC children to total SC population
in the age group 6-14 years decreased from 8.1 per cent in 2003
to 5.9 per cent in the year 2009 the percentage of out-of-school
ST children to total ST population in the age group 6-14 years
decreased from 9,5 per cent to 5.2 per cent during this period.
(Ministry of Human Resource Development (MHRD),
Government of India, 2005 &2009).The number of out-of
schoolchildren in the age group 6-14 years was estimated at 32
million in 2001 (Census 2001). This represented 28.2 per cent of
thcl population in the age group 6-14 years in 6. MHRI

estimated the number of out-of-school children at 13.45 million
during the year 2005-06. According to this survey, the mber of
out-of-school children accounted f‘m_-ﬁg.tlpe; ent (4. 4
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jn urhan and ©.5 percent in rural arcas) of the o

children in the age group O-14 years in 2005-06 Tr;:::mﬁuﬂirﬂrg
survey conducted in 2000 indicated that the Number of '
school children declined from 13.45 million in 2005-06 lnumﬁcilﬁ

rallion in 2009-10. These surveys indicated
| th
of out-afschool children to tofal population m%ﬁ;‘ﬁﬁ:

|14 years has decreased from6.94 per cent in 200
cent in the year 2009-10, Out- fi 'n 2005-06 to4.28 per

CONCLUSION:

Despite '?f aggregate improvements in education levels, clear
inegualities n basic education prolong to persist Disp}Lrittns
between regrons (states) and across gender, caste, class, religious
groups: and athc_!r marginalized sections of society continue tﬁ-
present the biggest challenge for policy makers and
educationists. The targets for 2015 adopted in the Dakar
Framework for Action —including universal primary education -

will not be achieved unless governments step up their efforts 1o
reach the marginalized.

Different studies found that the amalgamations of some factors

perhaps help to resolve the problem of retention of a chiild in the

school, namely: the income of the household, parental

cducation, parental motivation, teacher absenteeism and

attitude, home environment and school environment. Parental

motivation, m ability to understand the medium of instruetion,

opportunity cost of time spent in school (particularly for girls),

large seasonal migration, that these causes behind the increase

number of out-of-school children continues to be several

milhons

In coneclusion we can say that access, equality and quality are the
triangle to remove social disparity in education and socially
inclusive activity is the foremost concern today, 1 think access of
schooling is not anly thing to enhance educational status of 8C,
ST community. That should also be followed by quality
education that can enhance retemtion of child, Innovative
pedagopic material and adequate environment is essential to
engage children in education. As hunger is more dangeérous than
thteracy, the policy maker need to sort out and priunti:!c aren
specific problems. There is a strongly need o implement proper
inclusive plan to alleviate the poverty to arrangement of stable
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" EDUCATIONAL TECHNOLOGY-
HAVES AND HAVE NOTS.

'J Paromita Dias
Assistant Professor
Siliguri B.Ed.College
Sibmandir

Education is a life long process and it can be obtained through
varous media and methods, Technology helps us to receive
cducation and utilize our knowledge in the best passible wiy to
adjust and survive in this world Usually the people make use of
technology but are not aware of it.It is common to the teachers
and learners i a formal system and the administrators
implementing such technologies. The birth story of educational
technology is not very old.Even in the nineteenth century
educational technology existed in the form of educational toys
and other learning tactics. The beginning took place in 1950 from
America and Russia and now 1t has reached to England, Europe
and Indin.But to what extent the people of Indiain
particular, have been able to use technology 1s a big question.

Due ta the vast population of our country most of the people
are mot in & position to get a single meal per day and not even
praper elothing or shelter. Then how can we imaging them
having access to lechnology, Recently we are talking about
Sarva Shiksha Abhivan' (SSA) to provide compulsory
education to all students upto the age of 14 years. To achieve thas
a Jot of effort has been taken by the Government in the form of
policies like compulsory enrolment mid-day meal and
stationary materials free of cost and alse no-detention policy.
Hul Fducational Technology has not been much emphasized
upan and no one from the group of teachers is eager 1o apply
technologies in education, This is a common scenario although

exCEplhions gxis

HBefore implementing new technologies the policy makers
and curriculum planners must be clear whether the previous
common technologies have been made accessible to all the
people i penersl and learners of various institutions. in

it
I
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particular and quality control is available or oy, 1, 2

the perception of the public regarding the impae of edupagi
technology the following objectives can be kepy inmingd,
I Toknow what the public feel about the impact of tech r
on SoCiety gy
2. To know what they feel about the impact |
teaching and leaming, PACLON education o
3. Toknow whatare the benefits they receive from
or communication technology,
4. To know what are the difficulties they face while BOCeSHir
the Computer Technology, .
5. Toknow whether the curriculum and courseware ig sitahie
for the students belonging to schools and higher learning,

Mass mediy

Four perspectives can be taken into account to ascertain the
implementation of educational technology. They are:
| Modes of education- Formal, Non-formal and Informal
1. Typesol educational institutions-Government and Private.
3. Learnersand common people. "
4. Urbanand rural locations, )
1. Atthe formal level technology is implemented in the formiof
teaching aids and teaching methods like lecture, demonstration,
laboratory depending upon the topics and needs of learners but
here again the difficulties are the diverse needs of learners which
has to be evaluated and then methods to be applied in &
situation but individualized. Only the average child is adjusted
well to the classroom environment but the problem arises in case
of gifted and slow learners whose needs deviate from the gronp
and teachers usually do not cven realise this, All are getting
apportunities but who in what way should also be the concem.

Al the Non-formal level preparation of self-instructional
materials should be done in such a manner to supplement the rele
of a teacher and should be based on programmed learning
method for their self evaluation and feedback, But most of the:
times audio-visual media is not used effectively at the various
distance mode leamning centres which is also an essentinl
requirement beyond study materials and manpower is also aot
sufficiently available for utilizing them. Sometimes ﬂnﬁ
learners cannot reach the standard of achievement of recipients
of formal education,

76
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Informal edueation is received by all the peop|e tve
of place, age, gender and backgroind |:r|r1n~:|.u;r;1e Hl‘:.l'l'lllll;:lv:l?:::::‘:
radio, television, newspapers and internet on compuiters Ht:i
some follow them blindly instead of verifying the atithenticity of
information, It is becayse they may have not been guided by their
guardians or experienced persons,

2. Private institutions

rged from students wh
mostly belong 1o moderate 1q high socio-economic status
compared to Government schogls who

mp have o depend on the
existing funds and comprising of mostly the rural Community

present Computer-Assisted-

made compulsory for all the schools but updated softwises s
devices alongwith personnel to effectively use CAL is the major
requirement to help the leamers in following the recent trends
and imparting knowledge in the best possible manmer

3. Leamers who belong to any educational institution are
habituated in accessing technology but the common people
inspite of mass media options are not aware of the various
lechnologies like multimedia for example projectors. They lag
behind i their skill developments and learning of concepts
through such media. So some awareness campaigns can be
organized by the institutions to allow the community people to
participate and at the same time maintain a healthy school-
community relationship.

4. Urban settings are suitable for the implementation of
technology. There are several facilitics like uninterrupted power
supply and sufficient skilled manpower. Rural people may have
the aptitude to learn and use these technologies but other
privileges are not found like reputed institutions or constant
power supply or skilled personnel to assist in using the audio-
visual tools. These limitations should be removed by giving
equal facilities to all the gmp:nphlu| locations. Some
ndispensable barriers will be remaining forever but effort has to
be taken 5o that no more people feel the need of migrating frnﬂ}
villages 1o towns for want of facilities and i hﬂlﬂr mlt}d"‘i_ o

living. Challenge should be to improve the situation by focusing

! rermaIn so
un the same location, Otherwise backward areas will n
forever

(-
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gome ofthe nppurhmiq;-hamd pn_crl;:lcms are s f'ﬂllnwg:—-...______h_
| Students' social background is a shortcoming for impay;
education through alectronic media. Artiny
7 Sometimes language problem is & barrier for hming

through technology- |
1, (Government ‘e shill unable to provide more number &

Hyman rights and equ

COmputers. E .
4. Mobile technology 1S still unavailable in interior areag
whereas in a city even the school children carry mobiles with

them.
s Qometimes electronic media is used frequently instead of the

5
ieacher's duty to teach a lesson by explanation, board work,
using charts, picture, models and other illustrations. Balance
<hould be maintained between the role of a teacher and use of
media.
6. Alongwith ICT today's learner needs value education
because accessing the internet and being online they are
hecoming introvert with moral degradation in some cases,
Hence educational technology should be integrated with all
forms of education and nol merely knowing how lo use
lechnology.
< Selection and organization of content matter shonld be
properly done by the teachers while delivering the material
through multimedia like teleconferencing, slide projectors,
cadio. video recordings on television etc.

All teachers are not equally efficient for this purpose.
8, Proper administrative fucilities are not found for ICT. Local
srea networking (LAN) facilities are not always available in the
schools or other workplaces. That is why internet may not be
comfortably accessed.
9. Computerised postal and banking services are not found in
villages. Mobile banking, onling bill payment are still a dream
for these village people. Technology should reach to every
corner of the world. p
10. Libraries may vary in their store of reference books,
journals, magazines, encyclopaedias and newspapers. Each and
every library should be rich enough to cater to the needs and
interests of various categories of leamers because it is a form of

Information and Communication Technology.
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Conclusion:

Technology is very essential for the awareness of the public and
to make the teaching and learning effective. Everyone should be
given the facility to access the Information and Communication
Technology whether from knowledge aspect or to keep oneself
updated in today's world. At present there is a lack of modemn
techniques in remote schools and colleges. Even the teachers and
staffare unable 1o apply technology in their classrooms and other
academic work. They should be trained to use this as efficiently
as possible and this will bring about a sense of achievement in
both students and teachers. Students will develop the eagerness
to learn and the public can develop confidence and power of
judgement in their day to day lives,

[
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ABSTRACT

In science, technology and other fields, though India is making
rapid progress, but still India is developing and for this one
strong reason 1s its treatment to the fairer sex. Female infanticide
and female foeticide are clear instances of this discrimination
against girl child, Son preferences, parents neglect of girl child,
illegal abortions, poverty, dowry, illiteracy, ignorance, misuse of
modern technology and many more cultural, social and socio
economic causes are responsible for this. One section of Indian
society is following the western culture is trying to be liberal in
their thoughts, but a large chunk of Indian population are still
possessing orthodox views and thoughts. However all these
crimes against girl children are putting serious impact on the
society. Consequently India's overall growth and development
are being affected.

Key words:-Fairer sex, female infanticide, female foeticide,
CAUSES, CONSEUENCES.

INTRODUCTION
In contemporary society worldwide, the issves of female
infanticide and female foeticide, simply the murder of children
because they are girls 1s of growing eancern. Murder of girl child
may be caused before birth due to sex selective abortions of
female foetus. It continues also beyond birth in the form of lack
of adequate nutrition, health care, education and maternal care.
According to child mortality data, a large number of lemale
children are not been able to reach the age of five,
Fpual-u infanticide indicates the crude method of eliminating
£irl babies after birth by means of poisoning, throat splitting,
starvation eic. in some cases girl children are disposed of o ften in
) : ge dumps. When in the family there is preference for son,
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4 ir] baby is bortt, the mothe
and a g without any medical care and atlention,

reated often dich _
12:1:?:&. is based on Se¥ determination feading 1o the practic o
climinating female foetuses by P'F““t"] d'ﬂ_ﬂ-“f’ﬂ“'-'-' techniqueg
Availability of ultrasound techniques which are capable of
determining the seX of an unbom child 15 relspl-uns:h]e for widely
prevalent heinous evil of fa_:malt: foeticide. Negleel ang
ahandonment for the girl children are because of culiyge,
heliefs and social attitudes. These can be

radition, religious :
cummid up as causes for female child murder, may be before

they are born or after they are bom,

Hyman right and
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CAUSES : —
number of causes hehind female imfanticide and

There are a _
female foeticide,. These can he listed as follows:-

| CULTURALLY- The prevalent culture of India is
made dominated, where there is an age old fascination
for boys, The society puls pressure on the pregnant
mother 1o give birth to a boy only. Under this situation,
o mother suffers from guilt and pressure if she fails to
give birth to.a boy child. However the pressure is often
so steep that they are rejected v their husbands and
communities as whole. There 15 8 beliel prevalent in
India’s culture that the son is responsible for lighting
his parent’s pyre. 50, out of this belief of nirvana, there
is growing preference for a haby boy in our society,

5 SOCIO -ECONOMIC - In our society there is anage
old belief that men are bread winners' ad wonien
therefore must be reliant on them economucally. For
that reason a parent with baby boy is going to achieve
hetter status in the socicty than a parent with baby girl
The latter is often considered as a curse and linbility,
Another social cause is bridels dowry for thinking girl
child as a burden as this dowry may cripple financially
a poor family. Because of this dowry, many daughters’
parents may undergo through a period of debt. So.
women are considered as a financial burden i our
society. The feeling persists in our society that if we
riise a daughter then we are watering someone clie’s

e
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fields. On the other hand f 0 mother gives birth to a
baby boy, her family feels that it is a blessing as a boy
after marriage also is expected to continue financial
and emotional support to his family. Consequently the
parents think that it 1s worthwhile to spend money on a
boy rather than spending money on a mrl, which is
nothing but a failed venture, wastage of time, effort
and energy as in our society girls are looked down as
“other's wealth™.

Among social factors, illiteracy and poverty are also
waorth of mentioning for killing girl child. Much effort
15 necessary i this regard through education and
improved living conditions. The custom of dowry,
though banned in India m 1961, still it prevails and the
caste system which can only debase the texture of
Indian society, though abolished, still prevalent,

So. in our society female child is a curse because of
economic hardship and social stigma. A traditional
belief that a gir] is less valuable than a boy may persist
hecanse of cultural, social or economic reasons but the
main reason which is there i the attitudes of the
society is the disrespect towards women' § rights and
attitude of ignorance towards them.

There is 2 common beligf that in rural areas the picture
of female infanticide and foeticide are more prevalent,
But, the surprising fatis in educated, in urban areas and
in metropolitan cities, killing of girl child especially in
the womb are mostly common. 2011 Census showed
that there are fewer girls in cities (902 per 1000 boys,
aged ()-6) than in villages (919 per 1000 boys, aged ()-
6. S0, it is a matter that needs to be paid grave concem
that educated urban people are more inclined to sex
determination tests, People intellectually understand
the real problem of decreasing girl child in India, but
when it comes 1o their personal issue, they showed
indifferent attitude and often go with theirewn logic.
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{ alirasound rechnology. Sex defermination y
: mon interest for both doctors and patients,
com grant mothet has 10 und

ancy the pre _ . orgo
E;Ekr:l:tlun::i for a number of times, but either doctor gy

"t or both need 10 rfm;lcrstmd that if ‘h'll’ it
E:;E?-.g for the unborn cI}uId's sex, they are doing the
wrong things. To prohibit sex selection and to prevent
misuse of technology 10 control preconception and

renatal sex determination, the Government of India
enacted the acl entitled Fr:-anFn_:ptmn and Fr.;.p.!ﬂ
Diagnostics Techniques {Prniphmnn of Sex Selection)
Act, 1994, (PCPNDT Act). Since then the Etthasbg,?
amended in 2003, However degpite these laws, thp,w
children are still declining because of mind-sets. SB‘I'_‘
arder to implement the laws effectively, it Is necessary
10 change the mind-set of the people from exclusion iy
inclusion, from inequality 1o -I_gaznd_ur ::u::|_1.1a]1|,:,.r.j jgnk
ymportant to address the issue thmugh lhﬂ mﬂf
art, music, theatre, informal conversations, Writing
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Obviously time has now come ?.rhnn we ﬂ:m people sh.m]
sur voice against these crimes in BUr sgnmtjr.-"rpu equen
female foeticide in India is assumed to be an estimation
from its high birth sex ratio, that is the ratio of the bays
hirth. The natural ratio is assumed to be hmrunj, 03and 1
any number above it is considered as Wq{
foeticide. According to 20601 Eﬁﬂﬁuﬂ, Em
Government of India, the sex ratio in the 0-6 mw ;
has risen from 102.4 males per 100 females in 1961, to
1980 und to 107.5 in 2001, According to 2011 |
Census, Government of India, the sex ratio has risen io
2011, The sitpation is mlty.ﬁhmﬂngl The child
significantly higher i certain western and pi
western stales such as Punjab, . ' Al
116 respec
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western states of Maharashtra and Rajasthan, 2011 Census
found a child sex ratio of 113, Gujarat at 112 and Uttar Pradesh at
117.

According to 2011 Census of India for population count in the -
| age group, 18 states namely India (sex ratio bays per 100 girls,
109.9), Jammu and Kashmir (128.4), Haryana (119.7), Punjab
(117.6), Ustarakhand (114.2), Delhi (114.2), Maharashtra
(114.1), LakShadweep (114.0), Rajasthan (113.7, Gujarat(
113.2), Uttar Pradesh (111.1), Chandigarh (111.2), Daman and
Diu (111.1), Behar (110.3), Himachal Pradesh (109.6), Madhya
Pradesh( 108.3), Goa (107.6), Jharkhand (107.5). Manipur
(107.2), had birth sex ratio higher than 107 implying excess
males at birth and/ or excess female mortalities after birth but
before shereachestheage of 1.

Amartya Sen compared the birth sex ratio in Evrope (106) and
United States (105) with those in Asia (107+) and argued that the
high sex ratios in East Asia, West Asia and South Asia may be
due to excessive female mortality. Sen. pointed to research that
had shown that if men and women receive similar nutritional and
medical attention and good health eare then females have better
survival rates.

Mot only this, but also sex selective abortions, gender biasness,
significant differences in gender violence and access to food,
health care and immunizations between male and females gre to
be eradicated from the society and from our mind-set. Western
Rajasthan is known to be one of the areas where the practice of
sex selective abortions 15 common. Its sex ratio dropped to 883
girls per 1000 boys in 2011 from 901 girls to 1000 boys in 2001,
As per the report of the newspaper, The Hindu, dated October9,
2012, entitling the issue, 'India Loses 3 Million Girls in
Infanticide’, female child population in India in the age group (-6
years was 78.83 million in 2001 which dechined to 75.84 million
in 2011, Data from the 201 | population Census, provided by the
office of the Registrar General and Census Commissioner of
India, Ministry of Home Affairs, there are “about 7.1 million
lewer girls than boys aged 0-6 years.” This is due to “Prenatal
sex determination with subsequent selective abortions of female
loctuses, "

As per 2011 Population Census of India, for the first time in 64

-
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dropped down i gjdper] () boys. As pﬂl_tht: Cenaug Ay

ex ratio of India 18 933 nndlum"ﬂh[

India 2001 and 2011, the sex T8 |
iry the national capital Delh, the statistics

631 girls against 1000 oy in 2001 compared 1o 866 in 20y

¢l that in India “there are about 4, 00,000 gey
grtions per year’ {Elmwud Sex Ratios wt Bi:":
21,2011 Census showed that there are fewer girls iy
1000 boys, aged 0-6) than in villages (919 p:
Conclusion drawn after 2011 Censtis s
ex ratio was more than twice that is seeq

cities (F02 per
1000 boys aged 0-6).
“The decling in urban 5

i rura) areas. e :
UNICEF reported hat 43 million of the estimated 100 million

women world -wide, who would have been born if not for

exiraneols Circumstances, including gender specific abortion,
would have been Indian”, 50, about half of the missing femals
population is from India. Since sex selective abortions haye
increased throughout India, there is no one Feason that fits all

Despite the enactment of prohibitory laws intended to protegy
unbomn girls, the truth i< that in India selective abortion of female
foetuses is a very real problem, one that has spread hke an
epidemic, engulfing the entire community.

According to British medical jourmal, The Lancet', {issue date,
o* Tanuary, 2006), over 10 million femalc foetuses (1 in Wﬂ:;'
35} have been aborted india since 1994. The journal alsa
reports that prenatal sex selection in India causes the loss of §

0,000 girls per year. A 2001 National Family Health Survey. n;
India showed that post neonatal, mortality is 13% higher for

females than for males.

CONSEQUENCES
All these instances can give rise 0-
e Moreaggressionsand organized crimes in the sociely.
o  Rapcand other farms of violence and discriminsﬁm;;
AgaInst Women. -
o Kidnapping and trafficking of girls where girls will be.
considered no better than a commodity, I
o More girls' marriage at a vounger age; more girls drop
out from education and increased mortality as & result
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of early child bearing.
o Asituntion where excess of voung men will lead to an
obvious bride shortage and also to the act of forced

polyandry.

CONCLUSION
Thus we see that the extent of the phenomenon of female
infanticide and female foeticide i3 so steep and growing
increasingly that if not controlled, it can create a world- wide
demographic imbalance, This will affect economy and society
drastically. On reason is sex selective abortion which has
dramatically increased in the last ten years and is giving rise to
the phenomenon of killing girls. Such killing is denying the most
basic right of females- right to be born and also is also
responsible for silent victims. Psychologically itis also INjuricus
to a mother who has been put under pressure to kill their baby
girls as for the restof the lives they cannot forget their offspring.
All that requires is changing the mind-set of the peaple. Apart
from this, more strong rules and regulations are required to fight
apamnst this human and demographic tragedy for minimising
violence and discrimination against women to secure their basic
right- right to life. We should keep i mind that without
s no society. The historical and traditional wrongs of a
society need to be abolished, The skewed sex ratio needs to find a
balance so that our country can progress. Every Indian woman
needs to provide their fundamental rights, rights to education,
health and empowerment. So the intentional killing of girl child
sither before birth or after birth has to be stopped by harsh laws
All these requite a change in the mind-set of the peaple.
Dtherwise we will not be able to see a better tomarrow.
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Equal Opportunity: Issue of Admission
Through North Bengal University
Centralised B.Ed. Cell -a case study

< Dr. Nityagopal Mondal,
Assistant Professor of Chemistry

Siliguri B.Ed, College

_IN _
Introduction:

Centralized admission process is aimed at providing equal
wwm each and every aspiring candidate, Here we have
reviewed such a Centralized admission process that was being
ﬁpﬂnwndm B.Ed. admission in the North Bengal for some years,
sty the colleges used to advertise separately. The trainees
mﬂmndtu purchase admission form all the Colleges. Further,
for taking admission the trainces had to move from one college
to another. Many a times it happened that more than one College
mma& admission process on the same day. Eventually, the

lost their chance of exercising choices in one or more
5. Also, there was a need to control the unbimited fee
in the Privately Managed Colleges. With this
| the North Bengal Centralized B.Ed. Cell was
med 0 as to remove the above mentioned barriers to equal
apporiunities. For obvious reasons the collection of fees (official
ane ﬁmﬁnu]} could not be controlled. But defi ruh:l}f the
rainees are now in a much better position to 8o far as exercising
gqual opportunity of making choices is concerned. However, at
e same fime, the process has endangered the Equal
sportunity from a different standpoint, This involves a promise
constitution of India to ensure equal opportunity to the
{rom backward classes. This article deals with this 1ssue
2 o suggest some steps which can be taken for
1ing the problem, [t proceeds like this.
Identification of the contemporary and relevant
Government Order in compliance with the directions
of the Constitution of India.
Mention of the sdmission procedure adopted by the
North Bengal Centralized B.Ed. Cell in that particular
year.
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Elaborating how the procedure lead to a g

did an injustice © the reserved calegory ay 4 w::
while the system appeared on the surface to do

o individual reserved candidates, Justice

 may be stated that here in this article the strategy ey,
I ::11;1 ¢ positive intention of the cancerned authority by feey,

this case study mims o show how evep, :
deprive candidates from equal OPPOrtunity
the adopted procedure,

and no
questioned. Rather,

good infention can
due the limitations in
1. Recent Government Order protecting the requirement of the

reserved category. ;
. Government of West Bengal has provided reservation

@ 22% for Scheduled C aste & 6% for Scheduled Tribe in case of
admission to educational courses.

e A separate merit list for gcheduled Caste & Scheduled
Tribe candidates has to be prepared. SC & ST candidates
qualified for general merit [ist will not be counted for reserved
quota madmission. A

« Seats reserved for SC remaining unfilled by SC
candidates may be filledby ST candidates and vice versa,

e Incasc of non-availability of SC/ST candidates, seats
can be filled by general candidates after obfaining permission
from the prescribed authority. Prescribed authorities for the
districts are the respec tive District Magistrates and fﬂfﬂn&m
Commissionerand Joint Commissioner for Reservation.
7. The government has passed the higher Educationa
[nstitution (Reservation in Admission) Act, 2013 providing
reservation to SC, ST, OBC-A and OBC-B in admission to.
Higher Education. According to this Act 22%, 6%, 1%@@
reservation in admission have been provided for SC, E'Iinﬁ'
OBC-B & OBC-A respectively. Along with the above some
other provisions /directions have been mentioned. M R
follows OBC-A: 07% and OBC-B: 10%. e
3 The University of North Bengal has set up a Cenls
BEd Cell in the academic session 2011-12 that is §
centrally to monitor admission processes to B.Ed.

Course being taught at different ~ ted fo the
Liniversity of North Bengal. A
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' In case of pre-service training most of the reserved students
iﬁh’lﬁ o g&t admission for traiming due to huge amount of
ssion fees in the private B.Ed. College as well as most of the
rved candidate having high percentage of marks (with
respect to general category) took admission as a reserved

category lln:ﬂ reserved candidate loss their reserved seat as per
reservation 88,

Fﬁ;mﬁﬂnl’ﬂhﬂﬂ of different category (SC/ST/ OBC) has
implemented properly because of some defected rules
ad by the centralized admission commuttee,
nequal admission fees among Aided and Unaided (Private)
College.
Ineven location of the different affiliated college under
ar district of North Bengal.
Infra-stru of some aided and unaided (Private)

.College.
ﬁiﬁr—ﬁﬁ; teaching-learning environment of different
ses varying from excellentto extremely poor,

‘rom Direct observation of the Researcher) Most of case
category has not taken admission as general
v having highest percentage of marks or teaching
e with respect to the general category. For example a
v candidate has got chance in the general coun selling
 has not taken admission as a general category in the
2d. college due to high admission fees as well as lack
~structure as a result the SC candidate go back to take
iom as a SC category in the Gov. Aided College having
tage of marks or experience with respect to the
l category. As the same ime & general category candidates
ortunity to take admission in the same course having less
arexpericnce with respect to reserved candidates,

< _ﬂ g to the reservation rules of our country a General
fates cannot take admission having less percentage or
ence co ppared with reserved categories. But the
rsity of North Bengal has been violating the reservation
§ SinC = session 2011-12.

*'- -of the students are interested to take admission in Gov.
Maca B.Ed. College because of low admission fees and
mching-learning environment (Direct interview of Candidates
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Some suggestion to remove these problems as follows:

1. To ensure equal admission fees among Aided and Unaided
(Private) B.Ed. College (providing half fee of quarter fee to the
reserved candidates),

2. Improving infra structure all the college having affiliation
under the University of North Bengal,

3. Ensuring equal teaching-learning environment to all the
colleges having affiliation under the University of North Bengal.

Reference:
DISE - Data Analysis-2009-10, Kolkata,

b

2. Dr.Amarjit Sin £h, Additional Secretary (EEI) Report-2013

3. Elementary Education in India Based on DISE Data-201 2,

4. Backward Classes Welfare Department. Government of
West Bengal-2013,

5. Seventh All India School Education Survey

6.

Report from North Bengal University Centralized B.Ed.
Cell.
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~ piscrimination in Equal opportunity to
the tea-garden Laborers ; A case study of
the Jalpaiguri and Darjeeling
Districts in Post-colonial period.

J Supam Biswas
Assistant Professor,
Department of History,
Baneswar Sarathibala Mahavidyalaya,
Dist-Coochbehar.

&

J Kalidas Rey
Assistant Professor
Department of History
Siliguri B.Ed College
Siliguri, Darjeeling,

Tea plantation industry in India was priginally initiated and
developed by Furopean enterprise. It was started on a
commercial scale in India after the British monopoly of trade in
ten with China was abolished in 1833 and wild tea plants,
indigenous 10 Assam, were found in the early part of the 19"
century, The initial capital to establish the tea industry was raised
in United Kingdom and the typical unit of thig industry took the
form of public limited starling company. There companies
employed agents or Secrctaries I Caleutta to implement the
policies and programmes formulated by the board of directors in
Londor. The tea-industry which was thus mainly foreign
dominated, particularly in ownership and management,
gmduslly progressed with the passage of time. In Bengal
commercial fea plantation was first initiated in Darjeeling hill
under the British colony and today forms the major socio-
economic backbone of the local population. However for the
introduction of tea in Darjeeling hill the credit goes to Dr
Arthur D.Campbell, Soon after his appointment as
Superintendent of Darjeeling, he began trial experiments in
growing tea and also induced other Europeans to do so, This led
o the establishment of the first tea plantations on & commercial
basis in 1856 at Aloobart and at Lebong. In 1859 Dhutana
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Thus we tay see that many Indian entreprenciirs CSPECIALY He
Bengalis laid the foundation of various tea csf.at«zn in bath
Darjecling and Jalpaiguri districts 1 the colonial period. They
did this for the spirit of nationalisim and also for the purpose of

' status as t¢a garden owners.

earning as wellas raising their . 1
The bright prospects of cmployment in the tea gardens in

Salpaiguri and Darjeeling districts welcomed large numbers of
immigrant laborers, immigration thus reasonably exceedin
emigration. The Permanent immi were mainly those who
were employed in tea gardens of Darjeeling and Jalpaiguri and
those who came almost entirely from Chotonagpur and the
Santal Parganas, The Nepalise and Dhanger coolies number ng
about 6000 thousands immigrated into Jalpaiguri during | Q" s
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78 and were employed on Railways, ronds and in tea gardens,
They immigrated at the commencement of the [ healthy
season! | and had returned with their earnings before the rains set
i and who were called [cald weather birds' by the planters,
The coolies employed on ten-estates who came to stay for a few
wears only but often remamed for life, However, both Jalpaigur
and Darjeeling saw the immigration of labourers in connection
with tea-cultivation, In the Sadar and Kumirgram police stations
s well as in Madarihat and Kalchini in Jalpaiguri district, the
opening up of new plantations or the extension of tea cultivation
mvited the migration of laborers from outside, Considerable
18 in road communications in the district facilitated
immigration. Into Darjeeling, likewise, particularly into the
Sadar and Kurseong Subdivisions of the district immigrated
laborers from outside, attracted by the opening up of new tea
gardens or by the extension of tea-cultivation.
In those days, labour persecution was 4 very common matter
m tea-plantation industry. It can only be compared with the
labour persecution committed by the Britishers on the aboriginal
mhabitants of Asia, Southern part of America. However, the tale
of monstrous persecution in regard to the tea-garden labourers
was first written down in detail by two great natienalist thinkers
such as Ramkumar Vidyaratna and Dwarakanath Ganguly, The
later was also said to have come at Jalpaiguri town in order to
collect the news about the tea-garden laborers of the Dooars
region. However, the then elite society of Bengal played a vital
role in this regard by raising their voices against this labour
through various vernacular news daily such as
{7, The English intellectuals, however, did not lag
behind in this respect. They used to write articles times without
number though various English news daily such as '/Rais and
‘Rayat[ . This attempt, no doubt, originated a human atmosphere
i England which main ends was 10 safeguard the interest or even
f0 prohibit these inhuman practices on tea-garden labourers.
Lar¢ Rippon, the then Governom of Assam o investigate in this
field. However, its result went fully against the Indians. It was
said that unless the protestors could not stand strong evidence in
Mﬂﬁrwﬂtmgﬂ would be punished/penalized brutally. It
“undo ¢ jeopardized a large number of Indian tinkers to stay
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this horinon, excepling n few luminanty ol
Ganguly, Ramkumar  Vidyaratng "
is field will always remain vivid in Ih; Thﬂ-,
wn industry. lﬁ“ﬂ,

hack frm
Dw a:n'l-'ﬂn:i'rh
contribution in i

of the indian fea-plantalic i
|t 1s a matter of deep concern that in spile ol s

ur independence, the standard of life of gulh_
is still under a hal-merged condition, Acrggy
the whole country, we cannol utter the name of a next lnbo;
inlensive industry where lack-out, severe deaths from
malnutrition are psed 10 Lake Place I‘EEH]HI"I}" In the Hﬂw
the age of retirement is generally taking place at the age of 5§
whereas i other industrial sectors it 1S A0, It no doubts a differen;
tale of a different world, Morcover, we se€ (0 great surprise that
the position of Sarva Siksha Mission, Medical condition s sg
pitiable as yet -
Thus attempts have been made here to how the tea-garden

ed comprehensively over the years o

[shoubers are being depriv
attain equal opportunity 0 flake of the present society. The very
changes in their society and culture are also studied here. The

facts presented m this paper are mainly gathered from the field-
survey and relevant maliers are collected from journal and
gazetieers. The facts and findings of this paper can be used as
dncument in sound planning for the document and uplifiment of
the tea-garden laharersof the proposed area. :
Problems in data collection occurred because the unions did
not have always access [0 all the informed which I required.
sareover, here was fear amongsi workers, staff members about
giving mformation. Sometime, the workers also [E-quemmt'u-.
discard the information which I collected from the Assistant

gec ades of 0
parden labourers

Manager and H

survey, as it was all wrong information, However, 1 am
profoundly indehted to the District Labour officers, panchya
officers for providing information relsting to my study.,

Wages for workers consists of 4 cash component and
!.ll.h.»:idiscd food grains. Rations therefore form an impﬂﬂﬂm;ﬂﬁ
of their wages. Most of Rahimabad are getting only 50% l!hf.
rations, while workers of Dheklapa Ramjhora are getting rations
in an irregular way, In the tea garden area 30% land is a.i"fﬁ

unusable from the tea-plantat)
ation where the management striving

ead clerks of various gardens during my field-
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to start eco-tourism. This attempt will definitely improve the
w standarity of the garden workers but various trade
, 1ons severally protests against this project. They argue that it
has been said in 1939 Act that in such excess land hand craft
industries would only construct. Moreover, the commencement
of eco-tourism, according to them, will generate prostitution

among the female workers in lure of money from the tourists.

Hence, they are interested to start diary project in such except

tea-lands through which the workers can get others avenues of

income.

The standarity of the dwelling arca of the workers (Coolie
Line) is still deplorable. Houses have not been repair over the
years. Compensations for house collapse are not provided
perfectly. Workers of kathalguri T.E. stated that they had last
received compensation § years ago in 2007, The Indira Gandhi
Yojona till not succeed in the tea- garden area of the Terai-Dooars
region, therefore the retired and non-permanent labours are not
getting quarter in their gardens. Exceptions are there but not to a
large extent, Drinking water is essentially a severe problem, Ttis
the Panchayat, not the management that takes the responsibility
for water supply in coolie line. The Sajal Dhara Scheme of
Central Govt. till not succeed because the garden authority 15 not
intend to carry the extra burdensome of electric bill for bringing
water into gardens. In spite of this gloomy picture, some tea-
gardens are providing electricity in labour lines at free of cost.

The state govt. in exchange of receiving educational cess (B
paisa /K.g) from tea-gardens took the responsibility to spread
education by setting up primary schools in tea-gardens, But the
attempt made by the Govt. is really ridiculous in this field. The
result of Sarva Sikhsa Mission is still bad. In contrast of this, the
ceaseless efforts of few N.G.O. D& is really praiseworthy in this
field. Some tea-estatcs provide tractors, vans fo come 10 school
but these are very little in number. This would mean that many
ghildren would be forced to stop their education.

Medical condition in the tea -producing area of Terai-Dooars
pitiable. The medical reimbursements for the labourers and
¢ staffs have been providing for years together. Due to the lack
" M. 3.B.5. passed doctors and other emergency facilities,

1
e
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untimely death in case of pregnancy becomes anormal fearyre iy
tea-gardens. Even the pregnant women admitted in the mediea|
college are receiving the money paid from the Gowt, iregularly,
However, at recent years the panchayat along with various
unions put on their demands for starting schools up 1o VI
standard, demanding buses for better communication and for
introducing [|Employment State Insurancel| scheme for the
labourers.

Barring a few relatively developed sections, the tea-laborer
15 the most backward section in West Bengal with low literacy
and low access to economic and human resources. The gap
between the relatively advanced section and the tribal |
population of tea gardens would surely increase at the high
school and college levels of edueation. The gap in literacy
among the tribal and total population was a mere 7 percent in
1931 but after years of planed development the gap has widened
to 18 percent in 2001. Thus it is clear that like in other ficlds, the
relatively backward tea-garden laborers cannot take the equal
advantage of the state sponsored development initiatives. The
same mechanism pulls back the tribal women; they have to
confront a different set of pbjective condition and cultural
standards in the present society. The widening pender pap
reflects the overall backwardness of the tribal women and
neglect with which they are treated over the years. However, i
order to sustain the achievement we have lo bring about
qualitative change in the present day[ls condition in which the
tribal laborers live. Linking education to employment can
bringing some major changes in their life which would be able 1o
sclf-sustaining and ever enriching,

Today both central and state government s plan to provide
urban facilities in rural areas is a welcome step. But instead of
encouraging corporate houses to set up rural business
enterprises, it would be better if loans and other facilities are
extended to the unemploved tea garden youths to set up business
enterprises like processing units, storages, grading facilities,
fertilizer and pesticides distribution units, agriculture implement
manufacturing in tea-garden areas, As an alternative these
business units can be setup by local co-operatives. Finally , if the
gowt, intends (0 wipe out tea-gardens labourers woos and
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- revitalize tea garden cconomy | ifs policies and approach should
- be labour centric and not corporate centric , Like the Govt. has
 plans for urban economy, it should have vibrant plans for tea-
“garden'is cconomy. We have had enough of urbanization of
econamy what wenced now is ruralisation of econamy,
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SARVA SHIKSHA ABHIYAN AS AN ICON FOR
HUMAN RIGHTS TO EQUAL OPPORTUNITY
AND ROLE OF PRIVATE INSTITUTION INIT

'J Sri Pawan Kumar Ray
Harkamava College of Education,
Grangtok

and

[ Dr Pranab Krishna Chanda
Former Principal,

Siliguri B.Ed. College

pkc.34i@ rediffmail.com

L. Background and Rationale of Study
One of the strategies leading to Equal Opportunity is
Universalization of elementary education and Sarva Shiksha
Abhiyan in India is an intensive and extensive effort in that
direction.
Sarva Shiksha Abhiyan takes note of the fact that provision
i of elementary education is provided largely by the government
', and government aided School. There are also private unaided

schools in many part of the country that provide ¢lementary
education. Poorer houscholds are not able to afford the fees
charged by the private school in many part of the country, There
are also private schools that charge relatively modest fees and
poorer children are also attending. Some of these schools are
marked by poor infrastructure and low paid teachers,
Government, local body, and government aided school would be
covered under Sarva Shiksha Abhiyan, as is the practice under
the mid day meal scheme and DPEP. In case private sector
wishes to improve the functioning of a government, local body
or a private aided school, effort to develop a partnership is made
within the broad parameter of state policy in this regard.
Depending on the state policies, DIETs and other government
teachers training institules are being used to provide resource
support (o private unaided institutions, the additional costs
remaining to be met by these private bodies. At the time of the
present study the chiel investigator (PKR) was serving as an
Mﬂ.'.'i!tmt teacher in a reputed private school namely, Delhi
Public Schoal, Siliguri. It was thought that it would be great

i1l
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satisfaction to study about its contribution towards the canse of
SSA.

1. Theproblem:

The study is related to Public private partnership as o
component of the Sarva Shiksha Abhiyan (S5A). The project the
study has been confined 1o a particular private school, namely
the Delhi Public School, Siligur, The research questions were
formulated as stated below:

s Whatare the major characteristics of the fumilies from

which stodents are getting admitted in the DPS,
Siliguri?

s Whatisthe general opinion about the level at which the
DPS Siliguri is contributing towards the cause of the
SSAT

o What is the general opinion about Jevel at which the
DPS, Siliguri has the ability to contribute towards the
cause ofthe SSA?

o What is the general opinion about level of which the
SSA, Siliguri can contribute o the DPS, Siliguri in the
perspective of the cause of the SSAY

Is there any difference between the opinions stated above?

3. Delimitation:
The study was delimited to guardian / student / management

' teacher! non-teaching staff of DPS, Siliguri(i.e. persons within
the DPS. Siliguri) and other educated persons ( in
Service/husiness) without direct involvement with the TIPS,
Siliguri (i.¢. persons outside the DPS, Siligur). In addition to
tiat it was delimited to the collection of opinian with the help of
three opinionnaites (self-made, not standardized) on (1) the
actual contribution of the DPS Siligun, (i) the ability to
contribute by the DPS, Siliguri and (i1i) the scope of contribution
by the SSA, Siliguri towards DPS, Siliguri in the perspective of
the eause of the SSA. Finally it was delimited to the collection of
students' feedback regarding their family background.

4, Methodology of the study :
The relevant data were collected with the help of u feedback
sheet and there opinionnaires . The null hypotheses were tested
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with the Median test.

5. Population of the study :

dians sudents, management staff, teachers, non-
siaff of DPS; Siligun (i.e. persons within the DPS,
and other educated persons (in service or in business)
10 or around Siliguri without any direct involvement
DPS, Siliguni (i.e. persons outside the DPS, Siliguri)
stituted the population of the study.

**Mnﬂheﬂuﬂ}':

The sample of the study comprised of 30 persons from
guardians, students, management staff, teachers, non— teaching
staff of DPS, Siliguri (i.c. persons within the DPS, Siliguri),
‘and 30 persons from educated persons (in service or in
:s5) residing n or around Siliguri without any direct
vement with the DPS, Siliguri (i.e. persons outside the
Siliguri). In each case the choice was at random giving

0 .. din : of the study

Most of the students who get admitted in the prs,

are coming from Hindi speaking families which have
Iy or permanently migrated from other states 1o

iligur. In majority of the cases the eaming member of such
ilies are the male member and most of them are invalved in

= T PS, Siliguri is already contributing towards the
b the SSA. So far as the identified activities of the SSA,

DPS; Siliguri has considerable ability 1o
rds the cause of the SSA.

S8A, Siliguri has much scope for contributing to

the perspective of the cause of the SSA.

e i no significant difference between opinion of

dent / management / teacher / non — teaching staff

i (1e: persons within the DPS, Siliguri) and the
ucated persons (in service / business ) without

vement with the DPS, Siliguri (1e. persons

5, Biligun) about the level at which the DPS,
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Silijgur is contributing towards the cause of the S5A.

e There is no significant difference between the opinion
( of guardian / Student / management / teacher / non = leaching
staff of DPS, Siliguri (1e. persons within the DPS, Siliguri) and
the opinion of other educated persons (in service { busingss)
without any direct involvement with the DPS, Siligun (i,
persons outside the DPS, Siliguri) about the level at whigh the
DPS, Siliguri has the ability to contribute towards the cause of
the SSA.

¢ There is no significant difference between the opinion
of guardian / student / management / teacher / non - teaching
ctaff of DPS, Siliguri (1.e. persons within the DPS, Siligurt) and
the opinion othet cducated persons (in service | businesy)
without any direct involvement with the DPS, Siligun (i,
persons outside the DPS, Siliguri) about the level af which the
SSA can contribute to the DPS, Siligurt in perspective of the
cause of the S5A.

«  There is significant difference between the opinions of
guardian / student / management / teacher / non ~ teaching staff
of DIPS, Siliguri (i.¢. persons within the DPS, Siliguri) about the
level at which the DPS, Siliguri is contributing Mﬂfﬂ
cniee of the SSA and the level at which the DPS, Siliguri has the
ability to contribute towards the cause of the S8A.

«  There is significance difference between r.'q:iln.n:ﬁ-:*arﬁ,}!1
and 0,) of other educated persons (in service/business) without
any direct mvolvement with the DPS, Siliguri (i.e, persons
sutside the DPS, Siliguri) about the level at which the DFS,
Siliguri is contributing towards the cause of the S5A and the
evel at which the DPS, Siliguri has the ability to contribute
twards the cause of the SSA.

e  Thereis nosignificant difference between the opinions.
(1, and 1) of guardian ( student | management [ teacher / non =
eaching of staff of DPS, Siliguri (i.e. persons within the DPS,
Siligun) about the level at which the DPS, Siligurt has the ability
o contribute towards the cause of the SSA and the level at which
the §SA, Siliguri ean contribute to the DPS, Siliguri in the
perspective of the canse of the S8A.

o There is no significant difference between the opiniens
af other educated persons (in service / buginess) without any
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direct involvement with the DPS, Siligun (1.e. persons outside
the DPS, Siliguri) about the level at which the DPS, Siliguri has
the ability to contribute towards the canse of the SSA and the
level at which the SSA, Siliguri can contribute to the DPS,
Siliguri in the perspective of the cause ofthe SSA.

8. Discussions of results

Based on the opinions collected from persons having direct
relations with the DPS and persons not having direct relations
with the DPS one can conclude that the DPS, Siliguri is
contributing considerably on some of the activities taken up by
the SSA, Siliguri which come under the perview of normally
expected activaties of a school.

However, the DPS, Siliguri is performing poorly (even at
zero level) in some other areas of the activities taken up by the
S8A, Siligur. Such activities are:

e Totake steps so that free education 1s provided upto 14
years for normal child and upto 18 years for disabled
child.

. To provide books, copies and financial support at the
rate of Rs. 250 (Cash) per child annually for upper
primary school.

e  To provide special financial support for C. W. 5. N.
(Children with special needs) depending upon
disabilities. - 2

The general opinion is that the DPS, Siliguri has the ability to
contribute towards the cause of the SSA much more than that
what it is contributing now. At present there is no interaction
between the DPS, Siliguri and the SSA, Siliguri, However there
is ample scope for extending the help of the S5A, Siliguri .
(especially in the areas mentioned above) towards the DPS
Siliguri. .

ons and conclusions of the stu d.!" .
= :&I'Eig:ii:alﬂe limitations stated previously in the 3""“"“3.:”::
can summarise the implications and conclude the smdy a

follows:

Most of the students who get ndmitlh.ju.l in tJ_m: DPS.'
Siligun are coming from Hindi :f;p::akmgfnmlhea wh!uh; 'rlnhtz
temporanly or permanently migrated trpm ulhl;'.; ﬂ:fe;ml:!h
Siliguri. In majority of the cases the eaming member s
familics are the male member and most of them are 1nvo
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: .Sﬂ far as SSA activities mmmmudm

: blic partnership, e.g. between
s Tﬂﬂ?sf Siliguri asobserved in the present;

rate of Rs. 250 (Cash) per
nrimary school. 1
+ To provide special financial

(Children with special needs) def

«  The DPS, Siliguri is having 2 SUONE SCminist

which may help in the impleme 3

activities. The under privileged or ¢

nfli:csnﬂt:tj'mnf_gﬂmmmﬂ' ¢l

of the DPS, Siligun. If the govi. wants

control over the grants then the DPS, Sil

asked to identify chigible students to

may be directly provided by the SSA, Si

DPS, Siliguri may also be made aware of

opinion that there is much room for im

contribution towards the cause of the SSA.°

Siliguri may contribute a portion of its earning

the §SA as a rehel towards mentorious students from:

weaker and challenged sections of the society and

achieve a better social acceptance. K
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This publication is an Initiative of Siliguri B.Ed.
College(with the support of the UGC), an institution
of Teacher Education, located at a peaceful beauty
ofthe foothills of the Himalayas in West Bengal, The
college is recognised by the NCTE and affliated to
the University of North Bengaf It was accredited by
the NAAC at B” level in 2007. Mmmm
for Re-accreditation within ashort period.

Enminent scholars and researchers from the different

parts of West Bengal came to this institution,
exchanged ideas on the issues relevant to Human
Rights and Equal Opportunity as highlighted by the
University Grants Commission (UGC) of India. This
book includes the printed form of the outcomes of
those discourses. There have been some invited
articles as well. All the contributions, in a united
form, have given an overview of the concepts mﬁf .
Human Right and Equal Opportunity and some of *;'
the ways for achieving of the coveted goal. g
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